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The context of journalism education in Southern Africa 
In order to understand journalism education in Southern Africa, as elsewhere in 
Africa, one has to recognize that it is a product of larger social and political 
conditions. The challenge for the future is to integrate these contextual 
conditions more and more into the very epistemological assumptions upon 
which theories of journalism and curricula for journalism education are based.  

The challenge to develop curricula and do research based on the realities of 
African journalism and steeped in contextualised theory is one that is 
acknowledged by several Southern African journalism educators. In the 
Zimbabwean context, for example, Stanford Matenda (cited in Mukundu, 
2007), Chairman of Department of Journalism, Academic: National University 
of Science and Technology (NUST), laments the dearth of African intellectual 
material that can be used in media studies:  

I would say that, right now, curriculum development in itself is a key 
component of our business. While the current training curriculum has 
weaknesses (which we are trying to close), by and large I think we are 
satisfied with it, as are our students. However, there is a challenge in 
building African textbooks and resources into the curriculum, so that 
when we train we are not just using materials informed by Western 
experience. The lecturers themselves also need to be aware of the 
African perspective. 

Journalism education in Southern Africa must contend with defining a new 
academic identity for itself, extricating itself from dependency on Western 
oriented models of journalism education and training. This has been a perennial 
challenge in most of Africa (cf. Murphy & Scotton, 1987). A less 
instrumentalist approach and a more critical-paradigmatic approach towards 
journalism education (Hochheimer, 2001) is needed. Writing in the South 
African context, Megwa (2001, p. 284) reinforces this point by urging 
journalism educators and practitioners to use their “hands” and “minds”. In the 
Zambian context, Hochheimer (2001, p. 109) asks: Can such “alternative 
media” be imagined in a country like Zambia, where “the lack of pluralism and 
concentration of power in the hands of the state and vested interests leads to 
undemocratic practices in Zambian broadcasting”? 

This leads to yet another challenge: the introduction of curricula that focus 
on providing critical community-media literacy at universities and colleges. 
Some African countries witnessed an increase in the number of community 
radio stations, posing a challenge for media educators to appropriate within 
their curricula this evolution of a communitarian model of broadcasting from a 
critical, development-communicational perspective (Banda, 2003).  
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Hochheimer (2001, pp. 110-111) poses further challenges for his “journa-
lism of meaning” approach, such as: 
• Implementing gender courses in university journalism curricula, along with 

training for women in media management; and 
• Embedding journalism curricula within the students’ own historical, 

cultural and social experiences.  

The latter point would agree with Ali Mazrui’s concern that Western-based 
curricula, based on rationalist-scientific detachment, tend to uproot African 
students from their history and culture, making it difficult for them to engage in 
reflexivity and critique their own governments from the vantage point of 
engaged and constructive citizenry (in Murphy & Scotton, 1987, pp. 18-20).  

In Zimbabwe for instance, the challenges for the future of journalism and 
journalism education seem to be primarily about finding ways to deal with the 
repressive legal environment. In the period 2000-2005, several legal measures 
were introduced in Zimbabwe which had the effect of limiting media freedom 
and freedom of expression. These are summarised by Mukundu (2007) when he 
points out that several print outlets have closed down since 2000 because of 
state action taken in terms of the new repressive legal instruments and the insult 
laws that still exist in statutes, which have been used to arrest journalists and 
ordinary members of society for allegedly insulting the head of state or other 
government representatives. Other crucial points include the lack of provisions 
for the media regulatory bodies to operate independently from the state; they 
both fall directly under the control of the Ministry of Information and Publicity. 
Lastly, there is need for the ZBH, the state broadcaster, to follow a public-
service remit so that its radio and TV services serve all Zimbabweans.  

The future challenges for Botswana’s journalism and education also relate 
to its relationship with government. It is threatened by the possibility of its 
government adopting the Mass Media Communication Bill (1997) in its 
original form, which, it is feared, will deprive journalists of even the limited 
rights they currently have, especially by giving the government the power to 
register or deregister all newspapers, search media premises if and when the 
Minister deems it necessary, and appoint a chairperson for a press council that 
would draw up a code of ethics and be responsible for ensuring compliance 
with it. In addition, members of the press council would preside over any 
disciplinary measures against the media and their personnel, and proceedings 
would be filmed (Sechele, 2007).  

However, journalists in Botswana vigorously opposed the 1997 draft and, 
in 2004, established their own voluntary press council (the Press Council of 
Botswana). More attempts have been made to engage the government on this 
new legislation, which might be the route to take in future as well. In Botswana, 
the “biggest priority” is audience research and media monitoring (Sechele, 
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2007, p. 69). Other key issues include raising training and professional 
standards: it was felt that if standards remain low, government and other 
interests might want to intervene with various forms of legislation and 
regulations. The development of self-regulatory mechanisms for the local 
media and the need for community-based broadcasting and print media were 
listed among challenges that could affect the future of the media in Botswana.  

Problems with journalism training in Lesotho and Swaziland (and often in 
the rest of the region) occur with regard to the trainees, the trainers and the 
training content. While there is no shortage of potential journalism students, 
finding trainers with academic and practical expertise have been difficult and 
train-the-trainer courses are needed (Gerdes, 1983).  

The challenge is to develop curricula and do research based on the realities 
of African journalism and steeped in contextualised theory.  

Information and communication technologies 
Although access to new technologies is limited as a result of poor 
communication network infrastructure, the diffusion of ICTs in Lesotho 
newsrooms is growing (Berger, 2005). While the use of internet and email was 
rarely used for work purposes, and most journalists were not aware of online 
journalism networks, Basotho journalists were confident that ICTs would 
improve the quality of the journalism profession in Africa. While the internet is 
used by only 1% of the population in Lesotho (Afro barometer), this includes 
students, media practitioners and consultants. 

In Swaziland, most journalists first come into contact with ICTs on the job; 
the internet and email are widely used by journalists for research, side by side 
with more traditional technologies such as landline telephones and fax 
machines. Journalists were also found to use electronic networks and mailings 
from training organisations such as the Institute for the Advancement of 
Journalism (IAJ), Media Institute of Southern Africa (Misa), et cetera 
(Berger, 2005). 

As more people turn to the internet for news and information, the 
importance of training media practitioners in online journalism is increasingly 
important (Berger, 2005). Online journalism is defined as that produced 
exclusively for the World Wide Web. With relatively lower running costs than 
traditional media, coupled with a gradual improvement in communication 
networks, journalism education in Lesotho and Swaziland must take the 
growing field of online journalism into account. 
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Gender 
A study conducted by the Media Institute of Southern Africa, Swaziland, found 
that only 15% of journalists in the Swazi print media are women, and that 
women constituted less than 10% of the news sources in economics and sports 
and only 9% of the sources accessed in political stories (Lindiwe, 2004). A 
journalism graduate student is cited as saying, “journalism is not really 
considered a profession in Swaziland, so the working conditions are not 
conducive. I believe that if you have acquired tertiary education you deserve to 
be accorded your status, but if that does not happen, you lose interest. In the 
case of women the situation is even worse” (Lindiwe, 2004). 

Today there are women working in the media in Lesotho and Swaziland, 
but few have reached decision-making levels. A Misa Media Monitoring 
Project Report, “What makes the news and is the news professionally 
reported?”, found that news stories in Swaziland poorly reflected gender 
diversity, coverage was limited to the capital and even political stories centred 
on gossip about local personalities. Fifty-one per cent of stories had only one 
source, and many were deemed to be “unfit reporting” (IRIN, 2006). Similarly, 
Misa-Lesotho (2007) reports that media still have not grasped the most basic 
principles of gender equality, with their blatant reinforcement of gender 
stereotypes and gender roles. 

In Namibia, journalism education continues to operate on two levels: (1) 
single skills building workshops (e.g., HIV/AIDS reporting) and (2) through 
one of two tertiary educational institutions in the country that offer a Bachelor’s 
degree and a three-year national diploma in media studies/journalism. It is clear 
that supply can easily outstrip demand even within a growing media 
environment in the country. The question remains whether the institutions are 
preparing students for careers in journalism, which only a few will attain, or 
whether to be media savvy in an increasingly global media environment. It is 
probably the latter where the greatest contribution lies, as the new generation of 
leaders becomes more aware of the public’s right to be informed, to access 
information and thus to be more active when press freedom is threatened. 

Namibian journalism still carries the baggage of being a profession that is 
learned on the job with the workshop model supplementing formal training. In 
ten years, the two institutions (UNAM in 1997 and the Polytechnic of Namibia 
in 2002) of higher learning in Namibia have taken on the responsibility to 
provide formal education for the training of journalists and other media 
professionals. This is not an easy task, as the departments have to gain the 
confidence and respect of the journalists and editors currently in power. The 
Polytechnic of Namibia (PoN) seems to be much more aggressive in outreach 
to the profession through workshops, applied research endeavours and tackling 
critical news subjects (e.g., violence in the media, HIV/AIDS).  
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Another challenge for journalism is the tension between the two 
institutions that form the foundation of journalism education in Namibia. First, 
there is competition for students in a small market where over-supply of 
graduates is becoming the norm. While the PoN fares better in faculty to 
student ratio, the journalism faculty to student ratio at UNAM is abysmal. The 
accrediting body, the Higher Education Qualifications Council, will 
undoubtedly have to resolve some of these issues. 

In the next section the emphasis falls on specific countries in the Southern 
African region. 

Botswana 
Issues of quality also mark journalism education and training in Botswana, 
where the “low standard of journalistic practice is compounded by the limited 
number of training institutions” (Sechele, 2007, p. 25). The only school of 
journalism, at the University of Botswana, was established four years ago 
(2003) and its first crop of undergraduates will have qualified in May 2006 
(Sechele, 2007, p. 25). As is the case in Malawi and Zambia mentioned above, 
the issue of theory imported from other contexts and imposed on the local one 
has also been a factor in Botswana. Prior to the establishment of this 
department, most journalists in Botswana were trained abroad, mainly in 
Australia, the UK, Canada, the US, South Africa and various other African 
countries. South Africa’s proximity to Botswana makes it easy for Botswana 
students to study at South Africa’s long-established journalism schools. 

The reliance on academic material derived from elsewhere is 
acknowledged as a challenge. The country’s media educators advocate the 
development of homebred professional media standards and increased attention 
to the local context in journalism training. The establishment of the Department 
of Media Studies at the University of Botswana is seen by its lecturers as very 
significant for the training of journalists.  

Lesotho 
Vocational training in Lesotho is done by means of short courses organised by 
groups such as the Media Institute of Lesotho, whereas formal journalism 
education is offered at tertiary level. The National University of Lesotho offers 
a Diploma in Mass Communication. This two-year diploma programme was 
launched on October 11, 1996, at which point the Minister of Information and 
Broadcasting pledged full government support (Free Press).  

The Southern African Media Training Trust (NSJ) presents courses on 
range of topics, from business reporting to reporting HIV/AIDS, for which 
SADC journalists are eligible. Training courses are also offered by Misa, the 
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Transformation Resource Centre, the Nordic-SADC Journalism Training 
Centre and the Ministry of Communications.  

Malawi 
Journalism education and training programmes are relatively young in Malawi. 
The mushrooming of a great deal of non-tertiary media training institutions is 
attributable to the policies of political, economic and educational liberalisation, 
particularly evident from the 1990s onwards.  

In Malawi, there are two recognised media education/training institutions – 
the University of Malawi’s Polytechnic’s Department of Journalism and Media 
Studies and the Malawi Institute of Journalism (MIJ). As the names suggest, 
the Polytechnic and MIJ seem to privilege vocation over theory, similar to what 
increasingly seems to be the case in South Africa. Both institutions are situated 
in Blantyre, the business capital of Malawi, demonstrating the ‘business’ 
approach most such institutions assume towards media training. The 
Polytechnic offers a four-year BA degree in journalism and a three-year 
diploma, each of which has an annual average intake of 25 to 30 students 
(Chitsulo, Chimwaga & Kaombe, 2006, p. 43). It also conducts evening classes 
to accommodate as many Malawians as possible.  

Namibia 
Tertiary journalism education in Namibia became increasingly important as the 
new government attempted to create an educational infrastructure where none 
had existed before. In 1992, an Act of Parliament established the University of 
Namibia (UNAM). Five years later, the Department of Information and 
Communication was created. Similarly, a 1994 Act of Parliament called for the 
establishment of the Polytechnic of Namibia following the gradual phasing out 
of vocational training courses inherited from a merger with the College for Out-
of-School Training. In 1996, the PoN became an independent, autonomous, 
degree granting institution. Four years later, in 2000, the PoN began to offer a 
three-year national diploma in Journalism and Communication Technology 
through the School of Communication, Legal and Secretarial Studies – 
Department of Media Technology Studies.  

Although these two institutions, located just a few kilometres from each 
other, developed a journalism programme along separate pathways and without 
consultation with each other, both institutions, surprisingly, looked toward US 
faculty or US-trained faculty for their initial direction. The media studies 
programme at UNAM first received assistance from a US journalism professor, 
followed by a Fulbright scholar in 1999 and 2000. The journalism diploma 
programme at the PoN was initiated through a joint project with a faculty 
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member at the Department of Communication at Elizabethtown College in 
Pennsylvania in 2000 and subsequently through a consultancy with a US-
trained faculty member at a sister Polytechnic in South Africa and a number of 
partnering and training efforts with US colleges (Utah Valley State College) 
and schools in Finland, The Netherlands and South Africa (E. Brown, personal 
communication, April 24, 2007). 

The curriculum profile for both the UNAM and the PoN includes courses 
on theory, communication law and ethics, media writing and reporting, public 
relations, advertising, desktop publishing and web page design.  

The Bachelor’s degree in media studies at UNAM requires students to 
double major in any number of sub-specialisations (e.g., psychology, religious 
studies, music, philosophy, and English, French, German or computer science). 
As a programme within the Department of Information and Communication 
Studies (library science and information technology), media studies students 
also must take courses within this specialisation. 

There has been no rigorous academic research conducted into the teaching 
of journalism in Malawi and Zambia. One can cite remote examples, such as 
Wimmer and Wolf (2005), who sought to establish the significance of 
development journalism at African universities. These authors, whose study 
also extends to Malawi and Zambia, note the need to define more precisely the 
influence of education on journalistic everyday life. The mere teaching of 
certain contents, they argue, does not necessarily mean that the journalists act 
accordingly, a circumstance also suggested by many journalist interview 
surveys conducted so far.  

Journalism pedagogy has not yet emerged as an area of specialisation 
among Namibian educators. The media studies emphasis at UNAM was 
introduced into a department with a library and information science focus. 
Therefore, research efforts in the department are not journalism-centred, but 
rather mirror some of the other emerging needs of the nation, as well as the 
priorities articulated by the international community through Unesco and the 
UN Millennium Development Goals. Hence, research in the department at 
UNAM focuses on information and communication technology (ICT) (Beukes-
Amiss, 2007; Mwilima, 2006; Nengomasha, 2003), as well as on library and 
information science as a means of accelerating national development 
(Mchombu, 2004; 2007). Research conducted in the department at the PoN is 
applied and geared towards newsroom practices and policies. The faculty are 
also involved with a number of baseline studies on readership/audiences 
conducted within SADC. These baseline studies lie within the parameters of the 
national interests and regional and international imperatives. As a result, the 
studies explore gender mainstreaming (Morna & Shilongo, 2002; Brown, 2006) 
and media coverage of HIV/AIDS and gender (Rama & Morna, 2005). 
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South Africa 
Changes in both the state and the media landscape in South Africa after 
apartheid have impacted on the discourses about journalism education. Two 
discourses were influential in this regard: transformation and private-public 
partnerships. A key concern amongst the business community was how they 
would be treated by the new ANC-led government. Having been castigated for 
their role in the apartheid era, media companies were only too willing to show 
their commitment to ‘the new South Africa’. One way they did this was by 
pledging their commitment to ‘training’ – not least so they could ‘fast-track’ 
black journalists,1 and thus signal the transformation of their companies.  

In the 1970s (after the foundation of the first journalism programme at 
Potchefstroom University, now Northwest University) a number of 
communication departments were founded at South African universities which 
included, to a lesser or greater extent, courses in journalism within a three-year 
BA programme: Rand Afrikaans; Free State; Zululand; and University of South 
Africa. A department offering a one-year postgraduate programme in 
journalism was founded at Stellenbosch University, as well as a number of 
journalism courses at technikons (now universities of technology). Graduate 
degrees on Master’s and doctoral level are offered at most of these institutions 
(for an historical overview and analysis of degree programmes, see De Beer & 
Tomaselli, 2000, as well as the article by Botha & De Beer in this edition of 
Ecquid Novi: African Journalism Studies for a recent overview).  

The development of journalism education in the 1980s was stifled by the 
declaration of two States of Emergency and by the apartheid state, which was at 
its most forceful. The Employment Equity and the Skills Development Acts of 
1998 helped to consolidate the industry’s dominance, as both were mechanisms 
by which the government could enlist the financial support of industry in 
upgrading industrial skills through training programmes.  

                                                 
1 Tsedu (1996, p. 33) comments on independent newspapers’ “fast-tracking” 

programme: “It is quite clear that there are no editors’ jobs waiting out there in 
those papers. Many of us understood that the rhetoric of the selling of the 
programme had much to do with the public relations exercise and as such had not 
sufficiently emphasised what this programme was really about: training. And for 
those of us who saw this, we felt it was as situation that should be understood for 
what it was: a group of white executives trying to salve their consciences and take 
off the load of accusations of no black advancement in the company by spending 
R1 million. Blacks in the programme had to also understand that they sorely 
needed the skills that the programme gave them, skills that they could use as editors 
if they were appointed, or as senior editorial executives which many if not all of 
us were.” 
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Companies are required to commit 0.5% of their turnover to a Skills 
Development Fund to which they can apply for a rebate for any training they 
offer. This encouraged the participation of industry in training – not only as 
training providers, but also as key members of the Sector Education and 
Training Authorities (SETAs) that set the requirements and standards of 
professional competency. Industrial training was thus integrated into a broad 
National Qualifications Framework (NQF) that sought to locate different kinds 
of learning on the same education grid.2 

Professional education has largely become driven by industrial and 
commercial imperatives, rather than by the more civic-minded and critical 
approach of a university-based education, resulting in a functionalist approach 
to learning – as ‘training’. This is evident in the different kinds of training 
courses3 available to mid-career journalists and in the discourses evident at 
three of the most recent conferences convened to address the problems of 
journalism and journalism training/education. Post-1994 discourses have in 
effect transformed ‘journalism education’ into journalism training’. Critical 
analysis of the industry has become a scarce item on the journalistic academic 
agenda, nor indeed of what an appropriate relationship between members of the 
industry (journalists, editors, managers, owners) and tertiary media educators 
should be. There has also been little discussion of what a critical pedagogy 
might be. 

Swaziland 
Few training opportunities exist for journalists or potential media practitioners. 
The highest qualification is from Swaziland University, which offers a three-
year Diploma in Journalism and Mass Communication, with a required minor 
in economics, law or sociology. However, the department is severely under-

                                                 
2 The Skills Development Act states its intentions thus follows: “To provide an 

institutional framework to devise and implement national, sector and workplace 
strategies to develop and improve the skills of the South African workforce; to 
integrate those strategies within the National Qualifications Framework 
contemplated in the South African Qualifications Authority Act, 1995; to provide 
for learnerships that lead to recognised occupational qualifications; to provide for 
the financing of skills development by means of a levy-grant scheme and a 
National Skills Fund; to provide for and regulate employment services; and to 
provide for matters connected therewith. [http://www.labour.gov.za/download 
/8478/Act%20%20skills% 20Development%20Act.doc] 

3 For an overview of the kinds of training courses offered within the Southern 
African region, see the report by Morna and Khan (2001), titled “Southern Africa 
media training needs assessment”, which was commissioned by the Nordic Institute 
of Southern Africa (NIZA). 
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resourced, and the majority of trained journalists do not enter the profession, 
but work in areas related to publicity and public relations (Misa, 2007). As a 
result, both the profession and the practice of journalism are affected. 

Swaziland has also been selected as one of five countries into which South 
Africa’s Institute for the Advancement of Journalism (IAJ) is launching a 
regional media development project. Working together with Misa-Swaziland 
and the Swaziland National Association of Journalists, the IAJ will provide 
training targeted to increase the standard of journalism and reporting. This will 
bring training into the country, as opposed to having local journalists travel 
overseas to participate in training programmes for African journalists, such as 
those run by the Radio Netherlands Training Centre.  

Furthermore, in Swaziland the Swaziland Distance Learning Project in 
Public Journalism was a pilot project delivered through a combination of 
interactive internet video and a two-week field experience. Initiated through a 
grant from the US Information Agency’s Distance Learning Initiative and a 
grant from the Elizabethtown College President’s Fund for Distinction, mid-
career journalists from print and broadcast organisations in Swaziland 
developed an understanding and appreciation for civic/community journalism 
(Gillis & Moore, 1999). 

Zambia 
In Zambia, journalism courses are offered at different levels. The University of 
Zambia (UNZA) runs a four-year degree course in mass communication and 
two Master’s degree courses in mass communication and development 
communication.  

There is an assumption that journalism education/training prepares students 
to be watchdogs over their governments. This is a particularly American 
libertarian influence, perpetuated through grants and scholarship schemes 
provided by the United States Agency for International Development (USAID), 
especially at the height of political transformation in the early 1990s. Right 
from the start, then, media training assumes an antagonistic relationship with 
those in political power. 

There is also an epistemological accent on orienting journalism students to 
practice their skills from the vantage point of specific, established academic 
disciplines. As such, the UNZA courses are structured in such a way that 
students at undergraduate level can minor in such other subjects as philosophy, 
linguistics, economics, development studies, public administration, et cetera. In 
a sense, this is designed to elevate the academic profile of journalism as 
drawing upon multiple disciplinary models, methods and modus operandi. This 
seems to reflect the multidisciplinary nature of the field of communication and 
media studies generally (McQuail, 2004).  



Banda et al. ― Contextualising journalism education and training 

167 

Journalism curricula are split between theory and practice. The theory 
component would consist of such core compulsory courses as history of mass 
communication; theories of mass communication, mostly focusing on media 
effects traditions; media law and ethics; and media management. 

The theory-practice split is never clear cut. In an environment where 
training institutions are ill equipped and where there are too few media 
companies to facilitate ‘industry attachments’, practical courses rarely achieve 
their objectives. It is conceivable that the practical component may not be 
realised in ways that can truly equip the students for the job market. Students 
are exposed only to the textbook knowledge of the skills they are supposed to 
cultivate.  

Zimbabwe 
In 1987, Zimbabwe had two institutions offering diplomas in journalism, media 
studies or mass communication at the Harare Polytechnic and the Christian 
College of Southern Africa (CCOSA). But by 2005, there were three 
universities (Midlands State University, National University of Science and 
Technology and the Zimbabwe Open University) offering undergraduate 
degrees, one university offering a postgraduate diploma and a Master’s degree 
(University of Zimbabwe) and three more colleges (CCOSA, BES, Career 
Management Centre, Umaa Institute) offering diploma programmes country 
wide. In 2007, Zimbabwe had four vocational journalism schools in the country 
and four university departments offering journalism programmes. 

Mukundu (2007, p. 58) quotes Stanford Matenda, a lecturer at NUST, as 
saying that journalism training is affected by the post-2000 repressive 
environment:  

From a training perspective, we have seen the closure of newspapers and 
other developments which affect opportunities for our students. The 
closures have limited the choice for student internships, whether in the 
broadcasting sector, the print media sector or in online media 
organisations; we are aware that online media organisations are based 
outside of the country and there is virtually none which is gathering and 
disseminating information locally … These developments have affected 
our work; we therefore continue to monitor developments on the ground 
closely, looking at how our operations are affected and potential roles 
we can play. 

Since 1993, the University of Zimbabwe (UZ) has offered a one-year full-time 
graduate Diploma in Media and Communication Studies. Entry is open to first 
degree-holders with at least a 2.1 overall pass. The programme introduced a 
two-year part-time MA degree in Media and Communication from 1998. It is 
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sponsored by the Norwegian Agency for Rural Development (NORAD) and 
has received teaching, curriculum and other material support from the 
Department of Media and Communication in Norway. Other new programmes 
are modelled after the UZ programme and have also used UZ graduates as 
teachers for their courses.  

The Department of Journalism and Media Studies in the Faculty of 
Communication and Information Science at the National University of Science 
and Technology (Zimbabwe) runs a three-year Bachelor of Science degree in 
Journalism and Media Studies. The BSc. programme offers its students 16 
courses, a unique mixture of practical and theoretical elements of journalism. 
Subjects include media law, media ethics, media economics and management, 
research methods and modules on broadcasting, print and advertising. The 
practical courses are currently weakened by a serious lack of equipment, as 
funds for books and technical equipment provided by the NUST are inadequate.  

In Zimbabwe, journalism teaching is also largely done along professional 
lines at the four vocational journalism schools in the country and four 
university departments offering journalism programmes.  

Concluding remarks 
Journalism education in Africa is on its way, but the road ahead is steep. The 
strongest base is in South Africa, but the lack of capacity and infrastructure, the 
impact of problematic political systems and an over-reliance on Western aid 
and influence might hamper this growth in the foreseeable future. 

Nyamnjoh (2005, p. 95), though reflecting on the generality of training and 
professionalism in Africa, argues that it is important to distinguish between the 
formally trained journalists who have not had the opportunity to implement 
what they learnt at school and those who join the profession without any 
training at all. While the latter need to be introduced to the techniques and 
principles of news gathering, news writing and news presentation, the former 
need refresher courses to keep them abreast of technological developments and 
with cases of journalistic excellence in Africa. In sum, African journalists all 
need to be conversant with new technologies in information gathering, 
processing and distribution, and to understand the ethical implications of using 
these technologies.  



Banda et al. ― Contextualising journalism education and training 

169 

References 
Academic Faculties at the Malawi Polytechnic. (2006). Available: 

http://www.poly.ac.mw/ faculties/ [Accessed: February 22, 2007].  
Adler, S. (2005). Zambia: 2005 world press freedom review. Available: 

http://www.freemedia.at/cms/ipi/freedom_detail.html?country=/KW0001/KW0006/
KW0182/. [Accessed: February 15, 2007]. 

African Media Barometer, Lesotho. (2006). 
Afrol News. (2007, February 14). Before Lesotho polls, press under fire. Available: 

http://www.afrol.com/articles/24337 [Accessed: March 18, 2007]. 
Alternative Presses, 1980-1989. In K. Tomaselli & p. E. Louw (eds.), The alternative 

press in South Africa (pp. 5-15). Bellville: Anthropos. 
Article 19. (2006, July). Memorandum on the draft Communications Bill of Namibia, 

London. 
Bakhsh, N. (2007). Swaziland media report. Available: 
 http://journ.ru.ac.za/amd/swazi.htm [Accessed: March 19, 2007]. 
Banda, F. (2003). Community radio broadcasting in Zambia: a policy perspective. 

Unpublished doctoral dissertation, University of South Africa, Pretoria. Available: 
http://etd.unisa.ac.za/ETD-db/ETDesc/describe?urn=etd-07122004-110440 
[Accessed: February 22, 2007]. 

Banda, F. (2006). Zambia African Media Development Initiative (AMDI) Research 
Report. London: The BBC World Service Trust. 

Barnett, C. (1999). The limits of media democratisation in South Africa: Politics, 
privatisation and regulation. Media, Culture and Society, 21, 649-671. 

Berger, G. (1999). Towards an analysis of the South African media and transformation, 
1994-1999. Transformation, 38, 82-116. 

Berger, G. (2001a). De-racialisation, democracy and development: Transformation of 
the South African media, 1994 − 2000. In K. Tomaselli & H. Dunn (eds.), Media, 
democracy and renewal in Southern Africa (151-180). Colorado Springs, CO: 
International Academic Publishers. 

Berger, G. (2001b). It’s the training that did it. [Unpublished monograph]. 
Berger, G. (2005). Doing digital journalism: How Southern African news gatherers are 

using ICT. Grahamstown: Highway Africa, Mega Digital. 
Beukes-Amiss. C. (2006). Impact of online resources on teaching and learning in 

selected secondary schools in Scotland and Namibia. Proceedings of the 8th Annual 
Conference on WWW Applications, Cape Peninsula University of Technology, Cape 
Town, South Africa. 

Brown, E. (2006). Gender and the media in Southern Africa. Openspace, 1 (5). [Online]. 
Available: 

 http://www.comminit.com/africa/materials/ma2007/materials-3178.html [Accessed: 
April 20, 2007]. 

Chimombo, S & Chimombo, M. (1996). The culture of democracy: Language, 
literature, the arts & politics in Malawi, 1992 – 1994. Zomba: Wasi. 

Chitsulo, E, Chimwaga, J. & Kaombe, A. (2006). Broadcasting in Malawi. In Panos 
(ed.), Mixed signals: The state of broadcasting in Southern Africa. Lusaka: Panos 
Southern Africa/CATIA. 



Ecquid Novi: African Journalism Studies 

170 

Communication scholarship: Negotiating ideological schisms. Journalism Studies, 1 (1), 
9-34. 

Constitution of Namibia, Article 21(1) (a). [Chapter 3, p. 15]. 
CRL (Center for Research Libraries). (2004, June 23). Cooperative Africana Microform 

Project. [Online]. Available: 
 http://www/crl.edu/areastudies/CAMP/index.htm [Accessed: March 11, 2004]. 
Davies, R, O’Meara, D & Dlamini, S. (1984). The struggle for South Africa: A reference 

guide to movements, organizations and institutions (Vol. 2). London: Zed Press. 
De Beer, A. S. & Tomaselli, K. (2000). South African journalism and mass 

communication scholarship: Negotiating ideological schisms. Journalism Studies, 1 
(1), 9-35. 

Dreyer, R. (1994). Namibia and Southern Africa: Regional dynamics of decolonization, 
1945-1990. London: Kegan Paul. 

Duncan, J. (2001). Talk left, act right: What constitutes transformation in Southern 
African Media. In K. Tomaselli & H. Dunn (eds.), Media, democracy and renewal 
in Southern Africa (pp. 25-41). Colorado Springs, CO: International Academic 
Publishers. 

Federation of African Media Women-Southern African Development Community 
(FAMW-SADC). (1998). Study on gender employment patterns in media 
organisations in the Southern African region. Harare: FAMW-SADC. 

Free Press. (1996). (5th ed.).  
Freedom House. (2006). Freedom of the Press, Namibia. Available: 
 http://www.freedomhouse.org/template.cfm?page=22&year=2006 
Gerdes, p. (1983). Institutions and communication problems in Southern Africa. 

Australian Journal of Cultural Studies, 1 (2).  
Gillis, T. & R. Moore. (1999). Technology is the classroom: Using internet media to 

deliver a journalism course to Swaziland. Paper submitted to the International 
Symposium on Intelligent Multimedia and Distance Education in conjunction with 
the 11th International Conference on Systems Research, Information and 
Cybernetics. 

Gramsci, A. (1978). Selections from the prison notebooks of Antonio Gramsci. (Q. 
Hoare & G. N. Smith, Eds. and Trans.). London: Lawrence & Wishart. 

Harvey, E. (2002). The strictures of the bottom line. In L. Steenveld (ed.), Training for 
media transformation and democracy. Johannesburg: Sanef & Rhodes University.  

Heuva, W. (2001). Media and resistance politics in Namibia: The alternative press in 
Namibia. Basel: Schlettwein Publishing. 

Hochheimer, J. L. (2001). Journalism education in Africa: From critical pedagogical 
theory to meaning-based practice. Critical Arts, 15 (1&2), 97-116. 

[Online]. http://www.botswanamedia.bw/index.htm [Accessed: April 10, 2007]. 
[Online]. http://www.zuj.org.zw/abt_us.php [Accessed: April 10, 2007]. 
IFEX. (2007). Swaziland media laws to be reviewed. Available:  
 http://www.ifex.org/da/content/view/full/74614/ [Accessed: March 17, 2007]. 
IRIN. (2003, August 5). Swaziland feature: Reigning in the private press. Available: 

www.irinnews.org/report.aspx?reportid=45321 [Accessed: March 19, 2007]. 



Banda et al. ― Contextualising journalism education and training 

171 

IRIN. (2006, December 14). Swaziland: Media slammed for neglecting real issues. 
Available: www.irinnews.org/report.aspx?reportid=62529 [Accessed: March 19, 
2007]. 

Jordaan, D. (2004). Balancing acts: Vocational training versus academic education in 
the context of media and communication studies. Critical Arts, 18 (1), 76-91. 

Jubber, K. (1983). Sociology and its social context: The case of the rise of Marxist 
sociology in South Africa. Social Dynamics, 9 (2), 50-63. 

Kalaway, p. (ed.). (1984). Apartheid and education: Education of black South Africans. 
Johannesburg: Ravan Press.  

Kandjii, K. (2002). De-regulation of the Namibian broadcasting industry: Challenges 
and contradictions. Media Development. [Online]. Available: 

 http://www.wacc.org.uk/wacc/publications/media_development/archive/2002_2/de_
regulation_of_the_namibian_broadcasting_industry_challenges_and_contradictions. 

Kanyongolo, F. (2001). The media, law and ethics. In Media in Malawi: Moving or 
shaking? (Conference report). Blantyre: British Council.  

Katjavivi, p. H. (1990). A history of resistance in Namibia. Trenton, NJ: Africa World 
Press. 

Kruger, F. (2002). Taking a horse to water: Some thoughts on training for 
transformation. In L. Steenveld (ed.), Training for media transformation and 
democracy. Johannesburg: Sanef & Rhodes University.  

Lewin, H. (2002). Short-course perspectives. In L. Steenveld (ed.), Training for media 
transformation and democracy. Johannesburg: Sanef & Rhodes University.  

Lindiwe, N. (2004, February 25). Gender representation in media, cause for concern. 
The Swazi Observer. Misa. 2004. [Online]. Available: www.Misa .org/about_Misa 
/chapters/Lesotho.html 

Louw, p. E. & Tomaselli, K. (1991). Postscript: Late ‘80s to 1991. In K. Tomaselli & 
p. E. Louw (eds.), The alternative press in South Africa (pp. 131-132). Bellville: 
Anthropos. 

Louw, p. E. (1993). (ed.). South African media policy: Debates of the 1990s. Bellville: 
Anthropos. 

Marais, H. (2001). South Africa. Limits to change: The political economy of transition 
London: Zed Books. 

Mattelart, A. & Siegelaub, S. (eds.). (1979). Communication and class struggle: An 
anthology in 2 volumes. New York: International General. 

Mchombu, K. J. (2004). Sharing knowledge for community development and 
transformation (2nd ed.). Ottawa: Oxfam Canada. 

Mchombu, K. J. (2007). Harnessing knowledge management for Africa’s transition to 
the 21st Century. Information Development, 23 (1), 25-42. 

McQuail, D. (2004). Overview of the handbook. In J. D. H. Downing, D. McQuail, 
p. Schlesinger & E. Wartella (eds.), The Sage handbook of media studies. London 
and New Delhi: Sage. 

Media Council of Malawi. (2001). Limitations on freedom of expression: A survey of the 
media industry in Malawi. (Media Council of Malawi Survey). Blantyre: Media 
Council of Malawi.  

Medsger, B. (1996). Winds of change: Challenges confronting journalism education. 
Virginia: The Freedom Forum. 



Ecquid Novi: African Journalism Studies 

172 

Megwa, E. R. (2001). Democracy without citizens: the challenge for South African 
education. Journalism Studies, 2 (2), 281-299. 

Mfundisi, M. (2002). Community media complement ‘mainstream’ media. In L. 
Steenveld (ed.), Training for media transformation and democracy. Johannesburg: 
Sanef & Rhodes University.  

Minnie, J. (n.d.). Newspapers in Namibia pluralistic but divided. The Namibian 
[Online]. Available: community.namibian.com.na/webx?230@@.ee6c4aa  

 [Accessed: March 15, 2007].  
Misa. (2005). So this is democracy? Report on the state of media freedom and freedom 

of expression in southern Africa, 2005. (The Media Institute of Southern Africa 
Report), Windhoek, Namibia. 

Misa. (2006-2007). Southern African Media Directory. Solitair Press: Namibia. 
Misa. (2007). Media Institute of Southern Africa. Misa -Lesotho, Country Profile.  
 Available: http://www.Misa .org/about_Misa /chapters/Lesotho.html [Accessed: 

March 18, 2007]. 
Misa. (2007). Media Institute of Southern Africa. Misa -Swaziland, Country Profile. 

Available: www.imasa.org .org/swaziland.html. [Accessed: March 19, 2007]. 
Misa -Namibia. (2007). 4th Namibia Media Awards. [Online]. Available: 

http://www.Misa namibia.org/media.html [Accessed: March 23, 2007]. 
Morna, C. L. & Khan, Z. (2001). Southern Africa media training needs assessment. 

(Nordic Institute of Southern Africa Report). Johannesburg: Gender Links.  
Morna, C. L. & Shilongo, p. (2002) Mainstreaming gender into media education. 

Johannesburg: Gender Links. 
Mukundu, R. (2007) Zimbabwe-African Media Development Initiative Report: Research 

findings and conclusions (BBC World Service Trust Report, 2007). 
Muller, J. (1987). People’s education for people’s power and the national education 

crisis committee: The choreography of educational struggle. In People’s education: 
A collection of articles from December 1985-May 1987. University of the Western 
Cape: Centre for Adult and Continuing Education. 

Murphy, S. M & Scotton, J. F. (1987). Dependency and journalism education in Africa: 
Are there alternative models? African Media Review, 1 (3), 11-35. 

Mwilima, F. J. (2006, June 6). Namibia ICT development dynamics. Windhoek: DSpace. 
Namibia’s German Newspaper. (2006). [Online]. Available: http://www.dw-

world.de/dw/article/0,2144,2109439,00.html [Accessed: March 20, 2007]. 
Nampa News Archives. (2002). New media diploma on course. Available: 

www.grnnet.gov.na/News/Archive/ 2002/February/Week5/new_media.htm 
[Accessed: March 20, 2007].  

Nengomasha, C. T. (2003). Records management in the knowledge management age: 
The Namibian context. ESARBICA Journal, 64-71. 

Ntshangase, J. (2002). Community radio training. In L. Steenveld (ed.), Training for 
media transformation and democracy. Johannesburg: Sanef & Rhodes University.  

Nyamnjoh, F. (2005). Africa’s media: Democracy & the politics of belonging. London 
& Pretoria: Zed Books & UNISA Press. 



Banda et al. ― Contextualising journalism education and training 

173 

Osman, A. S. (2006). The role of private media as a business in the struggle for media 
freedom. In NSJ (ed.), ‘There shall be freedom of expression!’ deliberations of the 
international conference on support for freedom of expression and media freedom. 
Maputo: Southern African Media Training Trust. 

Pinnock, D. (1991). Popularise, organise, educate and mobilise: Culture and 
communication in the 1980s. In K. Tomaselli & p. E. Louw (eds.), The alternative 
press in South Africa (pp. 133-154). Bellville: Anthropos. 

Pinnock, D. (1993). Roundup of the Rhodes media policy workshop. In p. E. Louw 
(ed.), South African media policy: Debates of the 1990s (pp. 141-146). Bellville: 
Anthropos. 

Posel, D. (1983). Rethinking the ‘Race-Class Debate’ in South African historiography. 
Social Dynamics, 9 (1), 55-66. 

Project Trust (2007, February). Land Roving Reporters: Projections. Available: 
http://www. retvolfeb07 [Accessed: March, 16, 2007]. 

Rama, K. & Morna, L. C. (eds.). (2005). My views on the news! – The Southern African 
gender and media audience study. Johannesburg: Gender Links. 

Raubenheimer, L. (1991). From newsroom to the community: Struggle in black 
journalism. In K. Tomaselli & p. Louw (eds.), The alternative press in South Africa 
(pp. 93-133). Bellville: Anthropos. 

Reporters san frontiers. (2006). World Wide Press Freedom Index, 2006. [Online]. 
Available: http://www.rsf.org/rubrique.php3?id_rubrique=639 

Towards an analysis of the South African media and transformation, 1994-1999. 
Transformation, 43, 75-89. [Online]. Available: 

 http://unstats.un.org/unsd/default.htm [Accessed: March, 2006]. 
Sanef. (1997). Report of consultative conference on journalism training. (Unpublished 

Sanef report). 
Sechele T. S. (2007). Botswana-African Media Development Initiative Report: Research 

findings and conclusions (BBC World Service Trust, 2007). 
Skills Development Act. (n.d.). [Online]. Available: 
 http://www.labour.gov.za/download/8478/Act%20%20skills%20Development%20

Act.doc 
Skinner, D., Gasher, M. & Compton, J. (2001). Putting theory into practice: A critical 

approach to journalism studies. Journalism, 2 (3), 341-360. 
Steenveld, L. (1990). South African anti-apartheid documentaries 1997-1987: Some 

theoretical excursions. Unpublished master’s thesis, Rhodes University, 
Grahamstown, South Africa. 

Steenveld, L. (ed.). (2002). Training for media transformation and democracy. 
Johannesburg: Sanef & Rhodes University.  

Steyn, E. & de Beer, A. (2004). The level of journalism skills in South African media: A 
reason for concern within a developing democracy? Journalism Studies, 5 (3), 387-
397. 

Teer-Tomaselli, R. & Tomaselli, K. (2001). Transformation, nation-building and the 
South African media, 1993-1999. In K. Tomaselli & H. Dunn (eds.), Media, 
democracy and renewal in Southern Africa (pp. 123-180). Colorado Springs, CO: 
International Academic Publishers. 



Ecquid Novi: African Journalism Studies 

174 

Thapisa, A. p. N. & Megwa, E. R. (1998). Situation analysis and profile of mass 
communication in Botswana. Gaborone: Ministry of Finance and Development 
Planning. 

Thapisa, A. p. N. & Megwa, E. R. (2002) Report on the national survey on print and 
electronic media in Botswana. Gaborone: Department of Information and 
Broadcasting. 

Tissong, M. (1996). BEF + COE = SANEF. Rhodes Journalism Review, 13 (5-6). 
Tomaselli, K & Hayman, G. (1981). First national student film and video festival: Two 

views − view two: Conflicting paradigms and ideologies. Critical Arts, 80-83. 
Tomaselli, K. (1997). Ownership and control in the South African print media: Black 

economic empowerment after Apartheid, 1990-1997. Ecquid Novi, 18 (1), 21-68. 
Tomaselli, K. (1991). The progressive press: Extending the struggle 1980-1986. In K. 

Tomaselli & p. E. Louw (eds.), The alternative press in South Africa (pp. 155-174). 
Bellville: Anthropos. 

Tsedu, M. (1996). Freeze-frame on the fast-track. Rhodes Journalism Review, 13, 33. 
Turner, G. (2001). ‘Media Wars’. Journalism, Cultural and Media Studies in Australia. 

Journalism, 1 (3), 353-365. 
Unesco brings Info Minister and media together. (2004, May 19). Unesco Office 

Windhoek.  
Unesco. (1991). Declaration of Windhoek. [Online]. Available:  
 http://www.unesco.org/webworld/fed/temp/communication_democracy/windhoek.

htm 
United Nations Development Programme (UNDP). (2005). Botswana human 

development report, 2005: Harnessing science and technology for human 
development. Gaborone: Printing and Publishing Company of Botswana. 

United Nations Economic Commission for Africa (UNECA). (2006, June). Report on 
the Strengthening Africa’s Media (STREAM) Consultative Conference, 
Johannesburg, South Africa (UNECA report). Addis Ababa: UNECA. 

United Nations Statistics Division (UNSTATS). (2003). Millennium indicators database. 
University of Westminster. (2005, November). Special Issue, 56-70.  
Up In The Air (UITA) Report. (1998). The state of broadcasting in Botswana 1997 to 

present. Zambia: Panos Southern Africa. 
Webster, E. (1991). The search for a critical sociology in South Africa. In J. Jansen 

(ed.), Knowledge and power in South Africa: Critical perspectives across the 
disciplines (pp. 69-78). Johannesburg: Skotaville Publishers. 

Williams, R. (1974). Television: Technology and cultural form. London: Fontana. 
Wimmer, J. & Wolf, S. (2005). Development journalism out of date? An analysis of its 

significance in journalism education at African universities. [Online]. Available: 
http://epub.ub.uni-muenchen.de/archive/00000647. [Accessed: March 18, 2007]. 

World Bank. (2004) World development indicators database (2003/2004). [Online]. 
Available: http://devdata.worldbank.org/data-query/ [Accessed: June, 2006]. 

World Bank. (2006). World development indicators database. Available: 
http://ddpext.worldbank.org/ext/DDPQQ/member.do?method=getMembers&userid
=1&queryId=35 [Accessed: May, 2006].  



Banda et al. ― Contextualising journalism education and training 

175 

Wrottesley, S. (2002). Workplace training. In L. Steenveld (ed.), Training for media 
transformation and democracy (pp. 62-64). Johannesburg: Sanef & Rhodes 
University. 

Zamcon. (1982, May-June). Proceedings of the seminar on regional cooperation of news 
agencies, PANA Southern Pool, 31 May to 6 June, Lusaka. 




