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ABSTRACT 

The main aim of this research was to investigate the multifaceted factors that impede 

reading comprehension in English Second Language of Grade Four learners using a 

case of selected primary schools in the Kavango West region, in Namibia. Strong 

reading comprehension skills are fundamental to understanding and mastering 

academic content across all subjects, however, many English teachers at the Lower 

Primary Phase face challenges in teaching reading comprehension fluently. This study 

adopts a qualitative research method to investigate the interplay of socio-economic, 

instructional and individual variables. The researcher used non-probability sampling, 

that is, convenience and judgmental sampling. The total sample size was ten Grade 4 

English Language teachers. Through extensive literature review, classroom 

observations and structured interviews, the research identifies key findings such as 

limited access to reading resources, ineffective teaching methodologies and diverse 

learner backgrounds. Some of the challenges that teachers faced when teaching reading 

comprehension were ascribed to a lack of reading materials in English accessible to all 

learners. Additionally, a lack of self-efficacy was also noted as teachers felt frustrated 

in implementing reading strategies because of heavy workloads and parents’ limited 

involvement with their children’s schoolwork. The findings of this research offer 

valuable insights into the nuanced barriers faced by Grade 4 learners, enabling 

educators, policymakers and stakeholders to implement targeted interventions. Some 

of the interventions recommended in this research include more varied teaching 

approaches to be applied when teaching. The research further recommends that 

teachers need to be patient when teaching learners how to read comprehension so that 

they attend to all the learners’ needs, whether highfliers or slow learners. The 

government should build more schools and classrooms to prevent the overcrowding of 

classrooms. 

Keywords: reading comprehension, English Second Language, factors, Grade 4 

learners. 
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CHAPTER ONE: INTRODUCTION 

1.0 Introduction 

This chapter presents the background of the study and statement of the problem. It 

also points out the purpose of the study, research questions, significance of the study 

as well as the delimitations and limitations of the study. It concludes with definitions 

of the key terms that were used in the study.  

1.1. Background of the study 

Research indicates that there is a strong correlation between reading and academic 

success (Bauer & Gort, 2018; Julius, 2017). In other words, learners who are good 

readers are more likely to do well in school and pass the examinations than learners 

who are weak readers (Rock, 2018). The development of learners’ vocabulary through 

reading enhances their writing ability (Gove & Cvelich, 2019).  

 

In many low-income countries, such as those in Sub-Saharan Africa, a significant 

percentage of children struggle with reading comprehension due to limited access to 

quality education and resources. For instance, 90% of 10-year-olds in low-income 

countries cannot read and understand a simple story (Mule, 2018). Countries like 

Turkey and Chile also face challenges, with about 50% of adults at or below basic 

literacy levels. In the U.S., 65% of fourth-graders read below or at the basic level. This 

issue is often linked to disparities in educational resources and support. Similarly, in 

England, 1 in 5 children cannot read proficiently by the age of 11(Rock, 2018). 

 

Namibia’s formal education system comprises seven years of compulsory and free 

primary education, three years of junior secondary and two years of senior secondary 
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education. The revised and current curriculum indicates that the junior primary phase 

begins from Grade 0 to 3 while the Senior Primary phase begins from Grade 4 to 7 

(Ministry of Education, Arts and Culture, 2019). Particular challenges arise when 

demands are made on learners’ reading and writing ability in English Second language 

when they come to the Senior Primary Phase.  There is evidence that reading ability in 

the majority of Namibian public schools is low, especially in the now Senior Primary; 

for example, national reports on English performance in Kavango West region showed 

that the region has the lowest average score in English reading comprehension in 

Namibia (Hausiku, 2017).  

 

In many low-income countries, such as those in Sub-Saharan Africa, a significant 

percentage of children struggle with reading comprehension due to limited access to 

quality education and resources. For instance, 90% of 10-year-olds in low-income 

countries cannot read and understand a simple story (Mule, 2018). Countries like 

Turkey and Chile also face challenges, with about 50% of adults at or below basic 

literacy levels. In the U.S., 65% of fourth-graders read below or at the basic level. This 

issue is often linked to disparities in educational resources and support. Similarly, in 

England, 1 in 5 children cannot read proficiently by the age of 11(Rock, 2018). 

Namibia’s formal education system comprises seven years of compulsory and free 

primary education, three years of junior secondary and two years of senior secondary 

education. The revised and current curriculum indicates that the junior primary phase 

begins from Grade 0 to 3 while the Senior Primary phase begins from Grade 4 to 7 

(Ministry of Education, Arts and Culture, 2019). When learners reach the Senior 

Primary Phase and are expected to demonstrate proficiency in reading and writing in 
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English as a second language, certain difficulties occur.  There is proof that most 

Namibian public schools teach students to read poorly, particularly in Senior Primary. 

For instance, national reports on English performance in the Kavango West region 

revealed that the region has the lowest average score in Namibia for English reading 

comprehension (Hausiku, 2017).  

In Namibia, where English is the official language but not the first language for many 

learners, learners often face difficulties in reading comprehension due to the language 

barrier. This is a common issue in many ESL contexts (Hausiku, 2017). In order to 

track learner’s' advancement in these areas, Namibia instituted standardized exams in 

English, Natural Science, and Mathematics for grades 5 and 7 across the country in 

2009 (Namibia, Ministry of Education, Arts and Culture, 2019). The following ranking 

is based on the test results of the learners: A below basic level of knowledge and skills, 

a basic level of knowledge but limited skills, an above basic level of proficiency in 

knowledge and skills, or an exceptional level of knowledge and advanced skills are the 

four categories. The results of these examinations show that, in the evaluated subjects 

English being the least proficient in the two Kavango regions very few Namibian 

children less than 20% displayed proficient knowledge and skills (Above Basic).  

It's also interesting to note that, across all disciplines evaluated in 2014, no learner 

showed exceptional knowledge and advanced skills, according to data from these 

examinations. These findings, along with the automatic promotion procedure put in 

place by the MoEAC, would indicate that students move on to the next grade without 

mastering the required competencies in English for that grade. This is further 

evidenced by the performance of Grade 7 in 2021 in the Kavango West region results 

whereby they had a pass rate of 26% in English as a Second Language Ministry of 
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Education, Arts and Culture (MoEAC, 2021). Therefore, this study aims to investigate 

the factors that hinder reading comprehension in English in Grade 4 in Namibia. 

1.2 Statement of the problem 

Language proficiency plays an important role in educational achievement. Numerous 

learners who entered Grade 4 in Kavango West schools encountered serious 

difficulties in reading comprehension (Hausiku, 2017). This can be evidenced through 

their performance during reading comprehension tasks and activities (Hausiku, 2017). 

Learners are struggling to read comprehensions or even to pronounce the words 

correctly. When learners face reading problems, the blame is often put on the Junior 

Primary teachers’ unsatisfactory preparation of the learners in the lower grades (Mule, 

2018). Learners are supposed to master the basic skills of reading comprehension at 

the lower grades but it has been observed that by the end of the lower primary phase, 

many learners including the learners under study have not met the required second 

language reading standards (Rock, 2018). From Grade 4 to 12, teachers experience 

incompetency in reading capabilities among learners (Mule, 2018). As a result, the 

situation impacted the learner’s progress in other grades, because English reading 

proficiency is a prerequisite for understanding all other subjects (Rock, 2018). The 

researcher chose Grade 4 learners for this study because Grade 4 is the first grade to 

use English as a medium of instruction after the transitional Grade 3 in which Mother 

tongue is used as a medium of instruction.   
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1.3 Research questions 

1. What challenges do Grade 4 students at the chosen schools face in understanding 

English as a second language? 

2. What are the possible factors that contribute to difficulties encountered in English 

as a Second Language reading comprehension by Grade 4 learners? 

3. What strategies can be used to improve learners’ reading comprehension in English 

as a Second Language in Grade 4? 

1.4 Significance of the study 

This study holds paramount significance as it addresses a critical educational concern 

in the Kavango West Region of Namibia. By delving into the factors affecting reading 

comprehension among Grade 4 learners in English as a second language, the research 

contributes valuable insights to both academic and practical domains. The findings of 

this study are poised to inform educational policies, curriculum development, and 

instructional strategies, ultimately enhancing the quality of English language 

education in the region. Additionally, the identification of specific obstacles to reading 

comprehension can empower educators with targeted interventions to support learners, 

fostering a more conducive learning environment. This research is pivotal in 

attempting to advance the understanding of language acquisition challenges in this 

context and, consequently, has the potential to catalyse positive transformations in 

English language education for Grade 4 students in the selected primary schools of the 

Kavango West Region.  

1.5. Limitations of the study 

The main limitation of this study is pertaining to generalisability. Several potential 

limitations may affect the scope and generalisability of this study. Firstly, the findings 
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may be constrained by the specificity of the selected primary schools in the Kavango 

West Region, limiting the applicability to other regions or educational contexts in 

Namibia. Additionally, the study’s reliance on Grade 4 learners may not fully capture 

the developmental nuances in reading comprehension skills, as factors influencing 

reading comprehension can vary across different grade levels.  The temporal aspect of 

the study may also be a limitation, as it captures a snapshot in time, potentially missing 

dynamic changes in language education practices. Lastly, the researcher’s presence 

and interactions during data collection could introduce response bias, impacting the 

reliability of the gathered information. These limitations should be considered when 

interpreting the study’s outcomes and applying them to broader educational contexts. 

1.6 Definition of terms 

Reading-it is a receptive skill - through it we receive information. But the complex 

process of reading also requires the skill of speaking, so that we can pronounce the 

words that we read. In this sense, reading is also a productive skill in that we are both 

receiving information and transmitting it (even if only to ourselves) (Rock, 2018). In 

this study, reading is the process of looking at a series of written symbols and getting 

meaning from them. 
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Reading comprehension- is the capacity to comprehend written material after it has 

been read and understood. It depends on two interrelated skills: language 

comprehension, or understanding the meaning of the words and phrases, and word 

reading, or being able to decode the symbols on the page (Mule, 2018). In this context, 

reading comprehension is the ability to understand and interpret written text 

English as a Second Language (ESL or TESL)- is a phrase commonly used to 

describe how non-native speakers of English use or study the language in an English-

speaking context. It is sometimes referred to as English for Speakers of Other 

Languages (Bauer & Gort, 2018). In this study it refers to the use of English by 

individuals whose native language is different, commonly among students learning to 

speak and write English. 

1.7 Chapter summary 

In brief, this chapter gave an insight into the research problem and brief details on the 

background of the research. The statement of the problem was highlighted. The 

potential limitations of the study and ways of overcoming them were highlighted. 

Delimitations of the study were also emphasised. Ultimately, the chapter ended up by 

defining key terms used in the research. The next chapter will present and review 

literature that has been done previously about the research topic.  
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CHAPTER TWO: LITERATURE REVIEW 

2.1 Introduction 

This chapter introduces an extensive body of scholarly works that forms the foundation 

for understanding the factors influencing reading comprehension among Grade 4 

learners in English as a second language. This section explores key themes and 

empirical studies related to reading development, and challenges faced by learners in 

similar contexts globally. Beginning by establishing a theoretical framework for 

understanding language learning processes, the chapter further explores the role of 

socio-cultural factors, educational policies, and instructional methodologies in 

teaching reading comprehension. Drawing on international and regional literature 

provides insights into successful strategies employed in diverse contexts to enhance 

reading comprehension skills. By situating the study within the broader academic 

discourse, the literature review aims to establish a clear rationale for investigating the 

identified factors in the unique context of Grade 4 learners in selected primary schools 

in the Kavango West Region of Namibia. 

2.2. Second language acquisition in the educational landscape 

Second Language Acquisition (SLA) is a dynamic process that plays a pivotal role in 

the linguistic development of Grade 4 learners, particularly in the context of English 

as a second language. This section delves into the theoretical underpinnings of SLA 

and its implications for understanding the complexities of language learning in primary 

education (Skehan, 2018). 

According to Derchant (2019), second-language acquisition (SLA) is the process by 

which people learn a second language. It is also the scientific discipline devoted to 

studying that process. The field of second-language acquisition is regarded by some 
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but not everybody as a sub-discipline of applied linguistics but also receives research 

attention from a variety of other disciplines, such as psychology and education (Hann, 

2018). 

A central theme in SLA research is that of interlanguage: the idea that the language 

that learners use is not simply the result of differences between the languages that they 

already know and the language that they are learning, but a complete language system 

in its own right, with its own systematic rules (Rock, 2018). According to Wong 

(2018), this interlanguage gradually develops as learners are exposed to the targeted 

language. The order in which learners acquire features of their new language stays 

remarkably constant, even for learners with different native languages regardless of 

whether they have had language instruction. 

However, languages that learners already know can have a significant influence on the 

process of learning a new one. This influence is known as language transfer. The 

primary factor driving SLA appears to be the language input that learners receive. 

Learners become more advanced the longer they are immersed in the language they 

are learning and the more time they spend voluntarily reading. The input hypothesis 

developed by linguist Stephen Krashen theorises that comprehensible input alone is 

necessary for second language acquisition. Krashen makes a distinction between 

language acquisition and language learning (the acquisition–learning distinction), 

claiming that acquisition is a subconscious process, whereas learning is a conscious 

one (Mule, 2014).  

According to this hypothesis, the acquisition process in L2 (Language 2) is the same 

as L1 (Language 1) acquisition. Learning, on the other hand, refers to conscious 

learning and analysis of the language being learned (Mule, 2018). Campbell (2019), 
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argues that consciously learned language rules play a limited role in language use, 

serving as a monitor that could check second language output for form — assuming 

the learner has time, sufficient knowledge, and inclination (the monitor hypothesis). 

Subsequent work, by other researchers, on the interaction hypothesis and the 

comprehensible output hypothesis, has suggested that opportunities for output and 

interaction may also be necessary for learners to reach more advanced levels (Hann, 

2018). While SLA in the educational landscape offers numerous benefits, it also faces 

significant challenges that need to be addressed. By investing in resources, teacher 

training, and innovative assessment methods, educational systems can better support 

students in becoming proficient in a second language. 

2.3 The influence of learners' first language on second language acquisition 

The role of first language in second language acquisition is significant. The impact of 

L1 in L2 acquisition differs in various aspects, not only in different types of languages 

but also in different components of language such as phonology, morphology, and 

syntax. Whenever processing the information and output using L2, the information 

was firstly deposited by L1, and the way of deposition in L1 has a strong impact on 

the result coming out in L2. This process is called transfer. Whenever a person is 

learning a second language, the mode of thinking and acquiring L2 must be highly 

affected by rules and habits in L1 (Harmer, 2017). The habits used in L1 would be 

duplicated in L2 expressions.  

Due to some differences in the way of processing between L1 and L2, the learner could 

make errors in L2 acquisition. This process is called interference, which is the result 

of old habits of the first language, and it must be unlearned before the learning of the 

new habits of the second language (Campbell, 2019). According to Harmer (2017), 
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learners of the second language tend to transfer the forms, meaning, and culture of 

their L1 to the foreign language and culture when attempting to speak the language. 

By learning L2 habits, L1 habits are also transferred, and then the errors occur. 

 

First-language acquisition can influence second-language learning. The influence can 

be positive or negative. Positive transfer occurs when the first language facilitates the 

acquisition of the second language (Hann, 2018). Negative transfer occurs when the 

first language has negative impacts on the second language and interferes with the first 

language. If the first language and the second language are similar, the first language 

can act as a source for the learner to understand how the second language works (Hann, 

2018). 

 

According to Derchant (2019), the positive transfer of the influence of learners’ first 

language (L1) on second language acquisition (SLA) refers to the situation where the 

knowledge and skills of L1 facilitate the learning and use of a second language (L2). 

For example, Hann (2018), highlighted that if L1 and L2 share similar or identical 

sounds, words, structures, or pragmatic rules, the learners can easily recognise and 

produce them in L2 without much difficulty. This is also called facilitation, as it makes 

the acquisition task straightforward or trivial. 

 

Some examples of positive transfer are: 

Phonetics and phonology: Learners who speak a language that has the same or similar 

sounds as the target language can pronounce them more accurately and naturally. For 
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example, Spanish speakers learning English can easily produce the /r/ sound, unlike 

Japanese speakers who tend to replace it with /l/ (Hann, 2018). 

 

Morph syntax: Learners who have a strong foundation in grammar and syntax in their 

L1 can transfer their knowledge to L2, especially if the languages have similar or 

identical rules. For example, French speakers learning English can quickly grasp the 

concept of subject-verb agreement, as both languages require the verb to agree with 

the subject in number and person (Carver, 2019). 

Vocabulary: Learners who encounter words that have the same or similar form and 

meaning in both L1 and L2 can immediately recognise and acquire them. These words 

are also called cognates, as they share a common origin. For example, English speakers 

learning French can easily learn words like “animal”, “important”, and “possible”, as 

they are spelt and pronounced almost the same in both languages (Carver, 2019). 

 

Pragmatics: Learners who are familiar with the social and cultural norms of 

communication in their L1 can apply them to L2 if the languages have similar or 

compatible conventions. For example, German speakers learning English can use the 

same strategies for making requests, giving compliments, or expressing opinions, as 

both languages have similar levels of directness and politeness (Campbell, 2019). 

 

Positive transfer can be a great advantage for learners, as it can speed up the learning 

process, increase confidence and motivation, and reduce errors and frustration. 

However, positive transfer is not always guaranteed, as it depends on various factors, 

such as the degree of similarity or difference between L1 and L2, the level of 
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proficiency and awareness of L1, the exposure and input of L2, and the individual 

differences and preferences of learners. Therefore, learners should not rely solely on 

their L1 but also pay attention to the unique and distinctive features of L2, and seek 

feedback and guidance from teachers and native speakers (Campbell, 2019). 

 

Negative transfer is a phenomenon that occurs when learners of a second language 

(L2) use their knowledge of their first language (L1) in ways that are inappropriate or 

incorrect in the L2. This can lead to errors in pronunciation, grammar, vocabulary, or 

pragmatics. For example, a Spanish speaker learning English might say “I have 20 

years” instead of “I am 20 years old” because in Spanish, the verb “tener” (to have) is 

used to express age. This is an example of negative transfer of syntax, or word order 

(Campbell, 2019). 

 

According to Derchant (2019), negative transfer can happen for various reasons, such 

as: 

• The learner is not aware of the differences between the L1 and the L2 and 

assumes that they are similar or identical. 

• The learner has not learned enough of the L2 rules or patterns and relies on the 

L1 as a default strategy. 

• The learner is influenced by the L1 habits or preferences and finds it difficult 

to switch to the L2 norms or conventions. 

Negative transfer can be contrasted with positive transfer, which is when the L1 

facilitates or accelerates the L2 learning. Positive transfer occurs when the L1 and the 

L2 share some similarities or commonalities, such as sounds, words, structures, or 
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functions. For example, a French speaker learning English might easily recognise and 

acquire words that are cognates, or have the same origin, such as “animal”, 

“important”, or “possible”. This is an example of a positive transfer of vocabulary 

(Harris, 2018). 

 

Negative and positive transfers are both aspects of language transfer, which is the 

general influence of the L1 on the L2. Language transfer is an important issue in 

second language acquisition, as it can affect the learner’s progress, performance, and 

proficiency in the L2. Understanding the role of the L1 in the L2 can help learners 

avoid or overcome negative transfer, and make use of positive transfer, to improve 

their L2 learning outcomes (Harris, 2018). 

The quality and quantity of exposure to English, both inside and outside the classroom, 

contribute to the development of language proficiency among Grade 4 learners in 

several ways. 

First, exposure to English inside the classroom can help learners acquire the basic skills 

of reading, writing, listening and speaking in a structured and systematic way. 

Teachers can provide guidance, feedback, and correction to learners as they practice 

the language in various activities and tasks. Learners can also interact with their peers 

and learn from each other in a collaborative and supportive environment. Classroom 

exposure to English can also help learners develop their vocabulary, grammar, and 

pronunciation through explicit instruction and implicit input (Wong, 2018). 

 

Second, exposure to English outside the classroom can help learners enhance their 

language proficiency by exposing them to authentic and diverse sources of the 
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language. Learners can access English through various media, such as films, songs, 

books, magazines, newspapers, and the Internet. These sources can provide learners 

with rich and varied input that can expand their knowledge and awareness of the 

language and its culture. Learners can also use English as a medium of communication 

with native speakers or other learners of the language, either face-to-face or online. 

This can provide learners with opportunities to practice and use the language in real 

and meaningful situations, and to receive feedback and correction from their 

interlocutors (Harris, 2018). 

 

Therefore, both the quality and quantity of exposure to English are important for the 

development of language proficiency among Grade 4 learners. According to a study 

by Derchant (2019), language exposure has a positive correlation to language 

proficiency in the areas of reading, writing, listening and speaking. Language exposure 

is necessary for second language learning and language proficiency. High exposure to 

the target language provides more opportunities for learners to practice and be 

proficient in the target language (Campbell, 2019). 

Understanding the influence of L1 can help educators develop more effective teaching 

strategies. For instance, they can anticipate common errors and design activities that 

specifically address these issues. The cultural context of the L1 can also influence L2 

learning. Teachers can use culturally relevant materials to make learning more 

relatable and engaging for students. While the influence of the L1 on L2 acquisition 

can present challenges, it also offers opportunities for leveraging existing knowledge 

and skills. Effective teaching strategies and an understanding of the underlying 

theories can help mitigate negative influences and enhance the learning experience. 
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2.4 Teachers’ role in promoting learners’ second language acquisition. 

The teacher is the dominant figure in the classroom, and learners follow his or her 

advice. Teachers need to encourage learners to read on a wide scale this includes good 

children’s books, comics, magazines, newspapers, and cartoons. This could lead to 

stimulating experiences and accelerated growth and increased reading competencies 

(Rock, 2018).  

Knell (2018) explains that books that can be read for pleasure or general information 

must be present in classroom libraries to develop reading skills and make reading more 

enjoyable and exciting. Additionally, the supply of interesting reading materials must 

always be available to children to sustain their love for reading. Meanwhile, to support 

reading interests in the class, the value of reading aloud activities by learners from 

interesting literature must be undertaken regularly in the classroom. These activities 

would enable teachers to assess learners’ progress and detect learners’ individual needs 

in reading and would promote continued growth in reading skills (Boakye, 2019). 

The role of the teacher represents a fundamental difference in the Language approach. 

Whilst the teacher may be an expert linguist with a deep understanding of how 

languages are learnt, and therefore the strategies to be used to support this, in the 

language classroom he or she will not be the expert in all or even any of the languages 

chosen by the students.  Instead, the role of the teacher is as a designer and facilitator 

of learning (Du Plessis & Naude, 2018).   Teachers create the conditions for students 

to manage their own learning processes and learn collaboratively with their peers in 

order to become more independent learners. Teachers also design projects that offer 

multi-faceted learning opportunities. They are expert advisors on learning to both 
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students and mentors and are responsible for setting up any assessment or student 

presentation opportunities (Rock, 2018). 

The teacher’s role in an autonomous learning classroom is to provide the learners with 

the skills and ability to practice what they have learned no matter if we talk about a 

language classroom or any other course. As Dam says: “Let me first of all mention the 

fact that learners do not necessarily learn what we believe ourselves to be teaching… 

What we can do is give our learners an awareness of how they think and how they 

learn – an awareness which hopefully would help them come to an understanding of 

themselves and thus increase their self-esteem” (Dam, 2018).  

A big part of implementing autonomy in the classroom is to teach diverse learning 

strategies and assist the learners in finding the methods that best suit them.  Many 

researchers and scholars who deal with learner autonomy have suggested a few ways 

or methods which teachers should use or implement during teaching (Rock, 2018). 

Some which are more common are logbooks, where teachers keep track of their 

students’ progress on the activities, a few minutes’ tack, use posters or other routines 

used in class, which have shown good results everywhere. All these tools should make 

learners more self-sufficient and independent in the learning process.  Every system of 

education should seek clearly and make sure to use learner autonomy, being that a part 

of language learning or other, and the material which should be dealt with during the 

time of study (Du Plessis & Naude, 2018).    

In an autonomous classroom, teachers do not play the role of imparters of information 

or sources of facts. Their role was more than that of a facilitator. The teacher’s position 

was to manage the activities in the classroom and help learners plan their learning both 

for a long and short term. The teacher had to be able to establish a close collaboration 
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with the learners and make sure that all learners know what is expected of them at all 

times (Rock, 2018). Teachers have the role of counsellors. They need to inform 

learners and make them capable of choosing the best learning strategies. Learners have 

to be able to make informed choices. This means knowing the rationale behind the 

strategies and having time to experiment to find which suits best for each occasion. 

Teachers must, however, be careful not to guide the learners implicitly to the strategies 

they themselves prefer (Nunan, 2018).  

A learner-autonomous classroom was a place where learners and teachers have 

constructive interaction with each other and learn from each other. The teacher is 

responsible for helping learners become aware of alternative strategies and learning 

styles (Camilleri, 2019). The teacher gives praise and feedback but this was also 

supplied by the other learners when group work and product were jointly assessed after 

projects were finished. Learners then get more personal feedback and guidance from 

the teacher through the logbooks which serve as a medium of communication as well 

as a tool of organisation and reflection (Mule, 2018). A teacher who intends to foster 

his learners’ autonomy should not only introduce various learning strategies but also 

give his learners ample opportunity to try them out in different circumstances. It is 

necessary to build up an atmosphere in the classroom that invites such experiments 

and lets learners feel comfortable sharing their findings with their teacher and their 

classmates. Interaction in the classroom directly influences the learners’ learning 

processes (Du Plessis & Naude, 2018).   

With more and more attention being focused on improving students ‘communicative 

competence, the roles teachers have to play must be redefined (Derchant, 2019). The 

best teachers are usually the ones who impart an attitude or an orientation related to 
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the acquisition of mental abilities, or who are associated with the particular values that 

one finds personally motivating and inspirational (Rock, 2018). 

Specifically speaking, teachers should take on the following roles in modern English 

classroom teaching. First, instead of being the dominating authority in the classroom, 

lecturers must become learning facilitators to facilitate the communicative process 

between all participants in the classroom and between these participants and the 

various activities and texts (Breen & Candlin, 2019), giving guidance and advice when 

necessary. Teachers should also act as interdependent participants within the learning-

teaching group (Camilleri, 2019), which means that the teacher needs to perceive 

students as having important contributions to make, and then the teacher must 

continually seek potential and exploit and actively share the responsibility for learning 

and teaching with them. The teacher must realise that any unnecessary intervention 

from us may prevent them from becoming genuinely involved in the activities and thus 

hinder the development of their communicative skills. However, this does not 

necessarily mean that the teacher should be a passive observer. Instead, teachers should 

develop students’ potential through external direction and help them develop their 

distinctive qualities (Rock, 2018). 

Second, just as teachers want students to be life-long learners, teachers must exhibit a 

passion for learning, a desire and an aptitude to continue discovering new knowledge 

and exemplify by constantly refreshing educators’ knowledge and skills to keep 

abreast with the latest developments in educators’ area of specialisation (Rock, 2018). 

Third, to keep pace with the times, teachers also need to be creative and innovative in 

integrating educators’ teaching with thinking and learning processes. Teachers must 

give students more opportunities for expression and provide an environment where 
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creativity can flourish. Teachers must encourage students to question and express their 

thoughts freely so that they will have inquisitive minds (Breen & Candlin, 2019).  

Teachers must realise that it was obligatory for lecturers to adopt different methods 

when dealing with different teaching materials and when faced with students with 

different levels of English proficiency (Camilleri, 2019). To achieve this purpose, 

teachers must enrich their knowledge of English and improve educators’ English skills 

by various means such as listening to programs in English, watching English programs 

on TV and surfing the English versions of various news items on the Internet 

frequently. In a word, to improve students’ oral proficiency, the teacher should try 

every possible means to make walking encyclopaedias so that the lecturer can teach 

any student anything with skill and ease (Breen & Candlin, 2019), 

As was mentioned above, accuracy and fluency are so closely related that they are 

inseparable. Derchant (2019) proposes that because learners have a limited capacity 

for attention, there could be trade-off effects between accuracy and fluency. That is, 

when attention was paid to accuracy, fluency was likely to suffer and vice versa 

(Patanasorn, 2019). So attaching equal importance to both accuracy and fluency 

exercises was a must. Accuracy exercises encourage thoughtful use of language and 

the information was intended to help students understand how English works, while 

fluency exercises invite them to take the parts of different characters when role- 

playing and to continue a dialogue in their own way, that was, the fluency exercises 

encourage free expression (Camilleri, 2019). 

Doing accuracy exercises does not mean error-free, but a high degree of accuracy is 

required, and as a result, students are encouraged to make as few errors as possible and 

to manipulate the language as spontaneously and flexibly as possible (Rock, 2018). 
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But when assigning accuracy and fluency exercises, the teacher had better keep in 

mind the following: For one thing, the teacher had better assign exercises that need the 

knowledge with which students are familiar, because it is found that the personal task 

which is based on information well known to learners allows them to be more fluent 

in their performance (Breen & Candlin, 2019). For another, the teacher had better give 

students more planning time.  

With regards to planning, it has been suggested that providing learners with more 

planning time prior to conducting the task helps learners produce more fluent and 

complex language (Patanasorn, 2019). Generally, the more planning time they are 

given, the more familiar they are with the inherent structure of discourse and as a result, 

the more accurate and fluent they will be in their performance because familiarity with 

content and the opportunity to plan help lessen the load of information processing 

which allows learners more intentional resources to focus on formal aspects of 

language as well as help them to become more fluent in their performance (Camilleri, 

2019). 

Using Schumann's Acculturation Model (1986), the researcher aimed to explore how 

acculturation experiences intersect with SLA. The learners' social and cultural 

interactions within the English-speaking community contribute to the broader context 

of language acquisition, influencing their proficiency and attitudes towards English. 

While teachers are pivotal in promoting second language acquisition, their impact can 

be maximized by addressing these challenges. Embracing innovative teaching 

methods, focusing on both fluency and accuracy, and providing personalized support 

can enhance the effectiveness of language instruction. 



22 
 

2.5 Theoretical Framework 

The theoretical framework for this study draws upon Schumann's Acculturation Model 

(1986) to explore the intricate relationship between cultural and social factors and their 

impact on the reading comprehension abilities of Grade 4 learners in English as a 

second language within selected primary schools in the Kavango West Region. 

Schumann's model posits that the acculturation process significantly influences 

language acquisition (Camilleri, 2019).  

The model identifies social and cultural variables, such as contact with the English-

speaking community, exposure to the language, and the degree of cultural assimilation, 

as crucial factors shaping language development Rock (2018). Based on this model, 

the more a second language learner becomes part of the target language community, 

the better they will acquire the target language (Mule, 2014).  According to 

Schumann’s model, language is one aspect of culture, and the relationship between the 

language community of the learner and the second language community is important 

in language acquisition (Wong, 2018).  

 

The basic premise of Schumann’s model was the significance of the degree to which 

a learner acquires and applies the target language since this can control the degree to 

which he or she acquires the second language (Mule, 2014). The process of 

acculturation often leads to a second language acquisition. This may occur through a 

variety of mechanisms including both formal classroom education as well as through 

informal social networks, media and other mediums of culture (Wong, 2018). Some 

learners make rapid progress in learning a second language while others with the same 

initial ability and language instruction make little progress in the same amount of time. 
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Schumann hypothesised that this difference could be accounted for by characteristics 

of the social and psychological distance learners placed between themselves and the 

language they were learning (Wong, 2018). 

 

The researcher used the acculturation theory to determine the degree to which learners 

acculturate when learning a second language. The model suggests that the extent of 

learner acculturation to the target-language group can lead to the degree to which he 

acquires the second language. The model has been used in various studies to 

investigate the relationship between acculturation and second language acquisition 

(Hausiku, 2017). 

In the context of this study, the acculturation experiences of Grade 4 learners are 

examined through the lens of Schumann's model. Factors such as the learners' 

interactions with English-speaking peers and teachers, exposure to English in formal 

and informal settings, and the level of integration of English language and culture 

within the educational environment are considered (Mule, 2018). 

Schumann's model suggests that a positive acculturation experience, characterised by 

meaningful interactions with the English language and culture, may positively impact 

reading comprehension. Conversely, challenges in acculturation, such as limited 

exposure or cultural barriers, may hinder the development of effective reading 

comprehension skills (Mule, 2014).  By adopting Schumann's Acculturation Model as 

a theoretical framework, this study aims to illuminate the nuanced connections 

between cultural and social influences and the reading comprehension abilities of 

Grade 4 learners in English as a second language within the specific educational 

context of the Kavango West Region. 
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This theoretical framework is complemented by existing literature on reading 

development, and educational practices. The combined framework provides a 

comprehensive understanding of how cultural and social dynamics, as outlined by 

Schumann's Acculturation Model, intersect with other factors influencing reading 

comprehension in Grade 4 learners of English as a second language.  

The next section defines reading in general and reading comprehension in particular.  

2.6 Concept of reading comprehension 

According to Rockets (2017), reading is a multifaceted process involving word 

recognition, comprehension, fluency and motivation. Reading also means making 

meaning from print. In addition, reading is also about decoding, comprehension, 

narrative, familiarity with books and other printed material and a culture of wanting to 

and enjoying reading (House of Commons, 2018). This goes hand in hand with 

Derchant (2019) who states that reading involves the recording of the printed words in 

the brain by the visual and perceptual processes, converting the written symbols into 

language, and through cognitive and comprehension processes creating meaning by 

relating the symbols to the readers’ prior knowledge.  

 

Moreover, Harris (2018) states that reading could be defined as the understanding of 

the written text. This simply means that the end result of any act of engagement should 

be comprehension of a text. Harris (2018) emphasised four principles of effective 

readers, namely:  

• Effective readers do a lot of predicting.  

• Effective readers use certain strategies to help them with reading difficulties and 

blockages. These include sounding out letters in words and breaking words into parts.  
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• Effective readers draw heavily on their background knowledge.  

• Effective readers are typically confident enough to read difficult text.  

These principles are applicable in this study because they highlight that past experience 

with reading, knowledge of sounds and words, most importantly knowledge about the 

content being written in the text influences reading comprehension. 

 

Reading comprehension is concerned with the ability to pay attention to written 

information, which can sometimes be a difficult process for readers (Carver, 2019). 

Students should follow elaboration that helps them take in information and understand 

the main ideas from the text. This will help their retention and understanding of the 

text. So, sooner or later, students will gradually read and analyse the text to solve the 

problem encountered. For example, readers are given a simple text to read at first than 

are gradually given a complex one to comprehend by themselves. Consequently, they 

can try out the strategies of perfect reading that solve their problems. Harmer (2017) 

says, “Any exposure to English is a good thing for language students. At the very least, 

some parts of the language stick in their minds as part of language acquisition” (p. 68). 

 

Proficient reading comprehension, or the ability to understand and interpret text, is 

critical for success in school and life (Harmer, 2017). Students with poor reading 

comprehension are more likely to experience suicidal thoughts, drop out of school, and 

end up in the criminal justice system (Harmer, 2017). Thus, it is imperative that 

students receive explicit instruction for reading comprehension. However, as 

demonstrated by Carver (2019), skilful reading comprehension involves many skills 

such as decoding abilities, reading fluency, background knowledge, vocabulary, 
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inferencing skills, awareness of text structure, and getting the "gist" of the text. Thus, 

reading comprehension is quite complex, and explicit reading comprehension 

instruction helps students build the skills required to understand and interpret text 

(Carver, 2019). 

 

Reading comprehension requires the coordination of multiple linguistic and cognitive 

processes including, but not limited to, word reading ability, working memory, 

inference generation, comprehension monitoring, vocabulary, and prior knowledge 

(Carver, 2019). Further, reading comprehension is considered a key competence in the 

modern information society, and there is a high demand for the comprehension of 

complex texts throughout learners’ schooling (Derchant, 2019). This statement 

resonates with Rockets (2017), postulation that reading comprehension refers to the 

ability to interpret a text and make various inferences about it in a manner which can 

deliver different conclusions.  

 

This notion is echoed by Harmer (2017) who argues that reading comprehension is 

about thinking that is, cogitating whilst reading. Therefore, reading comprehension 

involves engaging in the act of reading with a questioning mind, which will result in 

comprehension, evaluation and the decision to accept or reject what was read. Thus, 

the interaction between a text and the reader facilitates the reading process. For this 

reason, Derchant (2019) indicate that comprehension of text involves the ability to 

interpret the written word, conceptualise meaning from the text, understand the 

intention of the author, be aware of the theme of the text, and use language to create 

special effects. These abilities, in effect, refer to reading comprehension.  
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Accordingly, Derchant (2019) reasons that for effective reading to transpire, the 

teacher should support the learners to connect the text and the real world. These 

demands seem to make it difficult for learners to become critical readers without the 

teachers’ guidance on how reading comprehension strategies should be applied during 

the reading process. It is for this reason that instruction on reading comprehension 

strategies has become a present-day necessity. 

2.8 Teaching methods of reading 

In this section, the teaching methods used are explored.  These are the phonics, whole 

language, look and say, the language experience and the shared reading methods.  

2.8.1 Phonics method 

According to the phonics method, reading is a matter of learning letter-sound 

relationships, and reading and memorising words in isolation (Ekwall & Shanker, 

2019). Phonics, as described by Adams (2019, p. 103), refers to “a system of teaching 

reading that builds on the alphabetic principle, a system of which a central component 

is the teaching of correspondences between letters or groups of letters and their 

pronunciations”. In this method, small units like letters and short words, along with 

spelling and punctuation rules, are taught in isolation, devoid of meaning. Behaviourist 

scholars argue that when children learn to pronounce words correctly, meaning will 

follow automatically (Weaver, 2019).  

 

Kidd (2017) opines that the phonics approach tended to ignore the valuable 

information, language patterns and reading strategies children bring to the reading 

experience, as well as reading and writing simultaneously. When this method is used, 
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children struggle to learn how to use their acquired knowledge when approaching texts 

during reading because they are forced to focus on lists of phonics, words and rules 

they have memorised instead of applying strategies focused on the process behind 

reading. This might hamper the ability to read in some cases. Taking Kidd’s view and 

what is taking place in schools at present where most learners cannot read, I tend to 

agree with her. The phonic method advocates the teaching of isolated skills such as 

letter names which is based on a belief that knowing all the letter names and sounds 

will help learners understand and read fluently but this is not really the case.  

2.8.2 Whole language method 

The Whole language method is a socio-psycholinguistic method (Weaver, 2019). 

When reading and writing within this method, learners are viewed as constructing 

meaning for themselves within familiar contexts in which interaction between them 

and other role players takes place. There is also a central focus on reading and writing 

for meaning. In order to determine the meanings of words, various contexts are used. 

For example, the grammatical context, semantic context, pragmatic context and 

schematic context are used to read for meaning (Weaver, 2019). In this way, learners 

experience both reading and writing as being purposeful and valuable. It can also be 

called the language experience method which holistically handles language and 

literacy and builds on what the child already knows. Carter (2018.p. 23) describes the 

method as, “based on the ideas that children’s experiences can be talked about, and 

recorded by the teacher and form part of the reading material”.  

 

Leu and Kinzer (2017, p. 234) explain that it “represents an effort to teach reading 

using children’s language and experience as a base”. This method is based on meaning. 
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The teacher creates an opportunity for learners 20 to talk about something of interest 

and then writes the sentences produced by the learners on the chalkboard (Hausiku, 

2017). These sentences form the reading text to be read by the learners. This method 

works well with thematic teaching because learners have prolonged exposure to one 

theme for a week or more. Therefore, they have background knowledge about the topic 

and can construct their own sentences easily (Mule, 2018). This promotes learning for 

understanding because learners read more authentic sentences drawn from their 

schemata. It should be noted that learners’ critical thinking skills are developed when 

they construct sentences from their own experiential material (Derchant, 2019). 

2.8.3 The look and say method 

The look-and-say method is used to teach reading. The basic feature of this method is 

explained by Campbell (2019, p. 276) as being based on the view that “language is 

indeed whole and it is best learnt as a whole with meaningful and relevant texts”. This 

method can also be divided into two approaches; the look-and-say whole word and the 

look-and-say whole sentence approach. When teaching via the look-and-say word 

method, a teacher introduces words with the help of pictures or real objects. The words 

are then presented on flash cards. In this method, as explained by Hann (2018, p 341), 

“children are taught to respond to whole words rather than separate parts of words”. 

The teacher shows a picture for the learners to identify (e.g. a chair). When they 

identify the picture as a chair, the teacher then flashes the word or writes it on the 

chalkboard, and tells the learners that the word is pronounced, ‘chair’ (Hausiku, 2017). 

Learners are encouraged to say the word as a whole after the teacher. They repeat this 

with all the words. Once learners become confident in reading the words, the pictures 
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are removed. The focus of this study is to find out if teachers used these effective 

approaches (Rock, 2018). 

2.8.4 The shared reading method 

Shared reading is an interactive approach to teaching reading that bridges “reading 

aloud and guided reading” (Siyave, 2017). In shared reading, the teacher reads together 

with a group of learners. Siyave (2017), developed this strategy and it is modelled on 

the way literate, middle-class parents read storybooks to their children at home In 

school, a teacher reads to a group of learners rather than to a single child. According 

to Ferreiro and Teberosky (2018, as cited in Siyave, 2017), the shared reading model 

allows a group of learners to experience many of the benefits that are part of storybook 

reading. Smith (as cited in Siyave, 2017, p. 212) contends, “It is a non-threatening and 

enjoyable way to strengthen the language skills of struggling readers”. Yaden (2018 

as cited in Siyave, 2017) explains that during shared reading, “learners are actively 

involved” throughout the reading process as the teacher may pause and use scaffolding 

or support learners by doing the following: asking learners for predictions as to what 

will happen next, discussing the title and author, discussing the pictures as he/she is 

reading, using her finger to point to the words as he/she reads and therefore show the 

direction of reading, discussing the meaning of words, and drawing punctuation marks 

to learners’ attention.  

 

Bridge et al. (2018) explain that through repeated reading and prediction of the text, 

learners become familiar with word form and learn to recognise words and phrases. 

These activities develop language comprehension and word recognition; which 

learners need to coordinate to develop as skilled readers (Scarborough, 2018).  
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While it is evident that teacher training institutions prepare student teachers in all the 

approaches and the methods and techniques outlined in this chapter, the researcher has 

observed that once these student teachers graduate and are in the field they hardly 

follow them. In addition, in the case of teaching reading skills, particular attention is 

needed in preparing learners to acquire reading skills so that numerous reading 

difficulties are avoided. In Namibian schools, the shared reading method, whole 

language method and the phonics method are the ones used during the teaching and 

learning of reading comprehension (Hausiku, 2017). 

2.9 Difficulties that reader encounter in reading comprehension tasks 

Theoretically, scholars like Oakhill and Elbro (2019) believe that reading 

comprehension is a complex process which requires the organisation of prior cognitive 

skills and abilities. Besides, when readers are not able to understand the whole text, 

they will encounter difficulties in decoding words in such text. Reading 

comprehension generally depends on comprehending the target language. This 

requires comprehending words, sentences, and contexts of the text. Yet, 

comprehension typically requires the previous knowledge of incorporating these 

words and sentences within the understanding of the context and the meaning of the 

text.  

In the same vein, Treheane and Doctorow (2018) explain that other problems influence 

learners’ reading comprehension skills. Such problems are learners’ reading situations, 

helpful teaching on comprehension style, text type, and being aware of several reading 

comprehension strategies. Childs (2018) believes that focusing on wide reading 

materials and depending on background knowledge and comprehension are the main 
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two elements that are connected with thinking, which means thinking mechanism and 

authentic interest in reading comprehension are the best principles for learners’ success 

and achievement. Due to the range of general knowledge and analytical skills, these 

lead to acquiring the ability to comprehend well.  

Pang et al. (2019) think that reading is “understanding written texts” (p. 6). They 

believe that reading includes two interrelated processes: prior knowledge and 

comprehension. They defined prior knowledge as the process that helps learners to 

improve and expand their abilities of comprehension, while comprehension was the 

process of making the meaning of words or sentences in the text. Pang et al. (2019) 

also state that readers should have background knowledge, vocabulary, and other 

strategies to understand written texts.  

Moreover, Biancarosa and Snow (2020) stress that students who encounter difficulties 

in reading comprehension, including those with learning disabilities (LD) who have 

been identified as having problems with English language skills and background 

knowledge, may be exposed to problems in reading words or sentences. They may fail 

to comprehend what they read, they may lose the reading fluency needed to facilitate 

understanding or they may be misusing or achieving strategies to aid them in 

comprehending the core of a text, and to understand main ideas. 

Cain et al. (2020) believe that students struggle with reading comprehension, and fail 

in the automatic recognition of words, and sentences as a result of poor memory, and 

loss of strategies related to reading comprehension or ideas in the text. Such students 

may suffer from (limited reading comprehension strategies). Thus, these reasons lead 

to reading failure.  
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Kamil et al. (2018) believe that reading comprehension strategy instruction is 

considered one of the most important activities in classroom intervention. This aims 

to improve reading comprehension for readers and improve their level of analysing 

and thinking while reading any text. They thought that teaching depends on teacher 

modelling through an explanation of the strategies that are related to reading 

comprehension and adds a variety of practices in a classroom. Comprehension 

strategies include procedures that readers use to understand the texts, such as 

summarising, identifying the main ideas, paraphrasing, and analysing data. 

Empirically, Wutthisingchai’s (2019) study aims to verify English reading 

comprehension difficulties as recognised by Mathayom five students, reading the 

academic texts utilised in the English program at Thai Christian School in Bangkok, 

and to articulate if those Mathayom five students from various English programs had 

the same difficulties in reading comprehension. The students in the study were forty-

eight Mathayom five students from various English programs at Thai Christian School 

in the academic year of 2010. A 20-item questionnaire with a 5-point Likert scale was 

utilised to gather information. Descriptive statistics were utilised to resolve the 

information. There were mean, percentage, frequency, and standard deviations. 

According to the statistical information, the total outcome showed that most of the 

students were not sure whether they had difficulties in reading comprehension. 

Furthermore, on average, the students understood that motivation might be the first 

barrier affecting reading comprehension. Prior knowledge and a lack of reading 

strategies were perceived as the second and third barriers, respectively. However, 

Mathayom (5) students from the various English programs perceived difficulties in 

reading comprehension similarly. Chinese Language- Social Science students 
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demonstrated to be more aware of language difficulties and some culturally varied than 

the other sets (Wutthisingchai, 2019). 

Regionally, Nezami’s (2020) study aims to identify the main difficulties Saudi 

students encounter in comprehending English reading skills. The study aimed to find 

out reading problems inside classrooms faced by Arab learners in general. The 

researcher surveyed students in the preparatory year (boys) and community college 

(boys), and a survey of (36) questions in total. The study came with wide categories 

of difficulties such as incompetence in skimming and scanning the reading material, 

lacking vocabulary knowledge, poor reading skills and loss of focus (Nezami, 2020). 

Alyousef (2019) investigates the areas of difficulties in six categories: Automatic 

recognition skills, vocabulary, and structural knowledge, formal discourse structure 

knowledge, synthesis and evaluation skills, strategies, metacognitive knowledge and 

skills monitoring and content or world background knowledge. The researcher selected 

a random sample of sixth-grade students. The result of the study showed the 

participants struggled due to lacking adequate knowledge of vocabulary, no memory, 

and no fluency, and not getting and understanding the text and the point.  

This literature is important to the reader as it shows that there are different factors such 

as poor command of vocabulary, the habit of cramming, and no interest in learning 

creativity in reading which hinders comprehension. The current study is relevant in 

giving learners more motivation to develop their reading capabilities and try to iron 

out their weaknesses. The literature applies to the study because it enables the learners 

and teachers to know the different problems that are encountered in comprehension 

tasks. The literature applies to the study because it enables the learners and teachers to 

know the different problems that are encountered in comprehension tasks. While 
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decoding is fundamental, an overemphasis on phonics and decoding skills in early 

education can sometimes neglect the development of comprehension skills. Balanced 

literacy instruction that integrates decoding with comprehension strategies is essential. 

Teaching comprehension strategies explicitly and providing opportunities for practice 

can help. However, these strategies should be taught in context rather than in isolation 

to ensure they are applied effectively. Addressing these difficulties requires a 

comprehensive approach that includes targeted instruction, practice, and support. By 

understanding and critiquing these challenges, educators can better support students in 

developing strong reading comprehension skills. 

2.10 Factors affecting reading ability 

Oakhill and Elbro (2019) differentiate educational and non-educational factors that 

may affect the learners’ performance in reading.  Educational factors refer to those 

factors that come under the control of the educational system and influence learning; 

this may include the teaching method, instructional time, and school environment. 

Non-educational factors refer to factors that do not come under the control of the 

educational system and cannot be influenced by it, this includes home environment, 

understanding, motivation, and prior knowledge (Rock, 2018). Reading, as a complex 

process, is influenced by various factors such as home environment, socio-economic 

status (SES) and school environment. These factors can either facilitate or hinder the 

reading ability of learners (Scarborough, 2018).  

2.10.1 Home environment 

Studies have repeatedly shown that investment by the family in the form of home 

learning has a positive bearing on the child’s early linguistic and cognitive 

development, and also leads to school success in reading (Gove & Cvelich, 2019).It is 
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also premised that environments that are rich in reading materials such as books and 

other printed materials, and where parents engage their children in age-appropriate 

learning opportunities, contribute positively to a child’s reading prowess and 

behavioural regulation (Kambuga, 2018). 

 

Home-related factors have a very significant effect that affects the reading 

comprehension of learners.   This is tested by the respondents whose parents’ 

educational level had only attained elementary education.  If parents have a good 

educational background, it would be easier for them to lead and help their children 

with their academic difficulties, especially in reading.    Same as in the parents' 

occupation and several siblings, where nutritious food intake was possible if family 

income was suitable for the family’s needs (Kambuga, 2018).  

Learners who do not read reading materials at house or school affect their reading 

comprehension skills. Camos (YEAR, as cited in De Leon, 2019) states that if the child 

is exposed to reading materials it would have a great impact on the reading habits and 

interests of the learners. 

2.10.2 Socio-economic status (SES) 

 Several studies indicated that family income seems to influence literacy materials as 

well as behaviour and relationships in the home (Scarborough, 2018). The amount of 

money, time and energy parents spend on their children is considered an investment 

that has the potential to enhance children’s cognitive and linguistic skills (Mule, 2019). 

The Kavango-West region where this study was conducted is one of the poorest 

regions of Namibia where poverty is rife and unemployment is estimated to be about 
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70% (Namibian Statistic Agency, 2019). Data collected for this study will thus be 

interesting to reveal how these factors contribute to reading comprehension.  

One link between socioeconomic status and education, for example, is there is often a 

vocabulary gap between low- and high-income students. By second grade, low 

socioeconomic status (SES) students know about 4000 fewer words than their high 

SES peers. The reason is not that under-resourced students are not as capable of 

learning words but that they are less likely to access early education programs because 

their families cannot afford them (Gove & Cvelich, 2019). 

According to Dr. Duke, a literacy achievement gap in education is ‘not any fault of 

family, not any fault of children–it’s the fault of a system that isn’t providing equitable 

access to quality preschool because one in five children in the United States lives on 

or below the poverty line, finding ways to supplement these deficiencies is a core 

responsibility for educators. The more access students of all SES levels have to 

classroom and at-home resources, the more vocabulary gaps close’ (Gove & Cvelich, 

2019). 

2.10.3 Inadequate reading instruction 

According to Lerner (2019), children who have a good start in reading read more and 

become better readers, in contrast to those who have a poor start in reading and so do 

not engage in wide reading but fall further behind. Similarly, Lyon (2018) notes that 

learning to read begins long before children enter formal schooling and that those who 

have stimulating literacy experiences from birth have an edge in vocabulary 

development, understanding the goal of reading, and developing an awareness of print 

and literacy concepts. Lyon (2018.172) concludes that “the children who are most at 

risk for reading failure enter kindergarten and the elementary grades without these 
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early experiences p.124”. In agreement with Lyon, Lerner (2019) argues that children 

come to school without literacy experiences (reading, writing and numeracy skills), 

and some struggle because they have received poor or inadequate reading instruction. 

Derchant  (2019) point out that the socio-economic and the domestic environment of 

a child have an impact on learning to read. Derchant (2019) stressed that children 

raised in poverty, those with limited proficiency in English, those from homes in which 

the parents’ reading levels and practices are low, and those with speech, language and 

hearing difficulties, are at increased risk of reading failure because often they are not 

exposed to literacy practice.  

Learner-related factors such as prior knowledge, understanding, and motivation if low 

hindered the reading comprehension skills of the students. Furthermore, prior 

knowledge plays a vital role in learners’ comprehension by the schema theory (Nunan, 

2018). 

2.10.4 The school environment 

There seems to be a close relationship between the school environment and reading 

achievement. In light of this, findings by Costa and Araujo (2019) indicate that the 

higher the SES composition of a school, the higher the learners’ reading achievement. 

Rich schools’ cultural capital provides their learners with varied reading resources and 

as a result, promotes interest in reading (Rock, 2018. 98). This means that reading and 

writing develop well in environments that provide resources and opportunities for 

children to have access to these literacy resources.  

Nowadays, textbooks for students include not only texts for general understanding but 

also texts which contain, for example, charts, graphs, tables, analyses and balance 

sheets. Different types of texts require different kinds of strategies. Selecting the 
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purpose of reading makes comprehension easier and more effective. These purposes 

might include reading to search for simple information, reading to skim, reading to 

learn from texts, reading to integrate, reading to write, reading to critique texts, and 

reading for general comprehension (Nunan, 2018). 

Moreover, some researchers have found that teachers teaching in disadvantaged or low 

SES schools seem to lower their expectations for their learners’ achievements. 

Pretorius and Machet (2020, p. 241), for example, indicate that “there is a tendency in 

disadvantaged schools for underachievement to be normalized”. Rock (2018) argues 

that in communities where learners are believed to be of ‘an inferior status’, teachers 

seem to feel authorised to pursue educational purposes with little attention to learners’ 

interests or supposed needs. 

2.10.5 Lack of self-efficacy 

There are various challenges faced by teachers in implementing reading strategies. One 

of the major hindrances is a lack of self-efficacy. Self-efficacy refers to an individual’s 

judgments and perceptions about whether they are capable of doing well and 

accomplishing a task (Bandura, 1997). Reading self-efficacy refers to individuals’ 

judgment or self-evaluation about their ability to do well in reading activities such as 

reading a book, or reading a passage (Schunk & Pajares, 2018). Reading self-efficacy 

has been found to correlate positively with different measures of reading such as 

reading comprehension, breadth of reading and amount of reading outside of school 

(Du Plessis & Naude, 2018).   

Lack of self-efficacy can hinder second language acquisition in various ways. Self-

efficacy is the belief in one’s ability to perform a specific task or achieve a certain 

goal. It can affect learners’ motivation, effort, persistence, and achievement in learning 
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a second or foreign language (Du Plessis & Naude, 2018).  Some of the possible effects 

of low self-efficacy are: 

Learners with low self-efficacy may avoid challenging tasks or situations that require 

language use, such as speaking or writing because they fear failure or negative 

feedback. This can limit their exposure and practice of the target language, and reduce 

their opportunities for learning and improvement (Schunk & Pajares, 2018). 

Learners with low self-efficacy may have low expectations and goals for themselves, 

and may not invest much time and energy in language learning. They may also give 

up easily when they encounter difficulties or obstacles and attribute their failures to a 

lack of ability rather than a lack of effort or strategy (Scarborough, 2018).  

Learners with low self-efficacy may experience more anxiety, stress, and negative 

emotions when learning or using the language, which can interfere with their cognitive 

processes and performance. They may also have low self-esteem and self-confidence, 

and feel less satisfied and fulfilled with their language learning outcomes (Schunk & 

Pajares, 2018). 

2.10.6 Heavy workloads 

Sometimes educators felt frustrated in implementing reading strategies because of 

heavy workloads. As they first had to teach the language and vocabulary for specific 

content, they found it impossible to complete the syllabus for the year. Also having 

learners in the class with better English abilities, teachers reported having to teach on 

diverse language and academic levels (Du Plessis & Naude, 2018).   

2.10.7 Parents’ limited involvement 

Parents’ limited involvement with their children’s school work further was another 

challenge teacher are facing in implementing reading strategies in Kavango East 
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Region. Socio-emotional problems associated with learning in a language that was not 

their first language meant learners lost their home language and culture, for example, 

teachers felt that Rukwangali first language learners lost their first language 

vocabulary by replacing some words with English equivalents (Hausiku, 2017). 

2.10.8 Discipline and behaviour problems 

Discipline and behaviour problems amongst learners due to large class sizes are other 

challenges teachers are facing in implementing reading strategies. Lack of support by 

the Ministry of Education, Arts and Culture is another challenge educator are facing 

in implementing reading strategies. Teachers need a greater availability of support 

teams (MoEAC, 2019) for learners who need them. 

2.10.9 Cultural factors 

Another cultural factor that can affect a student’s reading comprehension is whether 

they are learning a second language. English language-learning students, for example, 

may have trouble learning to read in English if they have not achieved oral fluency 

yet. Once a student has reached bilingualism, however, they are actually at an 

advantage for learning to read (Du Plessis & Naude, 2018). By nurturing pre-reading 

skills in a bilingual classroom, students’ academic gains can reach or even exceed their 

monolingual peers. Cultural contexts can be positive, negative, or neutral. Whether a 

student reads left to right or right to left, for example, is neither advantageous nor 

damaging as long as the direction fits the cultural norm. Educators should, however, 

be aware of which factors are positive or negative so they can assist students and their 

families as needed (Scarborough, 2018).  
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2.11 Psychological and cognitive aspects affecting reading comprehension 

abilities 

Reading comprehension is the ability to understand and interpret written texts. It is a 

complex skill that involves many psychological and cognitive factors, such as 

vocabulary, phonological awareness, morphological awareness, metalinguistic 

knowledge, attitude, motivation, interest, attention, and memory. These factors can 

affect how well a reader can comprehend a text, and they can vary across languages, 

cultures, and individuals.  

2.11.1 Vocabulary 

Reading is a highly complex form of behaviour that requires the coordination of many 

cognitive processes. Vocabulary is one of the most important factors in reading 

comprehension, as it determines the extent to which a reader can access the meaning 

of a text. Further, vocabulary is a psychological aspect that affects reading 

comprehension abilities in many ways. Vocabulary refers to the words that a person 

knows and can use in communication. Reading comprehension is the ability to 

understand and interpret written texts (Nunan, 2018). The following are some of the 

ways that vocabulary influences reading comprehension: 

Vocabulary helps readers to access the meaning of texts. Words are the basic units of 

meaning in any language, and readers need to know the meanings of words in order to 

understand the messages that texts convey. If readers encounter unfamiliar words, they 

may not be able to grasp the main idea or the details of the text, or they may 

misinterpret the author’s intention or tone. Therefore, having a large and varied 

vocabulary is essential for reading comprehension (Nunan, 2018). 
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Vocabulary helps readers to make inferences and predictions. Inferences are logical 

conclusions that readers draw from the text and their prior knowledge. Predictions are 

guesses about what will happen next in the text based on the clues and the context. 

Both inferences and predictions require readers to use their vocabulary knowledge to 

connect the information in the text with their existing knowledge and experience. For 

example, if readers know the meaning of the word “frumious”, they can infer that the 

Bandersnatch is a fierce and angry creature, and predict that it will pose a threat to the 

hero of the story (Nunan, 2018). 

Vocabulary helps readers to evaluate and critique texts. Evaluation is the process of 

judging the quality, accuracy, and relevance of texts. Critique is the process of 

expressing opinions, perspectives, and arguments about texts (Du Plessis & Naude, 

2018). Both evaluation and critique require readers to use their vocabulary knowledge 

to analyse, compare, and contrast texts with other sources of information and 

knowledge (Rock, 2018). For example, if readers know the meaning of the word 

“brillig”, they can evaluate whether the author’s use of nonsense words is effective in 

creating a whimsical and fantastical mood, and critique whether the author’s choice of 

words is appropriate for the intended audience and purpose (Nunan, 2018). 

In summary, vocabulary is a psychological aspect that affects reading comprehension 

abilities by helping readers to access the meaning of texts, to make inferences and 

predictions, and to evaluate and critique texts. Vocabulary plays a fundamental role in 

the reading process and is critical to reading comprehension. Therefore, it is important 

for readers to expand their vocabulary knowledge through various sources and 

strategies, such as reading widely and deeply, using context clues and dictionaries, and 

engaging in explicit vocabulary instruction. 
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2.11.2 Phonological awareness 

Phonological awareness is the ability to manipulate the sounds of a language, and it is 

essential for decoding and encoding words. Morphological awareness is the awareness 

of the smallest units of meaning in a language, such as prefixes, suffixes, and roots. It 

helps readers to infer the meaning and structure of unfamiliar words. Phonological 

awareness is the ability to recognize and manipulate the sounds of spoken language, 

such as rhyming, syllables, and phonemes (Patanasorn, 2019). Phonemes are the 

smallest units of sound that makeup words, such as /b/, /a/, and /t/ in the word “bat”. 

Phonological awareness is a psychological aspect that affects reading comprehension 

abilities because it helps children understand the alphabetic principle, which is the idea 

that letters represent the sounds of spoken language. When children have good 

phonological awareness, they can use their knowledge of sounds and letters to decode 

and spell words, as well as to comprehend what they read. Phonological awareness 

also helps children develop vocabulary, fluency, and oral language skills, which are 

all important for reading comprehension (Patanasorn, 2019). 

Phonological awareness is a critical early literacy skill that can be developed through 

carefully planned instruction, and this development has a significant influence on 

children’s reading and spelling achievement. However, some children may have 

difficulty with phonological awareness, which can hinder their early reading 

development and lead to poor reading and spelling outcomes. Therefore, it is important 

to assess children’s phonological awareness skills and provide appropriate instruction 

and intervention to support their reading and spelling development (Patanasorn, 2019). 
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2.11.3 Metalinguistic knowledge 

Metalinguistic knowledge is the ability to reflect on and analyse language as an object 

of study. It involves skills such as grammar, syntax, and pragmatics, and it helps 

readers to understand the context and purpose of a text (Du Plessis & Naude, 2018). 

Metalinguistic knowledge is the ability to reflect on and manipulate the structure and 

meaning of language. It is a psychological aspect that affects reading comprehension 

abilities because it helps readers understand the context, infer the meaning of 

unfamiliar words, and resolve ambiguities in the text (Breen & Candlin, 2019).  For 

example, if a reader encounters a word that has more than one meaning, such as “bat”, 

they can use their metalinguistic knowledge to determine whether it refers to an animal 

or a tool based on the surrounding words and sentences. Similarly, if a reader 

encounters a sentence that can have more than one interpretation, such as “She saw the 

man with the binoculars”, they can use their metalinguistic knowledge to figure out 

who had the binoculars and what was the purpose of seeing the man (Breen & Candlin, 

2019). 

Metalinguistic knowledge can be improved by teaching students to recognise and 

manipulate the different aspects of language, such as phonology, morphology, syntax, 

and semantics. Some studies have shown that teaching metalinguistic awareness and 

reading comprehension with riddles can be an effective way to enhance students’ 

metalinguistic skills and reading performance (Breen & Candlin, 2019).  Riddles are a 

form of wordplay that involves multiple meanings, puns, homophones, and other 

linguistic devices that challenge the reader to think flexibly and creatively about 

language. By solving riddles, students can learn to appreciate the humour and 

complexity of language, as well as develop their critical thinking and problem-solving 
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skills. Riddles can also motivate students to read more and enjoy reading, which can 

further improve their reading comprehension abilities (Breen & Candlin, 2019). 

2.11.4 Attitude 

Attitude is the evaluation of one’s own reading ability and the value of reading as an 

activity (Mule, 2018). It influences the reader’s motivation, interest, and engagement 

in reading. Attitude is a psychological aspect that can affect reading comprehension 

abilities in various ways. Attitude refers to the feelings, beliefs, and opinions that a 

person has towards a certain topic or activity. Attitude can influence how much 

interest, motivation, and effort a person puts into reading, as well as how they interpret 

and evaluate what they read (Rock, 2018). 

According to Rock (2018), there is a positive relationship between reading attitude and 

reading comprehension. Students who had higher levels of metacognitive reading 

comprehension self-awareness, reading comprehension, and reading attitude also had 

higher scores on study habits and attitudes. This suggests that students who have a 

positive attitude towards reading are more likely to use effective strategies to 

understand and remember what they read, and to have a positive orientation towards 

learning in general (Rock, 2018). 

As highlighted by Rock (2018), reading attitude is not a fixed trait that a person has. It 

can change depending on various factors, such as the type, difficulty, and relevance of 

the text, the purpose and context of reading, the feedback and support from others, and 

the personal goals and expectations of the reader. Therefore, reading attitude can also 

be influenced by external interventions, such as providing interesting and appropriate 

texts, giving clear and meaningful tasks, offering guidance and encouragement, and 

fostering a positive and collaborative reading environment (Du Plessis & Naude, 
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2018). These interventions can help improve the reading attitude of students who may 

have low interest, confidence, or enjoyment in reading, and thus enhance their reading 

comprehension abilities (Mule, 2018). 

In summary, attitude is a psychological aspect that can affect reading comprehension 

abilities in both positive and negative ways. Attitude can influence how a person 

approaches, engages, and responds to reading, and how they use their cognitive and 

metacognitive skills to comprehend what they read. Attitude can also be changed by 

various factors, both internal and external, and can be improved by using suitable 

interventions. Therefore, reading attitude is an important factor to consider when 

teaching and learning reading comprehension. 

2.11.5 Motivation 

According to Du Plessis and Naude (2018), motivation is the drive to read for a specific 

goal or reward. It affects the reader’s persistence, effort, and strategy use in reading. 

Motivation is a psychological aspect that affects reading comprehension abilities in 

various ways. Motivation can be defined as the internalised reasons for reading, which 

activate cognitive processes that enable the reader to perform such acts as acquiring 

knowledge, enjoying aesthetic experiences, performing tasks, and participating in 

social contexts (Hausiku, 2017) Motivation can be influenced by intrinsic factors, such 

as curiosity, aesthetic involvement, and challenge, or by extrinsic factors, such as 

recognition, grades, and social goals (Mule, 2018). 

Some of the effects of motivation on reading comprehension are: 

Scarborough (2018) highlighted that motivation can increase the amount and 

frequency of reading, which can improve reading fluency, vocabulary, and background 

knowledge. Reading fluency is the ability to read accurately, quickly, and with 
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expression, which facilitates comprehension. Vocabulary is the knowledge of word 

meanings, which is essential for understanding texts. Background knowledge is the 

information that readers have about a topic, which helps them make connections and 

inferences while reading (Du Plessis & Naude, 2018).   

Schunk and Pajares (2018) also highlighted that motivation can enhance the use of 

comprehension strategies, such as summarising, questioning, predicting, and 

monitoring. Comprehension strategies are mental actions that readers take to construct 

meaning from texts. Summarising is the ability to identify and restate the main ideas 

and important details of a text. Questioning is the ability to generate and answer 

questions about a text. Predicting is the ability to anticipate what will happen next in a 

text. Monitoring is the ability to check and regulate one’s own understanding while 

reading (Du Plessis & Naude, 2018).   

Nunan (2018) stated that motivation can foster the development of reading efficacy, 

which is the belief that one can be successful at reading. Reading efficacy is related to 

academic achievement and self-regulation. Academic achievement is the level of 

performance that students attain in school. Gove and Cvelich (2019) further stated that 

self-regulation is the ability to control one’s own behaviour, emotions, and cognition. 

Students who have high reading efficacy is more likely to set goals, plan, and evaluate 

their reading, as well as seek help when needed. 

In summary, motivation is a psychological aspect that affects reading comprehension 

abilities by influencing the amount and quality of reading, the use of comprehension 

strategies, and the development of reading efficacy. Motivation can be enhanced by 

providing students with interesting and relevant texts, meaningful choices, feedback, 

rewards, and opportunities for social interaction. 
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2.11.6 Interest 

According to Gove and Cvelich (2019), interest is the degree of curiosity and 

enjoyment that a reader has for a particular topic or genre. It affects the reader’s 

attention, concentration, and recall in reading. Interest is a psychological factor that 

can affect reading comprehension abilities in various ways. According to Derchant 

(2019), interest is a complex feeling or attitude that is derived from the characteristics 

of the reader, the factors inherent in the text, and the interaction of the reader and the 

text. Interest can influence the motivation, attention, engagement, and persistence of 

the reader, as well as the depth and quality of the processing and learning that occur 

during and after reading (Rock, 2018). 

Nunan (2018) stated that interest can enhance reading comprehension by increasing 

the reader’s prior knowledge, activating relevant schemas, facilitating the integration 

of new information with existing knowledge, and improving the recall and retention 

of the text content. Mule (2018), highlighted that readers who are interested in the 

topic of a text perform better on a recall test than those who are not interested, 

regardless of their reading ability. 

According to Schunk and Pajares (2018), interest is not always a positive factor for 

reading comprehension. Interest can also interfere with reading comprehension by 

distracting the reader from the main idea, reducing attention to detail, inducing a biased 

or selective interpretation of the text, and impairing the critical evaluation of the text's 

quality and credibility. Readers who were interested in a text were more likely to 

accept inaccurate or misleading information as true, and less likely to notice 

inconsistencies or contradictions in the text (Mule, 2018). 
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Rock (2018), stated that interest is a complex and dynamic factor that can have both 

positive and negative effects on reading comprehension, depending on the type, level, 

and source of interest, as well as the characteristics of the text and the reader. Schunk 

and Pajares (2018) said that reading comprehension is not only influenced by interest, 

but also by other factors, such as reading skills, strategies, goals, and contexts. To 

improve reading comprehension, it is important to consider the role of interest, as well 

as other factors, and to use appropriate methods and materials to foster and sustain 

interest in reading (Nunan, 2018). 

2.11.7 Attention 

Schunk and Pajares (2018) stated that attention is the ability to focus on the relevant 

information in a text and ignore the irrelevant distractions. It affects the reader’s speed, 

accuracy, and comprehension in reading. Attention is a psychological aspect that 

affects reading comprehension abilities in various ways. In support, Kambuga (2018) 

stated that reading comprehension is the process of understanding and interpreting a 

text, which requires attention to the meaning of words, sentences, and paragraphs. 

Attention also helps readers to focus on the main idea, connect different parts of the 

text, and integrate prior knowledge with new information (Hausiku, 2017). Some of 

the ways that attention influences reading comprehension are: 

Yaden (2018), stipulated that attention enables readers to notice and process every 

word in a text, which is essential for understanding the nuances and subtleties of the 

language. For example, a single word can change the meaning of a sentence or a 

passage, so readers need to pay attention to the details and the context of the text (Rock, 

2018). 
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Weaver (2019), stated that attention allows readers to sustain their concentration on a 

text for a long time, which is necessary for reading fluently and comprehensively. 

Waddle (2017) stipulated that readers who have difficulty maintaining their attention 

may lose track of the text, skip or repeat words, or forget what they have read. This 

can affect their reading speed, prosody, word recognition, and comprehension. 

Attention helps readers to select and filter relevant information from a text, which is 

important for reading selectively and critically. Readers who have good attention skills 

can ignore distractions and irrelevant details, and focus on the main points and 

arguments of the text. This can enhance their reading efficiency and effectiveness 

(Kambuga, 2018). 

Siyave (2017) stated that attention supports readers to divide and switch their attention 

between different sources of information, which is useful for reading multimodal and 

interactively. In agreement, Rockets (2017) stated that readers who have flexible 

attention skills can read texts that contain different types of media, such as images, 

audio, video, or hyperlinks, and integrate them with the written text. This can enrich 

their reading experience and understanding. 

Therefore, attention is a key factor that affects reading comprehension abilities, and it 

can be improved by various strategies, such as setting a purpose for reading, 

previewing the text, using graphic organisers, summarising the text, asking and 

answering questions, and monitoring one’s own comprehension. 

2.11.8 Memory 

Memory is the ability to store and retrieve information from short-term and long-term 

memory. It affects the reader’s integration, inference, and evaluation of the 

information in a text (Siyave, 2017). Reading comprehension is the ability to 
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understand and interpret the meaning of a text. Memory is a psychological aspect that 

affects reading comprehension abilities in various ways. According to Rock (2018), 

memory can be divided into two types: short-term memory and long-term memory. 

Short-term memory, also known as working memory, is the process of temporarily 

storing and manipulating information. Long-term memory, also known as semantic 

memory, is the process of storing and retrieving general knowledge and facts (Gove & 

Cvelich, 2019). 

Derchant (2019) stated that short-term memory plays a major role in reading 

comprehension because it allows readers to perform all the tasks required for reading. 

These tasks include recognising letters and words, remembering the sounds they 

represent, blending them to form words, and understanding how the words in a 

sentence are put together (Gove & Cvelich, 2019). Short-term memory also helps 

readers to integrate the information from the text with their prior knowledge and create 

a coherent mental representation of what the text is about. Research has found that 

short-term memory is critical for reading comprehension. Short-term memory capacity 

increases with age and is dependent on the development of the front part of the brain 

(frontal lobes) (Hausiku, 2017). 

Long-term memory also plays a key role in reading comprehension because it provides 

readers with the semantic knowledge they need to understand the meaning of words 

and sentences.  

Patanarson (2019), stated that semantic knowledge is the knowledge of concepts, 

categories, and relationships among them. For example, semantic knowledge helps 

readers to know that a dog is an animal, that it can bark, and that it is related to other 

animals such as cats and wolves (Gove & Cvelich, 2019). Semantic knowledge can be 
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organised in two ways: taxonomically or thematically. Taxonomic knowledge is the 

knowledge of how concepts belong to the same category or hierarchy. For example, 

dogs, cats, and wolves are all mammals (Mule, 2018). Thematic knowledge is the 

knowledge of how concepts are associated with events or situations. For example, dog, 

leash, and park are all related to the situation of walking a dog. Younger adults use 

flexibly either taxonomic or thematic knowledge, whereas older adults mainly use 

thematic knowledge (better preserved from age-related decline) (Hausiku, 2017). 

Mule (2018) said that semantic knowledge affects reading comprehension differently 

depending on the genre of the text. A genre is a type of text that has specific 

characteristics and purposes. For example, a narrative text is a text that tells a story, 

whereas an expository text is a text that explains or informs about a topic (Nezami, 

2020). Different genres of text require different cognitive processes and strategies for 

comprehension. For example, narrative texts rely more on thematic knowledge, 

whereas expository texts rely more on taxonomic knowledge. Therefore, semantic 

knowledge can facilitate or hinder reading comprehension depending on the genre of 

the text and the type of semantic knowledge available to the reader (Nunan, 2018). 

In summary, memory is a psychological aspect that affects reading comprehension 

abilities in various ways. Short-term memory helps readers to perform the basic tasks 

of reading and to integrate the information from the text with their prior knowledge. 

Long-term memory helps readers to understand the meaning of words and sentences 

based on their semantic knowledge (Siyave, 2017). Semantic knowledge can be 

organised in two ways: taxonomically or thematically. Different genres of text require 

different types of semantic knowledge for comprehension. Therefore, memory is an 
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important factor that influences how well a reader can understand and interpret a text 

(Hausiku, 2017). 

These are some of the psychological and cognitive factors that affect reading 

comprehension abilities. However, there are also other factors, such as the 

characteristics of the text, the background knowledge of the reader, and the reading 

environment, that can influence the reading process. Reading comprehension is a 

dynamic and interactive skill that can be improved with practice and instruction. 

2.12 Chapter Summary 

This study is intended to investigate factors that hinder reading comprehension in 

English Second Language of Grade 4 learners. However, one can note that there was 

no research yet that has directly observed the factors that hinder reading 

comprehension in English Second Language among Grade 4 learners in Kavango west 

region. Consequently, the study in progress was expected to supplement the literature 

review on the factors that hinder reading comprehension in English Second Language. 

The subsequent chapter looks at the research methodology that would be used to gather 

data to satisfy the objectives of this research. 
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CHAPTER 3: RESEARCH METHODOLOGY 

3.0 Introduction 

The previous chapter dealt with the literature review. This chapter presents the 

methodology that will be employed in conducting the research. The research design, 

population, sample size, sampling procedure, data collection procedures, and 

instruments were covered in this chapter. The study aimed to determine the possible 

difficulties that Grade 4 learners encounter in English second language reading 

comprehension, to investigate the possible factors that contribute to difficulties 

encountered in English second language reading comprehension by the Grade 4 

learners and to propose strategies that can be used to improve learners’ reading 

comprehension in English as a second language in Grade 4. The research methodology 

will be guided by the acculturation model that emphasises identification with a 

community as the primary requirement of second language learning, to help with 

interpreting some of the factors that affect learners’ reading comprehension in English. 

3.1 Research paradigm 

The research paradigm addresses the philosophical dimensions of social sciences. 

According to Jonker and Pennik (2018), a research paradigm is a set of fundamental 

assumptions and beliefs as to how the world is perceived which then serves as a 

thinking framework that guides the behaviour of researchers. Similarly, Du Plooy et 

al. (2016) define a paradigm as a cluster of beliefs and dictates for which scientists in 

a particular discipline influence what should be studied, how the research should be 

done and how results should be interpreted. This means that a paradigm was an 

approach for conducting research, used as a guideline for developing research 
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methodology and taking the research venture in a manner that was most valid and 

appropriate.  

This study adopted an interpretive paradigm because there was an acknowledgement 

that facts and values cannot be separated and that understanding is inevitably 

prejudiced (Wahyuni, 2018). The researcher used this paradigm because the responses 

are valid and close to the truth. With the individual mattering, they give a good 

reflection of how people are truly feeling often providing an accurate picture and 

measuring what the researcher set out to measure.  Through the use of the interpretive 

paradigm, the researcher would recognise that all participants involved bring their own 

unique interpretations of the world or construction of the situation to the research and 

the researcher needs to be open to the attitudes and values of the participants or, more 

actively, suspend prior cultural assumptions (Wahyuni, 2018). The interpretive 

paradigm offers rich descriptive reports of individuals’ perceptions, attitudes and 

beliefs, views and feelings, meanings given to events and things as well as behaviour 

(Wahyuni, 2018). 

3.2 Research approach 

According to Maxwell (2018), qualitative research is a systematic, subjective approach 

used to describe life experiences and give them meaning and its main goal is to gain 

insight and explore the depth, richness and complexity inherent in the phenomenon. 

This study adopted a qualitative research approach. The researcher chose qualitative 

research because it is important in determining the particular frequency of traits or 

characteristics. It allows the researcher to create parameters by which larger data sets 

can be observed (Newbay, 2018). This study qualified as qualitative research because 
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it relies on personal accounts or documents that illustrate in detail how people think or 

respond within society. 

3.3 Research design 

According to Maree (2016), a research design is a plan or strategy that moves from the 

underlying philosophical assumptions to specifying the selection of participants, the 

data-gathering methods to be used and the data- analysis to be done. This study 

adopted a qualitative research approach using an exploratory research design. 

Exploratory research is a type of research design that is used to investigate a research 

question when the researcher has limited knowledge or understanding of the topic or 

phenomenon under study (Newbay, 2018). The primary objective of exploratory 

research is to gain insights and gather preliminary information that can help the 

researcher better define the research problem (Newbay, 2018).  

3.4 Population 

According to Du Plooy et al (2016), a population is a total group of people or entities 

(social artefacts) from whom information is required. The target population for this 

study was Grade 4 English Second Language teachers in selected Primary Schools in 

Katjinakatji Circuit within the Kavango West Region. The population size consisted 

of 100 English Second Language teachers. 

3.5 Sample and Sampling Techniques 

According to Brink (2016), a sample is a subset of the population selected to 

participate in the study. It is, therefore, a fraction of the whole, selected to participate 

in the research project. Ten male and female Grade 4 English second language 

instructors and learners from 3 selected schools in the Kavango West region made up 

the study's sample. In this case study both purposive and convenience sampling were 
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used. Purposive sampling is a “strategy to choose individuals likely to be 

knowledgeable and informative about the phenomenon of interest” (Cohen, Manion, 

& Morrison, 2007, p. 110). Convenience sampling “involves choosing the nearest 

willing individuals to serve as respondents as the researcher simply chooses the sample 

from those to whom they have easy access” (Cohen et al., 2007, p.114). The 

participating schools were selected for the following reasons: firstly, all the schools 

have Grade 4, secondly, all the selected schools used English second language as the 

medium of instruction in the Senior Primary Phase starting from Grade 4, all the 

schools are in one circuit and thus reasonably close to each other. These reduced 

travelling and other costs throughout the research project. 

According to Newbay (2018), sampling refers to the selection of people or 

organisations from the whole population in the process. In this research study, the 

researcher made use of non-probability sampling techniques in collecting data because 

it is suitable for exploratory research. Non-probability sampling is a method of 

selecting units from a population using a subjective method. Due to limitations of time 

and monetary resources, the researcher made use of purposive sampling. Charles and 

Abbas (2019) explain that purposive sampling involves taking a sample of a small 

number of units from a much larger target population. The teachers were selected 

based on their working experience and their availability.  

3.6. FINDINGS 

3.6.1 Demographic information 

This section presents the demographic information such as gender, age and working 

experience of the participants in the research process. The participants comprise ten 
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English teachers currently teaching in Senior Primary schools in the Kavango West 

region, Namibia.  

 

 

Figure 1: Gender of teachers  

The above graph shows that there were seven male teachers who partook in the inquiry 

process and three female participants. The researcher made use of both genders so that 

different views can emerge from all gender concerning the factors that hinder reading 

comprehension in English in Grade 4 in Namibia. 
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Figure 2: Age of teachers 

 

From the above graph, the researcher interviewed the participants from different age 

groups. It can be noted that most of the participants were aged 30-35 and 41+ years. 

This is an advantage because the school involved the young workforce which is still 

energetic and can bring new ideas concerning the factors that hinder reading 

comprehension in English in Grade 4 in Namibia. 
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The following graph presents the working experience of teachers: 

 

Figure 3: Working experience of teachers 

 

From the above graph, the working experience of the participants was different. Most 

of the participants were having 11 to 15 years of working experience. From the study, 

it can be seen that the teachers were well experienced which is a good thing since 

experience is the best teacher, so this will help in determining the factors that hinder 

reading comprehension in English in Grade 4 in Namibia. 
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Figure 4: Level of Education 

 

From the above graph, most of the participants that were involved in the research 

process were holders of Bachelor’s Degrees. The researcher concluded that the 

participants should continue upgrading themselves so that they can know more about 

the factors that hinder reading comprehension in English in Grade 4 in Namibia. 

3.7 Data collection methods 

Gay et al. (2018. P. 34) define research instruments as “tools that enable researchers 

to collect data”. The instruments that were used in this study were interviews, 

observations, and document analysis.  

3.7.1. Interviews 

Qualitative research interviews aim to elicit participants’ views of their lives, as 

portrayed in their stories, to gain access to their experiences, feelings and social worlds 

(Fossey et al., 2018). Once-off interviews were conducted with school principals, 

Grade 4 teachers and learners of the schools under study in Kavango West region. The 

interviews were audio recorded regardless of the language being used and then these 
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interviews will be later being transcribed. For this study, the researcher made use of 

semi-structured interviews. According to Fossey et al. (2018), semi-structured 

interviews are used to facilitate a more focused exploration of a specific topic, using 

an interview guide which contains a list of questions. The benefits of semi-structured 

interviews are that they create dialogue and a relationship between the interviewer and 

the interviewee. The interview questions were pre-set according to the research 

questions which were later expanded as the researcher got the answers from the 

participants. The researcher conducted a pilot study on the interview questions before 

the actual study was done.  

3.7.1.1 Pilot testing 

According to Fossey et al. (2018), it was usually desirable to run a pilot test on 

interview questions and to revise it to improve its reliability. Responses received after 

administering a pilot test help to determine the suitability of questions and time needed 

to execute the pilot test since the test could uncover a variety of feelings and reveal 

ambiguity and poorly worded questions. Pilot tests enabled the researcher to discover 

shortcomings of the interview guide and correct them before embarking on the actual 

research study. The main reason for piloting was to determine whether research 

instruments would serve the purpose for which they were designed. In this research, 

the researcher carried out pretesting using some of the teachers who did not take part 

in the final research. The interview guide for use in the actual research was revised 

based on the pre-test feedback. Corrections were made by rewriting questions in a way 

that all participants may comprehend. The importance of conducting this pilot study 

to the researcher was to determine the efficacy of the research instruments. 
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3.7.2 Observations 

The observation method was also used so that the level of immersion and prolonged 

involvement with participants could lead to a good rapport, thereby encouraging 

participants to speak up freely (Gay et al., 2019). The research instrument that was 

used for observation was the observation checklist. The researcher observed the Grade 

4 learners during their English lessons to observe their reading comprehension 

strategies. It was important for the researcher to conduct classroom observations so 

that the researcher may have a glimpse of how the learners are tackling their reading 

comprehension. The researcher had an observation schedule (annexe 4) where the 

findings were recorded. The researcher faced the challenge of being unable to observe 

such things as attitudes, motivations, and learners’ state of mind. Also, the active 

involvement of the learners caused the researcher to lose objectivity and led to bias. 

3.7.3 Document analysis 

These are interpretations of primary data. According to Gay et al. (2019), they define 

secondary data as data that have been collected for some other purposes. Therefore, 

the secondary data that were used by the researcher were collected from learners’ 

reading comprehension activities and their past performances. Learners’ 

comprehension activities books were analysed checking their performances in the 

activities. This helped the researcher to have a sound background of what the topic is 

all about and it is easier for the researcher to make out what the gaps and deficiencies 

are and what additional information needs to be collected. 

3.8 Data collection process 

Appointments were made with selected principals, teachers and learners who took part 

in the study. Individual interviews were conducted with teachers after school hours to 
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avoid disruption of the school activities. Each interview lasted for about 45 minutes 

and all interview sessions were audio recorded after obtaining the permission.  

3.9 Data analysis process 

Data to be collected by the researcher was analysed qualitatively using thematic 

analysis. Thematic analysis emphasises identifying, analysing, and interpreting 

qualitative data patterns. With this analysis, the researcher could look at qualitative 

data in a certain way. It is usually used to describe a group of texts, like an interview 

or a set of transcripts (Gay & Airasian, 2018). The obtained data from the interviews 

was taped and transcribed manually. The transcription of the interview was coded into 

themes and categories for further discussions of the study. When using inductive 

thematic analysis, the researcher familiarised with the data, assigned preliminary codes 

to the data in order to describe the content, searched for patterns or themes in my codes 

across the different interviews, reviewed themes, defined and named themes and then 

produced a report. The researcher made use of tables, graphs and pie charts to analyse 

data quantitatively.  

When presenting data, the researcher followed these steps: 

Familiarization: The researcher became acquainted with the data by reading and re-

reading it. This step helped to identify initial impressions and patterns (Fossey et al., 

2021). 

Coding: The data was systematically broken down into smaller units (codes). These 

codes represented themes, ideas, or patterns (Fossey et al., 2021). 

Generating themes: Codes were grouped into broader themes. The researcher looked 

for commonalities and connections. Semantic themes focused on explicit content, 

while latent themes consider underlying meanings (Fossey et al., 2021). 
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Reviewing themes: the researcher reviewed and refined themes. The researcher 

compared codes and themes across the dataset to ensure consistency and coherence 

(Fossey et al., 2021). 

Defining and naming themes: Themes were clearly defined and given descriptive 

names. The researcher considered the context and relevance of each theme (Fossey et 

al., 2021). 

Writing up: Finally, the researcher wrote a report or paper, presenting the identified 

themes and their significance (Fossey et al., 2021). 

3.9.1. Validity and reliability 

A measure of the veracity or untruth of the data collected by employing the study 

instrument was called validity. The items' validity shown whether they measure the 

things they are supposed to measure. The validity of qualitative research is established 

using a technique known as respondent validation. This, basically, involves testing the 

initial results with the participants to see if the results still ring true to overcome 

personal bias. The researcher used content validity and construct to examine whether 

the interview guide and observational guide answered the research question. Content 

validity assesses whether a test is representative of all aspects of the constructs (Fossey 

et al., 2018). To ensure content validity, the researcher developed a comprehensive 

literature review to identify all factors affecting reading comprehension in ESL 

learners. Construct validity ensures that the test truly measures the concept it claims to 

measure. To ensure this validity, the researcher used established theories and 

frameworks related to reading comprehension and ESL learning to design your 

research instruments (Fossey et al., 2018). 
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Reliability refers to the consistency of the research and the extent to which studies 

could be replicated (Burns & Bush, 2015). He explained reliability as demonstrating 

that the operations of a study such as the data collection procedure could be repeated 

with the same results. The researcher monitored the process to ensure that the right 

people attend the interviews by checking with the registers whether the learners were 

really in Grade 4. To ensure that there was validity and reliability of the data collected, 

the researcher would not rely on one type of research instrument but the researcher 

made use of a cross-validation method (triangulation). To ensure reliability, the 

researcher observed the lessons regarding reading comprehension at different occasions 

to the same group of learners at two different times and compared the results. 

3.10 Ethical issues 

The researcher received an ethical clearance from UNAM, Permission from the 

Regional Director of Education in Kavango West region, and principals of schools in 

order to carry out the research. Data collection commenced immediately after the 

Permanent Secretary, the Director of Education in Kavango West region and the 

principals of the selected schools granted permission to conduct the study. The 

researcher agreed on a suitable date and time with the school principals and teachers 

for conducting interviews. Each participant completed an informed consent form. 

Participants were informed of the voluntary nature of their participation and that they 

could withdraw from the study at any time without penalty. Information given by 

participants remained confidential and they remained anonymous throughout the 

study. Participants were informed that the data obtained from this study was solely for 

partial fulfilment of the Master's degree and would not be published. Participants were 

allowed to withdraw from the study at any time without feeling intimidated etc. The 
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researcher’s data were anonymised after the completion of the current study, and after 

this point, no one should be able to trace the information back to the researcher. The 

data were stored in flash drives, iCloud and CDs in a place where only the supervisor 

and the researcher can access. The anonymous information should be retained for up 

to two years where it should be deleted/ destroyed.    

3.11 Summary 

The chapter portrayed methods that were used by the researcher to collect data in the 

Kavango West region. The data collection instruments used was observations and 

interviews. A qualitative research approach was used. A sample of the population was 

drawn from the Kavango West region. The researcher ensured the anonymity of 

participants and the confidentiality of information obtained from them. Data 

collection, analysis and presentation procedure were also highlighted. The next chapter 

turns to data presentation, analysis and interpretation. 
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CHAPTER 4: DATA PRESENTATION 

4.1 Introduction 

The prior chapter focused on the research methods that were used in the collection of 

data.  This chapter will cover the demographic information of the participants, 

presentation of the raw data that is speaking to the research questions. The data that 

was analysed in this study comprised mainly oral and written texts. The researcher 

used a qualitative approach to obtain data from participants using data collection 

methods of interviews, classroom observation and documentary evidence. The 

presentation and discussion of data were done based on the findings from the field 

research conducted by the researcher.  

4.2 Presentation of findings 

The following is the presentation and the discussion of the data. Participants who took 

part in the study were given pseudonyms. The ten participants will be labelled from A 

to J. The reason for giving pseudonyms is to protect the research participants. Taking 

active efforts to conceal participants’ identities is all about anonymity as a form of 

confidentiality. The study findings were presented in three themes which are based on 

the following research questions: 

1. What are the possible difficulties that Grade 4 learners at the selected schools 

encounter in English second language reading comprehension? 

2. What in the teachers’ view are the factors that contribute to challenges encountered 

in English second language reading comprehension by Grade 4 learners? 

3. What strategies can be used to improve learners’ reading comprehension in English 

as a second language in Grade 4? 
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Theme 1: possible difficulties that Grade 4 learners at the selected schools 

encounter in English second language reading comprehension 

Inadequate vocabulary development and lack of reading fluency emerged from the 

participants as common themes that hinder reading comprehension of the Grade 4 

learners at the selected schools. The participants expressed that inadequate vocabulary 

hindered reading comprehension by making it challenging for learners to understand 

the meaning of the words within the text.  The following were the responses from the 

participants:  

Participant A said:  

‘most of the learners are not fluent when it comes to reading. Also, they 

do not understand what they read and will even fail to respond to the 

questions asked. Learners fail to identify the key words from the 

text/passage.’ 

Participant B also remarked: 

‘learners do not know how to read individual words. They face a lot of 

difficulties in understanding the vocabulary which is extracted from the 

texts read. The learners said that although the teacher is helping them 

on reading they are failing to comprehend.’ 

Participant C also lamented that: 

‘learners have difficulties in pronouncing words/letters. Most of them 

they do not know the alphabetical letters, parts of speech such as 

common nouns, nouns or verbs. It’s a very big challenge.’ 

 

Participant D also stated that: 



71 
 

‘leaners have a problem in understanding phrases or sentences used in 

the text. This will make them to face difficulties when trying to 

comprehend what they have learned.’ 

Similarly, Participant E claimed that: 

‘lack of understanding of the meaning of the words used in the text it’s 

a challenge for our learners. Some of the learners are also not able to 

read certain words in the text.’ 

Participant F also commented that: 

‘some of the learners make use of wrong spellings of words when giving 

answers. This means that they do not understand even the meaning of 

these words. This will be difficult for them to grasp what they have 

learnt.’ 

 

The above utterances are all speaking to inadequate vocabulary and inability to 

understand reading texts. They have unanimously acknowledged the pivotal role the 

vocabulary development in shaping reading comprehension.  Asked why they thought 

learners’ vocabulary was poor, the participants indicated that this could be due to 

limited exposure to a variety of words both in context and explicit instructions in grade 

3. They further indicated that when learners come to Grade 4, transition from mother 

tongue as a medium of instruction, to English, they have not really developed adequate 

vocabulary to be able to understand reading materials in English in Grade 4. 

 

From the classroom observations that were done by the researcher during the English 

lesson 1 when the teacher was teaching reading comprehension, learners had to read a 
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story titled “Human rights and democracy” and answer questions.  It was noted that 

the learners demonstrated challenges in reading comprehension. They were not able to 

pronounce the words correctly. In addition, when asked the questions from the text 

they had read, learners were failing to answer the questions asked. 

 

Figure 5: Sample of a reading comprehension script 
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Figure 5 above illustrates a reading comprehension activity that was written at one of 

the participating schools. The learner seems to have no clue of what the questions were 

about and hence did not answer any question correctly.  Research indicates that 

learners’ failure to answer reading comprehension questions correctly could be due to 

various reasons, among others, lack of understanding of the reading text, insufficient 

background knowledge, difficulty with the language or vocabulary used in the 

questions or cognitive challenges (Derchant, 2019). These factors are dealt with in the 

discussion section.   

Theme 2: The possible factors that contribute to difficulties encountered in 

English second language reading comprehension. 

When asked about the possible factors that contribute to difficulties encountered in 

English Second Language reading comprehension, participants had this to say: 

Participant A said: 

‘The decline in reading capabilities of our learners can be ascribed to 

the dramatic changes in teaching methods as a result of the 

implementation of the new curriculum whereby we witnessed a decline 

in the literacy levels of the learners’.  

Participant C also lamented that:  

‘lack of support for teaching in the new curriculum is one of the 

challenges of teaching reading in the school. We are ignored by all 

literacy coaches, namely; heads of department, principals and 

curriculum advisors. Teachers do not receive professional development 

and they find the new curriculum methods of teaching reading very 

difficult to implement.’ 
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Participant D also highlighted that: 

‘the major challenge faced when teaching reading comprehension is 

lack of self-efficacy which is the individual’s judgments and 

perceptions of our very own learners about whether they are capable 

of doing well and accomplishing a task.’ 

Participant stated that: 

‘Teachers felt frustrated in implementing reading strategies because of 

heavy workloads. As they first had to teach the language and 

vocabulary for specific content, they found it impossible to complete 

the syllabus for the year’. 

Teacher F also highlighted that: 

‘parents’ limited involvement with their children’s school work further 

is another challenge teacher are facing in implementing reading 

strategies so that learners can be fluent in reading comprehension.’  

Participant G also indicated that: 

‘discipline problems amongst learners which are caused by large class 

sizes are a major challenge we face when teaching reading. As teachers 

sometimes we fail to manage these big numbers and it will be difficult 

to teach these learners how to read comprehensions.’ 

Participant H also quoted: 

‘Lack of support from the Ministry of Education, Arts and Culture 

causes a problem in teaching reading. Teachers need a greater 

availability of support teams for learners who need them and this can 

only be attained when there is support from the Ministry’. 
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Participant I also mentioned that: 

‘there is a problem caused by in transfers of learners. Some of these 

new comers they do not even know how to read at all. So it will be 

difficult now for the teacher to groom this learner in reading so that 

he/she can be at par with the others.’ 

 

 

Participant J also lamented that: 

‘some of our learners do not have the habit of reading on their own. 

They wait for the teachers to push them to read on their own. Even at 

their homes, these are the same learners that do not study at all.’ 

Through the observation, the researcher discovered that a lack of textbooks was a 

major challenge because most of the learners were sharing and it was not enough for 

them all. So through this sharing, some of the learners shift their attention from 

concentrating on the passage being read and end up doing their own things. This 

caused the learners not to comprehend what was being taught by the teacher. 

Theme 3: Strategies that can be used to improve learners’ reading comprehension 

in English as a second language. 

To the question of strategies that can be used to improve the learners' reading 

comprehension, participants responded differently. These are the responses from the 

participants: 

Participant A suggested that: 

‘educators should use the concept of talking and listening when 

teaching their learners reading comprehension. Talking and listening 
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is a building block for children to obtain reading ability because when 

children reach the age of one, children have knowledge of a spoken 

language by talking and listening.’ 

Participant B also said that: 

‘educators should make use of print and books because they contribute 

to a child’s development in reading. These prints and books enable 

learners to have print awareness which involves holding a book the 

right way and reading lines in a book from left to right. Children who 

understand print awareness will be able to connect the words they see 

to the words they say. Print knowledge is a central component of 

emergent literacy development and a worthy goal of primary 

prevention efforts’. 

Participant C also stated that: 

‘phonological awareness can be used as a strategy of improving 

reading as it leads to successful readers. Phonological awareness is an 

understanding that words that rhyme are divided into syllables and are 

a combination of sounds. So with phonological awareness learners are 

able to hear and work with the sounds of the spoken language’. 

Participant D also commented that: 

‘reading of comprehension can be improved through letter recognition 

whereby learners memorize the alphabet song. Letter recognition is a 

predictor of reading achievement. When learners are able to recognize 

and name the upper- and lower-case letters, they will have better 

success in learning to read’. 
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Participant E also suggested that: 

‘teachers can make use of reading aloud as it is beneficial for the 

chances of learners becoming successful readers. Reading aloud, with 

children participating actively, helps children learn connection 

between words that are spoken and words that are written. Reading 

aloud to children can increase a child’s vocabulary, increase listening 

comprehension skills, promote syntactic development, and lead to word 

identification. Read-aloud provides a wonderful opportunity to 

promote children’s love of literature, and they can be a treasured time 

together’. 

Participant also said that: 

‘teachers must give opportunities for learners to read independently 

because when a learner feels capable, in control of their learning, 

he/she develops an interest in their reading, and feels connected to the 

text or story, the learner will have motivation. Learners should be 

provided with reading materials which include magazines, news 

articles, comic books, etc. If a learner is engaged in the topic he or she 

is reading, he will be more inclined to read again.’ 

Participant G also suggested that: 

‘teachers should also incorporate small groups into instruction since 

these encourage communication amongst learners. Communication 

amongst these groups could lead to questions, debate, deep 

questioning, and discussion. These small groups also lead to 

differentiation in the classroom and learners can read to one another 
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and reading with a peer motivates struggling readers to read a text that 

might be a little higher than the normal text they read.’ 

Participant H also commented that: 

‘compensatory teaching should be done whereby teacher conduct extra 

classes with struggling learners and then drill them. Also, model 

reading can be done whereby learners repeat words after the teacher 

reads to them first.’ 

Participant I also stated that: 

‘teachers should make use of bank words with their meanings and read 

them aloud. Learners should be provided with interesting texts/stories 

so that they can develop an interest in reading. In addition, parents 

should be encouraged to take part in literacy programs so that they can 

help the learners. Reciprocal teaching should also be encouraged.’ 

The researcher observed that if only teachers can link passages/stories to real-life 

situations, learners may be able to comprehend what is being taught. Also, the use of 

online resources can make learners more interested in seeing those visuals so that they 

can create their own mental images on drawing when reading text with illustrations. 

From the above points, the researcher concluded that teachers should go the extra mile 

in trying to resources so that they can teach reading comprehension. Teachers should 

not rely on the resources being provided by the school only but should also be 

resourceful. 
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4.3. Discussion of the findings 

4.3.1. Interpretation of findings 

It was noted that learners are not fluent when it comes to reading. From this, it can be 

commented that comprehension typically requires previous knowledge of 

incorporating these words and sentences within the understanding of the context and 

the meaning of the text.  

It was also revealed that learners do not know how to read individual words. The 

results showed that most of the learners were not able to read words so a lot needs to 

be done so that learners may be able to read comprehension 

Learners have difficulties in pronouncing words/letters. The researcher, therefore, 

concluded that such students may suffer from limited reading comprehension 

strategies and will find it difficult to read or write.  

Learners have a problem understanding phrases or sentences used in the text. The 

researcher recommended giving students more motivation to develop understanding 

by using discussion among students and teachers and by increasing activities in the 

classroom. This is related to the Grade 4 learners under study because some of them 

have no interest in learning to read comprehensions. 

Lack of understanding of the meaning of the words used in the text was seen as a 

challenge for the learners. The researcher concluded that such learners will have a 

problem with skimming and scanning the reading material, lack vocabulary 

knowledge, poor reading skills and lose focus. 

The decline in reading capabilities of the learners was ascribed to the dramatic changes 

in teaching methods as a result of the implementation of the new curriculum. The 
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researcher, therefore, concluded that the introduction of the new curriculum was a 

contributing hindrance to the reading skills of the learners. 

The major challenge faced when teaching reading comprehension was a lack of self-

efficacy which is the individual’s judgments and perceptions. From the above, the 

researcher therefore concluded that lack of self-efficacy leads teachers to face 

challenges when teaching reading. The learners lacked inner belief when it comes to 

reading comprehension. 

Teachers felt frustrated in implementing reading strategies because of heavy 

workloads. The researcher is of the notion that heavy workloads cause many teachers 

to face challenges in teaching reading. Teachers were finding it difficult to attend to 

the needs of all the learners. 

Parents’ limited involvement with their children’s school work further was seen as 

another challenge teacher face when it comes to implementing reading strategies. The 

researcher, therefore, concluded that the lack of involvement by parents in teaching 

learners English reading skills makes it challenging for the teacher to try to instil these 

reading cultures in the learners. 

Discipline problems amongst learners which were caused by large class sizes were a 

major challenge teacher’s face when teaching reading. From the above, the researcher 

concluded that the lack of discipline causes a major challenge to teachers when 

teaching reading. Teachers find it difficult to control and manage the classes due to 

big sizes. 

The researcher also noted that lack of support from the Ministry of Education, Arts 

and Culture also causes a setback in the teaching of English reading comprehension 
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amongst learners. This was negatively affecting the teachers because when they seek 

help no one will come to their aid. 

In conclusion, findings that emerged from observation and interviews showed that the 

shared reading method, whole language method and phonics method are the most 

prevalent methods used by the teachers. Different reading instructional methods were 

used differently by teachers, however, learners performed poorly in reading in English 

second language due to the inability to pronounce most of the sounds, lack of parental 

assistance, and the environment where learners come from. It can be summarised that 

the factors that hamper the learners’ abilities to read are mother tongue influence, 

cognitive problems and lack of ability to differentiate the vowel sounds in English and 

their mother tongues as well as the lack of recognition of letters. The researcher 

observed that there was a lack of teaching resources which should be used to aid the 

teaching and learning process.  

4.3.2 Comparison with literature 

It was discovered that most of the learners are not fluent when it comes to reading and 

they do not understand what they read and will even fail to respond to the questions 

asked. The findings coincide with Oakhill and Elbro (2019) who believe that reading 

comprehension is a complex process which requires the organisation of prior cognitive 

skills and abilities. Besides, when readers are not able to understand the whole text, 

they will encounter difficulties in decoding words in such text. Reading 

comprehension generally depends on comprehending the target language. This 

requires comprehending words, sentences, and contexts of the text. Yet, 

comprehension typically requires the previous knowledge of incorporating these 
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words and sentences within the understanding of the context and the meaning of the 

text.  

 

It was also revealed from the study that learners do not know how to read individual 

words. These findings are also consistent with Keeves and Darmawana (2017) who 

contend that reading presents a special challenge because from Grade 4 onwards, all 

learning materials are written in English and learners must be fluent readers in the 

English language in order to succeed at school. The above findings echo the claim of 

Pang et al., (2019) which implies that reading was “understanding written texts” (p. 

6). They believe that reading includes two interrelated processes: prior knowledge and 

comprehension. They defined prior knowledge as the process that helps learners to 

improve and expand their abilities of comprehension, while comprehension was the 

process of making the meaning of words or sentences in the text. Pang et al. (2019) 

also state that readers should have background knowledge, vocabulary, and other 

strategies to understand written texts.  

 

According to Rose (2006), the ability to understand these complexities provides 

students with access to written codes of knowledge, and the ability to unlock the 

usefulness of “devices” used to convey meaning. Given that students in secondary 

schooling and tertiary education in South Africa are required to read “specialised” 

academic texts to access curriculum content, and subsequently write about the 

material, an ability to access the three levels of texts becomes crucial. Arguably, most 

teachers believe that the availability of subject-specific technical terms, together with 
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their definitions, is sufficient for English Second Language (ESL) students to access 

meaning within abstract, technical texts. 

 

It was also indicated from the study that learners have difficulties in pronouncing 

words/letters. This aligns with Cain et al. (2020) who believe that students struggle 

with reading comprehension, and fail in the automatic recognition of words, and 

sentences as a result of poor memory, and loss of strategies related to reading 

comprehension or ideas in the text. Such students may suffer from (limited reading 

comprehension strategies). Similarly, Ziegler and Goswami (2018) argue that despite 

the similar developmental trajectory of phonological representation across many 

European languages, reading acquisition itself varies markedly across the very same 

languages. They further argue that this is attributed to some factors, such as 

consistency of spellings to sound relations, granularity (grain size) of orthographic and 

phonological representation and teaching methods. 

 

It was also indicated that learners have a problem understanding phrases or sentences 

used in the text. This corresponds with Iqbal et al. (2020) research paper that aimed to 

reveal factors responsible for weak English reading comprehension at secondary 

school level students in Pakistan. The study aimed to explore those factors and suggest 

remedies for how to strengthen the English reading comprehension of the students. 

The researchers selected (60) tenth-grade students and conducted a test and interviews 

to collect the needed data. The result of the study showed those different factors such 

as poor command of vocabulary, the habit of cramming, and no interest to learn 

creativity in reading played a role in hindering comprehension. The researchers 
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recommended giving students more motivation to develop understanding by using 

discussion among students and teachers and by increasing activities in the classroom. 

This is related to the Grade 4 learners under study because some of them have no 

interest in learning to read comprehensions. 

 

It was also revealed from the study that a lack of understanding of the meaning of the 

words used in the text is a challenge for our learners. This is in line with Nezami (2020) 

who conducted a study that aimed to identify the main difficulties Saudi students 

encountered in comprehending English reading skills. This study aimed to find out 

reading problems inside classrooms faced by Arab learners in general. The study came 

with a wide range of difficulties such as incompetence in skimming and scanning the 

reading material, lacking vocabulary knowledge, poor reading skills and losing focus. 

Similarly, Griffiths and Snowling (2018) proffer that difficulties in acquiring 

phonological awareness and skills in alphabetic coding, in many cases are believed to 

be due to weak phonological coding characterised by the poor quality of the underlying 

‘sub-lexical phonological’ representations. Teachers need to note that skills of 

acquiring phonological awareness, and similarly the skills in alphabetic coding require 

intervention in order to address the status quo. A study by Comeau et al. (2019) 

emphasises that lack of adequate experience with English sounds and patterns makes 

the English Second Language (ESL) learner unable to recognise a sound, discriminate 

and use those in speech. This inability, in turn, makes it difficult for students to sound 

out words in print, resulting in reading difficulties. 
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The study also highlighted that the decline in reading capabilities of our learners can 

be ascribed to the dramatic changes in teaching methods as a result of the 

implementation of the new curriculum. This is in line with the results from the Ministry 

of Education, Arts and Culture (2020) which revealed that Namibian learners are still 

struggling in terms of literacy skills, especially in reading. The new curriculum is a 

hindrance, firstly because of negative societal attitudes toward African languages, 

which may affect learners’ motivation and confidence in using their mother tongue or 

other local languages. In addition, inadequate teacher training, which may result in 

poor pedagogical practices and insufficient support for learners’ language 

development is another hindrance. Moreover, the influence of international 

organisations, which may pressure Namibia to adopt English as the medium of 

instruction and assessment, despite the evidence that learning in a foreign language is 

ineffective and does not support learner-centred pedagogies or higher-order thinking 

skills is another factor. Finally, it is because of the confusion and difficulty that 

learners face when they have to switch from their home language to English as the 

language of learning and teaching, which may affect their comprehension and 

performance in different subjects (MOEAC, 2020).  

 

The findings are also supported by Mutenda (2018) who states that some of the 

teachers do not vary their methods of teaching reading and that their monotonous style 

does not stimulate learners to learn. Likely, the teachers who teach learners in that way 

(monotonous style) are not responsive to the demands and needs of the present-day 

situation. Wimmer (2019) states that by using an eclectic approach to teach young 

learners, teachers are directly and indirectly developing reading skills in their learners. 
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This strategy applies a bottom-up approach which includes phonics and ‘look and say’ 

and a top-down strategy, which is all composed of extensive reading, contextualisation 

and pictorial clues. Rose and Martin (2012) attempt to make a case for the fact that 

literacy development curricula at schools fail to provide explicit instruction in reading 

and writing after the first two years of schooling. This is often linked to competence 

models of education (Rose, 2005). Incompetence models of schooling, the literacy 

development curriculum presupposes an already established, innate educational 

competency because all students arrive at school with the necessary pre-orientations 

to the dominant discourse of formal education (Rose, 2005). 

 

It was also revealed that the major challenge faced when teaching reading 

comprehension is a lack of self-efficacy. This concurs with Vesely (2018) who said 

that reading self-efficacy has been found to correlate positively with different 

measures of reading such as reading comprehension, breadth of reading and amount 

of reading outside of school. Rose (2005) articulates that one way students can 

communicate their ideas, acquired through the reading of subject-related texts, is 

through written exercises. Again, this would require a deep understanding and 

knowledge of ‘genres’ used in the formal educational domain including their social 

purpose, and organisational patterns based on their purpose. 

 

It was also indicated that teachers felt frustrated in implementing reading strategies 

because of heavy workloads. This is in correspondence with O’Connor and Geiger 

(2019) who said that large numbers of learners in classes increased the workload in all 
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teaching areas such as marking and preparation of lessons, leaving teachers feeling 

overworked and resentful.   

The findings also showed that parents’ limited involvement with their children’s 

school work further is another challenge teacher are facing in implementing reading 

strategies. This is also supported by Dawber and Jordaan (2018) who said that teachers 

were aware of the benefits of encouraging parents to use their first language when 

helping children with homework as well as creating opportunities for children to listen 

and interact in English but sometimes parents could not assist their children’s school 

work as they did not understand English. This was also supported by Keeves et al. 

(2017) who argue that poor reading in English Second Language is attributed to the 

following factors, namely the poor school and home environment that do not support 

learners to master reading English as a second language.  

These findings are also in correspondence with Hugo (2018) who asserts that some 

learners in South Africa start their formal schooling in their home language and after 

three years during which English is taught to them as a Second Language (L2), the 

language still becomes a barrier in reading. It appears that the challenge of reading in 

English may be because some children start their formal school education through the 

medium of English, which is their Second Language (L2). In other words, learners 

who first start learning a Second Language rather than their First Language are likely 

to encounter challenges in reading because they might lack a balanced bilingualism. 

Similarly, the lower phase of primary education is blamed for the learners’ poor 

reading in English, the arguments and assumptions being that the grounding in reading 

English second language in the foundation phase is not properly laid right from Grades 

1- 4. Although this might be part of the problem, there may be other factors, for 



88 
 

example, not all children are immersed in the same type of supportive environment at 

home and school where their literacy growth can be enhanced (Keeves & Darmawana, 

2017).  

In addition, Ziegler and Goswami (2018) state that for children to acquire reading, they 

must learn codes used in their culture for representing speech as a form of visual 

symbols and learning to read is thus fundamentally a process of matching distinctive 

visual symbols to units of sound (phonology). Equally, Zeigler and Goswami (2018) 

observe that in some languages, there may be fewer problems with learning to read in 

a more transparent orthography than a less transparent one. Furthermore, Savage et al. 

(2018) contend that English is known to be forward irregular and backward irregular 

for both reading and spelling. Thus, phonological decoding skills remain a major 

obstacle for reading and spelling in the English language for many learners who learn 

English as a Second Language.  

According to Bernstein (1996), this is a possible reason why children from working-

class homes are more prone to underperformance in comparison to students from 

middle-class homes. A possible reason for this is the restrictions to various speech 

codes that working-class children encounter prior to starting school. Therefore, 

teachers should be offering suitable classroom practices that could help working-class 

students produce and respond better to meaning through apt codes of speech. In a 

schooling context, this may take the form of elaborated codes of consciousness.  

Rose (2005) articulates that children from high-literate, middle-class families 

supposedly spent approximately 1000 hours engaging with reading material through 

their parents before school. Consequently, these students are more likely to develop 

the relevant skills necessary to engage efficiently with written texts. As a result, these 
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students will be more likely able to learn to read within the early years of schooling. 

On the contrary, students coming from low-literate homes tend to have less access to 

written stories. As a result, these students are more likely to find it difficult to engage 

with written texts. Consequently, developing the skills necessary to become fluent 

readers early on in school might be an issue. These difficulties are compounded during 

each year of schooling as the curriculum increasingly demands more of these students. 

Subsequently, students like these tend to fall behind. 

It was also stipulated that discipline problems amongst learners which are caused by 

large class sizes are a major challenge we face when teaching reading. This concurs 

with Du Plessis and Naude (2018) as they indicate that teachers frequently experienced 

discipline problems with learners with large classes being notably more difficult than 

small classes, due to limited comprehension skills in learners and cultural mismatches 

between them and teachers.  

The study also exposed that lack of support from the Ministry of Education, Arts and 

Culture causes a problem in teaching reading. This coincides with Waddle (2017) who 

said that teachers need workshops and training for effective reading and although they 

had attended workshops on teaching English as a Second Language, teachers want to 

observe practical demonstrations on how to implement the strategies with their 

learners.  

4.3.3 Impact of acculturation on language acquisition 

Grade 4 learners are at a stage where they are developing their cognitive, linguistic, 

and social skills. They are also exposed to different sources of language input, such as 

school, family, peers, and media. Acculturation experiences may impact their language 

acquisition in different ways, depending on the type and degree of acculturation they 
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undergo. According to Schumann’s acculturation model, there are two main types of 

acculturation: additive and subtractive. Additive acculturation occurs when learners 

maintain their native language and culture while acquiring a second language and 

culture. Subtractive acculturation occurs when learners lose their native language and 

culture as they acquire a second language and culture. 

Additive acculturation may have positive effects on language acquisition, as learners 

can benefit from the transfer of skills and knowledge from their native language to the 

second language. They can also develop a positive attitude and identity towards both 

languages and cultures and receive social support from their ethnic community and the 

host society. However, subtractive acculturation may have negative effects on 

language acquisition, as learners may experience a loss of skills and knowledge from 

their native language, and face difficulties in communicating with their family and 

ethnic community. They may also develop a negative attitude and identity towards 

their native language and culture, and face discrimination or isolation from the host 

society (Hann, 2018). 

Therefore, acculturation experiences can impact language acquisition among Grade 4 

learners in various ways, depending on the type and degree of acculturation they 

undergo. Teachers and parents can play a role in facilitating additive acculturation and 

preventing subtractive acculturation by providing learners with opportunities to use 

and learn both languages and cultures and by fostering a positive and respectful 

environment for linguistic and cultural diversity. 

According to Schumann, the more social and psychological distance there is between 

the learner and the target language group, the less likely the learner is to acculturate 

and achieve high levels of proficiency in the second language. Conversely, the less 
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social and psychological distance there is, the more likely the learner is to acculturate 

and succeed in learning the second language (Hann, 2018). 

Other theoretical frameworks that can be used to explain language acquisition and 

learning include Level’s model of speech production, Nation’s four strands model, 

Segalowitz and Gatbonton’s ACCESS model, and Swain’s output hypothesis. These 

models focus on different aspects of language learning, such as lexical knowledge, 

automatic processing, communicative context, essential speech segments, and learner 

output (Kidd, 2017). 

4.3.5. Implications for reading comprehension 

It can be noted that vocabulary size and depth are important for reading comprehension 

because they enable readers to access the meaning of the text and make inferences. 

Adams (2019) has shown that vocabulary knowledge is strongly correlated with 

reading comprehension and that vocabulary instruction can improve reading 

comprehension outcomes. 

Orthography is the system of writing and spelling in a language. Orthographic 

knowledge is the ability to recognise and produce the written symbols of a language. 

From the study, it can be evidenced that orthographic knowledge facilitates reading 

comprehension by enabling readers to decode and encode words quickly and 

accurately. It also helps readers to identify word boundaries, morphemes, and word 

families. 

Syntax is the set of rules that govern the structure and order of words and phrases in a 

sentence. Syntactic knowledge is the ability to apply and understand these rules 

(Sijave, 2017). The study revealed that syntactic knowledge aids reading 
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comprehension by helping readers parse and analyse sentences, identify the roles and 

relationships of words, and construct coherent representations of the text. 

Grammar is the set of rules that govern the formation and usage of words, phrases, and 

clauses in a language. Grammatical knowledge is the ability to apply and understand 

these rules (Harmer, 2017). From these findings, it implies that grammatical 

knowledge supports reading comprehension by helping readers to recognise and 

resolve ambiguities, errors, and inconsistencies in the text, and to use appropriate 

forms and functions of language for different purposes and contexts. 

Pragmatics is the study of how language is used in social situations and how meaning 

is conveyed beyond the literal words. Pragmatic knowledge is the ability to use and 

understand language appropriately and effectively in various communicative contexts 

(Harris, 2018). It is evident that pragmatic knowledge enhances reading 

comprehension by enabling readers to infer the intentions, perspectives, and emotions 

of the author and the characters, and to relate the text to their own experiences and 

knowledge. 

However, it can be noted that acculturation experiences influence reading 

comprehension in several ways. For example: 

Acculturation experiences can affect the motivation and interest of readers. Readers 

who have positive and supportive acculturation experiences may develop a higher 

motivation and interest in reading texts in the new language and culture, while readers 

who have negative and stressful acculturation experiences may develop a lower 

motivation and interest in reading texts in the new language and culture. 

It is also evident from the study that acculturation experiences can affect the 

background knowledge and schema of readers. Readers who have rich and diverse 
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acculturation experiences may acquire more background knowledge and schema about 

the new language and culture, which can help them to activate prior knowledge, make 

connections, and fill in gaps when reading texts in the new language and culture. 

Readers who have limited and narrow acculturation experiences may lack sufficient 

background knowledge and schema about the new language and culture, which can 

hinder them from activating prior knowledge, making connections, and filling in gaps 

when reading texts in the new language and culture. 

In addition, acculturation experiences can affect the cognitive skills and strategies of 

readers. Readers who have challenging and stimulating acculturation experiences may 

develop more cognitive skills and strategies for reading comprehension, such as 

comprehension monitoring, summarising, inferencing, comparing and contrasting, 

drawing conclusions, self-questioning, problem-solving, relating background 

knowledge, distinguishing between fact and opinion, finding the main idea, important 

facts, and supporting details, etc. Readers who have easy and passive acculturation 

experiences may develop fewer cognitive skills and strategies for reading 

comprehension. 

Other factors that influence reading comprehension abilities include: 

The type and genre of the text: Different types and genres of texts have different 

structures, features, purposes, and audiences, which require different levels and types 

of comprehension skills and strategies. For example, narrative texts typically have a 

clear plot, setting, and characters, and require readers to comprehend the sequence of 

events, the motivations and actions of the characters, and the themes and messages of 

the story. Expository texts typically have a logical organisation, headings, and 
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graphics, and require readers to comprehend the main idea, the supporting details, the 

facts and opinions, and the arguments and evidence of the text. 

The difficulty and familiarity of the text: The difficulty and familiarity of the text 

depend on factors such as the length, complexity, and coherence of the sentences, the 

frequency, difficulty, and clarity of the words, the amount and quality of the 

background knowledge and schema required, and the level and type of the inferences 

and connections needed. The difficulty and familiarity of the text affect the amount 

and type of cognitive effort and resources that readers need to allocate for reading 

comprehension. Generally, the more difficult and unfamiliar the text is, the more 

cognitive effort and resources are needed, and vice versa. 

The purpose and context of reading: The purpose and context of reading refer to the 

goals and situations that motivate and shape the reading process. The purpose and 

context of reading affect the type and level of comprehension skills and strategies that 

readers use and apply. For example, readers who read for pleasure may use more 

affective and personal comprehension skills and strategies, such as relating the text to 

their own experiences and emotions, while readers who read for learning may use more 

cognitive and academic comprehension skills and strategies, such as summarising and 

synthesising the information from the text (Harmer, 2017). 

Consideration of educational implications and potential interventions 

One of the main implications of reading comprehension research is that reading 

comprehension is not a single skill, but a complex and multifaceted process that 

involve various components, such as inference, knowledge, vocabulary, and 

comprehension monitoring. These components play prominent roles across different 

theories of reading comprehension and are integral for understanding text. Moreover, 
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these components are influenced by individual differences, such as prior knowledge, 

language proficiency, motivation, and cognitive abilities, as well as by contextual 

factors, such as text characteristics, task demands, and instructional practices. 

Another implication of reading comprehension research is that reading comprehension 

is a developmental and cumulative process that requires early and sustained instruction 

across grade levels. Research has shown that reading comprehension difficulties often 

emerge in the early grades and persist over time, leading to a widening achievement 

gap between struggling and proficient readers. Therefore, it is crucial to identify and 

intervene with students who are at risk of reading comprehension problems as early as 

possible, and to provide them with ongoing support and monitoring throughout their 

schooling. 

A third implication of reading comprehension research is that reading comprehension 

is a domain-general and domain-specific process that requires both general and 

specific knowledge and skills. Research has shown that reading comprehension is 

influenced by both general reading skills, such as decoding, fluency, and vocabulary, 

and specific content knowledge, such as science, history, and literature. Therefore, it 

is important to provide students with both broad and deep instruction that covers a 

range of topics and genres, and that fosters both general and specific comprehension 

strategies. 

Based on these implications, some of the potential interventions that can help improve 

reading comprehension are: 

Proactive Reading: This is a small-group intervention that targets foundational skills, 

fluency, vocabulary, and comprehension for students in Grade 4. It consists of four 

components: phonemic awareness and phonics, fluency, vocabulary, and 
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comprehension. It uses explicit, systematic, and interactive instruction, as well as 

frequent assessment and feedback. It has been shown to produce large effects on 

foundational skills, fluency, and reading comprehension outcomes for English 

Language. 

Sound Partners: This is a one-to-one intervention that focuses on phonemic awareness, 

phonics, and fluency for students in Grade 4. It uses scripted lessons that follow a clear 

sequence of skills, as well as decodable texts that match the learners’ instructional 

level. It has been shown to be effective even when delivered for a shorter duration, and 

to improve foundational skills and reading comprehension outcomes for English 

Language. 

Early Vocabulary Connection: This is a small-group intervention that targets oral 

language and vocabulary for students in Grade 4. It uses rich and engaging texts that 

introduce new words in meaningful contexts, as well as explicit instruction, multiple 

exposures, and active engagement. It has also been shown to have large effects on oral 

language outcomes for ELs, which can also support reading comprehension. 

Reciprocal Teaching: This is a small-group or whole-class intervention that targets 

comprehension and metacognition for students in Grades 2–6. It uses four strategies: 

predicting, questioning, clarifying, and summarising, to help students monitor and 

improve their understanding of texts. It uses scaffolded instruction, guided practice, 

and peer collaboration, as well as authentic and diverse texts. It has been shown to 

improve comprehension and metacognitive skills for English Language. 

Questioning the Author: This is a whole-class intervention that targets comprehension 

and critical thinking for students in Grades 3–7. It uses open-ended questions that 

prompt students to analyse the author’s purpose, message, and craft, and to evaluate 
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the quality and clarity of the text. It uses dialogic instruction, collaborative discussion, 

and text reformulation, as well as challenging and varied texts. It has been shown to 

improve comprehension and critical thinking skills. 

4.4 Educational policy implications 

One of the factors that hinder reading comprehension is the environment, which 

includes the home and school settings. According to a study by Hann (2018), family 

problems, such as divorce, financial hardship, and sibling bullying, can negatively 

affect children’s academic achievement and reading comprehension. Therefore, 

educational policies should aim to provide support and guidance for learners and their 

families who face such challenges and create a safe and conducive learning 

environment for them. Moreover, the school environment, especially the availability 

and quality of the library and its resources, can also impact reading comprehension. 

Weaver (2019) found that the number of full-time school librarians and staff, the size 

of the school library, and the interaction between librarians and teachers were all 

related to higher reading scores. Thus, curriculum development should include the 

integration of library-Centered instruction and the promotion of reading culture among 

learners and teachers. 

Another factor that hinders reading comprehension is the text, which refers to the 

features and organisation of the written material. According to Carver (2019), text 

factors, such as the genre, the structure, the vocabulary, and the background knowledge 

required, can influence comprehension success. For example, learners may find it 

easier to comprehend narrative texts than expository texts, or texts with clear headings 

and subheadings than texts with long paragraphs. Therefore, instructional strategies 

should aim to expose learners to various types of texts and genres and teach them how 
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to use text features, such as titles, pictures, graphs, and tables, to aid their 

comprehension. Furthermore, instructional strategies should also help learners develop 

their vocabulary and background knowledge, which are essential for understanding the 

meaning and context of the text. 

In conclusion, reading comprehension is a complex and multifaceted skill that depends 

on many factors, such as the environment, the text, and the reader. By identifying and 

addressing these factors, educators can enhance reading comprehension among grade 

four learners and foster their lifelong learning. 

 Recommendations for improving English language education in the region 

Some possible recommendations for improving English language education among 

Grade 4 learners in the region are: 

Use instructional models and strategies that are based on evidence and best practices 

for teaching English language learners. Some examples of such models and strategies 

are as follows: 

• Sheltered Instruction Observation Protocol (SIOP) is a framework for planning 

and delivering content and language instruction in an integrated and 

comprehensible way. 

• Specially Designed Academic Instruction in English (SDAIE) is a method of 

teaching academic content to English language learners using simplified 

language, visual aids, and cooperative learning. 

• Bilingual Cooperative Integrated Reading and Composition (BCIRC) is a 

program that uses cooperative learning, cross-age tutoring, and explicit 

instruction in reading comprehension and writing skills in both English and the 

home language. 
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Provide opportunities for students to engage in content-focused writing activities to 

develop academic language and writing skills. Writing activities can help students 

practice vocabulary, grammar, and text structures that are relevant to the content area. 

Writing activities can also foster critical thinking and creativity. Some examples of 

writing activities are: 

• Writing summaries, reports, or essays based on the content material. 

• Writing personal responses, reflections, or opinions on the content material. 

• Writing poems, stories, or songs related to the content material. 

Use the home language as a resource and a bridge to English learning. The home 

language can help students access prior knowledge, make connections, and transfer 

skills from one language to another. The home language can also support students’ 

cultural identity and self-esteem. Some examples of using the home language are: 

• Previewing and reviewing content material in the home language. 

• Reading storybooks in the home language. 

• Allowing students to use the home language for clarification, discussion, or 

brainstorming. 

4.5 Conclusion 

In this chapter, data presentation and analysis were done taking into consideration field 

results obtained through interviews and observations. Data were analysed. 

Grade 4 learners experienced a lot of difficulties in reading due to their lack of fluency, 

failing to pronounce words/letters, learners do not know how to read or write, and they 

make use of wrong spellings. These factors were caused by factors such as changes in 

the teaching methods due to the new curriculum, lack of self-efficacy, heavy 

workloads, limited parents’ involvement, and lack of support from MOEAC. Different 
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strategies need to be adopted so that there will be an improvement among learners 

concerning reading comprehension. The following chapter will focus on conclusions 

and recommendations. 
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CHAPTER 5: CONCLUSIONS AND RECOMMENDATIONS 

5.1 Introduction 

The preceding chapter focused on findings that were obtained from the research that 

was undertaken and these were analysed, interpreted and presented. A comprehensive 

and analytical understanding of the research findings was highlighted in the preceding 

chapter, thereby giving insights into the research problem that was under study and 

appropriate recommendations will be given. The conclusion is based on research 

findings. The main aim of the research was to investigate factors that hinder reading 

comprehension in English Second Language of Grade 4 learners using a case of 

selected primary schools in the Kavango West Region, Namibia. 

5.2 Summary 

The English language is so crucial to learners in the junior primary phase in such a 

way that they can acquire reading skills that they are expected to encounter in school 

and that they use in everyday life. According to Elhassan et al. (2018), fluent readers 

are able to recognise words both automatically and accurately, instead of having to 

intentionally make an effort to decode most of the words they find in a text. They also 

suggest that fluent readers are able to read texts with expression or prosody. Despite 

the importance of teaching the English language, teachers seem to face serious 

challenges in teaching this subject, especially in reading comprehension. As a result, 

learners are failing because they do not have proper guidance regarding reading 

comprehension. 

The research methodology that was used was a case study where selected primary 

schools in the Kavango Region were taken cases which were chosen using judgmental 

and convenience sampling methods to reduce travelling costs and to complete the 
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research within the stipulated time frame. Ten teachers were used as samples in the 

provision of data. All the participants were interviewed separately. 

From the findings, the researcher found out that: 

1. What are the possible difficulties that Grade 4 learners at the selected schools 

encounter in English second language reading comprehension? 

It was discovered that learners were not fluent when it comes to reading 

comprehension. They did not understand the vocabulary which was extracted from the 

text read. The learners were failing to identify keywords and to understand some of 

the phrases and sentences used in the text making it difficult for them to comprehend. 

Some of the learners were not able to read certain words in the text and some were 

making use of wrong spellings when giving answers. 

2. What are the possible factors that contribute to difficulties encountered in English 

second language reading comprehension by Grade 4 learners? 

It was also revealed by the study that some factors contribute to reading difficulties 

encountered such as lack of teaching materials such as textbooks, lack of support from 

the administrators, poor discipline from the learners, limited involvement by parents 

and guardians in their children’s work, lack of self-efficacy, in transfers of learners 

and the new curriculum. 

3. What strategies can be used to improve learners’ reading comprehension in English 

as a second language in Grade 4? 

It was indicated that strategies such as talking and listening, use of print and books, 

phonological awareness, letter recognition, reading aloud, independent reading, use of 

small groups, and compensatory teaching, among others, should be used to improve 

learners’ reading comprehension. 
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5.3 Conclusion 

The researcher found that the factors that hinder reading comprehension were lack of 

English language development in learners, lack of English reading materials, 

insufficient word recognition strategy and lack of comprehension skills. The reason 

that learners failed to acquire decoding skills was that the teachers lacked the 

competencies to teach reading English explicitly. The teachers must possess the 

requisite specialisation required to teach English as a subject, and reading in particular. 

It was noted that in all the schools the theoretical approach in teaching reading 

comprehension in English was used. There should be a wider exposure of learners to 

a variety of reading materials for them to acquire fluency. 

5.4 Limitations of the study 

The main limitation of this study was pertaining to generalisability. Several potential 

limitations affected the scope and generalisability of this study. Firstly, the findings 

were constrained by the specificity of the selected primary schools in the Kavango 

West Region, limiting the applicability to other regions or educational contexts in 

Namibia. Additionally, the study’s reliance on Grade 4 learners did not fully capture 

the developmental nuances in reading comprehension skills, as factors influencing 

reading comprehension can vary across different grade levels.  The temporal aspect of 

the study was also a limitation, as it captured a snapshot in time, potentially missing 

dynamic changes in language education practices. Lastly, the researcher’s presence 

and interactions during data collection introduced response bias, impacting the 

reliability of the gathered information. These limitations should be considered when 

interpreting the study’s outcomes and applying them to broader educational contexts. 
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5.5 Recommendations 

5.5.1 To teachers 

• Every classroom should have a reading corner as all the observed classrooms 

of the school showed no reading corners.  Every corner must contain reading 

materials adapted for young learners like fascinating story books, colourful 

magazines, illustrative comic books, newspapers, jokers, cartoons, and picture 

books. 

• More and varied teaching approaches should be applied to teach English 

reading comprehension such as the whole word approach, sentence approach 

(look and say approach), phonics approach, language experience approach, and 

eclectic (combined) approach. 

• Compulsory in-service training programmes should be conducted in order to 

equip teachers without relevant skills so that they can be able to impart the 

knowledge to the learners. 

• Teachers should be patient when teaching learners how to read so that they 

attend to the needs of all the learners whether high fliers or slow learners. 

• Teachers should be motivated to improve their English through the English 

Language Proficiency Program by the MoE and UNAM. 

• Teachers should encourage independent reading by learners. 

5.5.2 To the school 

• The school should purchase adequate reading materials for the learners and if 

possible every learner should have his/her own reading textbook. 
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• Schools should convince parents through teacher-parent meetings to buy 

reading books for their children.  This will minimise the problem of lack of 

materials in the development of reading habits that must start at an early age.   

 

5.5.3 To the Ministry of Education, Arts and Culture 

• The government should maintain the desirable teacher and learner ratio for 

effective manageability.  

• The government should build more schools and classrooms to prevent the 

overcrowding of classrooms. This will help maintain the correct teacher-

learner ratio to facilitate effective reading progress.   

• The Ministry of Education, Arts and Culture should introduce a direct reading 

component in primary schools as part of the examination. 

• Introduce reading competitions. 

• Build open libraries for everyone. 

• Donate English textbooks to schools. 

5.5.4To learners 

• Learners should practice reading in front of the class taking turns. 

• Learners should not use a finger when reading a text. 

• Learners should not move their lips silently when reading they should instead 

move their eyes over the text. 

5.5.5 Recommendation for further studies 

The study achieved its purpose which is to investigate factors that hinder reading 

comprehension in English Second Language of Grade 4 learners using a case of 
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selected primary schools in the Kavango West Region, Namibia. However, it has 

therefore opened up the following avenues for further research by other scholars: 

• The study was confined to a few primary schools in the Kavango 

West Region only. Thus, not all the regions were covered by the 

study. Therefore, a similar study should be conducted in other 

regions to determine whether the study would yield similar findings 

regarding the factors that hinder reading comprehension in English 

Second Language of Grade 4 learners so that comparisons can be 

made. 
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APPENDIX C: INFORMED CONSENT FORM FOR: TEACHERS, 

TEACHING ENGLISH AS A SECOND LANGUAGE FOR GRADE 4 

Title of the research project: Investigating factors that hinder reading 

comprehension in English second language of grade 4 learners: A case study of 

selected schools in Kavango West region, Namibia 

Name of principal investigator: Alpheus Ngoma Nairenge 

Name of organisation: University of Namibia 

Student number: 9601538 

Name of project and version: Master of Education 

Address: P O BOX 316 RUNDU 

Contact number: 081 294 5112 / 081 450 7171 

 

You are invited to take part in a research project. Please take some time to read the 

information presented here, which will explain in detail about the project. It is very 

important that you are fully satisfied and that you clearly understand what this research 

entails and how you could be involved. Remember that your participation is entirely 

voluntary and you are free to decline to participate. If you say no, this will not affect 

you negatively in any way whatsoever. If there is anything which you are unhappy or 

uncertain about regarding the way I am going about the research, please do tell me, 

and we can work around it. Please know also that if at any time you wish to withdraw 

from the research project that is entirely your prerogative. This study has been 

approved by the University of Namibia Research Ethics Committee and the Regional 

Director of Education of Kavango West and will be conducted according to the ethical 

guidelines and principles of the international Declaration of Helsinki, South Africa 

guidelines for good clinical practice and Namibia National Ethics. 
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Guidelines 

Purpose of the study 

The study is about Investigating Factors that hinder reading comprehension in 

English second language of grade 4 learners: A case study of selected schools in 

Kavango West Region, Namibia. 

Participation selection: 

You are being invited to take part in this study research, because I feel that your 

experience as a teacher, teaching English second language to Grade 4 can contribute 

much to this research. You have been invited because the study will not be successful 

without your contribution. 

What will be your responsibilities? 

Your responsibility in this study is to answer questions which you understand and if 

there are questions which are not clear to you, feel free to ask the researcher to clarify. 

I, therefore, request your permission to participate in the interview sessions to be done. 

Type of research intervention  

I will first interview you regarding the teaching of reading comprehension for Grade 

4. There will be also an analysis of samples of some of the assessment activities you 

design for your learners such as reading materials, reading comprehension tests, 

homework, class work and examinations and see if we find alternative ways of 

teaching reading comprehension in Namibian schools. All these will be done at a time 

of your convenience such that the whole process does not temper with your official 

duties/ or classes. 

Benefits 

There are no direct benefits to participating in this study, but there may be secondary 

benefits that arise from the research results and recommendations. 
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Risk 

There is no foreseeable risk in participating in this study. 

Reimbursements 

Participation in this study is entirely voluntary and it will not cost you money in any 

manner. As such, you will not be provided any incentive to take part in the research 

project. 

Declaration by participant 

I agree to take part in this study.   [     ] 

I do NOT agree to take part in this study.  [      ] 

I declare that: 

I have read the foregoing information, or it has been read to me. I had an opportunity 

to ask questions about it and any questions I had been asked have been answered to 

my satisfaction. I consent voluntarily to be a participant in this study. I also agree that 

the interview should be recorded. I also agree to be observed. 

I provide consent for the viewing of documents. 

Signed at …………………………………………………………………………….. 

_______________________________________             ______________________                                                                

Signature of Participant                                                                              DD/MM/YY 
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Declaration by investigator 

I …………………………………………… declare that: I explained the information 

in this document to ………………………………………………………. I encourage 

him or her to ask questions and take adequate time to answer them. I am satisfied that 

he/she adequately understands all aspects of the research, as discussed above. 

Signed at (place) ………………………………   On (Date) ………………………… 
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APPENDIX D: INTERVIEW GUIDE FOR THE TEACHERS 

 

Dear Sir/Madam 

I am Alpheus Ngoma Nairenge (9601538) a Masters student at the University of 

Namibia. I am undertaking a study for the degree of Master Degree in Education 

(Curriculum, Instructional and Assessment Studies). I am currently conducting 

research titled: Investigating factors that hinder reading comprehension in English 

second language of grade 4 learners: A case study of selected Primary schools in 

Kavango West Region, Namibia. As part of the fulfilment of the requirement for the 

award of the Master Degree in Education by the University of Namibia. 

I am kindly asking for your assistance in participating in the research. All the data 

collected in this study will be treated with utmost confidentiality and will solely be 

used for academic purposes. Your name is not included on the forms you will simply 

be referred to as respondent number 1,2,3,4,5,6,7,8,9,10. No one else except my 

supervisor Dr. Lukas Julius and co-supervisor Ms. Tertisia Ndinelao Nghipondoka and 

I will have access to your interview guides. Hard copies will be kept in a personal 

cabinet locked with a key. Any assistance you will offer is highly appreciated. 

Thank you 

Alpheus Ngoma Nairenge (9601538) 

Contact numbers 081 294 5112 / 081 450 7171 

Physical Address: Erf 611 NHE Rundu 
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SECTION A 

Demographic and Respondent profile 

Please tick in the appropriate boxes  

Gender: Male     [   ]                   Female   [   ] 

Age: 

Less than 25  

26-30  

31-34  

35-39  

40-44  

45-49  

50-54  

55-59  

 

What is your highest level of educational qualification? 

Secondary Education  

Certificate  

Diploma level  

Bachelor Degree  

Master Degree  

Others(specify)  
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How long have you been teaching English second language at Senior Primary in the 

Kavango West Region? 

Less than 3 years  

4-6 years  

7-9 years  

10-12 years  

13-15 years  

16-18 years  

19-21 years  

 

Which title best describes your post? 

Subject teacher  

HOD  

Principal  

 

Class size (learner’s population) 

Below 35  

36-40  

41-45  

Over 46  
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SECTION B 

1. Explain the methods that you use for teaching reading comprehension skills in your 

Grade 4 class. 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………… 

2. Can you comment on the reading ability of the Grade 4 learners on comprehension? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

………………………………………. 

3. What kind of difficulties do learners in Grade 4 experience in reading comprehension? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………… 

4. How do you help learners in dealing with reading difficulties? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………
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…………………………………………………………………………………………

……………………………………………… 

5. What challenges do you experience in teaching reading comprehension to the Grade 4 

learners? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………………………………………………… 
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SECTION C 

What strategies do you use to improve the teaching of reading comprehension in 

English second language in Grade 4 class? 

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

…………………………………………………………………………………………

……………………………………………................................................................. 
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APPENDIX E: LEARNERS PERFOMANCE IN GRADE 4 

 

 

 

 

 

 

 

 

 

APPENDIX E: LEARNER’S PERFORMANCE IN GRADE 4 
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