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ABSTRACT  

The purpose of this study was to explore the teachers’ use of audio-visual aids in improving 

English-speaking skills among junior primary school learners at two schools in the Ohangwena 

Region.  The study applied a qualitative approach with a case study as a design. Two schools 

were purposefully sampled, and six grade three teachers within the age range of 30- 58 years 

participated in the study. The study used interviews and observations as data collection methods. 

The data were analysed using thematic analysis.  The main findings of this study indicated that 

most of the teachers used audio-visual aids when teaching English speaking skills and that most 

of the participants used audio-visual aids by showing and telling learners what they saw and 

heard. Teachers employed audio-visual aids to play poems and rhymes, motivating learners to 

recite and repeat them. Based on observation and interview results, audio-visual aids helped 

teachers produce audio-visual aids for learners to listen, imitate, and act out, improving their 

English-speaking skills. The study also revealed that junior primary teachers viewed the use of 

audio-visual aids as a very significant teaching aid in improving junior primary learners' English 

speaking skills as it stimulates learners’ interest to learn as well as boosts learners’ concentration, 

improves learners speaking skills and ultimately, boosts learners’ speaking confidence. Further, 

the study revealed that junior primary teachers experience some challenges when using audio-

visual aids such as poor network coverage, poor classroom management, and lack of skills in 

utilising the available audio-visual, as well as resources in availability.  The study recommends 

that the Ministry of Education hold in-service audio-visual aid training workshops for junior 

teachers to have knowledge and skills on how to use audio-visual aids and encourage teachers 

to use audio-visual aids. The Ministry of Education should provide schools with audio-visual 

aids for teachers to use when teaching English speaking skills.  
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CHAPTER 1  

INTRODUCTION  

1.1  Introduction   

The use of audio-visual aids in the teaching and learning of Junior primary school learners is 

one of the greatest technical advances that can enhance and improve teaching and learning, 

particularly for these early grades. Audio-visual aids can help learners better understand what 

they are being taught. When teaching English speaking skills to learners in junior primary school 

using audio-visual aids, it is important to select resources that have cultural significance and 

that are age appropriate. In addition, teachers need to ensure that the instructional resources they 

utilise are of a high standard and that they have been evaluated in advance to determine whether 

they are successful. This study explored the use of audio-visual aids when teaching  

English-speaking skills in the classrooms of teachers working in the Ohangwena Circuit in the 

Ohangwena Region. This chapter discusses the background of the study, the problem statement, 

the research questions, the significance of the study, the limitations of the study, and 

delimitations as well as definitions of terms.  

1.2  Background of the study  

The quality of education and the development of English-speaking skills are vital in today’s 

globalized world, where communication is increasingly important. The challenges surrounding 

the teaching of English, especially as a second language, are a global concern, varying 

significantly across different regions, from high income countries to the upper- middle income 

countries, and particularly within specific regions like East and West Africa, Southern Africa, 

and Namibia.  
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In high income countries, education systems have largely embraced advanced technological 

tools and methodologies, integrating digital resources into their teaching strategies. However, 

the issues of ensuring effective communication and developing speaking skills persist. In the 

upper- middle income countries, the challenges are more profound, with limited access to 

resources, outdated educational systems, and poor teacher training hindering progress in upper- 

middle income countries English language proficiency.  

The African context, specifically in East and West Africa, presents unique challenges in English 

language teaching. In these regions, English is often a second language and there is a significant 

gap between the education system's demands and the resources available. In Southern Africa, 

including Namibia, the situation is somewhat different, but still filled with challenges in 

educational quality, especially in the development of speaking skills. In Namibia, the education 

system has undergone significant transformations.  

Following Namibia's independence in 1990, Stals & Ponelis (2024) indicated that significant 

upgrades were made to improve the educational system, including the creation of Namibian 

designed technical education programs. Isaac (2023) points out that prior to independence, the 

primary tools for teaching were limited to basic items such as chalkboards, chalk, tape recorders, 

video cassettes, and photocopiers. This changed post-independence, with the introduction of 

more advanced tools such as smartphones, laptops, and PowerPoint projectors for teaching 

(Stals & Ponelis, 2024). The language of instruction in Namibia has evolved significantly before 

independence, German and Afrikaans were the primary languages used, and many teachers were 

more fluent in Afrikaans than in English (Wolfraadt, 2003). However, following independence, 

English was adopted as the language of instruction for grades 4–12, while lower grades 
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continued to use the community’s predominant language for subjects, with English taught as a 

subject (MBESC, 2003). This language shift has a profound impact on learners’ ability to 

communicate effectively in English, as noted by Wolfraadt (2003), who observed that many 

teachers struggled with English fluency, negatively affecting learners’ language development.   

Akbar (2024) highlights the importance of all four language skills reading, writing, listening, 

and speaking when learning English. However, speaking is often the most neglected skill, as 

reading tends to be prioritized. Nuraeni (2023) agrees, stressing the crucial role of speaking 

skills in teaching English as a second language. Both Akbar (2024) and Nuraeni (2023) 

emphasize that speaking is essential for active participation in the classroom but remains the 

most difficult skill to master. Consequently, Namibia’s 1993 educational strategy, Towards 

Education for All, focused on the integration of audio-visual aids to enhance English language 

instruction, aiming to foster engagement and improve speaking skills. Vishnupriya and Bharathi 

(2022) notes that the use of audio-visual aids, pioneered by French scholars in the 1960s, 

became a crucial pedagogical tool that discouraged learners from speaking their native 

languages in class, promoting immersion in English. Moreover, Shabiralyani et al. (2020) 

suggest that audio-visual aids can help capture the attention of learners, particularly those who 

are otherwise disengaged. The aim of this study is to explore how junior primary school learners 

and teachers in Namibia are utilizing audio-visual aids to improve English-speaking skills, given 

the historical and current challenges within the education system.  

Vishnupriya and Bharathi (2022) further critiques traditional teaching methods, noting that they 

often fail to encourage active learners’ participation. Since, under traditional teaching, learners 

are restricted to constructing sentences using a limited vocabulary, dictated by the teacher who 
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relies solely on books, markers, and the board. This rigid approach limits learners' opportunities 

to practice speaking, hindering their English-speaking proficiency.  

1.3  Statement of the problem   

  

Despite the emphasis on the use of audio-visual aids in the Namibian education policy to 

enhance the teaching and learning of English-speaking skills, teachers are facing challenges in 

using audio-visual aids in their classrooms. The Namibian educational strategy ‘Towards 

Education for All’ (1993) highlights the use of audio-visual aids as a priority to promote teaching 

and learning in schools. However, during School Based Studies (SBS) in 2014 and during 

students' school observation visits in 2021, the researcher observed that certain schools in the 

Ohangwena Region have audio-visual teaching and learning aids such as laptops, radio 

speakers, and power point projectors, but some teachers lacked skills on how to use them in 

their English lessons, while some teachers were not using them at all. Therefore, there is a need 

to explore how teachers in the Ohangwena Circuit use audio-visual aids in teaching 

Englishspeaking skills to Junior Primary learners and the challenges they encounter, in order to 

identify effective strategies to improve teaching and learning in this context. Shabiralyani et al 

(2020) conducted a study on the use of audio-visual aids in language teaching have mainly 

focused on the benefits of using such aids, with little attention given to how these aids can be 

used to improve English speaking skills in Junior Primary learners. In addition, most of the 

studies have been conducted in high income countries, and there is limited research on the use 

of audiovisual aids in the context of upper- middle income countries, such as Namibia 

(Vishnupriya and Bharathi, 2022).  

The limited research available on the use of audio-visual aids in teaching English-speaking skills 

in the Ohangwena Circuit focuses on the benefits of using such aids without considering how 



5  

  

teachers use audio-visual aids when teaching English-speaking skills. Therefore, this study aims 

to explore how junior primary teachers use audio-visual aids when teaching English speaking 

skills in their classrooms in Ohangwena Circuit.  Further, study seek to identify the challenges 

teachers face when using audio-visual aids to teach English speaking skills, and their impact on 

learners' speaking abilities in the Ohangwena Circuit. Further, the study aims to identify 

effective strategies for improving the use of audio-visual aids in teaching English speaking skills 

to Junior Primary learners in the context of the classroom.  

1.4 Research questions  

The main aim of the study is to explore how junior primary teachers use audio-visual aids when 

teaching English-speaking skills in their classrooms in Ohangwena Circuit.  

Main research question   

How do junior primary teachers use audio-visual aids when teaching English-speaking skills in 

their classrooms in Ohangwena Circuit?    

Sub – research questions  

1. What are junior primary school teachers’ views on the use of audio-visual aids in promoting 

learners’ English-speaking skills?  

2. What challenges do junior primary teachers experience in using Audio-visual aids?  

3. What do teachers suggest as the best strategies to improve junior primary learners’ English  

speaking skills in their classrooms?  

1.5 Significance of the study  

The findings of the study are important to teachers, who are responsible for formulating 

educational policy, and the Ministry of Education. Further, the findings may help teachers create 

audio-visual aids that can be used in the process of teaching English-speaking skills. In addition, 
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the results may be used to raise awareness among teachers of junior primary learners about the 

significance of using audio-visual teaching aids in the process of developing junior primary 

learners' English-speaking abilities. It will further make teachers cognizant of the obstacles 

experienced by junior primary teachers while utilising audio-visual aids, and it will recommend 

better ways of boosting junior primary learners' English-speaking abilities. Finally, the data 

from the research may also be used to assist learners in improving their ability to communicate 

verbally.  

1.6 Limitation of the study  

  

The study's limitations refer to the design or methodology characteristics that influenced the 

interpretation of the research findings. According to Miles (2019), limitations can also be 

defined as flaws or shortcomings of a study resulting from factors such as inadequate resources, 

flawed methodology, and small sample size, among others. The qualitative study in question 

focused on junior primary school teachers and learners at selected schools in Ohangwena 

Circuit, and therefore, the sample size was small. As a result, the findings cannot be generalised 

to other teachers and learners who were not part of the study. Nevertheless, the results offer a 

better understanding of the phenomenon in the participating schools.  

The researcher also encountered time-related challenges as some participants were unwilling to 

spend an hour during the interview. Initially, some participants were also hesitant to be 

interviewed or observed as they did not comprehend the purpose of the study. However, the 

researcher addressed this issue by clearly explaining the purpose of the study to the participants 

in their mother tongue, as some of them had difficulty understanding the information presented 

in English. Eventually, the participants agreed to participate in the study through interviews and 

observations.  
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1.7 Delimitations  

Delimitations are the broader parameters and boundaries of the research (George,2023). This 

study was conducted in one region, focusing on two primary schools in Ohangwena Circuit. 

These two primary schools were convenient in terms of accessibility which made it easier to get 

information from respondents. The study was limited to Grade 3 junior primary teachers and 

learners only, however, there was no doubt that the results from this study could be used by 

other Grade 3 teachers at other schools in Namibia since useful information would be collected.   

1.8 Definition of terms  

Media technology: Omodara and Adu (2014) define media technology as all means of 

communication like prints, graphics, animations, audio, and audiovisuals  

In this study, media technology refers to the digital and electronic resources, such as projectors, 

audio recordings, and interactive software, that teachers use to enhance English-speaking skills 

for junior primary learners in the Ohangwena Circuit.  

Audio-visual aids: Farooqui (2020) defines audio-visual aids as fascinating tools for instructing 

and learning, of which “Audio” means “hearing” whereas, “visual” means that which is 

perceived by seeing. Thus, learning aids make the learning clear to us through our senses and 

make the learning conditions as real as possible and give first-hand knowledge through the 

organs of hearing and seeing. Therefore, audio-visual aids are any device which can be used to 

make the learning experience more concrete and effective, more realistic and dynamic. In the 

current study, audio-visual aids include gadgets such as television, video tapes, sound 

distribution systems, and overhead projectors among others. In this study, audio-visual aids refer 
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to teaching tools, including videos, flashcards, and recorded speech, that junior primary teachers 

use to support learners in improving their English-speaking skills in the Ohangwena Circuit.   

English Speaking:  Riri (2011) defines English speaking as being able to communicate or speak 

the English language, either as a native speaker or someone who has learned it as a second 

language; essentially, it refers to someone who can converse in English. In this study, English 

speaking refers to the learners' ability to express themselves verbally in English, a skill that 

teachers aim to improve using audio-visual aids in junior primary classrooms in the Ohangwena 

Circuit Junior Primary schools.    

Junior primary learners: The National Curriculum for Basic Education (2015) defined junior 

primary learners as leaners in the early stages of primary education, specifically encompassing 

pre-primary and grades 1-3, marking the first phase of formal schooling within the Namibian 

education system. In this study, junior primary learners refer to learners in the Ohangwena 

Circuit who are in the early grades and are developing their English-speaking skills with the  

help of teachers using audio-visual aids.                                                                                                 

Junior Primary teachers: In Namibia, the National Curriculum for Basic Education (2015), 

defined junior primary teachers  as teachers who teaches learners  in the early primary school 

grades, typically encompassing pre-primary and grades 1-3, responsible for teaching all 

subjects within their classroom as they are considered "class teachers" in this phase of 

education; essentially, they are the primary teachers for young children in the foundational 

stages of learning. In this study, junior primary teachers refer to teachers in the Ohangwena 

Circuit responsible for teaching English-speaking skills to young learners using audio-visual 

aids as part of their teaching aids.   
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1.9 Overview of the thesis  

This study consists of six chapters. This section gives an overview of what each chapter entails.   

Chapter One:   

This chapter provides a comprehensive background of the study where the study originated, a 

statement of the problem, the significance of the study, limitations, and delimitations. It also 

presents the research questions, and the definitions of the key terms used in the study.   Chapter 

Two: This chapter reviews relevant literature, focusing on how teachers use audiovisual aids to 

teach English speaking skills. It emphasises the study's theoretical framework and explores 

teachers' views on enhancing learners' English-speaking abilities with audio-visual aids. The 

chapter also discusses the challenges junior primary teachers face in using these aids and 

concludes with effective strategies for improving learners' English-speaking proficiency. 

Chapter Three: This section presents the research design as well as the technique utilised in 

the  study. The chapter contains a description of the research design, as well as the participants 

and the location of the investigation. This chapter also contains information regarding the 

procedures and instruments that were utilised to gather data, as well as the significance of those 

terms and the rationale for the selection of those elements for this investigation. These include 

semi-structured interviews as well as questionnaires with predetermined answers.   

Chapter Four: This chapter focuses on the presentation of findings.   

Chapter Five: This chapter looks at the analysis of data and its interpretation. In this chapter, 

literature was used to compare the study findings to have a broader insight into the study 

findings.    

Chapter Six: This section provides a comprehensive summary of the study, conclusion and 

recommendation based on the study findings.  
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1.10 Chapter Summary  

This chapter focuses on the background information of the study, which sought to determine 

how English-speaking skills should be taught to Grade 3 learners at selected schools in the 

Ohangwena Circuit. In addition, the chapter offers a summary of the problem statement, 

research questions, the significance of the investigation, the constraints of the study, 

delimitations, and definitions of terms. Therefore, the review of previous research will be 

presented in the following chapter.  
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CHAPTER 2  

LITERATURE REVIEW  

  

2.1 Introduction  

  

This chapter provides an overview of the literature that informed the study, including the 

theoretical framework. The study was grounded on Vygotsky's (1978) social constructivist 

theory which emphasises the importance of social interaction in language development. The 

theoretical framework aimed to explore how the use of audio-visual aids can improve English 

speaking skills in Junior Primary learners. In addition, the literature review presents various 

research studies on teachers' views on the usefulness of audio-visual aids in improving learners' 

English-speaking skills. It further explored the methods used by Junior Primary teachers to 

incorporate audio-visual aids into English teaching and identifies valuable audio-visual aids that 

teachers can use to enhance learners' English-speaking skills. Moreover, the chapter highlights 

the challenges faced by teachers in using audio-visual materials, such as a lack of training and 

resources, as well as the challenges associated with teaching English-speaking skills, such as 

learners' shyness and poor linguistic ability. Despite these challenges, the use of audio-visual 

aids has been shown to be effective in improving learners' concentration, motivation, and 

confidence in English-speaking skills activities. The chapter concludes by presenting the best 

strategies to improve Junior Primary learners' speaking skills, including using a variety of 

audiovisual aids, providing learners with opportunities to practice speaking English in a 

supportive environment and encouraging learners to use English in real-life situations.  
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2.2 Theoretical framework  

According to Saleem, Kausar, and Deeba (2021) social constructivist theory is highly suitable 

to explore how the teachers use audio-visual aids in teaching English speaking skills to junior 

primary learners in the Ohangwena Circuit. This is because the theory emphasises the 

importance of social interactions and collaborative learning in the acquisition of knowledge and 

skills, which is relevant to the context of teaching English-speaking skills to young learners. 

According to Vygotsky (1978), learning occurs through social interaction and collaboration, as 

learners engage in joint activities and receive guidance and feedback from more knowledgeable 

others. In the context of teaching English speaking skills, the use of audio-visual aids can 

promote social interaction and communication among learners, which might help to build their 

confidence and fluency in speaking the language (Hassan, 2024). Further, the social 

constructivist theory emphasises the importance of the cultural and social context in which 

learning takes place, and how this context influences the learners' understanding and 

interpretation of knowledge (Bruner, 1990). In the case of teaching English-speaking skills to 

learners in the Ohangwena Circuit, the cultural and social context is important in shaping the 

learners' motivation and engagement with the language, and how they perceive the relevance 

and importance of the language in their lives. Therefore, by adopting a social constructivist 

perspective, researchers can investigate how teachers use audio-visual aids to create 

opportunities for social interaction and collaborative learning, and how they incorporate the 

cultural and social context into their teaching practices. This can provide valuable insights into 

how to design effective language teaching interventions that are culturally and socially relevant 

to the learners (Villegas & Lucas, 2020).  
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In addition, the social constructivist theory provides a useful framework for understanding how 

teachers' use of audio-visual aids can facilitate language learning through the creation of a zone 

of proximal development (ZPD) (Vygotsky, 1978). The ZPD is the range of tasks that a learner 

can accomplish with guidance and support from a more knowledgeable other. By providing 

learners with opportunities to interact with audio-visual aids in a supportive and collaborative 

environment, teachers can scaffold learners' understanding and help them to achieve tasks that 

would be difficult to accomplish on their own. Furthermore, the social constructivist theory can 

help to illuminate the role of feedback in language learning. Feedback is an essential component 

of the social constructivist theory, as it helps learners to understand the gap between their current 

level of understanding and the desired level of understanding (Aljohani,2017). By using 

audiovisual aids, teachers can provide learners with feedback on their pronunciation, grammar, 

and other aspects of language use, which helps to improve their English-speaking skills.  

Finally, the social constructivist theory can help to highlight the importance of learner agency 

in language learning. Learner agency refers to the ability of learners to take an active role in 

their own learning and to make choices about how they learn and what they learn (Murray and 

Christison, 2012). By providing learners with opportunities to interact with audio-visual aids 

and to collaborate with their peers, teachers can encourage learners to take an active role in their 

own learning and to develop agency over their language learning processes. The social 

constructivist theory provides a rich theoretical framework for investigating teachers' use of 

audio-visual aids in teaching English speaking skills to junior primary learners in the 

Ohangwena Circuit. By adopting a social constructivist perspective, researchers can gain 

valuable insights into how teachers can use audio-visual aids to promote social interaction, 

collaboration, feedback, and learner agency in language learning.  
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2.3 The uses of audio-visual aids in teaching English speaking skills   

  

Studies conducted by Kurniawan (2016), Boer & Asino (2022), Asfaw & Belay (2016), indicate 

that junior primary teachers use audio-visual aids in a variety of ways when teaching English 

speaking skills in their classrooms. Boer and Asino (2022) explored how teachers use 

audiovisual aids in the classroom. The study utilised ethnographic design, it was found that 

teachers used a range of audio-visual materials such as videos, PowerPoint presentations, and 

picture books to engage learners and facilitate language learning. The study also found that 

teachers used these materials to scaffold learners' understanding of complex language structures 

and to provide feedback and guidance on their language production.   

Indrayanti et al. (2023) investigated the use of audio-visual aids media, language acquisition 

and attitude in the English first language classrooms. A quantitative approach was used. The 

aim of the study was to determine the influences of the use of the media on learners’ attitudes. 

The study findings revealed that the availability of audio-visual aids can be a good strategy to 

improve junior primary learners' English-speaking skills at their school. Studies have shown 

that audio-visual aids, such as videos, audio recordings, and multimedia materials, can enhance 

language learning by providing learners with opportunities to engage with and practice the 

language in a variety of contexts. Indrayanti et al. (2023) indicate that audio-visual aids can help 

to improve learners' listening and speaking skills by exposing them to authentic language use 

and providing them with models for pronunciation and intonation. Moreover, audio-visual aids 

can help to make language learning more engaging and interactive, leading to increased learner 

motivation and interest in learning.  

Kurniawan (2016) conducted a mixed-method study to examine how teachers teach with the aid 

of audio-visual aids in their teaching speaking skills in Bener Meriah District, Aceh  
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Province. This study compared the results of the students’ achievements in speaking before and 

after using the Audio-Visual Media (AVM) method of teaching. The population of this study 

was 154 students, and the sample was 18 students from class VIII-1. The results showed that 

the average score from the pre-test was 58, while the post-test score was 67, an improvement 

of 9 points. Therefore, it is suggested that English teachers who have similar problems with 

using audio-visual aids should try using Audio Visual Method for teaching speaking.  

Amel (2021) investigated the effect of audio materials on vocabulary learning using a 

mixedmethod approach.". The results from the study revealed that tape recorder was found as 

effective audio-visual aids, which can be used to train weak learners to pronounce correct 

sounds. It is used in a way of recording plays, songs and speeches and these increase interest in 

the speaking lesson. In addition, Amel (2021) and Elyamna (2019) state that radio helps to 

improve the learners speaking skills as learners imitate the radio presenters which makes the 

teaching and learning process creative and more interesting. The study explained that through 

listening to English radio programs the learners start to acquire the features of English 

practically and use them correctly when they speak, and these will eventually improve the 

learners' English speaking skills.   

Amel (2021) and Elyamna (2019) observed that the use of a video is one of the most accepted 

materials and most valuable resources for teaching English-speaking skills as it stimulates 

lesson enjoyment and interest and promotes speaking interactions. Amel (2021) highlights some 

points on the use of television when teaching English-speaking skills whereby it was pointed 

out that television is an important resource for learning a language since a wide range of 

television programs are available in English and thus, televisions are proven to be motivating 
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tools to learn English-speaking skills and it improves learners’ pronunciation as well as speaking 

skills. It was also pointed out that the second audio-visual aid is an audio book, which is a 

technology instrument that gives an audio form of a printed book and is best at developing the 

learners' speaking skills.  

The studies highlight the use of audio-visual aids in enhancing English-speaking skills but face 

limitations. Boer and Asino (2022) and Bagila et al. (2019) focus on the benefits, such as 

engagement and scaffolding, but lack details on resource challenges and long-term outcomes. 

Asfaw and Belay (2016) emphasize the ineffectiveness of audio-visual materials due to resource 

and expertise limitations but do not explore potential solutions. The studies are limited by 

narrow contexts, unclear sampling, and a lack of focus on measurable learner outcomes, 

practical guidelines, and generalizability to diverse educational settings.  

2.3.1. Engaging learners and facilitating language learning  

  

A study by Karami (2019) explored the impacts of audio-visual aids among Iranian pre 

intermediate EFL learners on teaching listening. The experimental group was instructed to use 

genuine video during the therapy sessions, while the control group used Compact Disc audio as 

the most common teaching aid used by ESL educators in learning. The investigator administered 

a post-test after the therapy that lasted 15 sessions to determine the impact of audio-visual aids 

on teaching listening. T-tests of Independent and Paired Samples were conducted to evaluate 

them when the information was obtained. The findings showed that the learners of the 

experimental group instructed using genuine video obtained greater listening outcomes than 

those taught by an audio compact disk (CD). The study's consequences indicate that using audio-

visual aids can help EFL students grow their understanding of listening.  
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In addition, Kathirvel and Hashim’s (2020) study aimed to explain how audio-visual materials 

assist in improving speaking skills and the benefits of using audio-visual materials among ESL 

young learners in Malaysia. The study followed a qualitative approach. Further, the study 

encouraged the use of audio-visual materials to be used, since the learners are able to pronounce 

the word correctly and they can be able to hear the correct pronunciation from the audio before 

they talk. This will indirectly boost the learner’s confidence level in speaking and they can 

overcome their shyness as well.   

Akmal (2019) examined how audio-visual media was used for English-speaking students at 

Stmik Royal Kisaram. This was a qualitative descriptive study. The purpose of the study was to 

find out if the use of audio-visual learning in English can develop the ability of learners' 

speaking skills so that the learners will be able to speak and communicate in English. The study 

revealed that the audio-visual aids method is used to deliver or produce the materials by using 

mechanical and electronic machines to present audio-visual messages, whereby teaching 

through audio-visual is characterised using hardware during learning such as television, tape 

recorder, visual projector, laptop. Further, the results from the study revealed that the learners' 

speaking ability made progress so significantly and that the use of audio-visual aids improved 

the learners’ speaking skills in English. The studies suggest that the use of audio-visual aids in 

teaching English-speaking skills can be an effective way to engage learners and facilitate 

language learning. By incorporating audio-visual aids into their teaching practices, junior 

primary teachers can create a more dynamic and interactive learning environment that promotes 

learners' language acquisition and speaking skills.  
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The studies show that using audio-visual aids can improve language skills, but they have some 

issues. Karami (2019) and Mustikawati (2013) found that videos helped with listening and 

speaking, but their small sample sizes make it hard to apply the results to all students. Kathirvel 

and Hashim (2020) mention that audio-visual aids motivate students, but they don't show clear 

improvements in speaking. Alghamdi and Alrabai (2016) and Akmal (2019) saw improvements 

in speaking but did not measure it in detail or compare with other methods. The studies could 

be improved by using bigger samples, clearer guidelines, and checking the long-term effects.  

2.3.2 Scaffolding learners' understanding of complex language structures   

  

Hsu (2015) examined how teachers use video picture books in the teaching of EFL learners’ 

idiomatic expression on learning and visualisation in Taiwanese EFL classrooms. The picture 

books do scaffold learners' understanding of idiomatic expressions and cultural references. The 

study concluded that audio-visual aids could provide learners with a visual and contextual 

understanding of complex language structures that might otherwise be difficult to comprehend. 

Consequently, a qualitative study by Akbari and Razmjoo (2015) investigated the use of videos 

in Iranian EFL classrooms. In this study, the teachers used videos to scaffold learners' 

understanding of listening comprehension and pronunciation. The study concluded that videos 

can be used to model correct pronunciation and intonation and to provide learners with a visual 

representation of the language structures in context. Furthermore, Farooqui (2020) conducted a 

qualitative study which examined the importance of using audio-visual aids for teaching English 

in India. The study recommended that teachers should use recorded poems and speeches in the 

voice of native speakers to teach speaking skills and to teach accurate pronunciation. Farooqui 

(2020) further states that utilising audio-visual aids with sight and sound can help the learners 

practice the target language. This type of language learning is immensely useful for learners 
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who are excessively shy to talk. Moreover Fernández-Toro and Rodríguez-González (2020) 

conducted a study on the use of video and audio feedback in English language teaching and 

found that teachers used video and audio recordings to provide learners with feedback on their 

language production and to encourage self-reflection and self-evaluation. The study concluded 

that video and audio feedback can be used to provide learners with a more accurate and detailed 

understanding of their language production and to promote autonomous learning and self-

evaluation.  

The studies suggest that audio-visual aids can help improve language skills, but they have some 

limitations. The research was done in different countries, and the results may not apply 

everywhere. The sample sizes were often unclear, and the studies didn't always measure long 

term effects or improvements in speaking skills. The studies also lacked clear guidance for 

teachers on how to use audio-visual aids effectively. Overall, more detailed and practical 

research is needed to fully understand the benefits of audio-visual aids for language learning.  

2.3.3 Creating opportunities for learners to practice their speaking skills in a supportive 

and interactive learning environment  

  

Audio-visual aids are essential to junior primary teachers through teaching in a real classroom 

situation.  A qualitative study by Sosas (2021) investigated how students are taught to speak in 

English by their instructors in Philippines classrooms. This paper presents the technology used 

in teaching speaking and its effects on students as they learn to speak in English.  

Phenomenology was used to gather the data with the three groups of Focus Group Discussion  

(FGD) of 21 participants from the junior, sophomore and senior students in language classes in 

Philippines. Results revealed that students are taught to speak in English using the technologies 

of today such as video conferencing, email correspondence, social media interaction and real 
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time actual emceeing and onstage speaking performances where students are engaged in real 

academic and professional situations. In addition, the findings revealed that these technologies 

in teaching speaking build rapport, increase fluency and accuracy, ease anxiety and 

apprehension, and build confidence among students. The researcher found that the technology 

used in teaching speaking can be aligned with the communicative way of teaching which allows 

students to convey themselves skilfully and competently in communication.  

Rustambekovna and Adambayevna (2020) conducted a study, The study aimed at identifying 

and determining the positive effects of using videos in motivating learners and how teachers can 

use them to improve and enhance communicative skills. With the advancement of technology, 

the use of video to facilitate language teaching and learning became popular among language 

teachers. Besides its ability to offer learners content, context, and language, video could also be 

creatively exploited by language teachers in various ways and for various language teaching 

and learning purposes.   

A study conducted by Lialikhova (2014) explored the use of video in English language teaching 

(ELT) in a Norwegian lower school. The aim of the study was to find out how videos in English 

lessons helped to achieve the goals of the LK06 English curriculum. The main hypothesis was 

that teaching with video would develop pupils’ communicative skills. The study used mixed 

methods with interviews, observation and questionnaires as methods of collecting data. The 

study showed that the lessons with video in the school were aimed at developing primarily oral 

and written communicative skills. The findings of the study suggest that teaching with video 

can effectively promote communicative language teaching, bring variety into ELT classrooms, 

motivate pupils to learn a foreign language, benefit the development of the four language skills 
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and vocabulary growth, supplement texts in textbooks, and approach the curriculum topics via 

a different medium.  

The reviewed studies show that using audio-visual aids, such as videos, video conferencing, and 

social media, enhances students' speaking and communication skills. For example, Sosas (2021) 

found that these technologies helped students build confidence, reduce anxiety, and improve 

fluency in the Philippines. Similarly, Rustambekovna and Adambayevna (2020) and Lialikhova  

(2014) highlighted how videos motivate students, develop communicative skills, and enrich 

language learning. However, these studies are limited by their focus on specific contexts, which 

may not apply to regions with fewer technological resources. The studies also do not address 

challenges such as teachers' preparedness or the long-term effects of using these tools. More 

research is needed to explore how to effectively integrate audio-visual aids in various 

educational settings and for different types of learners.  

2.4 Teachers' views of the use of audio-visual aids in promoting learners’ English 

speaking skills   

  

A study by Make and Yonas (2018) explored teachers’ perceptions of the use of audio-visual 

materials to teach English-speaking skills at Abba Pascal Girls School, the only girls' school in 

the Wolaita Zone in Ethiopia.  A descriptive research design was employed collecting the 

qualitative data through interviews. The study revealed that most teachers had a positive attitude 

towards using audio-visual aids in the classroom, and they believed that these aids could 

enhance learners' speaking skills by providing visual and auditory stimulation. Participants of 

the study reported that audio-visual aids helped to create a more engaging and interactive 

learning environment, which encouraged learners to participate more actively in speaking 

activities. The study concluded that the use of audio-visual aids can be an effective way to 
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promote learners' speaking skills in the classroom and that it is important for teachers to be 

trained in the effective use of these aids.   

  

Equally, Bhatti et al. (2019) investigated the teaching of speaking skills through audio-visual 

aids for ESL learners in Pakistani classrooms. The collective problems of the teacher and the 

students during speaking skills were the focus of the study. It was a pre-test and post-test 

experimental design. Fifty students participated in the study. The sample of the study was teen 

ageing ESL learners. Observation and questionnaires were used as a tool to collect data from 

respondents. There was a significant difference between pre-test and post-test results. It was 

suggested that speech practice training with the help of Audio-Visual aids should be encouraged 

at the secondary level. The study found that most teachers had a positive attitude towards using 

audio-visual aids in the classroom as the use of audio-visual aids to enhance motivational levels 

of learners, boosts learners’ confidence and they believed that these aids could enhance learners' 

speaking skills by providing visual and auditory stimulation. The study concluded that the use 

of audio-visual aids is an effective way to promote learners' speaking skills in the classroom. 

However, it is recommended as essential for teachers to be trained on how to use necessary 

audio-visual aids.   

The studies by Make and Yonas (2018) and Bhatti et al. (2019) show that audio-visual aids can 

enhance English speaking skills by making learning more interactive and engaging. They found 

that these aids increase student participation, boost confidence, and improve speaking abilities.  

Both studies also highlight the importance of teacher training to effectively use these aids.  

However, the studies have limitations, such as focusing on specific groups in Ethiopia and 

Pakistan, which may not be applicable to broader educational contexts, especially in areas with 
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limited technology. They also focus on teacher perceptions rather than examining the challenges 

of using audio-visual aids or long-term effects on students. More research is needed to explore 

these challenges and how to implement these aids in diverse settings.  

2.4.1 Feeling unprepared to use audio-visual aids  

  

Feeling unprepared to use audio-visual aids is another significant challenge that junior primary 

teachers face in their efforts to integrate audio-visual aids into their teaching. According to a 

study by Şahin et al. (2016), some teachers reported feeling unprepared to use audio-visual aids 

effectively in their lessons. They lacked the necessary skills and knowledge to use audio-visual 

aids and use them seamlessly in their teaching. Moreover, Elyamna (2019) points out that even 

though audio-visual aids are designed to facilitate learning and teaching, some factors interrupt 

the utilisation of audio-visual aids and they are as follows: improper selection of audio-visual 

aids as that might not be related to the subject; quality of sound may not be good and the vision 

quality may be poor; some teachers may not be able to use technology as they are maybe 

incompetent in using technical materials; the language level used in the audiovisual aid may not 

be appropriate for the learners; there might be lack of proper preparation in the use of 

audiovisual aids; there might be a lack of finances and poor maintenance of audio. Similarly, 

James  

(2018) "The study analyzed the teacher’s point of view towards using visual aids in learning’.  

The study used a qualitative approach. The aim of the study was to probe the teachers’ 

perceptions towards the use of audio-visual aids.  The findings of the study indicated that not 

all schools were provided with the required audio-visual aids neither were they trained in using 

audio-visual materials. As a result, most of them resorted to using traditional methods, as this 

does not require much effort for teachers to prepare.   
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In addition, a study by Songbatumis (2017) further investigated the challenges in teaching 

English faced by English teachers at MTsN Taliwang, Indonesia. The study employed a 

qualitative approach. The aim of the study was to capture English teachers’ points of view on 

the challenges they face when teaching English in the classroom and the solutions they 

implemented to solve them. The study findings indicated that some teachers indicated that they 

feel unconfident in what and how they teach.  In addition, it was further stated that teachers 

experience the mystery of teaching methods whereby teachers find it difficult to merely think 

of how to teach English-speaking skills, how to motivate the learners and enthusiasm in learning 

English-speaking skills.   

The other challenge as indicated by Songbatumis (2017) is unfamiliarity with audio visual aids 

which indicates that when teachers are teaching, they do not involve electronic devices and 

some do not have an idea of how to operate electronic devices when teaching such as projectors, 

laptops and online materials. Moreover, from Songbatumis’ (2017) study, several challenges 

emerged, partly coming from students, partly from teachers, and partly from the school’s facility, 

namely, students’ lack of vocabulary mastery,’ low concentration, students’ low motivation,’ 

lack of discipline,’ boredom, speaking problem, shortage of teachers’ training, teachers’ 

language proficiency issue, limited mastery of teaching methods, teachers’ unfamiliarity to 

high-tech, teachers’ lack of professional development, inadequate resources and facilities, and 

time constraint. The solutions to overcome these challenges were also suggested in this study. 

Reforming attitude, applying various teaching methods and techniques, improving resources 

and facilities, matching students’ level and learning situation, using and providing dictionary, 

making use of available resources and facilities, providing motivational feedback, looking for 

appropriate methods or materials, and teachers’ self-reflection might be quite helpful in coping 



25  

  

the English teaching challenges in classroom situation. Therefore, the study concluded that some 

schools were not using audio-visual aids when teaching thus, the views of the teachers about 

the use of audio-visual aids in teaching are more important to enhance learners learning.  

Similarly, a study by Albahiri and Alhaj (2020) examined the role of visual elements in spoken 

English discourse: implications for YouTube technology in EFL classrooms in Saudi Arabia.  

The study used a quantitative approach. The purpose of this paper was to provide a guideline 

for more systematic utilisation of YouTube. The study outcome was some teachers lacked 

confidence in their ability to use audio-visual aids effectively. They felt that they were not 

prepared to use audio-visual aids and were unsure of how to use audio-visual aids in their 

lessons.  

Moreover, a qualitative study by Nwokedi (2023) explored the efficacy of the use of audiovisual 

facilities in the Teaching and Learning of English Phonology. The study used a qualitative 

approach. The aim was to discuss the efficacy of the use of audiovisual facilities in the teaching 

and learning of English phonology. The findings of the study indicated that teachers felt that 

they were not prepared to use audio-visual aids in their teaching and were uncertain about how 

to use audio-visual aids in their lessons. These studies emphasise the importance of providing 

teachers with the necessary skills, training, and support to use technology effectively in their 

teaching. Offering ongoing professional development opportunities and support systems can 

help teachers feel more confident and prepared to use audio-visual aids in their lessons, and 

ultimately enhance the learning experience for learners.  

The studies reviewed highlight common challenges teachers face in using audio-visual aids 

effectively, such as feeling unprepared and lacking training, resources, and technical skills. 

However, these studies span different contexts (e.g., Turkey, the US, Indonesia, Saudi Arabia, 
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and Nigeria), which may affect the generalizability of the findings. A critique would focus on 

the contextual differences, sample size limitations, and the need for more detailed, actionable 

solutions. While teacher training is a central theme, the studies often lack specificity regarding 

the types of training needed. Additionally, the broader issues, such as resource limitations and 

infrastructure challenges, are not always fully explored. To provide a more balanced discussion, 

the current study should consider these contextual factors and offer more targeted interventions 

or strategies to address the challenges identified.  

2.4.2 Auditory stimulation to enhance learners speaking skills   

According to the analysis of the data collected using focus group interviews, the challenges, 

encountered in the use of video, are concluded to arise from curriculum design, technical 

constraints and video selection. Wazeema and Kareema (2017) illustrated the implication of 

multimedia audio-visual aids in the English language classroom in Sri Lanka. The study through 

a qualitative method, further explored teachers' view of the use of audio-visual aids in 

comparison to the traditional method of teaching class as an effective tool since the students pay 

more attention and show interest in the classroom where audio-visual aid teaching method is 

used, and it also increase English proficiency among learners.    

Also, a qualitative study conducted by Yunus and Hashim (2017) The study examined the 

perception of using audio-visual aids to develop speaking skills in Malaysia. The purpose of the 

study was to explain how audio-visual materials assist in improving speaking skills and the 

benefits of using audio-visual materials. The study also specified that the use of audio-visual 

aids in teaching English speaking skills is practicable and convenient, and they display more 

interest as well as focus during the teaching process and that audio-visual aids could encourage 

learners to be better speakers. The study further indicated that learners’ speaking skills are 
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developed using various types of audio-visual aids used during English-speaking lessons. Thus, 

the study further recommended that it is wise for teachers to assimilate audio-visual aids in 

teaching English-speaking skills to improve the learners' skills. The results from the study 

suggest that teachers should be creative in designing, planning and choosing the teaching 

materials with the integration of audio-visual aids in teaching. A study by Gistituati et al. (2019) 

the study described how teachers use visual aids to develop speaking skills. The study was aimed 

at improving the learners low speaking skills by using visual aids. The findings of the study 

showed that the students had low speaking skills due to students’ hesitation in making mistakes 

in grammar. It was further found that there was an improvement of the students’ speaking skills 

under the use of visual aids which implies that visual aids can help the students to improve their 

speaking skills.  Similarly, Singh (2021) The study analyzed a review of research on the use of 

audio-visual aids in English language learning. A qualitative approach was used in the study. 

The purpose of the study was to review the literature on the use of audiovisual to improve lower 

proficiency learners’ English Language.  The study findings show that Audio-visual aids have 

been very beneficial in making learning interesting in the English as a second language (ESL). 

The findings further indicated that teachers are no longer dependent on traditional methods of 

teaching instead they have adapted different techniques to teach language. Furthermore, the 

results revealed that past studies have reported that teachers opted to use audio-visual because 

students showed less interest towards the English language. Besides, students viewed the 

English language as a subject to fulfil the examination requirement and they displayed 

reluctance to speak due to their fear of making mistakes in pronunciation.  Hence, the study 

suggested that teachers have to be innovative in their pedagogy approach to make language 
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teaching effective and that there is a need to investigate the issues that are related to the usage 

of audio-visual aids in the teaching of the English language which needs immediate  

attention.     

Mamun (2014) investigated the effectiveness of Audio-visual Aids in Language Teaching at the 

Tertiary Level using a qualitative approach. The purpose of the study was to investigate the 

benefits that the language teachers as well as the learners get in using audio-visual aids in 

teaching the English language. The study pointed out that in the era of modern language 

teaching, a new dimension has been added to the existing methods and techniques. With the 

development of technology, innovations are being brought up in language teaching. Besides, 

language teachers are using different audio-visual aids to facilitate the teaching process. Along 

with textbooks, language teachers are likely to use related pictures, audio clips, videos, 

PowerPoint slides, posters etc., in language classrooms. It has been found that the use of 

audiovisual aids assists both the teacher and the learners in teaching and learning language 

skills.   

A quantitative study conducted by Nuraeni (2018) explored the use of audio-visual material to 

enhance leaners’ speaking skills at Stikes Stella Maris Makkasar in Indonesia. The study was 

aimed at finding out whether audio-visual materials had a significant impact on learners 

speaking skills. The study findings revealed that there was a significant improvement in the 

students’ speaking skills after the treatment. It was emphasised that the use of visual materials 

especially video enhanced learners’ interest, gained curiosity and it improved learners' 

classroom interaction as they could explore their ideas. In addition, Nuraeni (2018) further 

indicates that the study findings indicated that the students' speaking skills increased 
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significantly after being taught by using audio-visual materials in the classroom as the use of 

audio-visual aids in teaching speaking made the learners excited and eliminated boredom. It 

further stimulates the student’s interest to actively participate in the lesson. The study concluded 

that the use of audio-visual materials is more effective in enhancing speaking skills than the use 

of group discussion since it improves learners' speaking skills more productively better than the 

use of non-audio-visual aids.   

The studies reviewed highlight the benefits of using audio-visual aids in teaching English 

speaking skills, such as increased student motivation, engagement, and proficiency. Mathew 

and Alidmat (2013) found that students in Saudi Arabia perceive audio-visual aids as helpful, 

particularly when directly related to course content. Sahin and Secer (2016) identified 

challenges in using videos for aviation English in Turkey, such as curriculum design and 

technical issues. Wazeema and Kareema (2017) observed that audio-visual aids improved 

engagement and proficiency in Sri Lanka, while Yunus and Hashim (2017) noted that students 

in Malaysia found audio-visual aids effective in improving speaking skills. However, these 

studies often overlook challenges like technical difficulties, teacher training, and resource 

limitations. Additionally, they primarily focus on immediate student reactions, without 

examining the long-term impact of these tools on speaking skills across diverse educational 

contexts.  

Salamea-Avila and Fajardo-Dack (2023) studied the effects of audio-visual materials on the 

speaking skills and engagement of 8-9-year-old learners in an Ecuadorian public school. Using 

a mixed-method approach, the study highlighted challenges in assessing foreign language 

speaking skills and the impact of Affective Factors (AF) like anxiety and motivation. Findings 
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revealed that audio-visual materials significantly improved grammar and vocabulary while 

reducing anxiety and enhancing intrinsic motivation, positively influencing speaking skill 

development. Moreover, Ilomo (2021) emphasises the role of audio-visual aids in confidence 

building during language learning. By engaging with audio-visual aids, learners gain more 

opportunities to practice speaking, which in turn increases their confidence in oral activities 

both in the classroom and in real-life situations.    

The studies discussed highlight the benefits of audio-visual aids (AVAs) in improving students' 

speaking skills and motivation, with findings showing increased engagement and interest in 

learning. However, critiques suggest that the studies are limited by small sample sizes, specific 

educational contexts, and the use of qualitative methods, which may lack objectivity. The studies 

focus mainly on the positive teacher and student perceptions but do not sufficiently explore how 

audio-visual aids affect actual language skills, such as pronunciation or fluency. Additionally, 

the impact of technological limitations and the challenges teachers face in integrating audio 

visual aids effectively are not adequately addressed. Future research should examine the long-

term effects of audio-visual aids, compare them with other methods, and explore how to 

overcome barriers like limited resources in different educational settings.  

2.4.3 Creating an engaging and interactive learning environment  

  

Teachers believe that the use of audio-visual aids can help to create a more engaging and 

interactive learning environment, which can promote learners' English-speaking skills. Bhatti et 

al. (2019) state that teachers believed that audio-visual aids could create a more engaging and 

interactive learning environment, which could help learners to develop their speaking skills. 

This is in line with Make and Yonas (2018) who expressed that teachers have a positive 
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perception of the use of audio-visual as they believe that audio-visual materials substitute 

monotonous teaching environments and make the teaching process alive since they stimulate 

thinking and improve the learning environment in the classroom. The findings further presented 

that the respondents are interested in teaching speaking skills using audio-visual materials. It 

was further indicated that learners have a high interest in learning English speaking skills 

through audio-visual materials and showed active participation during speaking sessions with 

the help of audio-visual materials.   

Guterres and Quintas (2018) analysed the use of audio-visual tools to develop speaking skills 

for the second-grade students of Ensino Secundariu Cristal school. The purpose of the study 

was to know the extent of the student’s ability level in using audiovisuals to develop students’ 

ability in using audiovisuals. This study used the quantitative and descriptive methods. The 

result of the test was analysed to know the students’ ability to use audiovisuals to develop 

speaking skills. The finding of this research shows that the score of pre-tests of the speaking 

skill form before using audio-visual was 5.8. It means that students did not understand the form 

of using audiovisuals to develop speaking skills and students still had difficulties in speaking 

skills. And the score of researchers after the implementation using audiovisual was 8.5. It 

concluded that using audio-visual tools was an effective way, and it could develop students’ 

speaking skills.   

2.4.4 Encouraging learners to participate more actively in speaking activities  

  

A study by Make and Yonas (2018) and Wang (2014) point out that teachers believed that 

audiovisual aids could encourage learners to participate more actively in speaking activities and 

practice their speaking skills. In addition, Akmal (2019) states that when learners are taught 
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English speaking skills with the use of audio-visual aids they get excited and happy, the use of 

audio-visual aids further makes learners actively communicate and engage in conversations 

since their speaking and communication skills are stimulated when they are looking and 

listening at audio-visual aids. The teachers also viewed the use of audio-visual aids as helpful 

because audio-visual aids help the learners to see the real things directly and not only limited to 

theories. Further, the teachers viewed the use of audio-visual aids positively since they indicated 

that the use of audio-visual aids makes learning more interactive because, with the use of 

audiovisual aids, teachers can directly interact with their learners which enables the learners to 

answer the questions that arise during or at the end of the lesson presentation. In addition, 

teachers also viewed the use of audio-visual aids as very useful since audio-visual aids make 

learning more interactive, they stimulate learners’ expression skills since they motivate learners 

to provide their opinions based on what they saw or heard from audio-visual aids and also 

interact with other learners. Moreover, Akmal’s (2019) study points out that the use of audio-

visual aids in teaching English speaking skills is more creative and not boring since it makes 

the classroom atmosphere more lively and enables learners to express their feelings in the form 

of English in their own words and that makes them not to feel bored, since audio-visual aids is 

a tool which can be used by learners to watch directly as speakers speak English. Thus, different 

from learning in the regular class which only relies on oral instructions and books that have 

been made. Teachers also viewed the use of audio-visual aids as more creative and not boring 

because they are more entertaining, and more spoken words are obtained which makes learners 

feel brave enough to express themselves in English.  

Aruan’s (2018) the study presents audio-visual aids as one of the most helpful teaching media 

in the field of foreign language learning. The study investigated students’ perceptions of the use 
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of audio-visual aids as a motivational teaching media in enhancing students’ speaking 

motivation in Speaking for Social Purposes classes in the English Language Education Program.  

An open-ended questionnaire was distributed to 50 participants 10 interviews were conducted. 

The findings signified that there were three most common reasons for the use of Audio-visual 

aids in enhancing students’ learning and motivation such as substituting a monotonous learning 

environment, improving students’ pronunciation, and providing in-depth and detailed  

knowledge of the materials. Ultimately, this study hopes that with the implementation of 

Audiovisual aids prudently, language teaching and learning can enhance students’ learning, 

particularly in English as a foreign language (EFL) speaking classes.   

  

Waad and Younus (2022) the study investigated the role of audio-visual aids in teaching  

English. The study was aimed at showing the role of audio-visual aids used in teaching English 

as well as investigating the effect of audio-visual aids in teaching English. The findings 

highlighted that the use of audio-visual aids encourages learning and makes it easier and more 

interesting.  The results of the study again, show that audio-visual aids help our students in 

verbalisation.  However, teachers do not use these aids which have great educative value. These 

are not ordinary materials rather these are teaching materials, although, audiovisual aids give 

direct sensory experience to the students. Similarly, a quantitative study by Khan et al. (2020) 

investigated the impact of audio-visual aids on the teaching-learning process of the English 

language at the primary level. A quantitative approach was used. The purpose of the study was 

to find out how audio-visual aids make the learners learn English language easily.  The study 

found that teachers believed that audio-visual aids could create a more interactive and 

communicative learning environment by providing more opportunities for learners to engage in 

speaking activities and interact with their peers and the teacher. Also, Vishnupriya and Bharathi 
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(2022) who highlight that early exposure to audio-visual aids helps learners develop confidence 

in speaking.  

Younus (2022) and Khan (2020) highlight the role of audio-visual aids in boosting student 

engagement and interaction in English teaching. However, their findings are limited by context 

specific factors, small sample sizes, and reliance on teacher perceptions. The studies overlook 

reasons for underuse, technological barriers, and audio-visual aids effects on specific skills like 

pronunciation and fluency. Future research should address these gaps, examine long-term 

impacts, and explore diverse contexts and learner responses.  

2.5 Challenges Junior Primary Teachers Experienced in using audio-visual aids  

  

While the use of audio-visual aids can have many benefits in promoting English speaking skills 

among junior primary learners, teachers may also face some challenges in incorporating these 

aids into their teaching. One common challenge is the lack of access to appropriate audio-visual 

aids. According to Nelson (2016), the study explored the practices and challenges of English 

teachers in using audio-visual aids to teach vocabulary in Saudi Arabia.  The study used a mixed-

method approach. The main purpose of this study was to explore the practices and challenges 

of English teachers in using audio-visual aids to teach vocabulary to primary, secondary and 

tertiary-level EFL students. The study findings revealed that many schools do not have the 

necessary resources, such as computers, projectors, or internet access, to effectively use audio-

visual aids in the classroom. The results again indicated that many English teachers were not 

familiar with audio-visual aids while teaching vocabulary. It seemed that they were reluctant 

even to use the audio-visual aids from the student's textbook. The findings of the study also, 

showed that English language teachers do not give due attention towards employing audiovisual 

aids in teaching English.   
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Another challenge is the lack of training or support for teachers in using these aids effectively. 

Shabiralyani et al. (2020) explored the impact of visual aids in enhancing the learning process 

case research: District Dera Ghazi Khan. The aim of this study was to probe the teachers’ 

opinions on the use of visual aids (e.g., pictures, animation videos, projectors and films) as a 

motivational tool in enhancing students’ attention in reading literary texts.  The study findings 

emphasised that few teachers are trained in the use of visual aids, and this can hinder the direct 

purpose of using visual aids.   

On the contrary, Nuuyoma (2012) explored the challenges faced by English teachers in 

integrating information and communication technology (ICT) in the teaching of reading and 

writing in two rural primary schools in the Omusati Region and four urban primary schools in 

the Khomas Region of Namibia. The main aim of the study was to investigate challenges faced 

by teachers when integrating ICT into their lessons.  The study findings revealed that rural and 

urban teachers lack appropriate skills in utilising the available resources, lack training on how 

to use some of the teaching materials, lack continuous support both at the school level and at 

the national level, and lack training. Even though most schools were beneficiaries of the 

deployment of ICTs, teachers were still unable to utilise the resources made available to them.  

In addition, some teachers may also face challenges in adapting their teaching styles to 

incorporate audio-visual aids, particularly if they have traditionally relied on more traditional, 

teacher-cantered methods of instruction. Anas and Zakaria (2019) investigated ESL learners’ 

perceptions of English-subtitled audio-visual materials in Malaysia. The study aimed to study  

ESL learners’ perceptions of English-subtitled audio-visual materials. The study used a mixed 

method with the usage of both a questionnaire survey and an interview to provide insight into 
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the perceptions of this group of learners on English-subtitled audio-visual materials. The study 

revealed that some teachers reported feeling unsure of how to incorporate these aids into their 

existing teaching methods and found it challenging to shift towards a more student-centred 

approach. These challenges highlight the importance of providing adequate resources, training, 

and support for teachers in using audio-visual aids effectively in promoting English-speaking 

skills Hence, it can be concluded that teachers highly appreciated the benefits of having 

audiovisual materials for better language learning experience but determined to say that it is 

extremely vital to carefully choose the suitable materials to be used according to students’ needs 

and proficiency level.   

The studies highlight the benefits of audio-visual aids (AVAs) in enhancing English language 

learning, but they also point out several challenges teachers face in integrating them into their 

teaching practices. Key challenges include a lack of resources, insufficient teacher training, and 

difficulties adapting to student-centred approaches. For instance, Nelson (2016) highlights 

resource limitations in Saudi Arabian schools, while Shabiralyani et al. (2020) and Nuuyoma 

(2012) emphasize the need for better teacher training. Anas and Zakaria (2019) further note that 

teachers accustomed to traditional methods may struggle to incorporate AVAs effectively. 

Despite these challenges, teachers acknowledge the value of AVAs in improving learning, 

though they emphasize the need for careful selection based on students' needs and proficiency 

levels. To provide a more comprehensive view, future research could compare these findings 

across different contexts and educational settings.  

 

 



37  

  

2.5.1 Lack of access to appropriate audio-visual aids   

  

The lack of access to appropriate audio-visual aids is a significant challenge that junior primary 

teachers face in using audio-visual aids in their teaching. George and Ige (2022) the study 

investigated the availability and utilization of audio-visual aids for teaching and learning. The 

study used a qualitative approach. The finding shows the availability and utilization of a good 

number of audio-visual aids, which include interactive whiteboards, computers, and 

maps/charts, among others. The utilisation of these Audio-visual resources was found to have 

effects in the areas of making learning easy, reducing the cost of acquiring learning materials, 

increasing the academic performance of the students, etc. However, teachers in Nigerian 

primary schools often lacked access to appropriate audio-visual aids, such as projectors or 

interactive whiteboards, which made it difficult to effectively audio-visual aids into their 

teaching.  Further, the study discovered numerous challenges facing the utilisation of 

audiovisual resources for teaching and learning with their solutions, revealed. The findings also 

revealed that management should support and further increase the training and retraining 

programmes given to staff and students on the use of modern teaching and learning technologies. 

Internet connectivity should be provided at a subsidised rate to the students. Furthermore, there 

is a need for an upgrade in Internet bandwidth. Staff should be encouraged and allowed to 

engage in capacity development programmes to enable them to acquire required ICT skills, 

which is a vital tool for the utilization of audiovisual resources in teaching and learning. Based 

on the findings, it was recommended, among other things, that the need for authorities of 

Nigerian universities invest more in the deployment of audio-visual resources for teaching and 

learning as they will go a long way in creating a good learning environment and making teaching 

and learning.  
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A study by Wazeema and Kareema (2017 examined the implication of multimedia audio-visual 

aids in the teaching of English language classrooms in Sri Lanka. The purpose of the study was 

to illustrate the importance of using multimedia audiovisual aids in English language learning 

classrooms. The study indicated that technology development blessed teachers and students with 

multimedia audiovisual aids which increased interest in the language learning classroom. Even 

though these multimedia audiovisual aids are not being fully utilised in the Sri Lankan education 

system, teachers experience the following challenges, a lack of technical facilities, absence of 

proper training, and knowledge and experience among instructors are identified barriers behind 

the inadequate use of multimedia audio visual aids in the English language learning classrooms. 

Compared to the traditional method of teaching class, the students paid more attention and 

interest in the classroom where multimedia audio-visual aid teaching method is used. Students 

were very responsive, performed well and obtained more marks when the facilitators used 

multimedia audiovisual aids. Using multimedia audiovisual aids in the language learning 

classroom is essential to increase the interest, knowledge and proficiency in English.  

  

Even though the use of video as an audio-visual aid is a proper modern technology tool to 

motivate learners, it prevails a set of challenges, including a lack of access to high-quality videos 

or animations, or a lack of suitable software or equipment to create their own materials. The 

lack of access to appropriate audio-visual aids can be particularly challenging in resource-poor 

settings, where schools may lack funding or infrastructure to provide the necessary resources, 

low computer capacity such as electricity, phone lines, technological gadgets such as computer 

drives, low standards of language, computer laboratories and the incompetence of instructors in 

using technical facilities, learners’ linguistic competence and subject interest.  
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Haryudin and Jamilah (2018) investigated teachers’ difficulties in teaching speaking using 

audio-visual aids for autistic learners. The study employed a qualitative approach.  The aim of 

the study was to identify and find out the teacher’s difficulties in teaching speaking to autistic 

learners using audio-visual.  The study findings indicated that the identified difficulties in 

teaching speaking using audio-visual aids which ranged from, "poor funding, inadequate 

infrastructure, lack of maintenance culture and lack of regular electricity supply.  

These studies highlight the importance of addressing infrastructure and resource constraints to 

support the effective use of audio-visual aids in teaching. Providing access to appropriate 

audiovisual aids can help to ensure that teachers are able to effectively use audio-visual aids in 

their lessons and enhance the learning experience for students.  

The studies reviewed emphasize the positive impact of AV aids on learning but highlight 

significant challenges in terms of resource access, teacher training, and infrastructure. To 

balance the discussion, it would be beneficial to explore more comparative research that 

examines how schools with varying levels of resources and teacher training have addressed 

these challenges. Furthermore, investigating how teachers in resource-poor settings adapt to 

these limitations, and the effectiveness of such adaptations, could provide more practical 

solutions for integrating AV aids into junior primary classrooms.  

2.5.2 Lack of support for teachers in using audio-visual aids effectively  

  

A study by Amel (2021) claims that some of the challenges encountered by teachers when using 

audio-visual aids are a lack of facilities for training teachers in education institution colleges or 

specialised agencies should make special provisions for preservice and in-service training for 

teachers and workers on the use of audio of audio-visual aids.  In addition, Yonas and Senapathy  
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(2020) explored the factors that impede teachers’ effective use of audio-visual materials to teach  

English speaking skills: ABBA PASCAL girls’ school in focus, Wolaita zone, Southern Ethiopia. 

The study utilised a mixed research approach. The purpose of this study was to explore factors 

that impede teachers’ effective use of Audio-Visual Aids to teach ESS at Abba Pascal Girls’ 

School. The findings indicated that teachers often lacked the necessary training and support to 

effectively use audio-visual aids in their teaching. Similarly, a mixed study by Hsieh and Lin 

(2017) examined the use of mobile devices to enhance learners speaking confidence, however, 

the study findings pointed out that many teachers lacked the necessary training to use audio-

visual aids effectively in their lessons. This lack of training often led to difficulties in integrating 

audio-visual aids into lessons and resulted in ineffective use of audio-visual aids. Moreover, a 

study by Al-Emran et al. (2016) investigated attitudes towards the use of mobile learning in 

higher education in Saudi Arabian primary schools. A quantitative approach was utilised. The 

aim of the study was to explore students' and educators' attitudes towards the use of M-learning 

in higher educational universities within Oman and UAE; two neighbouring countries in the 

Arab Gulf region. The findings of the study indicated that those teachers often lacked the 

necessary support and resources to effectively use technology in their teaching. This lack of 

support often resulted in teachers feeling overwhelmed or frustrated using audio-visual aids and 

led to a lack of motivation to incorporate technology into their lessons. Also, Rasul et.al (2011) 

point out that inadequate training in using audio-visual aids effectively in lessons contributes to 

challenges faced by teachers, impacting the successful implementation of audiovisual aids. 

Wondimtegeng (2020) points out that teachers often lack the necessary skills and knowledge to 

use audio-visual aids in their teaching practices, further worsening these challenges. These 

studies highlight the importance of providing adequate training and support for teachers in using 
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audio-visual aids effectively in their teaching. Providing training programs, ongoing 

professional development opportunities and support systems can help teachers develop the 

necessary skills and confidence to effectively integrate technology into their lessons and 

enhance the learning experience for learners.  

Amel (2021), Yonas and Senapathy (2020), Hsieh and Lin (2017), and Al-Emran et al. (2016) 

all highlight the critical issue of teacher training and support for effectively using audio-visual 

aids. However, they are limited by specific contextual and methodological factors that may 

impact the generalizability of their findings. The studies primarily focus on localized regions, 

such as Ethiopia and the Middle East, which may not reflect the challenges in other settings. 

Additionally, while the studies emphasize the need for training, they lack detailed 

recommendations on how to improve teacher professional development. A critique could 

suggest that the current study should consider these contextual differences and provide 

actionable strategies for improving teacher support in integrating audio-visual aids.  

2.5.3 Time constraints  

  

In a qualitative study, Kathirvel and Hashim (2020) state that the other challenge which teachers 

face in the use of audio-visual aids is that teachers choose a video with eye-catching visuals to 

at earners to attract them rather than focusing on pronunciation as well as the vocabulary used 

in the video. In addition, Kathirvel and Hashim (2020) further state that the use of audio visuals 

is time-consuming as they need to search for appropriate audio-visual material which is in 

alignment with the textbook content they are teaching.   

Moreover, in a mixed-method study, Ranjit (2022) explored secondary-level English teachers’ 

classroom challenges in the government schools of remote Nepal. The purpose of the study was 

to identify classroom challenges of English teachers at the secondary level and analyse how the 
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factors affect English Language Teaching in the classroom.  The study findings revealed that 

some of the challenges experienced by teachers when teaching English speaking skills are as 

follows: overcrowded classrooms, learners mostly using their native language to communicate, 

limited lesson hours, learners’ poor linguistic background and poor classroom conditions. 

Gómez- Martínez and García-Sánchez (2019) highlighted the importance of avoiding 

codeswitching in English instruction, as it negatively affects learners' language development 

and proficiency, reinforcing the need for consistent language exposure.  

The studies reviewed highlight common challenges teachers face in using audio-visual aids 

effectively, such as feeling unprepared and lacking training, resources, and technical skills. 

However, these studies span different contexts (e.g., Turkey, the US, Indonesia, Saudi Arabia, 

and Nigeria), which may affect the generalizability of the findings. A critique would focus on 

the contextual differences, sample size limitations, and the need for more detailed, actionable 

solutions. While teacher training is a central theme, the studies often lack specificity regarding 

the types of training needed. Additionally, the broader issues, such as resource limitations and 

infrastructure challenges, are not always fully explored. To provide a more balanced discussion, 

the current study should consider these contextual factors and offer more targeted interventions 

or strategies to address the challenges identified.  

2.6 Strategies to improve junior primary learners’ English-speaking skills   

One of the best strategies to improve junior primary learners' English-speaking skills at their 

school is to incorporate the use of audio-visual aids in the classroom. Boer and Asino (2022) 

indicate that integrating audio-visual aids can provide visual and auditory stimulation that can 

enhance learners' speaking skills and create a more engaging and interactive learning 

environment. Teachers can also use these aids to scaffold learners' understanding of complex 
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language structures, provide feedback and guidance on their language production, and enhance 

their motivation to participate in speaking activities. Another effective strategy is to provide 

learners with opportunities for speaking practice in a supportive and interactive learning 

environment. As reported by by Singh (2021) the study findings revealed that activities such as 

role-playing, group discussions, and debates can provide learners with opportunities to practice 

their speaking skills and develop their confidence when teaching English using audio-visual 

aids. In addition, creating a language-rich environment in the classroom and school can also 

help improve learners' speaking skills. This can include providing learners with access to 

English-language materials such as books, videos, and songs, as well as encouraging them to 

use English outside of the classroom through activities such as language clubs or language 

exchange programs.  

Finally, professional development opportunities for teachers can also be an effective strategy for 

improving learners' English-speaking skills. In a qualitative study using a mixed methods 

design, Valizadeh (2021) explored the challenges and opportunities in English language 

teaching for young learners in Turkey. The aim of the study was to probe the effects of age, 

years of teaching experience, and teaching sector (i.e. state vs. private) on English language 

teachers’ perceptions of challenges in terms of the school environment, students, community 

and parents, teachers’ skills, and curriculum. The study results revealed that teacher training 

programs that focus on effective English language teaching practices and the use of audio-visual 

aids help teachers develop the skills and knowledge needed to support learners' speaking skills 

development.  

The critique highlights the importance of considering the context and applicability of the studies 

cited. It questions whether findings on audio-visual aids (Boer and Asino, 2022) and activities 
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like role-playing (Singh, 2021) are universally practical, particularly in resource-constrained or 

diverse classrooms. The feasibility of creating language-rich environments is examined, 

especially in underprivileged settings. Valizadeh's (2021) findings on teacher training are 

critiqued for their relevance to junior primary learners and differences in educational systems. 

Finally, potential challenges such as over-reliance on technology, accessibility of professional 

development programs, and systemic barriers for teachers are discussed to balance the 

recommendations.  

2.6.1 Providing learners with opportunities for speaking practice in a supportive and   

interactive learning environment  

  

A qualitative study by Dörnyei (2005) investigated the psychology of the language learner: 

individual differences in second language acquisition. The study findings discovered that 

providing learners with opportunities for speaking practice in a supportive and interactive 

learning environment can improve their English-speaking skills by allowing them to practice 

using the language in a low-pressure setting. This can help build their confidence and reduce 

anxiety, which are important factors in language learning.   

Furthermore, Omar (2020) analysed interactive language learning activities for learners’ 

communicative ability in Malaysia. The study aimed to analyse the effectiveness of interactive 

language learning activities in motivating learners to speak in language classrooms. The study 

findings indicated that an interactive learning environment can encourage learners to engage 

more actively with the language and with each other, leading to increased motivation and 

interest in learning.  Nation and Newton (2009) teaching ESL/EFL Listening and Speaking. 

Also, expressed that an interactive learning environment can help learners to better retain and 

internalize new language forms and structures through repeated exposure and practice in 
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context. Providing learners with opportunities for speaking practice in a supportive and 

interactive learning environment can lead to improved English-speaking skills and increased 

motivation and engagement in the language-learning process.  

The studies highlight the benefits of interactive, supportive environments for improving 

language learners' speaking skills. However, critiques include a limited focus on diverse cultural 

and educational contexts, different proficiency levels, and the role of technology. Additionally, 

peer interaction and the long-term impact of such environments are not fully explored. A broader 

examination of these factors would offer a more comprehensive understanding of how 

interactive learning affects language acquisition.  

2.6.2 Availing sufficient English lessons teaching time  

  

Availing sufficient English teaching time can be a good strategy to improve junior primary 

learners' English-speaking skills at their school. A mixed method study by Zhang and Rahimi  

(2020) The study explored non-native English-speaking teachers' cognitions about corrective 

feedback in teaching English oral communication the findings has shown that increasing the 

amount of English teaching time can improve learners' language proficiency and 

communication skills. Zhang and Rahimi (2020) explain that English teaching time refers to the 

amount of time allocated to the teaching and learning of English language skills. By increasing 

the English teaching time in schools, learners can have more opportunities to practice their 

speaking skills and receive feedback from their teachers. This can help to improve their 

pronunciation, grammar, and vocabulary, as well as their confidence in using the English 

language Moreover, availing sufficient English teaching time can help to address the challenges 

faced by learners from non-English-speaking backgrounds. These learners may require more 

time and support to develop their English language skills and increasing the English teaching 
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time can provide them with the necessary resources and opportunities to do so (Zhang & Rahimi, 

2020).  

Additionally, availing sufficient English teaching time can help to promote a positive learning 

environment and improve learner engagement and motivation. By increasing the amount of time 

dedicated to the teaching and learning of English language skills, learners can develop a deeper 

understanding and appreciation of the language, leading to increased motivation and interest in 

learning (Zhang & Rahimi, 2020).  

Zhang and Rahimi's (2020) study highlights that increasing English teaching time can improve 

learners' language proficiency and communication skills. However, their findings were based 

on non-native English-speaking teachers at a university in New Zealand, which may not directly 

apply to junior primary school contexts. The effectiveness of extra teaching time may vary for 

younger learners, who have different developmental needs, attention spans, and motivations 

compared to university students. Additionally, the study focused on corrective feedback, but the 

type and quality of feedback are also crucial for improvement. For primary learners, engaging, 

age-appropriate lessons are essential to maintain motivation. Overall, while more teaching time 

can help, it must be tailored to the specific needs and context of younger learners for optimal 

results.  

2.6.3 Need for support from the school management  

  

The need for support from the school management can be a good strategy to improve junior 

primary learners' English-speaking skills at their school. Fan and Yan (2020), in a mixed method 

study, examined speaking proficiency: a narrative review of speaking assessment research 

within the argument–based validation framework. The study revealed that support from the 

school management is essential for the successful implementation of language learning 
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programs. Fan and Yan (2020) further state that school management support can come in the 

form of providing adequate resources and facilities, such as language labs and multimedia 

equipment, to support the teaching and learning of English language skills. This can help to 

enhance the quality of instruction and improve learner engagement and motivation. Moreover, 

Fan and Yan (2020) reveal that school management support can also involve the provision of 

professional development opportunities for teachers to improve their English language teaching 

skills. By investing in teacher training and development, schools can ensure that teachers are 

equipped with the necessary skills and knowledge to deliver effective English language 

instruction additionally, school management support can help to create a positive learning 

environment that promotes language learning and communication. Furthermore, Fan and Yan 

(2020) indicate that by promoting a culture of language learning and providing support and 

encouragement to learners, schools can help to improve learner confidence and motivation to 

use English language skills in and outside the classroom.   

Fan and Yan (2020) highlight that support from school management is crucial for improving 

junior primary learners' English-speaking skills. This support includes providing resources like 

language labs and multimedia equipment, offering professional development for teachers, and 

fostering a positive learning environment. Such efforts can enhance teaching quality, increase 

student engagement, and boost learner confidence. However, their findings, based on a narrative 

review, may not fully apply to junior primary learners, as younger students require age 

appropriate teaching strategies and management support tailored to their developmental needs.  
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2.6.4 Collaboration between the teachers, the school management and neighbouring 

schools to share information  

  
Yang (2019) examined a research review of English audio-visual speaking teaching in China 

within the Multi-Modality Symbol Framework. A mixed-method approach was used. The study 

findings indicated that collaboration between teachers, school management, and neighbouring 

schools to share information can be a good strategy for improving junior primary learners' 

English-speaking skills at their schools. Studies have shown that collaboration among teachers 

and schools can enhance language learning by providing learners with a more diverse and 

comprehensive learning experience. In addition, Yang (2019) states that collaboration can 

involve sharing teaching resources, strategies, and best practices among teachers and schools. 

By sharing their knowledge and experiences, teachers can improve their teaching skills and 

enhance the quality of English language instruction. Moreover, collaboration can help to 

promote a culture of professional development and continuous learning, leading to improved 

learner outcomes.  

Additionally, Yang (2019) emphasises that collaboration between schools can help to create a 

network of support and resources that can benefit learners and teachers. By working together, 

schools can share resources, such as audio-visual materials and language learning software, and 

provide learners with more opportunities to engage with the language in a variety of contexts.  

This can lead to improved learner outcomes and enhanced language learning experiences 

Furthermore, collaboration between schools can help to create a sense of community and 

belonging among learners and teachers. Also, by working together, schools can promote cultural 

exchange and understanding, leading to improved language learning outcomes and enhanced 

intercultural competence (Yang, 2019).   



49  

  

Yang (2019) emphasizes the benefits of collaboration between teachers, school management, 

and neighbouring schools to improve junior primary learners' English-speaking skills. The study 

suggests that sharing resources, teaching strategies, and fostering professional development can 

enhance language learning. However, the study’s focus on college-level education makes it less 

applicable to junior primary learners, who require more tailored, age-appropriate approaches. 

Collaboration at the primary level might also face logistical challenges and may not fully 

address the developmental needs of younger learners. Moreover, the emphasis on cultural 

exchange and intercultural competence may be more relevant for older students. More specific 

strategies for primary teachers and learners are needed for successful implementation.  

2.6.5  In-service training on the use of audio-visual aids   

  

Irmawati et al. (2020) explored the utilisation of audio-visual aids to improve English-speaking 

skills for the third-grade students of SMP Negeri 3 Banawa in Nigeria. The study employed a 

qualitative approach. The study aims to improve the speaking skills of the third-grade students 

of SMP Negeri 3 Banawa with the use of audio-visual aids. The study findings revealed that 

sending teachers for in-service training to make use of audio-visual aids can be a good strategy 

to improve junior primary learners' English-speaking skills at their schools. Irmawati et al.  

(2020) further show that teacher training and development programs can enhance teacher 

effectiveness and improve learner outcomes. In-service training can help teachers develop the 

necessary skills and knowledge to effectively integrate audio-visual aids into their English 

language instruction. Irmawati et al. (2020) also indicate that by providing teachers with training 

on how to select and use audio-visual aids, teachers can improve their pedagogical practices and 

enhance the quality of English language instruction. Moreover, Irmawati et al. (2020) state that 

in-service training can help to address the challenges and barriers that teachers face when using 
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audio-visual aids in the classroom. By providing teachers with training on how to use 

technology and multimedia materials, schools can ensure that teachers are equipped with the 

necessary skills to effectively use audio-visual aids to enhance learners' English-speaking 

skills). Furthermore, Irmawati et al. (2020) indicate that in-service training can help promote a 

culture of professional development and continuous learning among teachers. By investing in 

teacher training and development, schools can promote teacher effectiveness and enhance the 

quality of English language instruction, leading to improved learner outcomes.   

Irmawati et al. (2020) highlight the benefits of in-service teacher training for using audio-visual 

aids to improve English-speaking skills, based on their study with eighth-grade students in 

Nigeria. However, the applicability of these findings to junior primary learners is limited. The 

study’s context, focused on older students, differs significantly from the needs of young 

children, who may require more hands-on, interactive language learning methods. Additionally, 

the overemphasis on the use of audio-visual aids could overshadow traditional language 

acquisition techniques, which are crucial for younger learners. Furthermore, the study assumes 

that schools have adequate resources, which may not be the case in under-resourced primary 

schools. A more balanced approach should focus on age-appropriate teaching methods and 

equitable resource access.  

2.6.6 Installation of solar power stations for teachers to make use of audio-visual aids   

Installing solar power stations for teachers to make use of audio-visual aids can be a good 

strategy to improve junior primary learners' English-speaking skills at their school. Access to 

reliable and affordable electricity is a critical factor in enhancing the quality of English language 

instruction (UNESCO, 2019). Solar power stations can provide a sustainable and reliable source 

of electricity for schools, which can enhance the availability and effectiveness of audio-visual 
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aids in the classroom. Shilongo (2023) examined factors that impede the effective 

implementation of ICT-based curriculum in Namibian Primary Schools. The study used a 

qualitative approach and sought to investigate the barriers to the effective implementation of an 

ICT-based curriculum in Namibian primary schools in the Otjozondjupa Region.  The study 

findings indicated that by installing solar power stations, schools can ensure that they have 

access to reliable electricity, even in areas where the national grid is not available or unreliable.  

Moreover, solar power stations can help schools to reduce their energy costs and environmental 

footprint. By harnessing renewable energy, schools can reduce their reliance on fossil fuels and 

decrease their carbon emissions, leading to a more sustainable and environmentally friendly 

learning environment. Furthermore, Shilongo (2023) reveals that installing solar power stations 

can help to promote community development and resilience. By providing schools with a 

reliable source of electricity, solar power stations can enable schools to provide essential 

services, such as health care and communication, to the surrounding community, leading to 

improved community development and resilience.  

Shilongo (2023) advocates for installing solar power stations to provide reliable electricity for 

using audio-visual aids in Namibian primary schools, particularly in areas with unreliable power 

stations. However, the study could be critiqued for focusing primarily on infrastructure without 

addressing the broader educational context. While solar power offers sustainability and 

community development benefits, the high initial costs and ongoing maintenance could be a 

barrier for underfunded schools. Additionally, without adequate teacher training and 

pedagogical support, the effectiveness of solar-powered audio-visual aids may be limited. The 

approach may also not be easily accessible to other regions with different needs and resources. 
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A more balanced approach would include both infrastructure improvements and teacher 

development to ensure sustainable and impactful learning outcomes of English-speaking skills.  

2.6.7 Encouraging teachers to minimise the use of code-switching   

Memory et al. (2018) in a qualitative study, explained the effects of code-switching on English 

language teaching and learning at two schools in Sibbinda Circuit. The study findings indicated 

that code-switching has positive effects on English language learning and teaching. It helps 

learners to understand difficult aspects of the lesson taught and therefore can follow the 

instructions given. When the teacher explains what was said in the mother tongue, it helps 

learners to participate especially those with English learning difficulties. It also helps them to 

express themselves if they do not know how to say certain things in English. Furthermore, 

codeswitching helps teachers manage their classrooms. On the contrary, encouraging teachers 

to minimise the use of code-switching can be a good strategy to improve junior primary learners' 

English-speaking skills at their schools.  Jabeen (2023) analyzed code-mixing and 

codeswitching problems among English language learners. The study used a quantitative 

approach.   This study discusses the code-mixing issues that university students encounter while 

analysing how they affect linguistic ability, communication effectiveness and academic 

performance. The study further explores the causes of code-mixing among university students 

and looks at its trends and prevalence. The research shows that code-mixing can impede the 

acquisition of language skills and make it more difficult for listeners and speakers to understand 

each other.  Additionally, it might lead to less correctness and clarity in academic writing. Code-

mixing may also make it more difficult to negotiate one’s identity and maintain linguistic 

hierarchy within student communities.  The findings of this study recommend putting language 

support programs in place, raising language awareness, and introducing code-mixing 
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knowledge into language education approaches to solve these issues. Universities can promote 

effective communication, improve language proficiency, and create inclusive learning 

environments by comprehending and addressing code-mixing difficulties for their varied 

student populations. Thus, Codeswitching, or the use of multiple languages within a single 

conversation, has been shown to have a negative impact on learners' English language 

development and proficiency (Jabeen, 2023). When teachers use code-switching in the 

classroom, it can create confusion for learners and hinder their ability to develop their English-

speaking skills. It can also reinforce learners' dependence on their first language and undermine 

their confidence in speaking English (Jabeen,  

2023). By minimising the use of code-switching, teachers can create a more immersive and 

English-rich environment, which can enhance learners' exposure to the language and support 

their English language development. This can help to improve learners' English-speaking skills 

and proficiency over time (Jabeen, 2023). Moreover, by minimising the use of code-switching, 

teachers can promote a culture of English language learning and reinforce the importance of 

developing English language skills. This can help to enhance learners' motivation and 

engagement in English language learning and support their long-term language development 

and proficiency (Jabeen, 2023).  

Memory et al. (2018) and Jabeen (2023) offer differing views on code-switching and 

codemixing in English language learning. Memory et al. (2018) argue that code-switching 

supports younger learners by aiding comprehension, participation, and classroom management, 

particularly in multilingual contexts such as at Sibbinda Circuit. In contrast, Jabeen critiques 

code-mixing at the university level, stating it hinders English proficiency, reduces clarity, and 

affects academic performance. Both studies, however, are limited by their specific contexts of 
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junior primary learners versus university students and may not be generalizable. The cultural 

and linguistic environment, learners' age, and proficiency levels significantly influence the 

effectiveness of code-switching. Neither study addresses the role of teacher training in 

managing these practices effectively. A balanced approach would involve strategic, context 

sensitive use of code-switching, supported by teacher training, to maximise its benefits while 

minimising its weaknesses.  

2.7 Chapter Summary  

This chapter emphasized the importance of audio-visual aids (AVAs) in enhancing English 

speaking skills, showcasing their benefits in improving learner engagement, motivation, and 

proficiency. Tools like videos, audio recordings, and interactive whiteboards help learners 

connect content to their experiences, build confidence, and master complex language aspects, 

such as pronunciation and idiomatic expressions. Additionally, AVAs provide personalized 

feedback, fostering motivation and reducing anxiety. However, challenges such as limited 

resources, insufficient teacher training, and time constraints hinder their effective use. Teachers 

often feel unprepared due to a lack of technical skills and support, and aligning AVAs with 

curriculum demands can be time intensive. The research on AVAs also lacks insight into long 

term outcomes and diverse applications. The chapter concluded with recommendations to 

enhance the effectiveness of audio-visual aids, including improved resource access, targeted 

teacher training, and further research in varied educational contexts. Collaboration among 

schools, teachers, and communities was highlighted, alongside creating more practice 

opportunities for learners to build their speaking skills. The next chapter will focus on the 

research paradigm and methodology.   
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CHAPTER 3  

RESEARCH METHODOLOGY  

3.1 Introduction  

Research methodology plays a critical role in the research process. It refers to the systematic 

approach used to design, conduct, and analyse research studies. The importance of research 

methodology lies in its ability to ensure that the research is conducted logically and that the 

results obtained are reliable and valid. This chapter presents the study research methodology 

which entails an outline of the research design, a description of the population of the study, the 

sample and sampling procedure, the research instruments, data collection procedures, data 

analysis as well as research ethics. This study explored how junior primary teachers in the 

Ohangwena Circuit use audio-visual aids to teach English-speaking skills. It aimed to answer 

the main research question: How do junior primary teachers use audio-visual aids when teaching 

English-speaking skills in their classrooms in Ohangwena Circuit? The following sub-questions 

were also addressed 1. What are junior primary school teachers’ views on the use of audiovisual 

aids i promoting learners’ English-speaking skills? 2. What challenges do junior primary 

teachers experience in using Audio-visual aids? 3. What do teachers suggest as the best 

strategies to improve junior primary learners’ English-speaking skills in their classrooms?  

3.2 Research Paradigm   

This study follows a constructivist paradigm, which is based on the belief that people create 

their understanding of the world through their experiences and interactions (Creswell, 2014). In 

this context, the study emphasises understanding the subjective experiences of teachers on how 

they perceive and use audio-visual aids to help learners improve their English-speaking skills. 

Thus, the study recognises that knowledge is constructed through lived experiences,  
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interactions, and interpretations.  

3.3 Research approach  

The current study utilised the qualitative research approach. According to Creswell and Poth 

(2018), qualitative research is a methodology that "seeks to understand how people interpret 

and make sense of their experiences, and how they construct their social world" (p. 4). It 

involves collecting and analysing non-numerical data, such as observations, interviews, and 

textual or visual materials, to generate insights into complex phenomena that cannot be easily 

quantified. Similarly, Denzin and Lincoln (2017) define qualitative research as "a situated 

activity that locates the observer in the world. It consists of a set of interpretive, material 

practices that make the world visible. These practices transform the world. They turn the world 

into a series of representations, including field notes, interviews, conversations, photographs, 

recordings, and memos to the self" (p. 3).  

It often involves a close relationship between the researcher and the participants and can be 

time-consuming and resource intensive. However, qualitative research can provide rich, 

detailed, and nuanced insights into complex phenomena that quantitative research cannot 

capture.  According to Gay et al. (2011), the qualitative approach aims to broaden the 

understanding of how things came to be the way they are in our social world. Therefore, the 

approach suited this study, because it was aimed to explore if and how junior primary teachers 

use audio-visual materials in teaching English-speaking skills. Essentially, qualitative research 

emphasises understanding people's experiences, beliefs, perceptions, and behaviours in their 

natural context and aims to generate rich, detailed, and nuanced insights into complex 

phenomena.  



57  

  

3.4 Research design  

Research design refers to the overall strategy and plan that a researcher uses to answer a research 

question (Creswell & Poth, 2018). It includes decisions about the type of study to conduct (e.g., 

descriptive, correlational, experimental), the data collection methods to use (e.g., surveys, 

interviews, observations), the sampling strategy (e.g., probability, nonprobability), the data 

analysis techniques (e.g., qualitative, quantitative), and the ethical considerations involved in 

the research. According to Babbie and Mouton (2016), research design "is the blueprint for the 

collection, measurement, and analysis of data" (p. 85). It provides a framework for conducting 

the study and helps ensure that the data collected are valid, reliable, and relevant to the research 

question. Research design is a critical component of the research process, as it determines the 

quality and validity of the data collected and the conclusions that can be drawn from them. It 

requires careful consideration of the research question and the available resources, as well as an 

understanding of the strengths and limitations of different research methods and designs.  

 A case study design was used to conduct this study.  Bertram and Christiansen (2014) define a 

case study as “a systematic and in-depth study of one particular case in its context” (p. 42). Case 

studies are used to collect in-depth data through serious examination of an event in a particular 

group, organisation or situation (Roshan & Deeptee, 2009). Using this approach, the researcher 

explored if and how selected junior primary teachers are using audio-visual materials in teaching 

English speaking skills in the Ohangwena Circuit.  

3.5 Positionality statement   

Guba (2024) explained that research positionality pertains to a researcher's background and 

perspective, including their beliefs, values, and experiences, all of which can shape how they 

interact with participants and interpret data. By bringing in a positionality statement, the 
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researcher is explaining to the readers the nature of her interaction with the research participants. 

I wanted to ensure that the study was honest, fair, and based on real experiences of teachers. As 

a staff development fellow at the University of Namibia, I am pursuing a master’s degree in 

early childhood education. I teach Oshikwanyama, and am not involved in teaching English, 

and had no connections with the schools where the study was conducted; the participants were 

unknown to the researcher. This distance ensured that my role does not influence the findings, 

allowing me to objectively investigate how teachers used audio-visual aids in class. The 

researcher interviewed teachers to learn about their experiences, challenges, and opinions on 

using audio visual aids when teaching. Data analysis was based on the data which was collected.   

3.6 Population  

  
Creswell (2014) defines a population as a group of individuals who have the same 

characteristics. Ohangwena Circuit comprises 26 junior primary schools with a total of 147 

junior primary teachers of which two schools were sampled in this study.  

3.7 Sample and Sampling Procedures  

  

Check and Schutt (2012) define a sample as a subgroup of the targeted population that the 

researcher plans to study. Among the 26 schools, two schools were selected to participate in the 

study, while from a total number of 147 teachers, six Grade 3 teachers were sampled to be 

participants of the study. Purposive sampling was used to select two schools which participated 

in the study, using the following criteria: the school should have three Grade 3 classes (Grade 3 

A, B and C) each with a different teacher, and have three teachers from each school and the 

school should also have audio-visual aids available. Purposive sampling is a non-probability 
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sampling technique that involves selecting participants based on specific criteria that are 

relevant to the research question or objectives.   

Purposive sampling allows researchers to select participants who represent diverse perspectives 

and experiences relevant to the research question, which can increase the richness and depth of 

the data collected. Purposive sampling can be a time- and cost-effective sampling method, as it 

allows researchers to identify and recruit participants who meet specific criteria without having 

to sample from the entire population (Creswell, 2014). In addition to the advantages listed, there 

are some potential disadvantages of purposive sampling that researchers should consider. 

Purposive sampling may introduce selection bias, as the researcher is selecting participants 

based on specific criteria, rather than randomly selecting from the population of interest. This 

can limit the generalisability of the findings to the broader population. The criteria used to select 

participants in purposive sampling may be subjective and based on the researcher's own biases 

and assumptions, which can introduce a level of subjectivity into the sample selection process.  

3.8 Research instruments     

  

3.8.1 Interview guide  

The main data collection method for this study was an interview. Bertram and Christian (2014) 

define an interview as a two-way conversation in which the interviewer asks the participants 

questions about the ideas, beliefs, views, and opinions of the phenomenon. Through a semi 

structured interview, Grade 3 teachers were interviewed through face-to-face individual 

discussion. Semi-structured interviews allow researchers to explore a wide range of topics and 

questions while also allowing participants to elaborate on their responses and provide additional 

information. Further, semi-structured interviews can provide a deeper understanding of 

participants' experiences, perspectives, and attitudes, as they allow participants to describe their 
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experiences and opinions in their own words (Creswell & Poth, 2018). Semi-structured 

interviews are subjective in nature, and the researcher's biases and assumptions can influence 

the questions asked and the interpretation of the data. They can be time-consuming to conduct 

and analyse, as the researcher must transcribe and code the data collected. The data collected in 

semi-structured interviews are often specific to the participants being interviewed and may not 

be generalisable to a larger population.   

To address the limitations of semi-structured interviews, the study adhered to four ethical 

principles: replicability, credibility, transferability, and confirmability. These principles ensured  

the reliability and validity of the research findings.  

To enhance replicability, an interview guide was developed with structured questions focused 

on teachers' views on the use of audio-visual aids, their application in teaching English-speaking 

skills, challenges faced, and strategies for improvement. This standardized approach ensured 

that the interview process could be repeated in similar contexts while maintaining consistency 

in data collection. Additionally, the interviews were audio-recorded and securely stored, 

allowing future researchers to verify and analyse the data. To ensure credibility, which refers to 

the accuracy and trustworthiness of the findings, the researcher minimized bias by maintaining 

a reflexive journal throughout the study. This journal documented personal reflections and 

potential biases, ensuring transparency in the research process. Furthermore, purposeful 

sampling was used to select participants with relevant teaching experience, strengthening the 

authenticity of the data. Transferability was achieved by providing detailed descriptions of the 

research setting, participants, and findings. The study presented thick descriptions of Grade 3 

teachers’ experiences with audio-visual aids, making it possible for other researchers to 

determine whether the findings could be applicable to similar educational contexts. To establish 
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confirmability and reduce researcher bias, the findings were triangulated with field notes. By 

cross-referencing the interview data with observational notes, the researcher ensured that 

interpretations were grounded in participants’ actual responses rather than personal 

assumptions. Additionally, the recorded data was securely stored on a password-protected 

computer for five years, maintaining the integrity and traceability of the research. By 

implementing these ethical principles, the study addressed the limitations of semi-structured 

interviews, ensuring that the findings were reliable, valid, and applicable to educational 

research.  

Therefore, an interview guide was generated with questions on views on the use of audio-visual 

aids, how teachers use audio-visual aids when teaching English-speaking skills, the challenges 

experienced by teachers in using audio-visual aids as well as strategies to improve learners’ 

English-speaking skills (see appendix 2 attached). The participants were audio recorded, and 

the recorded information is kept in a computer with a password for a period of five years.  

3.8.2 Observation Guide                                                                                                                 

 A non-participant observation method was used to collect data. Bertram and Christiansen 

(2014) state that in non-participant observation, the observer is not directly involved in the 

situation being observed. Non-participant observation allows researchers to observe natural 

behaviour and interactions in real-life settings, without disrupting the situation or influencing 

the participants. On-participant observation can be more objective than participant observation, 

as the researcher is not actively participating in the situation and is less likely to influence the 

behaviour of the participants (Bertram & Christian, 2014). Non-participant observation can be 

influenced by observer bias, as the researcher's expectations, beliefs, and assumptions can 

influence the interpretation of the data collected. Non-participant observation does not allow for 
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interaction between the researcher and the participants, which can limit the researcher's 

understanding of the behaviour and the context in which it occurs. The limitations of 

nonparticipant observation were addressed through giving the observation guide to the study 

supervisor to check if the checklist was comprehensive to cover the research objectives. Such 

feedback was received, and the checklist was revised as advised. Thus, an observation guide 

was used for classroom observation to record if and how teachers use audio-visual aids in 

teaching English-speaking skills (see appendix 1 attached).  

3.8.3 Field notes  

Field notes which are defined by Creswell (2014) as transcribed notes or written accounts 

derived from data collected during observations and interviews, were taken during observation 

and interview. The observer recorded thoughts, ideas, questions, and concerns based on the 

observations and interviews.  

3.9 Data collection procedures  

  

Creswell (2014) pointed out that seeking permission from relevant authorities, such as the 

Director of Education, is crucial in ensuring that the research is conducted in an ethically 

responsible manner, particularly when it involves humans. The researcher requested permission 

from the Director of Education in the Ohangwena Region before collecting the data. All the 

participants in the study were requested to complete and sign an informed consent form. Further, 

Creswell (2014) argues that participants should be fully aware of the purpose, procedures, and 

potential risks associated with a study. The purpose of this study was to explore how teachers 

use audio-visual aids when teaching English-speaking skills to junior primary school learners. 

Therefore, the purpose of the study was explained, appointments were made, and participants 

were informed of when they would be interviewed. Furthermore, classroom teachers were 
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informed about the observation and interviews. The observations were recorded in the 

observation schedule, field notes were taken, interviews were recorded using an audio recorder, 

and the recordings were transcribed. Confidentiality was assured, and participants were given 

pseudonyms. These practices align with key ethical principles in research, such as informed 

consent, privacy, and confidentiality (Creswell, 2014).  

3.10 Data analysis  

  

Data were analysed using a thematic analysis approach. The use of thematic analysis in this 

study is justified by its flexibility and suitability for identifying, analysing, and reporting 

patterns (themes) within qualitative data. Creswell (2014) noted that, thematic analysis is a 

widely used and accessible method that allows researchers to engage deeply with the data and 

uncover meaningful patterns without being constrained by a rigid theoretical framework. This 

approach is particularly effective when the goal is to explore participants' perspectives and 

experiences, as it provides a rich, detailed understanding of the data.  Therefore, the researcher 

followed Creswell's (2014) six steps of analysing data: After collecting the data, the researcher 

prepared, organised and transcribed the data; the second step was to read through the data and 

reflect on its overall meaning; the third step was coding the data; the fourth step was coming up 

with themes; then in the fifth step the data were the presented in themes and descriptions; the 

last step was to interpret the findings or the results.  

3.11 Research Ethics  

  

After the proposal was approved by the Postgraduate Committee, the researcher applied for an 

ethical clearance certificate from the Decentralized Ethics Committee. Upon granting of ethical 

clearance certificate (see appendix 4 attached), the researcher applied for a permission letter 
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from the Centre for Research and Publications. Then the researcher sought permission from the 

Ministry of Education Arts and Culture, Ohangwena education regional director.  Permission 

was sought from school principals and appointments were made with teacher participants to 

seek their consent and to sign a consent form. Bertram & Christian (2014) explains that keeping 

participants' personal information private is an important part of following ethical standards. It 

helps protect their privacy and prevents any harm that could come from revealing sensitive 

details. Using fake names and removing identifying information also follows the ethical rule of 

confidentiality, which is a key part of research ethics.  Thus, the researcher ensured 

confidentiality and anonymity by not writing the real names of participants throughout the study. 

Participants were informed that they had the right to agree and to withdraw from participating 

in the study at any stage if they wished (Creswell, 2014). Interview sessions took 40 minutes, 

and they were recorded with permission from the participants. Assent from parents was also 

sought. The research data folder was protected with a code and locked up in a safe place for a 

period of five years before being discarded, following best practices in data protection (Bertram 

& Christian, 2014).    

3.12 Trustworthiness   

In qualitative research, Guba (2024) highlighted that ensuring trustworthiness involves 

demonstrating credibility, transferability, dependability, and confirmability. Credibility means 

that the data accurately reflects the phenomenon under study. In this research, it was achieved 

by spending enough time with teachers and learners and using varied methods such as 

interviews, classroom observations, and field notes, with data cross-checked through 

triangulation.  Transferability, which considers how applicable the findings are to similar 

contexts, was addressed by providing detailed descriptions how audio-visual aids were used 
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when teaching audio visual aids, allowing others to judge the study’s relevance to their own 

settings. Dependability was maintained by carefully documenting every step of data collection 

and analysis, ensuring that the process could be replicated. Confirmability, ensuring that the 

findings are based on solid evidence rather than personal bias, was achieved by keeping a 

reflective journal. The research data folder was protected with a code and locked up in a safe 

place for a period of five years best practices in data protection (Bertram & Christian, 2014) 

before being discarded. The data availability over such a lengthy period could permit further 

verifications should the need arise.   

3.13 Conclusion  

The chapter described the research design, the population of the study, the sample and sampling 

procedure, and the research instruments which included semi-structured interviews, an 

observation checklist as well as field notes. It further highlighted a description of data collection 

procedures, data analysis as well as research ethics. The next chapter will present the study's 

findings and analyse the collected data.  
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CHAPTER 4 

 PRESENTATION OF FINDINGS  

4.1  Introduction   

The study explored how teachers use audio-visual aids to teach English-speaking skills to junior 

primary learners in the Ohangwena Circuit. The study sought to address the following research 

questions: 1. How do junior primary teachers use audio-visual aids when teaching English 

speaking skills in their classrooms in Ohangwena Circuit?   2. What are junior primary school 

teachers’ views on the use of audio-visual aids in promoting learners’ English-speaking skills?   

3.   What challenges do junior primary teachers experience in using Audio-visual aids? 4. What 

do teachers suggest as the best strategies to improve junior primary learners’ English-speaking 

skills in their classrooms? The following themes emerged from the study: The role of 

audiovisual aids in enhancing English speaking skills. Teachers' views of the effectiveness of 

audiovisual aids in enhancing learners' English speaking. Challenges faced by junior primary 

teachers in using audio-visual aids at school. Effective strategies to enhance junior primary 

learners' English-speaking skills.  

The data from the interviews were examined in conjunction with the data from the classroom     

observations. The findings covered the role of audio-visual aids in enhancing English speaking 

skills. teachers' views of the effectiveness of audio-visual aids in enhancing learners' English 

speaking. Challenges faced by junior primary teachers in using audio-visual aids at school as 

well as effective strategies to enhance junior primary learners' English speaking skills  

  

  



67  

  

  

  

4.2 School A    

4.2.1 Demographic information of the participants at School   

  

Table 4.1: Demographic details of participants for School A  

Title  Name  Gender  Age  Qualification  Experience  

Teacher  Mirjam  Female  30  Bachelor Degree  4 Years  

Teacher  Winny  Female  30  Bachelor Degree  5 Years  

Teacher  Salmi  Female  31  Bachelor Degree  6 Years  

All teachers at school A attained a teaching bachelor’s degree in junior primary education.  One 

of the teachers has 4 years of teaching experience, the other teacher has 5 years of teaching 

experience and other teacher has 6 years teaching experience.   

The data was collected from two schools with similar backgrounds. School A is in a rural area 

of the Ohangwena Region, Namibia, near the Ohangwena Regional Library. The school has 

1,243 learners and 38 teachers. Most families in the area depend on farming to survive and have 

low incomes because there are few jobs available. The school faces problems like not having 

enough resources, crowded classrooms, and little access to audio visual aids. Many learners 

come from homes where parents have low literacy levels, which makes it harder for them to get 

support with their studies. Despite these challenges, the school is very important for education 

in the community.  



68  

  

4.2.2 The role of Audio-Visual Aids in enhancing English Speaking Skills at School A  

  

The teachers at the school employed a variety of audio-visual aids, including computers, cell 

phones, radios, televisions, projectors, laptops, Bluetooth speakers, posters, and flashcards, to 

enhance English-speaking lessons. Teachers Winny, Salmi, and Mirjam confirmed having 

access to these tools, though their usage varied. Teacher Winny mentioned using posters, 

flashcards, cell phones, and a radio, while Teacher Salmi utilized laptops, flashcards, cell 

phones, and occasionally Bluetooth speakers. Teacher Mirjam highlighted using computers, a 

radio, television, projector, laptop, posters, and flashcards. Observations revealed that Mirjam 

and Salmi incorporated Bluetooth speakers, laptops, televisions, computers, radios, and 

projectors in their lessons, with Salmi also using posters and picture cards. However, Teacher 

Winny did not use any audio-visual aids during the observed sessions. Notably, some 

participants misclassified posters and flashcards as audio-visual aids.   

  

The teachers at the school employed a variety of audio-visual aids, including computers, cell 

phones, radios, televisions, projectors, laptops, Bluetooth speakers, posters, and flashcards, to 

enhance English-speaking lessons. Teachers Winny, Salmi, and Mirjam confirmed having 

access to these tools, though their usage varied. Teacher Winny mentioned using posters, 

flashcards, cell phones, and a radio, while Teacher Salmi utilized laptops, flashcards, cell 

phones, and occasionally Bluetooth speakers. Teacher Mirjam highlighted using computers, a 

radio, television, projector, laptop, posters, and flashcards. Observations revealed that Mirjam 

and Salmi incorporated Bluetooth speakers, laptops, televisions, computers, radios, and 

projectors in their lessons, with Salmi also using posters and picture cards. However, Teacher 
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Winny did not use any audio-visual aids during the observed sessions. Notably, some 

participants misclassified posters and flashcards as audio-visual aids.  

4.2.2.1 Engage learners through drama   

  

Ms. Winny and Ms. Salmi both used audio-visual aids to enhance the English-speaking skills 

of their learners. Ms. Winny showed video clips of stories, like "The Three Little Pigs," on 

television and then had learners dramatize the story. Similarly, Ms. Salmi played English 

action songs from the internet in class, instructing learners to listen and watch, then re-sing and 

acting out the songs to improve their speaking skills.  

The researcher concluded that most teachers use audio-visual aids to engage learners by having 

them imitate what they hear and see. Observations of Ms. Salmi's class showed that using a 

laptop and speakers to present a story led to high participation, as all learners were eager to 

retell and describe what they had experienced. From my observations, I have noticed that 

various teachers employed different strategies to engage learners through listening, watching, 

and dramatizing activities. To provide further context, a few examples from the participants' 

experiences are:   

Ms. Winny stated that:   

I show my learners a video clip of a particular story or event. For example, I play them the story 

of ‘The Three Little Pigs' on television. The learners listen and watch the story, and later, I 

instruct them to dramatize what they have watched.”  Similarly, Ms. Salmi explained that:    

“I use audiovisual aids to download English action songs from the internet. I then play these 

songs in class and instruct the learners to listen attentively and watch the actions demonstrated 
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in the song. Afterwards, I have them re-sing the song they heard. By doing so, it improves their 

speaking skills, as they imitate the words from the song and act out the actions while singing."  

I found that most teachers effectively use audio-visual aids to enhance learning. They allow 

learners to listen to and watch the audio-visual aids to imitate what they have heard and seen. 

Specifically, I observed Ms. Salmi utilizing audio-visual aids such as a laptop and speakers. She 

showed the learners a story on the laptop and subsequently asked them to retell what they had 

heard and describe what they had seen.  

These teaching resources proved to be highly effective, resulting in active participation from all 

learners. Each learner was eager to share their observations and interpretations of the story. This 

engagement indicates that incorporating audiovisual aids not only captures the learners' 

attention but also encourages active involvement and enhances their comprehension and 

speaking skills.  

4.2.2.2 Storytelling  

Ms. Salmi explained how she uses animations to engage her learners.  In addition, she said,  

“I play an animation on a laptop, which is a video without sound, and then I instruct my learners 

to tell a story out loud using the presented animations. I found this method quite intriguing, 

especially because it allows learners to use their creativity and oral storytelling skills.”  

Similarly, Ms. Mirjam,   

"Sometimes showed the learners pictures on PowerPoint and instruct them to construct 

sentences based on the displayed picture and also to formulate their own stories based on the 
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pictures”. This approach encourages learners to not only describe what they see but also to build 

narratives around the images, enhancing both their descriptive and imaginative abilities.  

It was also observed that Ms. Salmi displayed pictures on her laptop and asked the learners to 

make predictions orally about what the story might be about. This exercise not only engaged the 

learners but also fostered their predictive skills, making the learning process both interactive 

and enjoyable.  

These interactions highlight the value of incorporating visual aids and storytelling in teaching. 

It not only stimulates learners' creativity but also improves their verbal communication and 

critical thinking skills. Some participants incorrectly referred to posters, flash cards as audio 

visual aids.  

4.2.2.3 Scaffolding learning through reciting stories, rhymes, and poems  

  

Teachers indicated that they use audio-visual aids when teaching English-speaking skills in 

various ways. They pointed out that they use a laptop to access the internet to download pictures, 

songs, animations, and video clips of stories or events to be used during English-speaking 

lessons. Teachers used audio-visual aids in the sense that they let learners listen and watch 

audio-visual aids to imitate what they have heard and watched in the presented audio-visual 

aids.   Flashcards and posters were used to display visuals to the learners to say out loud what 

was on the flashcards as well as on the posters. The radio was used to record a story that is on 

air and then play it in class during English-speaking lessons for the learners to listen and then 

re-tell the story, as well as ask the learners questions based on the story for them to answer 
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verbally thus improving their English-speaking skills. The cell phone was used for recording 

songs, poems, and rhymes for reciting during English-speaking lessons. To demonstrate these,  

I will cite some examples from the teachers’ narratives.  

Teacher Salmi stated that:   

“I use the laptop to let the learners listen to different recording and ask them to re- tell what they 

have heard in the recordings.”   

On the other hand, teacher Winny responded that,   

“I use the laptop to download pictures to be used during English speaking lessons; by asking the 

learners to read the pictures and then I ask them to tell a story based on the presented pictures.”   

Also, Winny mentioned that,   

“I record a story on the radio and then I play it in class during English speaking lessons for the 

learners to listen and then I ask the learners to re-tell the story. I also ask the learners questions 

based on the story for them to answer verbally and this improves the learners English speaking 

skills.”  

Further Teacher Winny stated that,   

“I play a recording, such as a poem or a rhyme, on a radio and sometimes on Bluetooth speakers 

and let my learners listen to the recordings. Then I ask them questions based on the text.”   

One of the teachers, Mirjam further stated,  
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“I instruct the learners to listen to the cell phone recording for example song, poems and rhymes 

when teaching English speaking skills. I instruct the learners to recite the rhymes and poems, 

re-sing the song they have heard on the cell phone.”   

Additionally, Ms. Mirjam reported that she uses flashcards during English lessons, showing 

them to the learners and asking them to respond orally to the images.   

During my observations, I noted that Ms. Mirjam did not employ any audio-visual aids in one 

of her English lessons. Instead, she used a method of asking probing questions, such as asking 

learners to mention their parents' occupations. Unfortunately, only one learner responded, and 

the rest remained silent. Later, she attempted to engage the learners in a role play about different 

occupations, but they still did not participate. Realizing this, she distributed flashcards with 

different occupation headings, asking the learners to read the words and construct sentences 

orally. Based on my observations, only a few learners were able to construct sentences 

successfully. Ms. Salmi, for example, used audio-visual aids such as the overhead projector for 

the learners to visualize the rhymes and then let the learners reproduce the rhymes, they heard 

by reciting them. It was also observed that Ms. Salmi and Ms. Winny had a USB with recorded 

poems, which they inserted into a laptop during classes. They allowed the learners to listen to 

the recorded poems, and afterwards, they asked the learners to recite the poems they had heard.  

Some participants incorrectly referred to posters and flash cards as audio visual aids.  

4.2.3 Teachers' views on the effectiveness of Audio-Visual Aids in enhancing learners' 

English-Speaking Skill  

4.2.3.1 Stimulation of learners’ interest in learning and improved concentration  

Teachers indicated that the use of audio-visual aids arouses the learners’ interest, it stimulates 

learners' English-speaking skills as well as their critical thinking skills. Learners are better 
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motivated to participate in the lessons. The multisensory approach, such as the use of hearing, 

listening, sight, and speaking offered by using audio-visual aids appeals to learners and 

encourages them to participate in the lessons.   

The claim above is supported by Ms. Salmi when she said,  

“I think it arouses the learners' interest in the lesson.”  

Furthermore, Ms. Winny stated,  

“I think the use of audio-visual aids is very effective in stimulating the learners’ interest in the 

lesson rather than teaching learners while only listening to the teacher. It improves the learners' 

concentration. For example, when I am teaching, I record the learners during English speaking 

lessons and let them listen to the recordings later. This motivates the learners to participate in 

speaking lessons since every learner will want his or her recording to be listened to later."  

It was observed during a traditional English-speaking lesson of Ms. Mirjam’s that did not use 

any audio-visual aid, that most of the learners could not retell the story. As the teacher was 

reading the story, the learners were not paying attention.   

In Ms. Winny’s English-speaking lesson that used audio-visual aids, the learners’ interest was 

aroused during the lesson. When the teacher asked the learners to tell them what they could see 

in the displayed poster on power point, every learner was able to describe what they saw, relating 

it to what they heard in the story.  
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4.2.3.2 Improving learners speaking skills   

Ms. Winny emphasises the effectiveness of audio-visual aids in enhancing learners' speaking 

skills by providing both visual and auditory stimuli. By combining what learners see and hear, 

they can better understand and learn English words. During her lesson, visual aids encouraged 

active participation, as learners were engaged in asking questions and constructing sentences 

based on the provided pictures on power point. Importantly, learners participated willingly, 

indicating the effectiveness of the approach in fostering a supportive learning environment.   

Ms. Winny noted that,  

“The use of audio-visual aids stimulated the learners' speaking skills as they visualized and 

heard what was being said, and this helped the learners speak English better since they learned 

some of the words through what they have seen and heard.”  

  

Throughout Ms. Winny’s lesson, it could be observed that the use of visual aids helped to 

improve the learners' speaking skills. For instance, towards the end of the lesson, the teacher 

gave the learners picture cards of different types of transport and instructed them to ask each 

other questions about what they could see in the pictures. Besides, the teacher gave each learner 

a picture of different types of transport and asked them to mention the names of the different 

transportation they had and construct simple sentences orally based on the pictures. This really 

improved the learners' speaking skills because every learner had a chance to say what they had 

in the picture and each learner could construct a sentence orally as they were guided by the 

pictures they had. It was also observed that the teacher did not force any learner to participate 

in the lesson, as all the learners were willingly participating by raising their hands voluntarily 

to construct sentences. However, some participants incorrectly referred to posters, flash cards 

as audio visual aids.  
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4.2.3.3 Boosting learners speaking confidence  

Ms. Winny and Ms. Salmi highlighted how audiovisual aids can significantly enhance learners' 

confidence in speaking English. By listening to audio or watching videos, learners gain 

confidence in retelling what they have heard. Further, visualizing and hearing correct English 

pronunciation through audiovisual aids allowed learners to imitate and thus boost their 

confidence. This method motivated learners by providing them with the opportunity to mimic 

what they have heard, ultimately increasing their confidence in speaking. For instance:   

Ms. Salmi added,  

“For learners to gain English speaking confidence, they needed to correctly pronounce words. 

This entailed visualizing or hearing someone speaking English correctly, which was facilitated 

using audio-visual aids. By imitating what they hear and see, learners' confidence was be 

boosted, as they were motivated by the act of imitation.”  

4.2.3.4 Improving learners’ English language pronunciation  

Ms. Salmi and Ms. Winny emphasized how audio-visual aids assist learners in improving their 

pronunciation. Ms. Salmi noted that when learners mispronounce a word, playing the recorded 

audio helped them correct their pronunciation. Similarly, Ms. Winny highlighted how internet 

resources could be utilized to find and listen to correct word pronunciations, aiding both learners 

and teachers in mastering pronunciation skills. Ms Salmi further indicated that,  

“When teaching using audio visual aids, a learner who mispronounces a word, listen to  the 

audio recorded content and do self-correction. This illustrates how the use of audio-visual aids 

helps learners pronounce words correctly because they replicate what they hear.”  
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Ms. Winny added that,   

“If learners encounter a word they don't know how to pronounce they go online, searches for 

the word, and listens to the pronunciation together using voice clips from internet dictionaries.”  

4.2.4.5 Increasing learners’ participation  

Ms. Salmi and Ms. Winny highlighted the effectiveness of audiovisual aids in boosting learners' 

concentration, participation, and English-speaking skills. Ms. Salmi observed that using a laptop 

and Bluetooth speakers helped learners to express themselves in English. Visual aids, such as 

posters, engaged students who were initially unresponsive, leading to active participation and 

improved speaking skills. In Ms. Winny's class, visual aids turned a noisy, distracted group into 

focused learners who could answer questions and retell stories based on the visuals presented. 

The use of audiovisual aids significantly enhanced learners' ability to concentrate, participate, 

and speak English more effectively.   

Ms. Salmi, in appreciating the value of audio-visual aids, also stated that,  

“I came to realize that there were some learners who came into class and were unable to express 

themselves in English, since at the beginning I was only teaching the learners using a traditional 

method that did not use any audio-visual aids when teaching. When I started using audio-visual 

aids such as a laptop and Bluetooth speakers, I was surprised to realize that now my learners 

can express themselves in English.”  

During Ms. Winny’s observation lesson, the teacher asked the learners probing questions on a 

topic without displaying a poster and the learners were unable to answer the questions.  
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However, when the teacher displayed a poster with pictures on the chalkboard and asked the 

learners questions, the learners were able to answer the questions based on the pictures in the 

poster because they could visualize what the teacher asked. This showed that at first, the learners 

seemed to be very bored, but when the teacher presented the teaching aids, every learner was 

excited and willing to participate in the lesson.   

In Ms. Salmi’s lesson, it could be observed that the use of audio-visual aids assisted in improving 

learners' speaking skills. After the teacher showed the learners a video, most of the learners were 

willing to participate, and most of them engaged in speaking activities as they were retelling 

what they heard from the video and were able to tell each other what they saw in the video.  

During Ms. Mirjam’s lesson, the researcher observed that the use of visual aids helped in 

improving learners' speaking skills because at first, the learners could not say anything. But 

when the teacher asked them, questions using a poster, the learners started to participate in the 

lesson. Some participants incorrectly referred to posters, flash cards as audio visual aids.  

4.2.3.6 Improving learner’s vocabulary  

 This claim is supported by Ms. Mirjam, who said that learners’ English-speaking skills will 

improve because the learners will listen to new words, and their pronunciations through the 

recorded items, which they will be able to imitate in terms of word pronunciations and use 

(vocabulary) in sentences. By doing so, their vocabulary will be developed as they will learn 

new words in terms of pronunciation and meaning.  

4.2.4 Challenges faced by Junior Primary teachers in using Audio-Visual Aids at School A  

4.2.4.1 Poor Network Coverage  

Ms. Salmi and Ms. Winny both acknowledged the effectiveness of audio-visual aids in teaching  
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English speaking skills but highlighted significant challenges due to poor network connectivity. 

Ms. Salmi struggles with weak internet connections, making it difficult to download necessary 

videos. Similarly, Ms. Winny faces network issues that prevent video downloads and finds using 

personal data costly. During an observation, Ms. Winny planned to use a YouTube video in her 

lesson, but due to poor network coverage, she had to resort to reading a story to the learners 

instead.   

For example, Ms. Winny said,   

“Downloading with my personal cell phone to transfer the videos to a computer is very 

expensive as it consumes a lot of data.”  

4.2.4.2 Poor classroom management  

Ms. Salmi and Ms. Mirjam both identify classroom management issues as challenges when 

using audio-visual aids. Ms. Salmi notes that showing videos on a laptop often leads to 

unnecessary noise and disruptions, as learners move chairs and desks to get closer to the screen. 

Similarly, Ms. Mirjam observed that the small laptop screen can cause students to fight for front 

seats, leading to further classroom management difficulties. To reinforce these points, here are 

the participant’s stories,   

Ms. Salmi indicated that,   

“The other challenge I encounter is learners making unnecessary noise when I am using a laptop 

to show them a video, since every learner wants to be next to or closer to the laptop. The moment 

I switch on my laptop to display lesson content, the learners start to move their chairs and desks, 

and by doing so, there tends to be a lot of noise and interruptions in the class.”  
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Ms. Mirjam added that,   

“The use of audiovisual aids can lead to poor classroom management in such a way that the 

learners may start fighting for front seats, especially when you are showing them a video on a 

laptop. Since the laptop screen is too small, everyone wants to sit in front.”  

4.2.4.3 Lack of skills in utilising the available audio-visual aids  

One of the teachers stated that some teachers do not know how to use audio-visual aids, which 

makes it difficult for them to use available audio-visual aids.   

Ms. Winny confirmed this by saying:   

“Some teachers at our school do not know how to use audio-visual aids, which makes it hard 

for them to use the available audio-visual aids.”  

All the participants pointed out that not having enough training and skills in using audiovisual 

aids is a common problem, which makes it difficult to use them effectively in teaching.  

4.2.4.4 Availability of audio-visual aids  

Ms. Winny highlighted that teachers have limited access to these aids, not knowing where they 

are stored or whom to contact to borrow them, and insufficient quantity for large classes. With 

only one laptop, many students may struggle to see or hear the content effectively.  

Ms. Winny raised the challenges of using audio-visual aids as follows,   

“I encounter the challenge of lack of access to audio-visual aids, not knowing where they are 

kept at schools, and not knowing who to contact when I want to borrow them. Having only one 

laptop to use in class, for instance, is not sufficient, as some of the learners may not be able to 

see what is being displayed, and they may not be able to hear.”  

4.2.4.5 Lack of training on how to use audio-visual aids  
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One of the teachers shared that she struggles with using audio-visual aids such as laptops, 

televisions, and projectors because she has not received training in their use. She observed that 

other teachers at her school face the same issue.  

Ms. Salmi shared her experience, saying that               

“I cannot use audio visual aids like a laptop, television, or projector because I was not trained 

on how to use them I have also noticed that other teachers at my school  have the same 

problem because they also do not  know how to use these audio visual aids.”   

4.2.4.6 In adequate time    

Using audio-visual aids is time-consuming due to the need to find relevant online content. 

Observations also showed that participants faced difficulties connecting devices, which took up 

a lot of their time.   

Ms. Winny indicated that,  

“I think the use of audio-visual aids is time-consuming since one must go on the internet and 

search for relevant videos and audios to suit a specific lesson content.”   

During observation, the researcher noted that some participants faced challenges when teaching. 

For instance, they struggled with connecting their gadgets, such as linking a cell phone to a 

laptop, and this consumed a significant amount of their time.  

4.2.4.7 Shallow lesson planning  

  

Ms. Mirjam emphasised that poor lesson planning hinders the effective use of audio-visual aids 

in English lessons. Ms. Mirjam stressed that without sufficient planning, teachers struggle to 

decide which audio-visual tools to employ, how, and when. Teachers must plan carefully to 

choose the right audio-visual aids, timing, and manner.  
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4.2.5 Effective strategies to enhance Junior Primary learners' English-Speaking Skills  

4.2.5.1 Availing more English lessons teaching time  

Ms. Winny and Ms. Mirjam stressed the necessity of giving students enough time to practise 

English speaking. They recommended 80 minutes every day for successful involvement. The 

researcher found that some schools only gave learners 40 minutes per day to talk. Many teachers 

did not follow the national policy guide, which prescribes six hours per week for English classes, 

resulting in insufficient language practice. Participants recounted the following,  

Ms. Winny stressed the need of maintaining learners' freedom and providing ample time for 

English speaking practice.   

“I think English classrooms should give learners plenty of time to talk rather than just teaching.”   

According to Ms. Mirjam,   

“Daily English sessions should be 80 minutes to provide for sufficient time for speaking 

activities. I think individual speaking practice is essential for enhancing English speaking skills 

in many learners.”   

The researcher found that some schools only taught English for 40 minutes per day. This limited 

time makes it hard for teachers to give learners significant speaking chances. The researcher 

further found that some teachers are not following the national junior primary policy guide, 

which suggests dedicating 9 periods (equal to 6 hours) each week to English. Inconsistency in 

following the policy guide affects English education at these schools.   
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4.2.5.2 Need for support from the school management  

  

Ms. Mirjam suggested that teachers would be more motivated to use audio-visual aids in 

teaching English speaking skills if encouraged by school principals or department heads. Noting 

her own positive experience with such support, she said:  

“I think for teachers to be motivated to use audiovisual aids when teaching English speaking 

skills, they should be encouraged by their school principals or heads of departments, and I 

personally received encouragement from the school principal and from the head of department 

on the use of audiovisual aids when teaching English speaking skills, as we have those 

audiovisual gadgets at our school, thus this motivated me to use them.”  

4.2.5.3 Provision of audio-visual aids to schools  

Ms. Salmi advised teachers to use laptops, computers, and cell phones for teaching English  

speaking skills, as learners learn best with these tools by listening to recordings. Ms. Winny 

suggested that the ministry should provide audio-visual aids to schools, as these tools enhance 

learners speaking skills by allowing them to see and hear content. She also recommended 

activities like classroom greetings, sharing ideas, and news exercises to further stimulate 

English-speaking skills.   

Ms. Salmi stated,   

“I advise teachers to use laptops, computers, and cell phones for the learners to listen to different 

recordings and be able to learn how to speak English language.”   

Ms. Winny stated,   
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“The ministry should avail audiovisual aids to schools for teachers to use during English 

speaking lessons so that the learners will be able to see and hear things, as this stimulates the 

learners' speaking skills. For example, a teacher can ask the learners to do greetings in class, ask 

the learners to share ideas in English, as this will improve the learners' English-speaking skills. 

To add to that, I think teachers can do English news activities with the learners, as it will 

stimulate the learners' English-speaking skills.”  

4.2.5.4 Promoting the use of audio-visual aids in teaching English-speaking skills  

All participants in the study emphasized that collaboration among teachers, school managers, 

and other schools is essential to enhance the use of audiovisual aids in teaching English speaking 

skills. Ms. Salmi suggested that collaboration would help teachers plan lessons effectively and 

utilise the best audio-visual aids. Ms. Mirjam pointed out that collaboration could ensure access 

to necessary teaching aids not available at the school. Ms. Winny stressed that collaboration 

would increase teachers' motivation and support from various stakeholders, including other 

teachers, school managers, and neighbouring schools.   

Ms. Salmi said,   

“The use of audiovisual aids will be improved when there is collaboration between the teachers, 

the school managers, as well as other surrounding schools. In a way, when teachers are working 

together in school-related activities, more especially when they are teaching, they help each 

other when they are planning their lessons to think of the best audiovisual aids they can use to 

teach their learners English speaking skills.”  
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4.2.5.5 Professional development for improving the use of audio-visual aids  

Ms. Mirjam expressed a need for training on various audio-visual aids to effectively use them 

in teaching English speaking skills, emphasising that if she does not know how to use 

audiovisual aids, it prevents her from incorporating them into my teaching, thereby limiting the 

learners' ability to improve their English-speaking skills. Similarly, Ms. Winny noted that,   

“I am permitted to use audiovisual aids when teaching English speaking skills, and I have 

received training on how to use them, which has encouraged me to utilize the available 

audiovisual aids.”  

4.2.5.6 Collaboration with Service Providers   

All participants in the study agreed that schools should collaborate with network providers such 

as MTC, and electricity suppliers to ensure consistent access to internet and electricity. They 

emphasised that while some schools may already have electricity, it is crucial for those without 

access to work closely with providers like Nored to obtain it. This access is essential for utilising 

audiovisual aids effectively, as many of these devices require electricity to operate.   

 4.2.5.7 Use of solar power as an alternative power source  

Ms. Mirjam highlighted the challenge faced by schools without electricity, preventing teachers 

from using audio-visual aids effectively. She suggested that such schools should consider 

installing solar power systems to enable the utilisation of audio-visual aids in teaching English 

speaking skills. This is confirmed as follows:   
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“There are schools out there which do not have access to electricity, and the teachers cannot use 

audio-visual aids due to this issue. I am suggesting that schools without electricity should install 

solar power for them to be able to utilise audio-visual aids when teaching English speaking  

skills.”  

4.2.5.8 Minimising the use of code-switching   

Ms. Mirjam advocated for teaching English in English without resorting to translation or 

codeswitching, suggesting the use of audiovisual aids and simple language accompanied by 

body language to facilitate understanding. Ms. Winny emphasized the importance of focusing 

on English-speaking skills during English lessons. To affirm the above point, Ms. Mirjam argued  

that:    

“Texts and interactions should not be translated, meaning code-switching should be strictly 

avoided. Teachers should teach using audiovisual aids and speak in a simple language.”   

4.3 School B       

4.3.1 Demographic information of the participants at School B   

As shown in Table 4.2, three teachers participated at School B. They attained a teaching Diploma 

in junior primary education. Two had many years of teaching experience one teacher with 34 

years of teaching experience and the other one with 37 years of teaching experience, there was 

also one teacher with four years of teaching experience. School B is in a rural area of 

Ohangwena Region, Namibia, where most families rely on subsistence farming and have low 

incomes due to limited job opportunities. The school serves 935 learners with 21 teachers but 

faces challenges such as limited resources, overcrowded classrooms, and minimal access to 

audio visual aids. Many learners come from households with low literacy levels, impacting their 
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educational support. Despite these challenges, the community values education and receives 

support from local institutions like hospital, church and government initiatives such as free 

primary education. The school remains a vital pillar of hope for improving the socio-economic 

conditions of the area.  

Table 4.2: Demographic details of participants for School B  

Title  Name  Gender  Age  Qualification  Experience  

Teacher  Christine  Female  57  Diploma  34 Years  

Teacher  Penelao  Female  58  Diploma  37 Years  

Teacher  Faith  Female  30  Diploma  4 Years  

   

4.3.2 The role of Audio-Visual Aids in enhancing English Speaking Skills at School B   

Teachers Penelao, Faith, and Christine acknowledged the availability of various audio-visual 

aids at their school but admitted to infrequent usage. Teacher Penelao mentioned having access 

to laptops, computers, and posters but rarely using them. Teacher Faith highlighted speakers, a 

laptop, posters, and a cell phone, which she occasionally used for teaching English-speaking 

skills to Grade 3 learners. Teacher Christine listed Bluetooth speakers, a cell phone, a personal 

computer, posters, flashcards, and books, stating that she uses some of these aids during lessons. 

While all three teachers agreed that audio-visual aids are available, they noted they are not used 

regularly. Observations revealed that Teacher Christine incorporated Bluetooth speakers, a 

laptop, a cell phone, a television, a computer, a radio, and a projector when teaching English 

speaking skills, while Teacher Faith used picture cards, and Teacher Penelao utilized flashcards 
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and picture cards in certain lessons. However, some participants mistakenly classified posters 

and flashcards as audio-visual aids.  

4.3.2.1 Engage learners though drama   

Ms. Faith mentioned that she uses a laptop to teach rhymes, phonics, and stories by having 

learners watch and listen to recorded content and then imitate it. Similarly, Ms. Christine stated 

that she uses a laptop to show videos to the learners, asks them to describe what they saw, and 

sometimes has them act out the videos through dramatization.    

During observations, on the first day, Ms. Christine used audiovisual aids such as Bluetooth 

speakers, a laptop, and a cell phone in such a way that she connected the cell phone with 

recorded sentences accompanied by pictures on a laptop, and she connected the Bluetooth 

speakers to make the sound loud and clear enough. She then let the learners listen to the 

sentences while watching the pictures.  

4.3.2.2 Storytelling  

Ms. Faith explained that she uses flashcards by writing a word on them and instructing a learner 

to pick a flashcard and construct a sentence using the word. However, the participants 

incorrectly referred to flash cards as audio visual aids. In contrast, Ms. Penelao stated that she 

does not use any audio-visual aids when teaching English speaking skills but suggested that 

teachers could use such aids by showing learners a slideshow of a story presented in pictures 

and then having them formulate stories based on those pictures.   

During the observation, Ms. Christine showed the learners a picture of a dog on a laptop and 

gave the learners an instruction which said,   
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“Use the picture you saw on the laptop screen to orally construct sentences which best describe 

the dog you saw using the dog’s features in the picture.  

4.3.2.3 Scaffolding learning through reciting stories, rhymes and poems  

Ms. Faith said that she utilises posters and flashcards by instructing learners to select a picture 

and tell a story about it, however the participants incorrectly referred to flash cards as audio 

visual aids. She also said she downloads conversations on her phone and plays them for learners 

to listen to and role-play, saving time and avoiding technological issues during lessons. Teacher 

Christine mentioned that she downloads educational games from the internet as part of her 

lesson preparation and uses them to teach English speaking skills, allowing students to watch 

and act out the games. Teacher Christine further stated that she uses audio-visual aids by having 

her learners watch a motion rhyme on a laptop and then recite it. Ms. Faith mentioned that she 

uses a DVD from the English textbook teacher’s manual, inserts it into a laptop, and asks the 

learners to listen to and recite the poems and rhymes from the DVD.   

During observation, the researcher found out that Ms. Faith did not use any audiovisual aids; 

she only used a textbook to read a story to the learners. Ms. Faith also used flashcards and 

instructed the learners to read the words written on the flashcards, asking them to give them the 

meanings, but some learners could not even mention a single word. Moreover, during the 

observation, it was observed that Ms. Penelao used flashcards with words starting with 

consonants and some with vowels by displaying them on the chalkboard. She instructed the 

learners to categorize them, but most of the learners failed to categorize them correctly. The 

teacher further displayed a poster with incomplete sentences accompanied by pictures and 

instructed the learners to fill in indefinite articles such as "a" and "an" and to retell the sentences 

orally, but most of the learners in class failed to retell the sentences. The active use of 
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audiovisual aids in class could not be observed at school B even if the indications were that they 

had them and were using them.   

4.3.3 Teachers' views on the effectiveness of audio-visual aids in enhancing learners' 

English-speaking skill  

4.3.3.1: Stimulation of learners’ interest in learning and improved concentration  During 

Ms. Christine's English-speaking lesson, the researcher observed that audio-visual aids 

significantly increased learners' interest and participation. Initially, only a few learners 

responded to vocabulary exercises. However, when pictures were displayed on the chalkboard, 

more learners constructed sentences using the given vowels. The upcoming video excited the 

learners, leading them to rearrange their seating for a better view and increase their 

concentration and participation. After watching the video, many learners could correctly 

pronounce and construct sentences using words with "a-e" sounds, demonstrating improved 

English-speaking skills.  

Similarly, during Ms. Penelao's lesson, the use of audio-visual aids, such as recorded rhymes 

and visual aids like posters and flashcards, stimulated the learners' interest and participation. 

Learners were excited and attentive, repeating the rhymes and engaging in the lesson. Visual 

aids helped learners use correct indefinite articles and tell stories based on the pictures. In 

contrast, during Ms. Faith's lesson, the absence of audio-visual aids resulted in a lack of 

engagement. Most learners were distracted, not paying attention, and doing other activities 

instead of listening to each other's stories. The observation classes in which the audio-visual 

aids were used showed enhanced learners' interest, concentration, and English-speaking skills.  
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4.3.3.2 Improve learners' speaking skills  

Ms. Faith highlighted the effectiveness of audio-visual aids in stimulating learners' ideas and 

improving their ability to recall and express themselves in English. She noted that learners 

respond better to questions when shown pictures or videos compared to oral questions alone.  

However, during an observed lesson where she did not use any audio-visual aids, there was no 

change in learners’ English-speaking skills and there was poor learners’ participation in 

speaking skills activities and only active learners continued to participate. Ms. Penelao’s lessons 

showed that using audio-visual aids greatly enhanced learners' participation and speaking skills. 

Initially, many learners struggled to retell a rhyme, but after listening to a recorded version, most 

were able to retell it correctly, though with some minor omissions. Despite the lack of audio-

visual aids in her speaking lessons, where participation was low and only a few learners 

remained active, the recorded audio helped improve learners' ability to retell the rhyme, 

highlighting the positive impact of using such aids in teaching.  

4.3.3.3: Boost learners' speaking confidence  

Ms. Christine stated that using audio-visual aids in teaching English speaking skills is very 

effective. It encourages learners to speak, boosts their English-speaking confidence, increases 

their interest in English speaking lessons, and motivates them to improve their English-speaking 

skills. During Ms. Faith's lesson, a learner was instructed by the teacher to retell the story of a 

cow, dog, and goat, which was shared with the class orally, without pictures on power point, the 

response was negative. However, when the learners were asked questions based on the story but 

with the help of the pictures on power point, all the learners were raising their hands to provide 

answers since they had pictures to look at. This gave the learners confidence to talk because 

they had something to relate to.  
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4.3.3.4: Improving learners’ English language pronunciation Ms. 

Penelao highlighted that the use of audio-visual as follows:  

“Improves the learners' confidence in such a way that it will remove shyness amongst the 

learners. The learners will not be shy to express themselves in English since at times they will 

be asked to retell what they have heard or seen in the presented audiovisual aids. This means 

they will have the confidence to talk as they have something to relate to”.  

On the contrary, Ms. Christine indicated that the use of audio visual is effective in improving 

the learners' English pronunciation in a way that at first, the learners were not able to mention 

some words with a-e sounds nor able to construct sentences using words with a-e, but after 

watching the video most of the learners were able to mention word with a-e sounds and 

amazingly they were able to construct sentences using word with a-e sounds orally with an 

excellent pronunciation. Since the beginning, the learners were not able to pronounce words 

correctly as they were struggling with pronunciation.  

4.3.3.5 Increase learners’ participation  

Ms. Christine highlighted the effectiveness of audio-visual aids in English lessons. She noted 

that their use increases learners' attention and concentration levels, providing ample 

opportunities for learning and exploration. Additionally, by relating lessons to real-life objects, 

such as asking learners to mention the name of a horse orally and asking the learners to repeat 

after me, doing so, will improve the learners' speaking skills.  

During observation, Ms. Penelao’s lesson revealed that the use of audiovisual aids has a useful 

impact on the learners' speaking skills. Initially, when the teacher introduced the lesson topic, 

the learners seemed not to understand what the teacher was talking about. However, when the 
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teacher displayed the poster on the chalkboard, the learners began to participate because they 

were able to visualize what was asked. This stimulated their eagerness to talk, indicating that 

the use of visual aids also helped in stimulating the learners' English-speaking skills, as they 

were willing to describe what they could see in the poster.   

4.3.3.6 Improving learners’ vocabulary  

Ms. Christine emphasized that the use of audio-visual aids enhances learners' vocabulary by 

sparking their curiosity to learn new words through exposure to images and videos. She 

suggested that animated pictures with sounds can introduce learners to unfamiliar vocabulary, 

expanding their knowledge as they listen to the animations. Similarly, Ms. Penelao suggested 

recording vocabulary words with their meanings on a radio recorder and having learners listen 

to the recordings to improve their vocabulary skills.  

4.3.4 Challenges Faced by Junior Primary Teachers in Using Audio-Visual Aids at School 

B   

4.3.4.1: Poor network coverage      

Ms. Penelao mentioned the unreliability of the internet connection, highlighting instances where 

downloading videos can be particularly challenging. She noted that attempts to download videos 

might result in prolonged loading times or even failure to download, ultimately wasting time 

without achieving the intended outcome. She expressed this as follows:   

“Sometimes the internet connection here is unreliable. At times, one may want to download a 

video, for example, but the downloads are just loading. You can spend the whole day waiting 

for the video to download, but you will end up downloading nothing and wasting your time.”  
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4.3.4.2 Poor classroom management  

Ms. Christine stated that,  

“The use of audiovisual aids can cause classroom distractions as well. Sometimes, the DVD 

which will be used can scratch, the screen display might be blurry, and the sound quality might 

be poor, which might bring a lot of distractions from the learners as they might start making 

noise claiming they cannot see and hear properly."  

Ms. Faith added that,  

“The use of audiovisual aids may lead to classroom disruption. If a teacher presents a video to 

the learners which is boring, the learners might fall asleep during the lesson."  

During observations, the researcher observed that during Ms. Christine’s lesson, the learners 

were making too much noise as the teacher was experiencing connection issues.  

4.3.4.3: Lack of skills in utilising the available audio-visual aids  

During Ms. Christine's lesson, a challenge arose due to her lack of technical expertise in using 

audio-visual gadgets. She struggled to connect a cell phone to a laptop to play a video, seeking 

assistance from a colleague, which consumed valuable lesson time.   

 The researcher observed that the teacher experienced a challenge of lack of technical knowhow 

in utilising the technological audiovisual gadgets. The teacher was struggling to connect the cell 

phone to the laptop since the played video was on a cell phone, and the laptop screen was bigger 

than a cell phone screen. Consequently, the teacher sought assistance from a colleague to 

connect the cell phone to the laptop so that the learners would be able to watch and listen to the 
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video. This posed a challenge in terms of time management as it consumed some of the lesson 

time, requiring the teacher to run around to seek assistance.  

Similarly, in Ms. Faith's lesson it was observed that she had a laptop but did not use it effectively, 

possibly due to a lack of knowledge of its operation. This highlights a broader issue among 

participants where they may be willing to use audio-visual aids but lack the technical know-

how to do so effectively.   

The findings indicate that some participants are willing to use audiovisual aids, however, they 

lack the technical know-how to utilize the available audiovisual aids effectively.   

4.3.4.4: Availability of audio-visual aids   

Ms. Faith outlined several challenges related to the availability of audio-visual aids in her 

teaching. These included issues with laptops freezing and insufficient availability of color 

printing, posters, projectors, and speakers. She also highlighted the difficulty of showing videos 

on small laptop screens to large classes.  

Similarly, Ms. Christine noted a lack of technological facilities such as laptops, microphones, 

and projectors at her school. She mentioned difficulties in displaying videos on small laptop 

screens to large classes and the absence of projectors, leading her to sometimes use her own 

laptop.  

Ms. Penelao echoed with these challenges, noting a shortage of computers and difficulties in 

accessing speakers and projectors due to their limited availability at the school. These 

constraints hinder her ability to effectively utilize audio-visual aids in teaching English speaking 

skills. The researcher outlined the participants’ views as follows:   
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Ms. Faith stated that,   

“Additionally, the other challenge I experiences is the lack of colour printing. Sometimes I 

would want to print colour pictures to use in my English-speaking skills lessons, but I cannot 

because we are not permitted to do colour printing at their school, which discourages me from 

using visual aids. I also experience a challenge of posters not being distributed on time, such as 

at the beginning of the year. Another challenge is the unavailability of some teaching aids, such 

as projectors and speakers.”   

During observations, the researcher noted that some participants were using audiovisual aids 

such as laptops, overhead projectors, cell phones, Bluetooth speakers, and radio recorders, while 

some were not using them as they were not available. Moreover, the researcher observed that 

during Ms. Faith’s lesson, learners were not able to say a single sentence or word in English due 

to the lack of audiovisual aids, lack of confidence among learners when speaking, speaking too 

low, shyness amongst learners when they are speaking, and lack of teacher guidance, 

encouragement, and support assisting learners to speak. Since the teacher is not motivating the 

learners to speak and is not guiding them on what to say and how to say it.  

4.3.4.5 Lack of training on how to use audio-visual aids  

Ms. Penelao mentioned that she does not know how to operate audio-visual aids because she 

never received training on their use during her schooling or teacher training education. She 

spoke   

“I do not know how to operate audiovisual aids as I was never trained on how to operate them 

during my years of schooling nor during my tertiary education in my teacher’s training 

education.”  



97  

  

During observations, the researcher observed that some of the participants were not using 

audiovisual aids as they did not have the skill to use them, as they were not trained on how to 

operate them.  

4.3.4.6 In adequate time    

Ms. Faith mentioned that she lacks time to download audio-visual aids due to her busy schedule 

with lesson planning. Thus, not give her ample time to download my videos or do my recordings 

using audiovisual aids. Ms. Penelao added that downloading content can be very time 

consuming, sometimes the time is not sufficient, as one must wait for the downloaded content 

to load. Ms. Christine stated that using audio-visual aids during lessons consumes a lot of time, 

as projecting and watching videos or listening to recorded audio takes up a significant portion 

of the lesson.   

During observation, the researcher observed that when some participants were teaching, they 

had a challenge connecting their gadgets, for example, connecting a cell phone to a laptop, and 

this consumed much of their time.  

4.3.4.7 Shallow lesson planning  

Ms. Faith stressed that poor lesson planning contributes to the challenges of using audio-visual 

aids in teaching English speaking skills. She explained that effective use of audio-visual aids 

requires proper planning, as these aids need to be included in the lesson plan for them to be 

utilised successfully.   

4.3.5 Effective strategies to enhance Junior Primary Learners' English-speaking Skills  

4.3.5.1 Availing more English lessons teaching time  

The researcher noted that in some schools, English lessons are only allocated 40 minutes per 

day, totalling 3 hours and 20 minutes per week. This limited time makes it difficult for teachers 
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to give each learner a chance to speak. Additionally, some schools are not following the national 

policy guide for junior primary period allocations, which prescribes 9 periods (equivalent to 6 

hours) per week for English. Consequently, insufficient time is allocated to English lessons, 

affecting the effectiveness of teaching. This makes it difficult for the teachers to give every 

learner a chance to speak since the time is not enough.  

4.3.5.2 Need for support from the school management Ms. 

Christine stated that   

“I think there is a high need for support from the school management in terms of providing 

encouragement, providing audio-visual aids, as well as rendering a helping hand on the use of 

audio-visual aids. This simply implies that if one does not have support from the school 

management, for instance, if I request from the school to buy a certain audio-visual aid and they 

happen not to buy it, then I will feel more discouraged to use audio-visual aids during my 

lessons.”  

4.3.5.3 Provision of audio-visual aids to schools   

Ms. Faith suggested that learners should be taught using posters, television, and radio, as 

exposure to these media improves English speaking skills. She noted that learners with access 

to television at home speak better English. Ms. Christine agreed, stating that audio-visual aids 

should be available in schools to help teachers improve learners' English by showing videos and 

using radio programs. Ms. Penelao advised that the ministry should provide audio-visual 

gadgets like laptops, cell phones, and speakers for teachers to use. Ms. Christine added that the 

ministry should supply these aids because they are expensive, and schools are often unwilling 

to purchase them with limited funds.   

Ms. Faith added that,   
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“I have realized that learners who speak better English, especially at our school, are those who 

are exposed to televisions at home. Learners who do not watch television at home cannot express 

themselves in English and their English-speaking skills are very poor.”  

 Ms. Christine stated that,   

“Audio-visual aids should be made available to schools so that teachers can make use of them, 

and that learners should be taught in a way that includes showing videos and letting them listen 

to the radio for their English-speaking skills to improve.”  

In addition, Ms. Penelao stated that,   

“I advise the ministry to provide audio-visual gadgets for teachers to use, such as laptops, cell 

phones, and speakers, to let the learners listen to the stories.”  

4.3.5.4 Promoting the use of audio-visual aids in teaching English speaking skills Ms. Faith 

suggested that schools should collaborate by sharing information on the use of audiovisual aids 

and where they purchase them. By doing so, other schools will get an idea of where to get useful 

English-speaking skills audio-visual aids, and how to use them, and they will also have an idea 

of what audio-visual aids to use when teaching learners English-speaking skills. This would 

help other schools gain useful insights. Ms. Penelao emphasised that collaboration among 

teachers can promote the use of audio-visual aids. Teachers proficient in using these aids can 

assist those who are not, and they can share ideas on which aids to use and how to use them 

effectively.   

4.3.5.5 Professional development for improving the use of audio-visual aids   

The three teachers emphasised the necessity of training and encouragement for teachers to use 

audio-visual aids in teaching English speaking skills. Ms. Faith noted the lack of support and 
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training she received, highlighting the need for such training to enable the effective use of 

audiovisual aids. Ms. Christine added that this lack of training has left her uncertain about 

strategies and types of aids to use, pointing out the syllabus's lack of clarity on teaching speaking 

skills.  

Ms. Penelao concurred, stressing that teachers should be encouraged and trained on the use of 

audio-visual aids and effective teaching strategies for English speaking skills.   

4.3.5.6 Collaboration with service providers   

Ms. Penelao suggested that schools should collaborate with MTC to provide internet 

connectivity, enabling teachers to download audio-visual materials for learners. Similarly, Ms. 

Christine recommended that the schools partner with network providers, particularly 

telecommunication companies with fast internet connections, to facilitate the downloading of  

English-speaking activities like poems, rhymes, and stories, which are mainly available online.   

Ms. Christine noted that,   

“There is no way that teachers can download audio-visual aids without having access to the 

internet, as most of the English-speaking activities such as poems, rhymes, and stories are 

readily available on the internet.”   

It is, therefore, imperative that to improve the use of audio-visual aids, schools should work in 

collaboration with Nored and network providers. This is crucial since most of the audio-visual 

aids’ clips are readily available on the internet, and for one to have access to the internet, there 

must be electricity and network connections, as the two operate together.  
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4.3.5.7 Use of solar power as an alternative power source    

All participants expressed the need for schools to have solar systems installed. Ms. Faith 

emphasised the importance of solar systems in case of power outages, enabling teachers to 

utilise the Internet for teaching purposes. Ms. Christine shared her experience of planning 

lessons involving audio-visual aids, stating:   

“Sometimes I plan my lesson in such a way that I will use audio-visual aids during my lesson 

presentation. However, to my surprise, when I go to school the following day, there is no 

electricity to show the videos I planned for my learners to watch. This makes me teach without 

any audio-visual aid. But if there were solar systems at the school, I could have switched on the 

solar power and then shown the video I planned for the learners to watch on the internet.”  

4.3.5.8 Minimising the use of code switching   

Ms. Faith stated that  

“I think when teaching English speaking skills, teachers should use audio-visual aids and give 

more speaking activities. The teacher should put an emphasis on speaking English only during  

English lessons, and teachers should refrain from code-switching.”  

Ms. Christine stated that,   

“I will advise teachers to do more speaking activities with the learners and to let the learners 

speak more than the teacher.”  

4.4 Conclusion    

This chapter presented findings regarding the use of audio-visual aids by junior primary school 

teachers to promote English-speaking skills among learners at School A and School B. In 
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examining the use of audio-visual aids between two schools, it becomes clear that School A 

employs audio-visual aids more frequently and effectively than School B. The teachers at 

School A, including Ms. Winny, Ms. Salmi, and Ms. Mirjam, extensively use a variety of 

audiovisual aids, including laptops, cell phones, and radios to enhance their English-speaking 

skills. They incorporate a wide range of resources like downloaded pictures, songs, videos, 

flashcards, and posters. Learners engage in activities such as re-telling stories, dramatizing 

video clips, listening to songs, and reciting rhymes and poems. Observations indicate a high 

level of learner participation and engagement with these audiovisual aids.  

Although teachers at School B also mention using audiovisual aids like laptops, flashcards, and 

videos, the actual use during lessons seems less consistent. Observations revealed that some 

teachers primarily rely on traditional methods like reading from textbooks, with only occasional 

use of audiovisual tools like laptops and Bluetooth speakers. The active engagement with 

audiovisual aids in School B appears more limited compared to School A. This lack of using 

audiovisual aids at School B seems like a missed opportunity to help learners improve their 

English speaking skills. This implies that some participants incorrectly referred to flash cards 

as audio visual aids.  

The data further indicates that the consistent and varied use of audio-visual aids at School A 

contributed to better outcomes in advancing learners' speaking skills. Learners at School A were 

observed to be more engaged, participating actively in lessons where they were encouraged to 

imitate what they saw and heard through the audio-visual aids. This led to noticeable 

improvements in their speaking skills, pronunciation, and vocabulary. On the other hand, the 

inconsistent use of audio-visual aids at School B appeared to limit learners' progress, with many 
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struggling to respond to even basic prompts during English-speaking lessons. However, several 

challenges were identified, including poor network coverage, classroom management issues, 

and lack of skills in utilizing available aids, resource scarcity, insufficient training, time 

constraints, and inadequate lesson planning. Recommendations to address these challenges 

included providing sufficient teaching time, school management support, access to aids, 

collaboration between teachers and management, sharing information with neighbouring 

schools, in-service training for teachers, collaboration with network providers for electricity 

availability, installation of solar power stations, and minimizing code-switching. The next 

chapter presents a discussion of the study's findings on the use of audio-visual aids in enhancing 

English speaking skills.  
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CHAPTER 5  

DISCUSSION OF FINDINGS  

5.1 Introduction   

This chapter outlines a discussion of the study findings on the use of audio-visual aids in 

teaching English-speaking skills. The discussion focuses on the following research questions: 

How teachers use audio-visual aids when teaching English speaking skills in their classrooms; 

junior primary school teachers’ views on the use of audio-visual aids in promoting learners 

English-speaking skills; challenges junior primary teachers experienced in using audio-visual 

aids as well as best strategies to improve junior primary learners’ English-speaking skills. In the 

exploration of the impact of audio-visual aids in teaching English-speaking skills at School A 

and School B, the research looked at whether teachers used available audio-visual aids for 

teaching English-speaking skills in two schools: School A and School B.  

5.2 The uses of audio-visual aids in teaching English speaking skills   

The study investigated the availability and utilization of audio-visual aids in teaching English 

speaking skills at two schools, School A and School B. Despite both schools being equipped 

with various audio-visual resources, the research highlighted significant differences in how 

audio-visual aids were used by the teachers. Schools A and B have access to various audiovisual 

aids, but their usage differs. Teachers at School A, like Winny and Salmi, creatively use aids 

such as laptops, radios, and televisions to create interactive and engaging English-speaking 

lessons, aligning with studies by Kurniawan (2016) and Elyamna (2019). However, some 

teachers at School A, like Mirjam, underutilize these resources, highlighting inconsistent 

practices. In contrast, School B shows less frequent and varied use of audio-visual aids. While 

some teachers, like Christine, use tools like Bluetooth speakers effectively, others, like Penelao, 
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rely on traditional methods despite the availability of resources. This inconsistency suggests a 

gap in training and motivation, limiting the potential benefits of audio-visual aids. Generally, 

effective use of audio-visual aids enhances learning, but their impact depends on thoughtful and 

consistent implementation, as emphasized by Kurniawan (2016) and Elyamna (2019).  

5.2.1 Engage learners through drama   

Teachers at both School A and School B use various strategies on how to use audiovisual aids 

to enhance English-speaking skills among learners. At School A and School B, teachers use 

audiovisual aids to help learners improve their English-speaking skills, but they do it in different 

ways. At School A, teachers use video clips of stories like "The Three Little Pigs" shown on TV. 

This helps learners get involved by acting out the stories and participating in interactive 

storytelling. Another teacher at School A uses a laptop and speakers to play English action songs 

from the internet. This makes learning fun as learners listen, watch, sing along, and act out the 

songs.   

This corresponds with Akbari and Razmjoo (2015) when it was revealed that teachers used 

videos to scaffold learners' understanding of listening comprehension and pronunciation. The 

study concluded that videos can be used to model correct pronunciation and intonation and to 

provide learners with a visual representation of the language structures in context. At School B, 

teachers also use audiovisual aids, but their focus is a bit different. One teacher uses a laptop to 

play recorded rhymes, phonics, and stories. This helps learners with listening, watching, and 

mimicking, which builds a good base for speaking skills. Another teacher shows videos on a 

laptop and asks learners to describe what they see and act out scenes, which improves their 

ability to speak and express themselves in English. A particularly effective method used at 
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School B involved Bluetooth speakers and a cell phone to show sentences and pictures on a 

laptop, helping learners to hear and see the content at the same time.  

The use of audio-visual aids is very helpful for learners at both schools. They make learning 

English more engaging and effective. However, there is room for improvement. Adding a wider 

variety of content, like different accents and cultural contexts, could provide better learning 

experiences. More interactive activities and new technologies, such as interactive whiteboards 

or language learning apps, could also enhance the learning of English-speaking skills.  

5.2.2 Storytelling   

Using audio-visual aids in schools helps improve learners' storytelling and English-speaking 

skills. Teachers at School A and School B use different audio-visual aids, and research shows 

that these audio-visual aids are effective. At School A, Ms. Salmi uses animations and pictures 

to help learners tell stories and guess what happens next. This boosts their creativity and 

speaking skills. Research by Mamu (2024) supports this, showing that audio-visual aids can 

improve speaking skills for English learners. Ms. Mirjam also uses PowerPoint images to help 

learners build sentences and stories, which enhances their descriptive and creative skills. At 

School B, Ms. Penelao uses flashcards to help with sentence building, and Ms. Christine uses 

pictures on a laptop for sentence construction. Although Ms. Penelao did not use audio-visual 

aids, research by Fernández-Toro and Rodríguez-González (2016) shows that video and audio 

aids can help learners understand their language use better and encourage them to learn English 

speaking skills independently.  

It is evident that at both schools the use of audio-visual aids effectively boosts learners' English 

speaking skills and critical thinking. Studies by Mamum (2014); and Fernández-Toro and 
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Rodríguez-González (2016) support that these tools make learning more engaging and improve 

English speaking skills.   

5.2.2 Scaffolding learning through reciting stories, rhymes and poems  

Looking at how School A and School B use audio-visual aids shows that audio-visual aids are 

important for helping learners retell texts, but they work differently in each school. At School 

A, teachers used online resources like pictures, songs, and videos to help learners interact and 

learn. They also used posters on power point presentation, and radios for visual and oral 

activities. However, in Ms. Mirjam's English speaking lessons, there were no audio-visual aids 

used, and this led to lower learners’ engagement and success in forming sentences. Research by 

Boer and Asino (2022) and Hsu (2015) supports this, showing that audio-visual aids like films, 

picture books, and videos help make language easier to understand and remember.   

At School B, teachers used posters, flashcards, and digital content like pre-downloaded 

dialogues and educational games to make lessons more interactive. Despite these efforts, there 

were some issues, like depending too much on textbooks and challenges with learners’ 

participation. Nuraeni's (2018) research confirms that using audio-visual materials can improve 

learners' understanding and involvement. School A and School B used audio-visual aids to help 

learners retell what they have heard during English speaking skills lessons, but how well the 

audio-visual aids worked varied. Studies conducted by Boer and Asino (2022) and Hsu (2015) 

show that audio-visual aids are generally helpful for learning, but their success depends on how 

they are used during English-speaking skills lessons.  
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The study findings revealed that in both School A and School B, the use of audio-visual aids 

proved effective in developing learners' storytelling and overall English-speaking skills. At 

School A, teachers utilized devices such as cell phones, radios, Bluetooth speakers, and 

overhead projectors to play recordings of songs, poems, and rhymes. This helped improve 

pronunciation, comprehension, and verbal interaction, aligning with Stockwell's (2010) findings 

on the benefits of mobile devices in language learning. Similarly, in School B, Teacher Christine 

incorporated laptops and DVDs to present motion rhymes and video materials, which promoted 

active engagement and improved speaking proficiency. This approach is supported by 

Rustambekova and Adambayevra (2020), who found that audio-visual aids enhance  

opportunities for practice and feedback in speaking activities. The literature thus supports the 

conclusion that audio-visual methods foster multi-sensory engagement, active participation, and 

oral expression, contributing to the development of learners' storytelling abilities and speaking 

skills.  

The study examined the use of audio-visual aids in teaching English-speaking skills at two 

schools, highlighting differences in their application and effectiveness. School A used a variety 

of resources, including pictures, songs, and digital tools, while School B incorporated 

flashcards, digital dialogues, and educational games. Research supports that these aids improve 

comprehension, engagement, and pronunciation.  

Overall analysis on the use of audio-visual aids in teaching English-speaking skills  

Teachers at both schools used animations, PowerPoint presentations, and storytelling videos to 

enhance creativity and sentence-building skills. Interactive activities like role-playing, 

dramatization, and singing were particularly effective in reinforcing pronunciation and oral 
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expression. Despite these benefits, challenges such as overreliance on textbooks and 

inconsistent use of audio-visual aids were noted. The study suggests that expanding content to 

include diverse accents and cultural contexts, along with integrating new technologies like 

interactive whiteboards and language-learning apps, could further enhance English-speaking 

proficiency.  

5.3 The teachers’ views on the use of audio-visual aids in promoting learners’ English 

speaking skills  

5.3.1 Stimulation of learners’ interest in learning and improved concentration   

The use of audio-visual aids in both School A and School B has proven highly effective in 

promoting learners' English-speaking skills. Teachers' use of these aids significantly enhanced 

learners' participation, comprehension, and interest. In School A, audio-visual aids like pictures, 

videos, and recorded rhymes also increased learner and interest. These tools helped learners 

actively construct sentences and pronounce words correctly, leading to improvements in their 

English-speaking skills. These findings align with literature. Wazeema and Kareema (2017) 

emphasized that audio-visual aids are more effective in improving speaking skills than 

traditional methods, as they capture learners' attention and increase English proficiency. Further, 

Nuraeni (2018) supports this, noting that audio-visual materials eliminate boredom, stimulate 

interest, and promote active participation. Yunus and Hashim (2017) highlight that these aids 

are practical and increase focus and interest, making learners better speakers. Farooqui (2020) 

and Kurniawan (2016) also confirm that audio-visual aids motivate learners, even those who 

are less engaged, by increasing concentration and interest. Additionally, Make and Yonas (2018) 

found that teachers have a positive attitude towards using audio-visual aids, believing that they 

enhance speaking skills by providing visual and auditory stimulation. At  
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School B, the absence of audio-visual aids led to challenges in retention and recall, underscoring 

their importance in language learning. Conversely, when used, audio-visual aids such as posters 

and interactive storytelling boosted learner engagement, helping them connect visual cues with 

spoken English, thus enhancing comprehension and speaking abilities.  

In contrast, observations of lessons without audio-visual aid revealed reduced engagement and 

attention, further highlighting their benefits. The use of audio-visual aids in both schools 

promote active participation, improves comprehension, and enhances learners' English speaking 

skills, consistent with the reviewed literature.  

5.3.2 Improving learners speaking skills   

The use of audio-visual aids in promoting learners' English-speaking skills at both School A and 

School B has proven to be highly effective. In both schools, some teachers utilized audiovisual 

aids like picture cards, videos, and recorded rhymes to engage learners in constructing 

sentences, asking questions, and improving oral expression. This aligns with Mamum (2014) 

research, which validates the effectiveness of audio-visual aids in enhancing English-speaking 

skills and engagement in language lessons. At School A, the active participation observed during 

lessons that incorporated visual aids, such as picture cards, highlighted how these aids facilitated 

English language acquisition. Similarly, at School B, the use of audio-visual aids, such as videos 

and recorded rhymes, significantly improved learners' recall, sentence construction, and oral 

proficiency. In contrast, lessons without these aids showed no notable improvement in learner 

participation or speaking skills. These findings are supported by literature. Elyamna (2019) 

emphasizes that audio-visual aids eliminate speaking problems and improve learners' ability to 

speak English by providing contextual language experiences.  
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Moreover, Akmal (2019) confirms that the use of these aids results in significant progress in 

speaking skills. Kurniawan (2016) also supports this, noting that audio-visual aids motivate 

learners by offering diverse learning experiences, thus enhancing their speaking proficiency. 

Additionally, Bhatti et al. (2019) and Salamea-Avila and Fajardo-Dack (2020) agree that 

audiovisual aids provide valuable visual and auditory stimulation, which is essential for 

improving English-speaking skills. The use of audio-visual aids in both schools play a crucial 

role in enhancing learners' engagement, comprehension, and speaking proficiency, consistent 

with the findings of the reviewed literature.  

 5.3.3 Boosting learners’ speaking confidence  

 The use of audio-visual aids in teaching English speaking skills at both schools has been 

effective in boosting learners' confidence in speaking English. Teachers utilize audio-visual aids 

like audio recordings and videos to help learners practice and mimic spoken English, creating 

supportive environments that encourage active participation. This approach aligns with Ilomo’s 

(2021) teacher-focused framework, which emphasizes the role of audio-visual aids in 

confidence-building during language learning. By engaging with audio-visual aids, learners 

gain more opportunities to practice speaking, which in turn increases their confidence in oral 

activities both in the classroom and in real-life situations. This finding is supported by 

Vishnupriya and Bharathi (2022) who highlight that early exposure to audio-visual aids helps 

learners develop confidence in speaking. Similarly, Wang (2014) emphasizes that these aids 

encourage active participation and enhance confidence in using the language. The use of 

audiovisual aids in English speaking lessons, as demonstrated by the teachers' practices, not 

only improves learners' speaking abilities but also builds their confidence. However, it supports 
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educational strategies that prioritize confidence-building through interactive and engaging 

methods, ultimately leading to more effective English-speaking skills learning.   

5.3.4 Improving learners’ English language pronunciation  

The use of audio-visual aids in both School A and School B has proven essential in improving 

learners' pronunciation skills. Teachers, such as Ms. Salmi, Ms. Winny, and Ms. Penelao, 

utilized audio-visual aids like recorded audio, internet resources, and audio recordings to correct 

pronunciation errors and provide accurate pronunciation models for learners to replicate. At 

School A, Ms. Salmi uses recorded audio to allow learners to hear and mimic correct 

pronunciations, aligning with Vygotsky's theory of cognitive development, which emphasizes 

the role of external aids in supporting learning. Similarly, Ms. Winny leverages internet 

resources to play accurate word pronunciations, in line with Mayer’s cognitive theory of 

multimedia learning on enhancing language learning through external aids. At School B, Ms. 

Christine employs audio recordings of English sentences, encouraging learners to improve their 

pronunciation through auditory learning. This method integrates both Vygotsky's and Mayer’s 

cognitive theory of multimedia learning, reinforcing the idea that external aids are crucial for 

language development. Farooqui (2020) also supports this approach, advocating for the use of 

recorded materials in the voice of native speakers to teach accurate pronunciation. Besides, 

Gistituati et.al (2019) highlight the effectiveness of audio-visual aids in promoting speaking 

skills by providing necessary auditory and visual input. The use of audio-visual aids in both 

schools is important for enhancing learners' pronunciation skills. The use of audio-visual aids 

allows learners to hear and imitate correct pronunciations, leading to improved proficiency in 

English speaking skills, as supported by the reviewed literature.  
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5.3.5 Increasing learners’ participation  

The use of audio-visual aids in both School A and School B has significantly increased learners' 

participation and engagement in English speaking lessons this was measured through observed 

learners interactions and teacher perceptions .Teachers in both schools, such as Ms. Salmi, Ms. 

Winny, and Ms. Christine, utilized tools like laptops, Bluetooth speakers, videos, and posters to 

create interactive learning environments that encourage active participation. At School A, Ms. 

Salmi and Ms. Winny effectively use audio-visual aids to engage previously hesitant or 

distracted learners. By incorporating visual and auditory stimuli, they transform these learners 

into active participants, improving their concentration and speaking skills. This aligns with 

Yonas and Senapathy (2020) research, which emphasizes that audio-visual aids foster active 

learner involvement by creating engaging and interactive environments. The findings are further 

supported by Make and Yonas (2018), who highlight that learners show high interest and active 

participation when audio-visual materials are used in teaching speaking skills. In contrast, 

Kurniawan (2016) warns that the absence of such aids can lead to boredom, reduced attention, 

and decreased participation. At School B, two of the participants also emphasized the benefits 

of audio-visual aids in increasing learners' attention, concentration, and participation. Ms. 

Christine connects lessons to real-life objects through audio-visual aids, which enhances 

learners' focus and improves their English-speaking proficiency. Similarly, Ms. Penelao uses 

visual aids to stimulate participation and encourage learners to actively engage in discussions, 

further improving their speaking abilities. The use of audio-visual aids in both schools enhance 

learners' concentration, participation, and English-speaking skills by creating interactive and 

engaging learning environments. These findings align with the research of Yonas and Senapathy 



114  

  

(2020), which supports the effectiveness of multimedia approaches in promoting active learner 

participation.  

5.3.6 Improving learners' vocabulary  

The use of audio-visual aids in both School A and School B has proven to be effective in 

increasing learners' vocabulary. In School A, audio-visual aids make lessons more engaging, 

helping learners retain and recall new words. Ms. Mirjam highlights that exposure to various 

pronunciations through recordings enables learners to imitate and expand their vocabulary, both 

in pronunciation and meaning. Video storytelling, where learners retell stories from videos, 

further enhances vocabulary acquisition by encouraging active participation and discussion. 

Similarly, at School B, Ms. Christine emphasizes that audio-visual aids, such as images and 

videos, trigger learners' curiosity and help them discover new words. Ms. Penelao recommends 

using recorded vocabulary words with meanings, which reinforces vocabulary learning and 

retention. These findings align with Akmal (2019), who found that teachers consider audiovisual 

aids effective for teaching English vocabulary. Such aids help learners acquire more spoken 

words and build confidence in expressing themselves in English. Thus, the use of audiovisual 

aids in both schools support vocabulary growth, active participation, and improved English-

speaking skills.   

Overall analysis on the teachers’ views on the use of audio-visual aids in promoting 

learners’ English-speaking skills  

The use of audio-visual aids in School A and School B has proven highly effective in enhancing 

learners' English-speaking skills. At School A, tools like pictures, videos, and recorded rhymes 

increased engagement, motivation, and pronunciation accuracy. In contrast, School B initially 
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faced challenges due to the absence of these aids, but their later incorporation improved 

participation and comprehension. Teachers in both schools used audio recordings, videos, and 

interactive storytelling to boost confidence, pronunciation, and vocabulary acquisition. The 

findings align with existing research, emphasizing that audio-visual aids play a crucial role in 

improving language proficiency and learner engagement.  

5.4 Challenges that junior primary teachers experienced in using audio-visual aids   

5.4.1 Poor network coverage  

In both School A and School B, teachers face significant challenges with weak internet 

connections, hindering their ability to download videos for lessons and impacting the use of 

audio-visual aids, potentially affecting vocabulary exposure. At School A, unreliable internet 

makes it difficult for teachers to use videos effectively, supporting Sahin and Secer (2016) who 

noted that technical constraints like unreliable internet access pose challenges in using 

audiovisual aids. Similarly, at School B, poor network coverage frequently disrupts internet 

connectivity, impeding the use of audio-visual aids for teaching English speaking skills. This 

aligns with several studies (Sahin & Secer, 2016; Nelson, 2016), which highlight the lack of 

necessary internet access in many schools as a barrier to effectively using audio-visual aids. 

This is also in support of Sahin and Secer (2016) who state that another challenge in the use of 

audio-visual aids is technical constraints which refers to the challenges in using videos due to 

unreliable internet access. This is further supported by Nelson (2016) who claims that many 

schools do not have the necessary internet access, to effectively use audio-visual aids in the 

classroom. School A and School B emphasized the importance of audio-visual aids but also 

highlight the significant obstacles posed by unreliable internet connections.  
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5.4.2 Poor classroom management  

In both School A and School B, teachers identified challenges in classroom management when 

utilizing audio-visual aids. At School A, concerns were raised about potential noise and 

disruptions caused by using laptops and videos, impacting the delivery of audio-visual content 

and potentially affecting vocabulary acquisition. Managing learners’ behaviors during these 

activities was also highlighted. These findings resonate with Farooqui (2020), who observed 

that globally, language teachers have successfully engaged even the most challenging learners 

with audio-visual aids, leading to improved classroom management. Similarly, at School B, 

teachers noted that improper use of audio aids could lead to distractions and hinder classroom 

management. This observation is consistent with Farooqui (2020), who emphasizes that 

effective use of audio-visual aids helps manage learners and maintain order in the classroom. 

Additionally, Make and Yonas (2018) support this by explaining that audio-visual aids enhance 

the visualization of content, making students more attentive and engaged thereby improving 

classroom management. They also noted that using these aids in teaching English speaking skills 

helps learners better comprehend lessons and generate ideas. Both schools encounter challenges 

with using audio-visual aids, their effective use can significantly improve classroom 

management and learner engagement, aligning with the findings of Farooqui (2020) and Make 

and Yonas (2018).  

5.4.3 Lack of skills in utilising the available audio-visual aids  

In both School A and School B, teachers encounter challenges in effectively utilizing 

audiovisual aids for teaching English speaking skills, primarily due to inadequate technical 

skills. At  
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School A, some teachers lack the necessary proficiency to use audio-visual aids in lessons 

effectively, which limits their ability to implement diverse vocabulary-enhancing activities. This 

challenge is supported by Shabiralyani (2015) and James (2018), and Songbatumis (2017), who 

noted that while audio-visual materials are beneficial, insufficient teacher training in using 

visual aids impedes their effective use. Nuuyoma (2012) further underscores this point by 

highlighting that both rural and urban teachers often lack the necessary skills and training to 

utilize teaching resources effectively.  

Similarly, at School B, teachers face issues ranging from a lack of technical expertise, to 

hindering their effective use of available audio-visual aids. Observations confirm that while 

some teachers are willing to incorporate these aids, they struggle with the requisite skills. This 

difficulty aligns with the findings of Shabiralyani et al. (2015), who emphasized the negative 

impact of inadequate teacher training on the effective use of audio-visual aids in teaching 

English-speaking skills. Additionally, Sahin and Secer (2016) note that teachers' incompetence 

in using technical facilities poses another obstacle to effectively using audio-visual aids in 

English-speaking lessons. Wazeema and Kareema (2017) further support these findings by 

highlighting the general lack of proper training, knowledge, and experience among teachers in 

utilizing audio-visual aids. School A and School B emphasized the critical need to enhance 

teachers' technical skills and provide adequate training to facilitate the effective use of 

audiovisual aids in teaching English-speaking skills, as supported by existing literature.  

5.4.4 Availability of audio-visual aids   

In both School A and School B, teachers encounter significant challenges regarding the 

availability and access to audio-visual aids, which hinder their effective use of audio-visual aids 
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in teaching English speaking skills. At School A, teachers face obstacles such as lack of access 

to audio-visual aids, uncertainty about where resources are located, and insufficient materials 

for the number of learners. These challenges restrict their ability to teach English speaking skills 

very well using audio-visual aids. This situation aligns with findings from Sahin and Secer 

(2016), who highlighted issues like low computer capacity and inadequate technological 

equipment for utilizing audio-visual aids effectively. Additionally, Wazeema and Kareema 

(2017) pointed out that many teachers lack essential technical facilities, impairing their use of 

audio-visual aids in teaching. Moreover, George and Ige (2022) identified a lack of access to 

suitable audio-visual aids, such as projectors or interactive whiteboards, which further 

complicates the use of audio-visual aids in classrooms. Similarly, at School B, all participants 

identified challenges related to insufficient availability and unclear storage locations of 

audiovisual aids within the school premises. These difficulties are consistent with research 

findings (Sahin & Secer, 2016; Wazeema & Kareema, 2017; George & Ige (2022) which 

emphasize the impact of inadequate technical facilities and limited access to necessary audio-

visual aids on teaching practices. Furthermore, Sahin and Secer (2016) support these findings 

by highlighting teachers' struggles in accessing high-quality videos, animations, and appropriate 

software or equipment for creating educational materials. Both schools suggest the need for 

improved access to and availability of audio-visual aids, alongside enhanced technical support, 

to facilitate the effective use of audio-visual aids in English-speaking lessons. These challenges 

and recommendations are supported by existing literature, highlighting the ongoing barriers 

teachers face in utilizing audio-visual aids effectively in English-speaking lessons.  
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5.4.5 Lack of training on how to use audio-visual aids   

 In both School A and School B, teachers encounter challenges due to inadequate training in 

effectively utilizing audio-visual aids for teaching English. At School A, teachers highlighted a 

need for training in using available audio-visual aids such as laptops, televisions, and projectors. 

The lack of training hinders their ability to use audio-visual aids in teaching English-speaking 

skills, potentially affecting the acquisition of English-speaking skills. This training gap 

emphasizes the findings of Amel (2021), on the importance of teacher training programs that 

specifically address the effective use of audio-visual aids both inside and outside the classroom.  

Similarly, at School B, participants noted that some teachers avoid using audio-visual aids 

because they lack training on their effective utilization. This observation highlights the necessity 

for comprehensive teacher training programs, as emphasized by Amel (2021), teachers’ skills in 

using audio-visual aids in teaching English speaking skills should be enhanced. Additionally, 

Rasul et.al (2011) point out that inadequate training in using audio-visual aids effectively in 

lessons contributes to challenges faced by teachers, impacting the successful implementation of 

audio-visual aids. All schools emphasized the critical importance of targeted teacher training 

programs aimed at improving teachers' proficiency in using audio-visual aids. Addressing these 

training gaps is crucial for enhancing the use of audio-visual aids in English speaking skills, 

aligning with current literature and reflecting the experiences of teachers in this study.   

5.4.6 In adequate time    

In both School A and School B, teachers face significant challenges related to the time  

consuming nature of using audio-visual aids in English teaching. At School A, teachers find that 
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using audio-visual aids, such as searching for relevant videos and resolving technical issues, 

consumes time. In this regard, the preparation required to align audio-visual aids with lesson 

content is highlighted (Sahin & Secer, 2016; Kathirvel & Hashim, 2020; Ranjit, 2022). Ranjit 

(2022) additionally notes the constraint of limited lesson hours, further complicating the 

effective use of audio-visual aids. Similarly, all participants at School B acknowledge that using 

audio-visual aids takes time with actions like downloading content and setting up equipment. 

Some teachers express willingness to incorporate these aids into English speaking lessons but 

cite insufficient time as a significant barrier. These observations reflect the findings of Sahin 

and Secer (2016), Kathirvel and Hashim (2020), and Ranjit (2022), emphasizing the time  

intensive nature of preparing suitable audio-visual materials. Ilomo (2021) further indicates time 

constraints as a major burden for teachers in effectively using audio-visual aids in their English 

speaking lessons.  

Both schools indicated that there is a challenge of time management in using audio-visual aids 

effectively when teaching English speaking skills. Addressing these time constraints is 

important for enhancing the use of these audio-visual aids in the lessons and improving 

vocabulary acquisition, as highlighted by the literature and the experiences of teachers who 

participated in this study.  

5.4.7 Shallow lesson planning  

In both School A and School B, teachers face challenges due to inadequate lesson planning, 

impacting the effective use of audio-visual aids in teaching English speaking skills. At School 

A, participants noted that insufficient planning hindered their ability to select, use, and use 

audio-visual aids effectively in lessons aimed at enhancing English speaking skills. This finding 
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is proved by Amel (2021) and Elyamna (2019), who highlight the lack of preparation and 

readiness among teachers in utilizing audio-visual aids. Similarly, teachers at School B also 

identified poor lesson planning as a barrier to effectively utilizing audio-visual aids in teaching 

English speaking. Teachers encountered difficulties in deciding which aid to employ and how 

to use them accurately in lessons. Amel (2021) and Elyamna (2019) support this by emphasizing 

the importance of adequate preparation and readiness in leveraging audio-visual aids in 

educational contexts. Additionally, Wondimtegeng (2020) points out that teachers often lack the 

necessary skills and knowledge to use audio-visual aids in their teaching practices, further 

worsening these challenges.  

Both schools highlighted the critical role of lesson planning in maximizing the benefits of 

audiovisual aids for teaching English speaking skills. Addressing these challenges requires 

enhancing teachers' preparedness, skills, and willingness to embrace the use of audio-visual aids 

when teaching English speaking skills, as highlighted in the provided literature and the 

participant’s experience.   

Overall analysis on the challenges that junior primary teachers experienced in using 

audio-visual aids   

Teachers in Schools A and B face significant challenges in integrating audio-visual aids into 

English-speaking lessons. Poor network coverage disrupts video streaming, limiting vocabulary 

acquisition. Classroom management issues arise due to distractions caused by laptops and 

videos. Teachers also struggle with a lack of technical skills and inadequate training, making it 

difficult to use these tools effectively. Limited availability of resources further hinders 

integration. Time constraints and insufficient lesson planning add to the challenges. Addressing 
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these issues through improved internet access, training, resource availability, and better planning 

can enhance the effective use of audio-visual aids in language instruction.  

5.5 Strategies to Improve Junior Primary Learners' English-Speaking Skills  

5.5.1 Availing more English lesson teaching time  

 In both School A and School B, teachers emphasized the importance of allocating sufficient 

time for English speaking lessons to effectively enhance learners' speaking skills. At School A, 

teachers emphasized the need for English speaking lessons to be appropriately scheduled to 

allow learners ample practice and mastery of speaking skills. They advocate for sufficient time 

to facilitate active participation and English-speaking skills practice, which aligns with the 

findings from Zhang and Rahimi (2020). This research supports the idea that increasing the 

duration of English teaching time can improve junior primary learners' English-speaking skills, 

enhancing English speaking skills. Similarly, at School B, the study pointed out for English 

speaking lessons to be sufficiently long to enable learners to practice and acquire speaking skills 

effectively. This finding is reinforced by Zhang and Rahimi (2020), who suggest that providing 

generous English teaching time can enhance junior primary learners’ English-speaking skills, 

thereby boosting their English proficiency. The findings from all schools indicated that teachers 

stated that allocating adequate time for English speaking lessons helps enhance learners 

English-speaking skills. Thus, the teachers from all schools pointed out that addressing this need 

is important for improving English speaking skills proficiency and fostering better English 

communication abilities among learners.  
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5.5.2 Need for support from the school management  

 In both School A and School B, teachers indicated the importance of receiving support and 

encouragement from school principals or heads of departments to effectively use audio-visual 

aids in teaching English-speaking skills. At School A, participants emphasized the importance 

of positive reinforcement and support from school management to motivate the use of 

audiovisual aids in English-speaking lessons. This will overcome challenges and ensure the 

successful implementation of audio-visual aids, aligning with findings from studies such as Fan 

and Yan (2020), which point out that it is the essential role of school management in facilitating 

effective language learning programs. Similarly, at School B, teachers expressed the need for 

encouragement and support from school leaders to excel in using audio-visual aids for teaching 

English speaking skills. The study highlighted that without such encouragement, teachers might 

feel discouraged from utilizing audio-visual aids effectively. This is emphasized by Fan and Yan 

(2020) that school management support is essential in creating an environment conducive to 

successful language instruction.  

Schools A and B highlight the significant role of school management in supporting teachers' use 

of audio-visual aids. This support involves providing necessary resources and facilities, such as 

audio-visual aids, which not only enhance instructional quality but also improve learner 

engagement and boost teacher motivation in teaching English speaking skills.   

5.5.3 Provision of audio-visual aids to schools  

 In both School A and School B, teachers advocate for ministry-provided audio-visual aids to 

enhance English speaking skills among learners. At School A, teachers recommend that the 
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ministry supply schools with audio-visual aids to address resource challenges and ensure all 

learners have equal access to such audio-visual aids. This suggestion aligns with Indrayanti et 

al. (2023) who note that audio-visual aids can significantly improve junior primary learners' 

English-speaking skills.  Also, at School B, all participants stated that it should be the ministry's 

role to provide audio-visual gadgets like laptops, cell phones, and speakers for English-speaking 

lessons. They argue that these tools are important for enhancing learners’ English-speaking 

skills. This viewpoint is supported by research indicating that audio-visual tools offer diverse 

opportunities for language engagement, benefiting learners’ language skills Indrayanti et al. 

(2023). In cooperation the two schools advocate for ministry support in supplying audio-visual 

aids, highlighting their positive impact on improving English speaking skills.  

5.5.4 Promoting the use of audio-visual aids in teaching English-speaking skills  

 In both School A and School B, collaboration among teachers, school managers, and other 

schools emerges as crucial for enhancing the effective use of audio-visual aids in teaching 

English-speaking skills. At School A, participants emphasized the need for collaboration to 

enhance the use of audio-visual aids in English speaking lessons. This corresponds with Yang 

(2019), who argues that collaboration among teachers and schools enriches language learning 

by offering diverse learning experiences and sharing teaching resources and strategies.   

Similarly, at School B, participants highlighted the effectiveness of collaboration in increasing 

the utilization of audio-visual aids. They pointed out that collaboration among teachers, school 

managers, and other schools facilitates access to a range of audio-visual aids and teachers' 

competence in using audio-visual aids in English-speaking lessons. This collaborative approach 

encourages the exchange of information and resources, which supports the use of audio-visual 
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aids in teaching practices. Yang (2019) reinforces these findings, indicating that collaborative 

efforts between teachers and schools significantly contribute to improving language acquisition 

through shared practices and resources. All schools support collaboration as an important 

strategy to increase the use of audio-visual aids in teaching English speaking skills.   

5.5.5 Professional development for improving the use of audio-visual aids   

At both School A and School B, teachers stressed the critical need for training and 

encouragement in using audio-visual aids for teaching English speaking skills. At School A, Ms. 

Faith and Ms. Penelao all highlighted the absence of training and support, emphasizing that such 

training is essential for effectively utilizing audio-visual aids. Ms. Faith noted that the lack of 

training left her unsure about strategies and types of audio-visual aids to use, emphasizing the 

need for clearer syllabus guidelines. Similarly, Ms. Penelao called for encouragement and 

training on using audio-visual aids and strategies for teaching English speaking skills. At School 

B, participants restated the importance of in-service training for teachers to acquire the 

knowledge and technical skills necessary for using audio-visual aids effectively. They 

emphasized that such training would help teachers learn about suitable audio-visual aids and 

how to use them in teaching English speaking skills. The findings align with Irmawati et al. 

(2020), who found that teacher training and development programs can enhance teacher 

effectiveness and improve learner outcomes. In-service training equips teachers with the 

appropriate skills to use audio-visual aids in their teaching, thereby improving pedagogical 

practices and the quality of English-speaking skills teaching. All schools recognize the necessity 

of training and encouragement for teachers in the use of audio-visual aids. This training is seen 
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as crucial for enhancing teaching strategies, selecting appropriate aids, and ultimately improving 

the quality of English-speaking skills teaching.  

5.5.6 Collaboration with Service Providers  

Both School A and School B underscore the importance of collaborating with network providers 

to ensure internet connectivity for downloading audio-visual materials. Ms. Penelao and Ms. 

Christine from School A suggest partnerships with MTC and other telecom providers, while 

participants from School B stress collaborating with MTC and Nored for both electricity and 

internet connectivity. The researcher concludes that effective use of audio-visual aids in teaching 

English requires both electricity and internet connections. This view is supported by UNESCO 

(2019), which states that access to electricity and network is crucial for using audiovisual aids 

in the classroom, thereby enhancing English-speaking skills. Collaborating with network 

providers can ensure reliable access to these resources, improving the quality of English 

language instruction.  

5.5.7 Use of solar power as an alternative power source  

Participants from both School A and School B agreed on the necessity of installing solar power 

stations to ensure continuous electricity access by using audio-visual aids. Ms. Faith from 

School A highlighted that solar systems would allow internet use during power outages, and Ms. 

Christine shared how solar power could prevent lesson disruptions caused by unexpected power 

cuts. Participants from School B also emphasised that solar power systems are essential for 

using audio-visual aids when electricity is unavailable and for schools without access to 

electricity. This view is supported by Shilongo (2023) who notes that solar power stations 
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provide a reliable and sustainable electricity source, enhancing the use of audio-visual aids and 

technology in the classroom.  

5.5.8 Minimising the use of code-switching   

Teachers at both School A and School B underscore avoiding code-switching when teaching 

English, as it negatively impacts learners' language development and proficiency, aligning with 

research findings by Gómez-Martínez and García-Sánchez (2019). School A focuses on creating 

a language-rich environment using audio-visual aids, body language, and simple expressions, 

supported by collaboration, training, and infrastructure. Similarly, School B indicated that 

teachers should use simple language and body language to prevent confusion and reliance on 

the first language, supported by Jabeen et.al (2023). Both schools aim to enhance understanding 

and vocabulary development, creating a supportive learning environment for English learners.  

  

Overall analysis on the strategies to improve junior primary learners' English-Speaking 

Skills  

Improving junior primary learners' English-speaking skills involves several key strategies. 

Teachers from both School A and School B emphasised the need for adequate teaching time to 

allow students ample practice. Research supports the idea that more instructional time improves 

speaking abilities. Both schools also highlighted the importance of support from school 

management in integrating audio-visual aids into lessons, which can significantly enhance 

student engagement and language development. Teachers advocated for the provision of such 

aids by the Ministry of Education to ensure equitable access. Additionally, collaboration among 

teachers, school management, and other schools was seen as essential to sharing resources and 

best practices.  
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Professional development through training was identified as crucial for teachers to effectively 

use audio-visual aids, which enhances teaching quality and student outcomes. Reliable 

infrastructure, including internet and electricity, was also a major concern, with partnerships 

with service providers and the installation of solar power systems suggested as solutions. Lastly, 

both schools recognised the need to minimise code-switching to foster better language 

development, advocating for clear and simple language use to improve learners' English 

proficiency. In sum, a comprehensive approach that includes time management, resources, 

training, collaboration, and infrastructure is key to enhancing English-speaking skills among 

young learners.  

5.6 A comparative analysis of School A and School B usage of audio-visual aids when 

teaching English speaking skills   

5.6.1 Similarities  

School A and School B are equipped with a variety of audio-visual aids such as Bluetooth 

speakers, laptops, cell phones, TVs, computers, radios, and projectors. These audio-visual aids 

are intended to support teaching and learning English speaking skills in the classrooms. Both 

schools use audio-visual aids to boost learners’ interest, focus, and participation in speaking 

activities. Both schools have trouble with bad internet, which makes it hard to use audio-visual 

aids well. Despite these problems, both schools agree that using audio-visual aids is important 

for getting learner’s interest and helping them learn new words. Both schools have issues with 

having enough audio-visual aids and the right audio-visual aids to use in teaching. Teachers 

often lacked access to appropriate audio-visual aids such as projectors, or lack of suitable 

software to create their own material. School A and School B both agree on the importance of 
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giving enough time for English speaking lessons to help learners improve their speaking skills. 

Both schools think that having enough time for English speaking lessons helps learners become 

better speakers. Teachers at both schools say that it is important for principals and heads of 

departments to encourage and help teachers use these aids well. The findings revealed that 

teachers, school managers, and other schools should work together to use audio-visual aids 

effectively in teaching English speaking. Collaboration is viewed as important for sharing ideas 

and resources to make language learning better. In terms of classroom management, teachers 

recognize that the use of audio-visual aid causes distractions, and noise interruptions and makes 

it tough to keep the class under control. Electricity and internet connection problems affected 

the use of audio-visual aids at both these two schools.  

5.6.2 Differences   

In their use of audio-visual aids, teachers at School A point out fun, interactive activities, and 

School B focuses on structured learning such as flashcard exercises, educational games, 

listening and role-playing, and sentence construction to help learners improve their English 

speaking skills. Both School A and School B had access to a range of audio-visual aids, but the 

effectiveness of their use differs significantly. Teachers at School A demonstrate more consistent 

and impactful use of these resources. School A gave teachers in-service training to learn the 

technical skills needed for using audio-visual aids while School B indicated not having enough 

training to use the audio-visual aids well in their lessons.   

The study showed that there were inconsistencies in teachers’ use of audio-visual aids, 

suggesting that despite having access to these resources, some teachers lacked the necessary 

training, proper guidance or motivation to use them effectively. Thus, having access to 

audiovisual aids was not enough as their successful implementation was key to enhancing 
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learning outcomes. Audio-visual aids must be used thoughtfully and strategically, with clear 

pedagogical goals in mind, to achieve the desired results.   

5.7 Conclusion  

This chapter provided important insights into how audio-visual aids are used to improve 

English-speaking skills at School A and School B. Both schools have different types of 

audiovisual equipment like Bluetooth speakers, laptops, projectors, posters, and flashcards. 

School A uses audio-visual aids more effectively, including laptops, televisions and many 

others. This shows how audio-visual aids help learners become more interested in English 

speaking lessons and acquire better English-speaking skills through interactive learning. 

Moreover, using audiovisual aids such as flashcards, laptop screens, and cell phones helps 

learners make better sentences and say words appropriately.  At School B, these resources are 

available, but teachers don't use them consistently. On the other hand, although using audio-

visual aids has benefits, the study found challenges too which range from poor network 

coverage, classroom management issues, lack of skills in utilising available aids, resource 

scarcity, insufficient training, time constraints, and shallow lesson planning. Teachers at both 

schools need more training and skills to use these aids well. To address these issues, teachers 

want the government to give more resources like laptops, cell phones, and speakers. They also 

think teachers, school leaders, and other people need to work together to share resources and 

learn from each other. While both School A and School B have good ideas for using audio-visual 

aids to teach English speaking, they need better training, more resources, and more teamwork. 

The next chapter will provide a summary of the findings, the results, and recommendations.  
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CHAPTER 6  

SUMMARY, RECOMMENDATIONS AND CONCLUSION 

 6.1 Introduction  

Summary, results, and suggestions from this study are presented in this chapter.  This study 

examined 1) how junior primary teachers in Ohangwena circuit use audio-visual aids to teach 

grade 3 English speaking skill. 2) The study will also examine junior primary school teachers' 

views toward using audio-visual aids to improve their English speaking. 3) What challenges do 

junior primary teachers face when employing audio-visual aids and what strategies do they 

recommend for improving English speaking skills in their school?   

6.2 Summary of the findings  

  

Teachers used audio-visual aids in various ways, including having learners retell stories, listen 

and dramatize content, and create stories from animations or pictures. The use of audio-visual 

aids helps stimulate learners speaking skills by engaging them in listening, watching, and 

speaking activities. The study findings revealed that audio-visual aids significantly enhance 

learners’ interest, confidence, and participation in English-speaking activities. These teaching 

aids also improve pronunciation, vocabulary, and engagement. However, teachers face several 

challenges, such as poor network coverage, inadequate resources, and a lack of technical skills 

and training. Issues like poor classroom management and inadequate lesson planning further 

complicate the effective use of audio-visual aids.  

To overcome these challenges, the study suggests several strategies. These include providing 

sufficient English lesson time, supporting teachers with resources and training, and fostering 

collaboration among schools. Recommendations also highlight the need for improved 
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infrastructure, such as reliable electricity and network access, and minimising code-switching 

to enhance language immersion. Addressing these challenges and implementing recommended 

strategies could significantly improve the effectiveness of audio-visual aids in teaching English 

speaking skills.  

  

6.3 Strengths and limitations of the study   

The study highlights the use of audio-visual aids by teachers in varied ways, such as retelling 

stories, dramatizing content, and creating stories from animations or pictures, demonstrating 

flexibility and creativity in teaching. It finds that audio visual aids significantly enhance 

learners' interest, confidence, participation, pronunciation, vocabulary, and engagement in 

English-speaking activities. In addition, the study recommends strategies to overcome 

challenges faced by teachers, such as poor network coverage and insufficient resources, by 

providing more lesson time, offering teacher training and resources, and improving 

infrastructure. The study balances acknowledging challenges while emphasizing the positive 

effects of audio-visual aids. Moreover, the study demonstrates that teachers employed a variety 

of creative methods with audio-visual aids such as retelling stories, dramatizing content, and 

creating narratives from animations or pictures which highlights the flexibility and creativity in 

their teaching approaches. This variety not only enhances learners’ interest, confidence, and 

participation in English-speaking activities but also improves their pronunciation, vocabulary, 

and overall engagement. Additionally, the study provides practical recommendations to address 

challenges, such as allocating more lesson time, offering additional training and resources for 

teachers, and upgrading infrastructure. Despite acknowledging issues like poor network 

coverage and limited resources, the study indicated a significant positive impact of audio-visual 
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aids. However, the study looked at a small group of junior primary school teachers and learners 

in selected schools in the Ohangwena Circuit because the group was small, the results cannot 

be applied to all teachers and learners. But the study still helped us understand what is happening 

in these schools. The researcher also had some problems with time because some participants 

did not want to spend an hour for the interview. At first, some people did not want to be 

interviewed or observed because they did not understand why the study was being done. The 

researcher solved this by explaining the study in the participants' own language. Once they 

understood, they agreed to join the study through interviews and observations.   

6.4 Recommendations for key stakeholders  

The purpose of this study was to explore the use of audio-visual aids in teaching English 

speaking skills to Grade 3 learners at selected schools in the Ohangwena Circuit. Based on the 

findings of this study, the researcher recommends the following:  

The Ministry of Education, Arts and Culture  

• The regional directorate of education should provide schools with audio-visual aids for 

teachers to use when teaching English speaking skills.   

• The Senior Education Officers (SEOs) should provide training workshops for junior 

primary teachers through in-service training on how to use audio-visual aids.   

• Schools should buy solar power systems for the teachers to use as backups when utilising 

audio-visual aids and there is no electricity.   

Teachers  

 Teachers should give equal importance to teaching English speaking skills, just as they do to 

other language skills like reading, writing, and listening to ensure a balanced approach to 

language learning.   
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Schools  

• Schools should establish professional learning communities where teachers can share 

resources, strategies, and experiences related to using audio-visual aids.  

• Schools should encourage teachers to engage in research on best practices for using 

audio-visual aids, helping them to continuously improve their use of teaching aids.   

Teacher training institutions  

• Teacher training institutions should train teachers on how to use audio-visual aids when 

teaching English speaking skills.  

• They should share best practices in literacy teaching, what should be taught and how.  

6.5 Recommendations for future research   

• This study was conducted in schools with the mother tongue as the medium of 

instruction thus a similar study should be conducted at schools where English is taught as a 

medium of instruction to test the effectiveness of audio-visual aids on the learners' English 

speaking skills. Also, a study could look at the usefulness of audio-visual aids in promoting the 

teaching and learning of the different local languages.  

• This study used a qualitative approach; therefore, a mixed-method study should be 

conducted to test the effectiveness of the use of audio-visual aids on the learners’ speaking skills 

through a pre-test control group design. To test whether there is a significant difference between 

the learners who are taught with audio-visual aids and those who are taught without audio-visual 

aids.  
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• It is recommended that future studies explore the differences between teachers trained 

during colonial times and those trained in the post-colonial period, with a focus on how they 

use audio-visual aids and how this influences learners’ English-speaking skills. 

 

  

6.6 Conclusion   

The study aimed to investigate how teachers in the Ohangwena Circuit use audio-visual aids to 

enhance English speaking skills among Grade 3 learners, who are transitioning to a level where 

English is the primary medium of instruction. The findings emphasised the importance of 

audiovisual aids in improving learners' English-speaking abilities, as supported by research 

(Shabiralyani et al., 2015). The study explored various methods teachers use, including having 

learners retell stories, dramatize content, formulate sentences, recite rhymes, and listen to 

recordings. Teachers expressed positive views on the use of audio-visual aids, noting their 

effectiveness in stimulating interest, improving speaking skills, boosting confidence, enhancing 

pronunciation, increasing participation, and expanding vocabulary. However, challenges were 

identified, such as poor network coverage, inadequate classroom management, lack of skills and 

training in using aids, resource scarcity, and insufficient planning time. To address these issues, 

the study suggests several strategies: providing more English lesson time, support from school 

management, availability of resources, collaboration with neighbouring schools, in-service 

training for teachers, and partnerships with network providers for better infrastructure. 

Additionally, installing solar power stations and reducing code-switching are recommended to 

further enhance the effectiveness of audio-visual aids in teaching English  
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