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The ma111 purpnse of the study was to investigate the Teachers and Learners· 

perceptions on the signilicancc or integrating Heritage Studies into the Junior 

Secondary School Curriculum (.ISSC). The study addressed three (3) research 

questions, namely: I) WhCll is the signi licance of integrating Heritage Studies as a 

subject into the .ISSC?; 2) To what extent could elements of heritage be included in 

the JSSC?: and 3) What expectations do learners and teachers in the Kunene Region 

have about the role of schools in the teaching of heritage conservation in the .J SSC? 

Two categories or samples, consisting of forty (40) Grade eight (8) learners and tour 

( 4) Grade eight (8) teachers, participated in this study. A mixed method research 

design was employed and questionnaires to r the learners and an interview schedule for 

the teachers were used to gather data. The thematic analysis and descriptive analysis 

methods were used to analyse qualitative and quantitative data respecti vely. 

The respondents in general agreed that Heritage Studies can yield multiple benefits 

such as: instil preservation and conservation ethics in learners from an early stage; 

increase the likelihood of learners taking up careers in the fie ld of heritage 

management: result in learners· discovery of their rich and diverse tradition: foster 

awareness and tolerance or cultural diversi ty: build pride in cultural heritage: and 

create cultural en trepreneursh ip ski lls to en<lble students to leverage economic gains 

from cultural and natural heritage. This study recommends a collaborative approach 

amongst stakeholders. T hi s will ensure a common understanding of how heritage 

education can play a role in the preservation and conservation of heritage resources. 

xii 



I. INTRODUCTI ON 

1. 1 Policy and framework 

In its effort to preserve and conserve heritage. amibia enacted the ational Hcritaue ::> 

Act. 2004 (Act o. 27 of 2004 ). wh ich deals with the protection or movable and 

immovable heritage property. The objectives of this Act are: ·to provide for the 

protection and conser\'ation of places and objects or heritage significance and the 

registration of such places and objects: to establish a National Heritage Counci l: to 

establish n National Heritage Register: and to provide t<.)r incidental matters.· ( o.27 

of 2004). This Act replaces the ational Monument Act 1969 (Act o. 28 or 1969) 

which was the first piece or heritnge leg islation enacted in Namibia and which was 

operational since 1969. Act o. 28 of 1969 provided for the establishment of the 

ational Monument Council (MNC). a statutory body which ensured the protection of 

cultural and natural heritnge in Namibia. 

Furthermore, as a member oCthe United mions (UN). Namibia has ratified a number 

of internntional conventions aimed at the preservation and conservation of its own 

heritage. These include amongst others. are: the convention concerning the protection 

of world cultural and natural heritage. on 6111 April 2000. The aim of the convention is 

to presen·e cultural and natural heritage for humanity (U ESCO. 1972). The 

convention for snfeguarding of the intangible cultural heritage was ratified on the 19 

September 2007. The purpose is to safeguard and ensure respect for the intangible 

heritancs of communities. groups and indi' iduals ( U ESCO. 2003The convention on 
:::> 
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the protection of the underwater eu ltur<l l heritage was r<llili ed on the 9th M<lrch 2011. 

the aim of the convention is to support the protection of underwater cultural heritage 

(U NESCO. 2001 ). The ratificati on of the underwater cultural convention was 

necessitated by the di scove1y of the Oranjemund shipwreck in 2008. The 2005 

convent ion on the protection and promotion of the di versity of cultural express ions 

(UNESCO. 2005) was ratified on 29111 November 2006. 

Moreover, the Ministry of Basic Education, Sports and Culture, in the policy on Arts 

and Culture of the Republic of amibia, states that .. Our second goal is to sa feguard. 

extend and promote our physica l. linguistic and spiritual heritage. It is this heritage 

that provide us with our unique Namibian and African identity, and which is the 

foundation for our de\'clopment .. (p3) (MBESC. 2001 ). It is therefore of paramount 

importance that public education on issues pertaining to heritage conservation are 

taken seriously in order to real ise this goal. 

Griffith and Ivy ( 1999), states that school children are custodians of promoting and 

passing on heritage to the future generation. therefore, teachers should insti I a sense of 

community pride and spirit in the young generation, and offer classroom experience 

which benefits the entire community. 

Article 4. of the 1972 UNESCO World Heri tage Convention, states that each state 

party has 

.. the duty or ensuring the identification. protection. conservation. preservation and 

transmission to future generations of the cultu rnl and natural heritage .. (UNESCO 

1972). As a signatory to this convention. amibia therefore has an obligation of 

inteoratinn Heritaue Studies aimed at the preservation and conservation of heritaue 
;::> ;::> ~ 1:> 

into the basic education curriculum. 
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1.2 Problem statement 

Namibia has a rich cultural and natural heritage (Nampa.20 16) and has. over the years, 

made great strides towards the preservation of its heritage. Some or its heritage sites 

such as Tv.;vfel!'ontein World Heritntte site. Namib sand sea and recent(\' the ·Oshituthi . - . 

shomagongo· (marula fruit festival). are inscribed on the United ation Educational. 

Scientific. and Cultural Organisation (U ESCO) World Heritage list. 

otwithstanding these milestones in Namibia's heritage conservation and 

preservation. there is a noticeable absence or these heritages in the amibian Junior 

Secondary School Curriculum (JSSC). A careful examination or the .JSSC reveals a 

poor integration or heritage key areas across several disciplines. For example. there 

are only two topics focusing on heritage in the hi story subject, namely ··what is 

Heritage?" and "Why do \\C study Heritage?" (~loEAC. 2014. p.9). The topics are 

also brier and therefore do not enrich learners· kno,'< ledge and skills in the field or 

heritage. Additionally, in Ans the concentration is on oral tradition and performing 

mts (MoEAC 20 15). and excluding other elements of intangible heritage such as 

social practices. rituals and festive seasons. knowledge, practices concerning the 

uni verse and traditional craftsmanship. 

Despite amibia being a signator~ to the 1972 U E 'CO World Heritage Coil\ ention 

"hich enjoins state parties to "endeavor by all appropriate means in particular by 

educational and information programs to strengthen appreciation and respect by their 

people or cultural and natural heritage" (U ESCO. 1972. p.l3). the examples cited 

abo,·e and manv others elsewhere shows that Namibia has not adequatclv intcorated . . ~ 
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both natural and cultural h~ritage into the .JSSC. It is on this basis that this r~seurch 

explores the perceptions of teachers and learners on the sign ificance or integrating 

lleritagc Studies into the Junior Secondary School Curriculum. 

1.3 Resea rch questions 

The study addressed the following research questions: 

I. What is the signi ficance of integrating Heritage Studies as a subject into the Junior 

Secondary School Curriculum'> 

2. To what extent could clements of heritage be included in the Junior Secondary School 

Curriculum? 

3. WhM expectations do learners and teachers in the Kunene Region have about the role 

or schools in the teaching of heritage conservation in the .JSSC? 

1.4 Significance of the study 

The aim of the study was to initiate dialogue with the teachers and learners about the 

ir1'lportance of preserving amibia's heritage. The study further ain1ed to intorm 

curriculum developers on how to integrate Heritage Studies into the JSSC. Finally. the 

study highlighted the importance of teaching young people about the need to preserve. 

conserve and protect Namibia· s heri tagc. 

1.5 Limitation of the study 

The Junior Secondary School Curriculum (.ISSC) is used in twenty-four (24) schools 

in the Kunene Region. but due to thl.! dispersion of these schools across the vast 
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geographit.:al landscape, only two (2) schools in which to conduct the research were 

selected. Both these schools are situated in the town of Khorixas. In addi tion to this 

limitation. the researcher planned to conduct inten icws with six (6) teachers. howe,·er 

due to various excuses from two (2) teachers. the researcher could only conduct four 

( 4) interviews. 

Figure 1: The arrow on the map points to the Kunene Region 

1.6 Delimitation 

This study focused on the perceptions of the Grade eight (8) learners and teachers at 

rwo (2) schools which follow the Junior Secondary School Curriculum (.ISSC) in 

Khorixas. 
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1.7 Definition of terms 

The fo ll owing terms should be understood as ddined hert:in : 

Heritage: Heritage can be classitied into tangible heritage (things that you can touch) 

and intangible heritage (songs, beliefs and customs) which is passed clown from one 

generation to the nex t (Corsane, 2005). 

Heritage Education: Heri tage Education is the process which allows people to 

acqui re knowledge about their heritage. It normally takes place in a school setting 

where eli ffercnt educational strategies are used to teach heritage related topics 

(Mendoza, Bald iris. Fabregat. 20 15). 

Curriculum : Framework tor devising syllabuses, learn ing materials and textbooks to 

be used in various subjects and areas of learn ing. fi·om 'Ahich teachers· scheme of\\'ork 

and lesson plans can be developed. so that the goals and aims will be put into practice 

in a consistent manner· (MoE 20 I 0. pI). 

Junior Secondary School phase: Refers to Grade eight (8) and nine (9). 

J .8 Summary 

Legislation such as the 1 ational Heritage Act. 2004 (Act o.27 of 2004) and the 

vCirious U ESCO conventions. which mnibia has ratified. symbolise the impo11ance 

which amibia places on the preservation of heritage in amibia. Educa tion is the 

primaty arbiter through which the future generations, and learners in particular. can be 

sensitised about topics relall::d to heritage conservation and preservations. Heritage 
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~dueation will :-.trengthen th~: s~nS\.' ora shar~d '\amthian identity. In the next ~hapter. 

th~ r~s~ard1o.:r will im e-.tigat..; difkn:nt sources in th~ literature 10 shed light on the 

r..:scan.:h questions. 
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2 LITERATURE REVIEW 

2. 1 INTRODUCTION 

The focus of this chapter is to review existing literature on the subject of study. Due 

ro limited literature in amibia on the topic of interest. literature was drawn from 

studies done in other countries. but a brief review of the existing though very limited 

literature on amibia will be provided. The researcher begins by presenting the 

theoretical framework on which this study is based. followed by a discussion on the 

concept of heritage and heritage education. fw1her followed by a description of the 

importance of introducing Heritage Studies as a subject into the JSC Curriculum and 

then concludes with an analysis of the current .ISC syllabus. looking at the incorporated 

Heritage related themes since the review of the .JSC curricu lum in 20 14. 

2.2 Theoretical framework 

This study is based on the conservati sm ideology. Edmund Burke is believed to be the 

father of the conscn at ism ideology. According to Haywood ( 1991 ) ... conservatism 

shares a desire ro conserve something .. p.133. Sargent (2006) supports this when he 

artrues that conservatism is the tendency to preserve those things that have evolved 
0 

over thousands of years and should be transferred to the future gener<Hion. In the 

common sense approach the meaning of the doctrine is literally given in the verb 

··conserv e··. 
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Sargent says: 

··The second characteristic or conservatism. a reverence for trad ition. is 

composed of a number of subsidia1y points including traditional morals 

standards religion and the assumption that the longer an institution has ex isted. 

the more likely it is worth preserving. Conservatives do not reject reason 

completely. but they would rather trust tradition because they believe that 

trad ition contains the accumu Ia ted wisdom or the past generations p. l 26"'. 

1 r used appropriately and in the context with the amibian education system. this 

ideo logy will enable learners to appreciate the national heritage, preserve it and pass 

it on to the next generation. Oakeshon (as cited in Alexander. 20 13) explains 

conservatism as holding onto something which already exists. In the context or this 

study. it can be argued that the Namibian Government, through the Ministry of 

Education. A1ts and Culture. teachers and N I ED as well as institutions of Higher 

learning. should coordinate effo11s to promote heritage education. If the country's 

heritage (museums, heritage sites oral traditions. traditional beliefs and practices) is 

not pcll1 or our curriculum. learners including the present as well as the future 

uenerat ion wi II have no kno'"'·ledge about Namibia· s heritage neither wi II thev 
::::-

appreciate it. 
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Wilson ( 1941 ) explai ns conservatism as follows: 

··Conservatism sees <.:ontinu ity in hi:nory, continuity in fimc!Clmental s, 

simi larity between periods, blends into the con<.:ept of repetition in 

his tory ....... Emphasis becomes simply a eli fferentiation in continuity:· p.40 

Unders!Clnding of this theory can be helpful when trying to incorporate our heritage 

into our national curricu lum. As Wilson ( 1941 ) maintains that conservatism wishes to 

preserve the past. the theory places emphasis on the continuity of hi story. In the context 

of this study, it can be argued thClt stakeholders in the education fi·a ternity should stri ve 

to preserve heritage, which can be nationaL regional or community heritage. This be 

CCl n achieved through public education and raising awareness on heritage in our 

communities. Understanding of this theory can be helpful to teachers and communities 

as they will utilise their local community as learning workshops and their built heritage 

as primnry teaching apparatuses. 

2.3 Heritage and Heritage Education 

2.3. 1 What is Heritage'? 

c01·sanc (2005) defines herituge as .. knowledge. a cultural product and a political 

resource .. p.30. Heritage is further classified into tangible heritage (things that you 

can touch) and intangible heritage (songs. beliefs and customs) that are passed down 

fi·om one generation to the next (Corsanc, 2005 ). 

According to UNESCO (Http://pOita l. uncs<.:o.org). Cultural and natural heritage is 

cldined as a wide-ranging umbrella model compri sing or culturaL naturaL tangible and 

intangible elements. 
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2.3. 1.1 Intangible Heritage 

Arti<.:lc 2. 1 of UNESCO's 2003 ·Convenrion l'or the Safeguarding or the Intangible 

Cultural Heritage· defin~s thl! concept or ·intangible cultural heritage· as follows: 

..... the practices. representation. knowledge. ski lls - as the instruments. objects. 

artefacts and cultural spCices associmed therewith - that communities. groups. and in 

some cases. individuals recognize as part of their cultural heritage. This intangible 

cultuml heritage. transmittcd from generation to generation. is constantly recreated by 

communities and groups in response to their environment. their interaction with nature 

and their hi story. and provides them with a sense of identity Cine! continuity. thus 

promoting respect tor cultural diversity and human creativity:· 

Article 2.2 of the UNESCO' Convention further states that intangible cultura l heritage 

occurs in tive different domCiins: 

(a) Oral traditions and expressions. including language as a vehicle of the intangible 

cultura I heritage; 

(b) Perlorm i ng arts: 

(c) Social practices. rituals and festive events; 

(d) Knowledge and practices concerning nature and the universe: and 

(e) Traditional cra ftsmanship. 

2.3. 1.2 Tangible Heritage 

The Protection or World Cultural and Natural Heritage convention. adopted by the 

General Conference of U SECO on 16 ovember 1972. defines cultural heritane as ;::> 
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monuments. sites. groups or separate or connected building which arc of outstanding 

uni versa l value from the point of view of history. art or science. Article 2 fu11her 

defines natural heritage as natural features. geological and physiographical formations. 

natural sites or outstanding un iversal value from the point of view or science, 

conservation 

2.4 Heritage Education 

Hunter ( 1992). defines heritage education as a teaching and learning approach that 

exposes learners to their cu ltural heritage (oral hi story. built environment and 

community practices). Furthermore. it allows learners to be actively involved in the 

exploration or their cultures and thereby deepen their understanding or their 

communities. 

A further detinition (No: R (98) 5 ( 1998)) is adopted by the commi ttee of Ministers 

of the European Council (as cited in (Simsek & Kesici. 20 12.) and de tines heritage 

educat ion as "A teaching approach based on cultural heritage. incorporating active 

educational methods. cross- cunicular approaches and a partnership between the fields 

of education and employing the widest variety of modes of communication and 

express ion .. p.38 17. 

Grever and Box tel (20 II ) explains heritage education as activities done by leamers 

and teachers that allow learners to examine the ir past. Such activities include amongst 

others. visiting museums. historical places and engaging learners in hi storical 

interrogation. Similarly. Patrick ( 1992) states that "Heritage educa tion ref'ers to 

learning activities that use hi storic sites to better understand history and culture ... p4. 

In support of heritage education. Hatch ( 1988) states that: 
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--In the shon hiswry ofheritnge education. enough e' idence exists. At the elementa1y 

school leveL these students have already begun to forge an acti\'1;! vision of the historic 

environment. no longer ,·iewing it as dull and undifferentiated scenery, but as n place 

of meaning. To link heritage education more directly 10 historic presen·ation "ill 

r'l:qui re deliberate concentrations between themselves and society. for it is here within 

the ne.xu~ or an indi\ iduars rt!sponsibilit~ to the en\lironmentthar these students nla\' 

come to sec their roles in maintaining the aesthetic. historical nnd ecological 

\vholeneSS or their COllllllll ll ity' s historic neighbomhoods ... p7. 

2.5 Importance of heri tage education 

In order to foster the irnpo11ance of heritage in our daily lives, there is a need to 

inculcate the responsibility of preserving this heritage in school learners. Recent years 

have also seen a number or writers emphasising the importance of the integration of 

heritaoe education into the education Cli!Ticulum. 
0 

Like most countri es in the world, Namibia has its own history and unique diverse 

cultural hcritage. Sadly, the appreciation of this heritage remains low as evidenced by 

the degrading or certain monuments or historical signi licance such as the 

Rcitcrdenkmal. The Reiterdenkmal statue hCls on several occasions been a subject of 

controversy. The Reiterdenkmal. also referred to as the equestrian monument by some 

writers. is amongst the oldest statues in Namibia. It was erected in 1912 and 

proclaimed a national monument in 1969. In 2013 it was removed ti·om the original 

site in front of the Alte Fcste in Windhoek and replaced with the current genocide 

statue and that of the founding Father, Dr Sam Nujoma. Moreover, the statue 

( Reiterdcnkmal) was deregisterecl as a national monument. Section 40 or the ational 
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Heritage Act makes provision tor the removal of items from the National Heritaoe 
.::> 

Register (Act o. 27 of2004). 

The Reiterdenkmal removal attracted mixed feelings amongst amibians. Some 

Namibians rejoiced at its removaL while others expressed disappointment with the 

manner in which it was remo\ed. The then Minister of In formation and Technology . 

.Joel Kaapanda. stressed that the statue should be removed ti·om its original place and 

should be rather con tined in a rnu eum (Shipale. 20 15). AndreHs Vogt. a amibian 

historian. stated that the removal of the Reiterdenkmal statue reflects the government ·s 

i nscnsitivity towards the country· s heritage. He described the gtn ernment · s action as 

"barbaric and short-sighted" emphasising that the Gennans. just like any other citiLens. 

hm·e the right to a place in the country's heritage (Tjihemuna. 2014). 

According to unuhe (2014). President Hilikepunye Pohamba made remarks that the 

Reitcrdenkmal is the biggest symbol of colonialism. however Shiningayamwe (20 15) 

pointed out that the Reiterdenkmal is not only the biggest symbol of colonialism. but 

also the best symbol with which Namibia· s long history or the war of national 

resistance could be interpreted. This would provide the future generation with an 

opportunity to learn about the amibian history not only ti·om books. but also by 

havinu a chance to come into contact with the realia (original matter) of that period. ;:;:. 

The devaluing and degrading or heritage can perhaps be attributed to what 

Pimonsathean (2007) notes. that the meaning of heritage has tended to be interpreted 
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as an ancient site or buildings. It could also mean. and espe~.:ially in our case, that 

people don ·t associate'' ith what is preserved on the Notional I kritagc Register. 

Grirtith and Ivy ( 1991) explain, the aim of heritage education is to assist learners and 

teachers to connect their curriculum to the lifestyle of their communities. Teachers 

could therefore usc ancient buildings and other resources around the communities to 

enhance student"s learning in heritage related issues. In addition. school children are 

custodians of promoting and passing on heritage to the future generation and teachers 

should therefore instil in the young generat ion a sense or community pride and spirit 

and offering classroom experience that benelits the entire community. 

Similarly. Hatch ( 1988) explains that Heritage education advances the interpretation 

of the con~.:ept of heritage prescrv<Hion by introducing school programmes and subjects 

aimed at encouraging young people to view their communities and surroundings as 

learning resources for finding information necessary for expanding their skills and 

knowledge. Long term commitment should be made to fund school programs aimed at 

heritage education. mainly targeting the teachers who can be possible transmitters of 

knowledge to the learners. 

In the same vein, (Rabceh et al.2017) equally put emphasis on the integration of 

heriwge into the curriculum by highlighting that heritage educates the communities 

about their cultural roots, beliefs and ethics and that is what defines individual and 

national identity. They f'ut1her added that the young generations arc the possible 

transmitters of this heritage to the future gencr<llion, hence students should be 

encourauecl to take a more active role in the preserva tion and conservation of our 
0 
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heritage by increasing their knowledge 111 heritage related areas such as va lues, 

tradition and heritage sites. 

Bauer, Alm:ns, Dessd. and Wouters (n.d) explain why it is necessary to study heritage 

education Firstly Bauer, et al. ( n.d), argues thm heritage education promotes lanumwe . 0 0 

acquisit ion; our indigenous languages arc part or our intangible heritage and n very 

important tool in communicating our heritage. Language is an essential instrument in 

translatin" our hcriHH.!.t: into books. storylines and Iiles. As l~u· as indiuenous lannuaue o - o • e :::. 

is concerned. in 1992. the Ministry of Education and Culture in amibia created a new 

Language Policy for schools which gave learners the oppo1tunity to learn in their 

mother tongue. The policy outlined that leaners should be taught primarily in their 

home lanuuaoe in Grades one to three, further indicatint?. that home lanouanes shou ld 
0 0 ~ :::. 0 

be prO\ ided throughout their formal education. 

Bauer, ct al. (n.d ) further states that heritage education promotes skills. sc ience and 

technology: ·Heritage becomes ·applied sciences' lor the students to unra\'el. sciences 

become the lield of discoverers, technology that of inventors. fi·om which students may 

derive motivation to to llow their footsteps ... ·p. IS. In addition to th is. heritage 

educa tion e\'okes ent repreneurship: Certain countries have come to utilise their diverse 

cultures and heritage as a means or income lor the communities through heritage 

education and can thus be vital in revealing examples or the past with relation to 

cultural entrepreneurship. Promotion of cultural tourism is of utmost imporwncc 

especially with the effect of climate change which oli:en results in drought and 

sometimes lloocl. Learners shou ld be educated on how to make a living out of their 

cultures and traditions. 
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Lastly. heritage education stimulates cultural expression. Cultural expression 

enhances creative thinking and learning. Heritage education offers examples of 

required good practices (Bauer. et al, n.cl). 

The Ministry or Basic Education, Sports and Culture's Policy on Arts and Culture or 

the Republic of cunibia (MBESC. 200 I) provides that "Our s<::cond goal is to safe 

guard. extend and promote our physicaL linguistic and spiritual heritage. It is this 

heritage that provide us with our unique amibian and Afi·ican identity, and which is 

the foundation tor our development .. p3. It is therefore of utmost importanc~ that 

school programmes aimed at fulfilling this goal are designed and implemented ti·om 

an early stage or our school curricu la . More importantly, heritage educat ion is a way 

through which the nation· s multicultural heritage can be presern~d. Therefo re. courses 

should be designed to enhance teachers· knowledge regarding heritage in order to 

promote susta inable preservation or the national heritage. 

Heritage is important in understanding the story of amibia (its history. identity and 

its people). As a community. we share the rt:sponsibility to identify and respect what 

is important and pass it on to the future generation or else we risk our culture and 

tradition being eroded by globa lisation. Heritage sites also contribute to the quality of 

life and cultural identity of our community. Utilising and revitalising our heritage sites 

can assist local economy through employment oppottunitics and by genl!rating 

additional revcnul! through tourism. Masoga and Kaya (2008) agree wi th the above 

statement b,· stat ing that "\\'ith the \\Orld rapidly bl!coming a global village through - ~ -
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pressures of international trade. information highway and other Ioree of'globalisation. 

Africans arc increasingly raising questions about the future or their rich and diverse 

cultural heritage .. p 1-1-2 . 

Likando (20 15) points out different approaches on hm.v heritage education can be 

incorporatt.:d in the school curriculum. Firstly. he states that heritage education can be 

treated as a subject on its own, in order for it to get adequate emphasis. Secondly. 

heritage educmion can be infused into other existing subjects such as Geography. A11s 

and Hist01y. The researcher however believes that heritage education tends to be 

O\ crlooked when it is incorporated in other disciplines. l ienee the purpose of this 

research is to explore possibilities of integrating heritage education as a core subject. 

and not just as a topic in other subjects. This would help leamers to explore their 

heritage and understand the fundamental elements of the amibian natural and cultural 

heritage. 

Despite the impo11ancc of integrating heritage education into the curriculum, Patrick 

( 1992) warns us against the live pitfalls that should be avoided when infusing heritage 

education content into the curriculum. On the pitfall of elitism. Patrick ( 1992) states 

that elitism focuses on the elite group of society. hence the heritage promoted is more 

distorted, because the emphasis is on a certain culture. group and social ligures of the 

society and excludes the majority. Often. such a one-sided representmion becomes 

uninteresting to the students because it is not inclusive. Patrick ( 1996). adds that that 

hcritag<.: education should denote a plural society. the curriculum should promote unity 

<md diversity in the society. and the heritage curriculum should respect and honour the 

heritage of the marginaliscd by recognising them as equal members of the society. 
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According to Patrick ( 1996). another pitfall that should be avoided is loca lism. stating 

that the connection between local. regional and national heritage should be emphasised 

and the curriculum should a\·oid too much locus on the local heritage only. 

Romanticism is another pitfnll which the heritnge curriculum should nvoid ns it 

involves the selectivity or certain parts or the past. The pnst shou ld be presented the 

way it is without excluding certni n chnpters. pmticularly those that nre believed to 

conmin bnd history or heritage. In addition to this and with regard to anti-

i ntellcctual ism, (Patrick 992) explains that n curri culum that is designed for 

commercial and promotional purpose should be avoided. 

2.6 Heritaoe education in Na mibia: some experience to date 
b 

MoE (20 1 0. pI ) delines curricu lum as a · li·ame\\ ork t(>r devising syllabuses. learning 

materials nnd textbooks to be used in various subjects and areas of teaming. from 

\.\'hich teachers· scheme of' work and lesson plans can be developed. so that the goa ls 

and aims \\ill be put into practice in a consistent manner·. It is important to include 

amibian heritage into the JSSC comprising of teaching materials that aims to 

strengthen the opportunities tor teaching about amibia·s heritage. By so doing we 

nim to culti vate the importance of caring lor our nmural and cultural resources in our 

young people. 

The curriculum should nlso include visiting heritage sites. For instnnce. learners in th~.: 

Kunene Region cou ld go lo r excursion to sites such as Petritied Forest National 

herita nc site nnd Twyfelfontein World heritage si te. Other activities could include 
~ 
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\'isiting resource centres such museums and other historical and cultural sites 111 

Namibia. In addition to practices such as cultural festivals. oral traditions should be 

promoted at both local. regional and nmional level. It is through initiatives such as 

heritage education where learners can explore their heritage and gain knowledge and 

experience about the preservation of their cultural and natural heritage. 

According to Kayunde (20 17), the Ministry of Education. At1s and Culture launched 

the School Culture Club (SCCD) lor de,·eloping the National policy guide: 

··With the SCCD national policy guide. the ministry wants to make sure arts 

and culture are taken seriously and incorporated in the mainstream 

cu rriculum ..... The book a I so otTers guide! i nes to teachers on ho\\' they should 

make cultural and historical lessons more exciting for pupils:· ( Kayunde.20 17. 

pA). 

Elano and Silvester (20 II) argues that the amibian curriculum does not clea rly brincr 
0 0 

out the hcritclge aspects hence. there is a need for the expansion of the heritage content 

in the curriculum. These recommendations were done in the working document 

prepared lor the National Institute ~or Educational Development ( JED) highlighting 

ways in which heritage can be inset1ed into existing curriculum. For instance. in the 

History subject. the early history of Kavango and Caprivi (now Zambezi) is not 

sufficiently covered. In addition. there is a need to develop new classroom mnterinls 

aimed at teaching about local and regional heritages. with Twyfelfontein rock 

engravings being a typica l example in this regard. In the Physical Science subject, 

there is a need to relate certain topics to traditional knowledge and skills. In the 

Religious <mel Mora l Educarion subject. original amibian spiritual beliefs are absent 

20 



throughout the junior secondttt)' phttse. In the Design and Technology subject. ··A 

handbook should be developed using examples dnnm Ji·om amibia·s cultural 

heritage to expiCiin design concepts. The handbook will thus give learners an awareness 

of amibia ·s cultural heritage at the same time explaining concepts that need to 

understand for this subject .. (Elago &. ilvester 20 II. p.l9). 

8Cised on the above-mentioned recommendations. an Clttempt was made to include 

hcritCige related topics in the .JSSC when it was reviewed in 2014 and 2015. For 

instance. in the Grade eight (8} History syllCibus which was implemented in 2017. two 

new topics which directly speak to the concepts of heritage were introduced as 

indicated in Table I. 

Table 1: Grade 8 History syllabus 

Topics Genera l objectives Specific objectives 

What is heritage? Understand what is heritage Deline what heritage is'> 

Why do we study heritage? Understand the significance • Name heritage 

or heritage. 111 amibia 

• Explain 

importance 

hcritCige sites 

amibia 

Source: Mmtstry ol EducCitton. Atts Clnd CultUJ C (2014. p.9) 

It is clear from table 1 thm the topics introduced Clre brief and therefore do not enrich 

learners· knowledge and skills in the tidd of heritage. In the Grade eight (8) and nine 
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(9) Arts syll<~bus. the concentration is on oral tradition <1nd pertorming arts (MoEAC, 

2015) Cine! to give an illustration. here follows some of the general objectives in the 

Arts syllabus: 

• Dance: ·appr~ciate how bod~ movement and pallerns can be used t0 dance and 

communicate. · p.ll: 

• Drama: ·apprec iate the possibilities of the voice and sound.· p.9: and 

• Music: ·Explore a varied r~p~rroire of songs in differenr ' ernaculars. · p.12. 

The selected objectives indicate an exclusion of other elements of intangible heritage 

such as social practices. rituals and festive seasons such as the ·Oshituthi 

shomagongo ·, maiUia ti·uit festival which is a celebration of unity amongst the seven 

Aawambo communities of northern Namibia through the consumption of the 

·omagongo · beverage made from marula fruit. The festival was inscribed on the 

representative list of the Intangible Cultural Heritage for Humanity knowledge and 

practices concerning the universe in 2015. While the aspect of traditional 

craltsmanship is also absent from the Arts syllabus. this element ts particularly 

important in creating employment and encouraging learners to take part in cultural 

tourism. The focus cou ld be more on transtcrring the sk ill s and knowledge about how 

to make cran products. Crafts could be an important conrributor to a country ' s 

economy. 

Schools should be encouraged to explore local resources such museums, heritage sites 

and architectures as learning resources. Moreover, activities tailored towards the 

practices and expressions of cultures. most of which cannot be put in museums. should 

be promoted. 
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Knowing thm schools arc mostly challenged with teachi ng and learning resources. 

Mendoza .. Baldris and Fabregat (20 15) outline methodologies that could be used in 

heritage education in an intonna l context. Firstly. tour guiding: tour guides are very 

useful in disseminating info rmation on heritage sites. However. they warn that i r tour 

guides are not well trained and knowledgeable about the site they are presenting, this 

method can be a disadvantage to those acquiring such information. Audio guides is 

another method which can be used to facilitate the educa tion process. 

Mendoza et al (20 I 5) explain that information on heritage related topics can be 

recorded and made available in museums and other pl(lces or heritaoc sinnilicancc 
b b ~ 

further encouraging that such recordings should be made available in numerous 

languages. Lastly. interactive screens: Interacti ve screens is a method whereby screens 

arc connected to the computer. This method enables people to interact and lind 

info rmation about plnces. Various agencies in the heritnge sector can be encouraged 

to deve lop or share materials on amibia · s heritage which can be used as teaching 

materials in schools. 

This research therefore aims to raise awareness about the importance of incorporating 

Heritage Swdies as n subject into the JSSC in Namibian schools as crucial to the 

heri tage and identity of ami bians. The most effec ti ve way or raising awareness about 

the apprec iation. conservation and promoti on or amibin ·s culturnl and natural 

heritage is through education. 
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Summar~' 

The literature re\ iew part carries some weaknesses: firstly. not enough research has 

been done with regard to the significance of H~!ritage Studies into the school 

curriculum especially li·orn the teachers· and learners· perspective. More local and 

regional research is sti ll required in a range of issues such as raising awareness through 

public and community edw.:arion. Despite these shortcomings, there is some strenoth 
::0 

in the literature review. Various authors on the subject of this research have pointed 

out that there is need for heritage education to be introduced in public schools. 

emphasising that the younger generation should take a lead in heritage conservation 

and preservation. 

Above aiL in order tor the country to preserve its heritage successfully and accomplish 

its goals as outlined in the National Heritage Act 27 of 2004. preservation concepts 

need to be introduced to the amibian chi ld at an early stage. In addition. heritage 

education ti·om an early school stage also help learners develop sensitivity towards 

their heritage as they develop an understanding of their own cultures and that or others 

and this encourages them to actively participate in the promotion of heritage. The best 

way to get the preservation and conservation aspects and methods and improve public 

understand ing is to introduce Heritage Studies in pub I ic schools. This wi ll reinforce 

the role or learners in the promotion and protection and transmission or heritage. 
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3 RESEARCH METHODOLOGY 

3. 1 Resear·ch Design 

Research design is ddined as a broad plan lor data col lection in an empirical research 

project. It is thus aimed at answering research questions and consist or the data 

collection procedures. research instruments and sampl ing technique that must be 

employed in that pat1icular research ( Bhattcherijee, 20 12). 

This study used a mixed method research design. which employed both qualitative and 

quantitative approaches. The quantitative approach was used to co llect data from 

learners through questionnaires and qualitative data was used to get an in-depth 

perception ofTeachers on the significance of heritage into the curriculum. 

Cresswell and Clark (2006) defines the mixed method research design as follows: 

.. Mixed method research is a research design with philosophical assumptions 

as methods or inquiry. As a methodology. it involves philosophical 

assumptions that gu ide the direction or the coll ection and analysis of data and 

the mixture of qualitative and quantitative approaches in many phases in the 

research process. As a method. it focuses on collecting. analysis and mixing or 

both quantitative and qualitative data in a single study or series of studies. Its 

central premise is that the use or quantitative and qualitative approaches in 

combinmions provides a better understanding or research problems than either 

approach nlone .. p.5. 
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This cksign was perceived as the most suitable lor the study. lt captured the 'iews and 

perceptions of' various groups on the signil·icanccs o f' integrating Heritage Studies as a 

school subject into the .Junior Secondaty School Curriculum. 

3.2 Population 

The study consisted of' two Junior Secondary Schools. The two schools arc Welwitchia 

Junior Secondary School and Cornelius Gorcseb High School. falling under the Outjo 

Circuit, located in Khorixas town, Kunene Region with a combined population of three 

hundred and seventy tour (3 74) Grade eight (8) learners and tourteen ( 14) Grade eight 

( 8) teachers. 

3.3 Sample and Sampling procedures 

A sample is de tined as a portion of a well-defined population that is used in the study 

(Ary et al. 2014 ). Kothari (2004) equally states that a carefu lly chosen respondent 

make up what is known as a sample and the selection process is called the sampling 

technique. 

This study employed purposive and random sampling method. The two schools were 

purposively selected because they are the only schools with the junior secondary phase 

in Khorixas. The Grade eight (8) learners ·were chosen because they have H istoty and 

Arts as compulsory subjects which contain elements of heritage. The Grade eight (8) 

teachers chosen arc those who are currently teaching Arts and History subjects which 

contain elements of heritage. 
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In purposive sampling the researcher choses the population based on who they think 

will best represent members of the population. therefore the judgement of the 

researcher plays a significant role in this sampling design (Kothari. 2004). 

Accordino to Arv ct al. (20 14) .. purposive sampling. also referred to as J'uducment ::;, . ::;, 

sampling. the sample clements judged to be typical or representative. arc chosen from 

the population .. p.l69. Ary et al. (2014) further explains that purposive sampling is 

more common in qual itative research because it helps the researcher gain an in-depth 

understanding into the area of their studies. 

From a population or fourteen ( 14) Grade eight (8) teachers. six (6) teachers \\Cre 

purposively selected. comprising of three ( 3) li·om each school. From a population of 

three hundred and seventy rour (374) Grade eight (8) learners. a sample or rorty (-1-0) 

Grade eight (8) learners were randomly se lected. comprising oft,venty (20) from each 

school. The researcher made use of the Grade eight (8) class lists to randomly select 

the learners who participated in this study. At each school. samples were drawn by 

placing learners· names in a small box and blindly se lecting twenty (20) learners from 

each group. Learners were selected from one c lass group at each school rather than 

selecting few lea rners from each class group. A tota l of forty (40) lea rners and six (6) 

teachers participated in this study. 
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3.4 Data collection Instruments 

3.4. 1 Questionnaire 

The study employed close ended (four-point Likert rating scale) and open-ended 

questions to gather data on learners· expectations of the role of schools in the teaching 

of heritage. 

The questionnaire was dived into three sections; Section I dealt with the biographical 

information and consisted of two questions. Section 2 comprised of statements on the 

perceptions of learners on the impot1ance of integrating Heritage Studies as a subject 

into the junior secondary school curriculum and consisted of 8 questions. Section 3 

consisted of five open ended questions were learners were allowed to express their 

opinions on the role of schools in the teaching of heritage. 

3.4.2 Individualized Semi-S tructured Interviews 

A semi-structured interview was used as an instrument for collecting data from the 

teachers. Interviews are one of the commonly used methods of obtaining qualitati ve 

data. Interviews are used to collect information from the research participants about 

their views, beliefs and positions regarding a pat1icular topic (Ary et at. 2014 ). An 

interview set up consist or an interviewer. interviewee and a set or predetermined 

questions and a recorder since the process involves ask ing and answering questions 

orally (Kothari, 2004). 

28 



The interviews allowed teachers to explain and give an in-depth description on the 

signilicance of integrating Heritage Studies into the .Junior Secondary Curriculum. The 

researcher used an interview gu ide to interview the teachers. Interviews with teachers 

were conducted strictly via appointment. 

3.5 Data collection procedures 

The researcher obtained permission to collect research data through ethica l clearance 

fi·om the University of amibia (see Appendix A). Permission to collect data was 

requested from the Permanent Secretary of the Ministry or Education (see Appendix 

D). and from the Kunene Educational Regional Director (see Appendix B). 

Permission was also obtained fi·om the principals of the two schools. The purpose and 

research ethics were explained to the school principals and participanta (sec Appendix 

D ). The researcher visited chools to arrange suitable time slots on when to administer 

questiormaires and conduct interviews with the learners and teachers respectively. The 

researchers ensured that the questionnaires were completed by the learners and 

collected from them on the same day. 

3.6 Data Analysis 

The data col lected from the questionnaires were analysed using frequency tables. 

Thematic technique was used in analysing the qualitative research data. Braun and 

Clarke (2006) describe the thematic technique as a method for identifying. analysing 

and reporting patterns (themes) within data. Boyatzi ( 1998) explains that the 

researcher develops themes that serve as labels fo rd i l'lerent sections. This allow data 

29 



to be summarised to key ideas. Rifle, Lacy and Fico 1998 (cited in Atkinson, 20 17) 

state that ··the researcher looks lor certain terms or themes within a text. counts the 

number of instances in which those terms or themes emerge and utilises statistical 

anCilysis to discover if the recurring use of terms or theme is significant .. p.48. The 

researcher studied the data carefully and organised them into themes according to the 

research questions. 

3. 7 Ethica l Consideration 

The researcher obtained an ethical clearance certificate from UNAM's Research and 

Publications Committee (see Appendix A). Additionally, the researcher souoht 
0 

permission from the Kunene regional directorate (sec Appendix B) and school 

principals of the selected schools. Minors (Grade eight (8) learners) are in particular 

chosen to participate in this study because they are the ones that nonmtlly visits the 

heritage sites and have potential of managing these si tes in the future, learners are 

1 ikely to make career choices in the field of heritage and finally the outcome of the 

research will be beneficial to the learners since the study is related to the possible 

change in curriculum. 

Since some participants of this research were m1nors, an informed consent was 

obtained from their parents (see Appendix E), this was done by writing letters to the 

parents of' participating learners. Parents were thoroughly informed about the purpose 

of the study. 

Due to the nature of the study. participants were given assurance that they wil l not be 

exposed to any physicCII or emotioMI hCinn. Fur1hermore, participants were informed 
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that their p<lrticipation is 'olunwry and that they arc at liberty to withdraw from the 

study at any time without being penalised or prejudiced in any way. The participants 

'' cr~ given full information about the purpose and objectives of the study in order to 

enable them to make an informed decision on whether to participate in the research. 

The information provided by the respondents was treated with the utmost 

confidentiality and anonymity. The participants· names did not appear on the intervie\\ 

guide. questionnaire or in the final thesis report. 

The researcher was honest and reported on the process accurately and with integrity 

and acknowledged all the sources used. Data collected \\as stored in the researcher· s 

personal computer. with a password only known to the researcher and will be 

destroyed alier the thesis has been evaluated. All research tindings were presented in 

a confidential manner and no identi tiable information was disclosed to the public. 

3.8 Summary 

This chapter explains and describes the methodology of the study by explaining the 

populat ion. sample cllld sampling procedure. The sample of this study consisted of 

fony (40) Grade eight (8) learners and tour (4) Grade eight (8) teachers. The chapter 

discusses how the questionnaires were used to collected data lium learners and 

interviews to get in depth opinions fi·om the teachers. The chapter also outlines how 

delta is analysed and discussed issues related to ethical consideration. The next chapter 

presents the findings from the questionnaires and inten iews conducted. 
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4 RESULTSANDINTERPRETATION 

4. 1 INTRODUCTION 

The results of the im·estigMion of the data gathered fi·om semi-structured interviews 

and questionnaires obta ined during the course of the study are discussed in thi s chapter. 

The participants were selected from two schools in Khorixas orte ring the .Junior 

Secondary School phase. The purpose \vas to assess thei r views on the integration of 

Heritage Studies into the .Junior Secondary School Curriculum (.JSSC). The results 

obtained are presented according to the questions of the study. The lirst section deals 

with biographical information of the learners. while the second section focuses on the 

findings of the views of the learners on the integration of Heritage Studies into the 

.JSSC and the third section reports on the views or teachers gathered through the semi­

structured interviews. 

4.2 Biographical information of Participants 

4.2.1 Gender 

A total number of tor1y (-W) learners took part in the study. of ... vhich twenty-one (21) 

were male and nineteen ( 19) were fl.:male. 
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Ta~,Je 2: Gender of participating learners 

Category Quantity '% 

21 -? -)_.) 

Male 

Female 19 47.5 

Total 40 100 

A total number or four ( 4) teachers took p<llt in the study of which three (3) were male 

and one (I) fema le. 

Table 3: Gender of participating teachers 

Category Quantity 'Yo 

Male 
..., 
.) 75 

Female I r _ ) 

Total 4 100 

Table 4: Age of participating learners 

Age gr oup Frequency 

Undl!r 1.1 I 

13 )() JO 

17 20 9 

Above 20 -

Tota l .tO 
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Table 5: Age of par·ticipating teachers 

Age group Frequency 

Undl!r ~5 . 

~5- ~9 ~ 

30 - 3~ I 

35 -.19 -

~0 - ~5 -

~5 - ~9 I 

abo'.: ~9 + 

Total ~ 

4.3 Perceptions of lea rners on the importance of integrating Her·itage Studies 

as a school subject into the j unior secondary school cu rriculum 

The following arc findings with regard to learners· perceptions on the importance of 

integrating Heritage Studies into the amibian .JSC Curriculum. A lour-point Likert 

sca le was used using st rongly agree. agree, disagree and strongly disagree. Table 6 

shows the participants' responses on the eight (8) statements that required Grade eight 

(8) leaners to indicate their level of agreement. 
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Table 6: Perceptions of Learners on the signit1cance of Heritage Studies 

Statements StronaJy Agrer Disagree Stronnh· "' . "'· 
lll!l'<.'<' d isa2ree Total 

Fr Fr Fr Fr 

I. Heritage Studies is an '!.7 13 0 0 -W 

important ..;ubj~ct tor th~ futu r~ 
of all leaner..;. 

.., All karn~r:. at Junior 
Secondary k,·el should han: 9 21 7 ' -W .~ 

Heritage Stud i~s as a 
compul..;ory .;ubject. 

' ·'· Heritage Studi~s is an 
i m ponant asset to 1 he 
community and it encourages 

19 17 3 I 40 

School- Community 
Pann~r,hip. 

4. Integration of Heritage-Studies 
into the curriculum will help 24 12 -1 0 40 

students explore their historical 
and cultural Heritage. 

5. Transmilling heritage' alue:. to 
young peopk will foster 6 2-l R 2 40 

awareness and tolerance of 
cultural di,ersity. 

6. Heritage Swdies can build 25 1-l I 0 40 

learners ·self-esteem and pride 
in self. community and cu ltural 
H~ritagc. 

7. Herita!!C Studies" ill offcr 
!<!arne~' learning opportuniti.:s 15 16 R I -!0 

that value each students· life 
and experience. 

R. Kno'' ledge in the tield of 19 
Heritage" ill as:;ist learner" in 15 2 -l -!0 

ut ilisi ng and revitalising th..:ir 
heritage p lac~s to crea~~ 
emplo) mcnt opportunlltcs 
throu!!h touri:.m. 

Key = Fr means frequency 

35 



As seen in Table 6, a signi licant number ol' 27 (6 7. 5%) learners ·strong!~ agree· that 

Heritage Studies is an important subject for the future of all learners. while 13 (32.5 

%) merel) ·agree·\\ ith the statement. About 9 (:22.5%) of the learners ·strongly agree· 

that all leaners at Junior Secondary level should have Heritage Studies as a compulsory 

subject and a signifi<.:ant number of 21 (52.5%) learners ·agree· with this statement. 

while 7 (17.5°1o) ofthe learners ·disagree· <1nd 3 (7.5 %) ·strong!) disagree·. 

In support of the result. Hatch ( I 988) states thM: 

··Hcriwge Education introduces much broader and deeper meaning into the 

message of preservmion. Framing the built environment terms of traditional 

academic subjects and often using it in imaginative ways. heritage educational 

encourages youngsters to view their surroundings as lifelong resources and 

places tor finding information. identifying social issues and achieving personal 

meaning ... p.5 

The results in Table 6 also indicate that a signi lic<mt number of 19 ( 4 7.5%) learners 

·strongly agree· tlwt lleritage Studies is an important asset to the community and it 

encouraoes School-Community Partnership, 17 (42.5%) ofthe learners merely ·auree· ' o ~ 

with the statement. while 3 (7.5'%) of the learners ·disagree· and only I (2.5%) learner 

·strongly disagrees·. Table 6 further sho\\s that 24 (60%) learners ·strongly agree· that 

the integration of Heriwgc Studies into the curriculum will help students explore their 

historical and cultural heritage. 12 (30°o) of the learners ·agree·. \\hile 4 ( 10%) ofthe 

learners ·disagree· \\ ith the statement. 
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Furthermore. Table 6 sh(ms that 2-l (60%) or the karners ·a!!ree· that transmittin~ - -
heritage values to young people will foster awareness and tolerance or cultural 

di versity, 6 (15%) or the lcurners ·strongly agree·. S (20%) learners ·disagree· and 2 

(5%) ·strongly disagree·. Table 6 also indicates a significant number of 25 (62.5%) 

learners ·agree· that lleritagc Studies can build learners· self-esteem and pride in sei C 

community and cultural heritage. 1-t (35%) orthc learners ·agree·. ''hile onl) 1 (2.5%) 

of the learners ·disagrees· with the statement. 

The findings arc similnr to thCll of Bawa (as cited in Huibin .Marzaki & Raza k. 20 12) 

who notes that the involvement of young people in heritage is sisrnificant. as it enriches 

them with knowledge and understanding or their heritage and it also helps them 

acquire skills related to conservation techniques. thus fostering the appreciation or 

their heritage resources. 

With regard to whether Heritage Studies will offer learners teaming opp011unities that 

, aluc each student's life and experience, Table 6 illustrates that 16 (40%} of the 

learners ·agree·. 15 (37.5%) of the learners ·strongly agree·. while 8 (20%} of the 

learners ·disagree' and I (2.5%) learner ·strongly disagrees· with the statement. 

incteen (19) (47.5%) learners ·agree· that knowledge in the tield or heritage will 

assist learners in utilising and re,·italising their heritage places to create employment 

through tourism. 15 (37.5°o) ofthe learners ·strongly Hgrec·. while 4 (10%} learners 

Stronul)·' disauree· and2 (5%) ·disagree·. 
::> ::> 

4.4 Responses to open ended questions 

This section will explain data from Grade eight (8) lt:arners· responses to open ended 

questions. At times the qualitative items required the learner to explain their responses 
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in detail. The reason why the researcher decided to have some questions explained 

was to get an in-depth and detailed understanding of the research topic. 

The extent to which elements of heritage could be included in the Junior 

Secondary School Curriculum 

Question 9. Is there a relationship between heritage and your other school subjects? 
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Figure 2: relationship between Heritage a nd other school subjects 

In order to avoid repetition, the researcher decided to summarise responses to this item 

as some of the responses were similar. Figure 2 shows that a significant number of 31 

(77 .5%) of the learners indicated that there is a relationship between heritage and their 

other school subjects, 5 ( 15.5%) 'disagree', while 4 ( 10%) chose to be neutral. The 

learners who indicated that there is relationship pointed out that there are heritage 

related aspects in subjects such as History, where they are taught about cultural 
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heritage and rock an in Namibia with Twyfelfonwin used as an example. Examples or 

eli ffercnt cultures arc also explored in the subject or Arts. and in Agriculture. eli f'ferent 

types of crop production practiced traditionally are explained. Similarly. Hunter 

( 1988) states that the heritage subject content tits certainly into subjects such as 

History and Geography. 

Question I 0. Can you idenllji· all. I' clc.·mellls <?( heritage (heritage sites. mlues. 

practices. hdi~f\) that could he i11cluded in the currellf school curriculum! 

Some learners indicated that traditional beliefs and practices could be included. One 

learner wrote: 

.. A mall does 1101 eat in the pot. othen,·ise he ll'ill11ot get 1//(/JTied. o \1'011/(1// (sic) does 

not cook 11-hile she is pregna111. !(murlwshand dies ('iic). you must 11·ear all hlack. .. 

Others fe lt that traditiona l dances such as the Nama staap · a11d the '1-lerero/Nama 

troops· should be included in the heritage curriculum. whi le others stated that heritage 

sites such as Spitzkoppc. Brandberg White Lady and Etosha National park should be 

included in heritage study materials. 
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Learners' expectations about the role of schools in the teaching of Heritage 

Question 11. Would you say your school is aware of its role as an instrument in the 

transmission and preservation of heritage? Explain, 

Figure 3: The role of schools in heritage transmission 

Figure 3 shows that a majority of 3 I (77.5%) learners 'agree' that there is awareness 

of the school's role in the transmission and preservation of heritage. This is evidenced 

by the fact that their schools take part in heritage activities such as excursions to 

heritage sites and museums, they indicate. Furthermore, subjects such as History and 

Arts contain some elements of heritage that they are introduced to. The schools 

encourage the wearing of cultural attire during cultural events and take part in activities 

such as drama and dance that promote heritage. They further indicated that the schools 

accommodate learners from different backgrounds. 

One learner indicated that "our school is named after an important heritage property, 

We/witchia ". 

40 



Question 12 /Vha! actil·ities are heing undcrwk('ll hyyoursd10olto f?t"0/1/0fe !Jerifage? 

A Majority of the learners (65.5%) indicated that th0ir schools have introduced se\ era! 

acti vities to support the promotion or heritage such as cultural clubs, where they take 

part in cultural dances. poems and dramas. The history teachers also mostly take 

learners to visit heritage sites such as the Petri tied Forest ational Heritage and 

Twyfellontein World Heritage sites. The entrepreneurship day is another aspect were 

learners are encouraged to. for instance. promote traditional food. Other learners 

explained that the introduction of Arts as a non-promotional subject in schools and the 

mere fact that the schools accommodate learners f'l·om all cultural backgrounds 

indicates that both schools and the Ministry or Education are serious about the 

promotion of heritage. Kadlec ( 1997). reveals that formalizati on tours. festi vals and 

programmes aimed at raising awareness are all useful approaches which can be used 

to provide heritage edw.:ation. 
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Question 13. What role can schools play in developing learners' awareness about 

Namibia's heritage? 
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Figure 4: ways in which schools can raise awareness on Namibian Heritage 

A significant number of I I (27.5%) learners indicated that tour visit to heritage sites 

should be promoted, while 10 (20%) ofthe leamers felt that the teaching of heritage 

related themes in schools should be encouraged. One learner wrote; 

"They must come up with subjects such as Heritage, this way we can learn more about 

our history and heritage. " 

Another learner writes: 

"Bringing in of new subjects such as Heritage in the curriculum so that learners can 

learn about their cultures, values and practices. " 
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Scn!n (7) ( 17.5%) of the learners recommend the introduction of culture day at 

schools. while 6 ( 15%) indic<Hed the formation of traditional clubs. Six ( 15%) learners 

did not to provide responses for this item. 

Question 1-t 11'/~r do ~re need to presene our c:c>ullll:r ·s l1eriwgc:! 

In order to avoid repetition. the researcher decided to summarise responses to this item 

as some or the responses were simi lar. Some of the learners indicated that there is a 

need to prcservc the countr) ·s heritagc in order to promote culwral awareness in order 

for learners to be aware of their cultural background. Other learners further explained 

thm the prcservcHion of heri1age prevents the total absorption of modern culture (lnd 

the dying out of current cultural and traditional practices. The preservation of th<.: 

counrry·s heritage will also be beneficial to the future generation . One learner wrote: 

·-ror our/illurc genera/ion. tlwt· need to kno11· ahour their culrural hackground and 

rheir children too. mosrlr ah(J/1/ their culture and tradilion. To i11spire people a/1(1 

11101imte rhc:m to Jake pride in their heritage. ·· 

Other leCirners added that heritage promotes tourism in the country which 111 turn 

promotcs the country's development. Another learner wrote: 

.. fleriwge rhrough tourism gro,, ·s 0111· econom_t·. 
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4.5 Results from the in terviews 

4.5. 1 Perceptions of teachers on the importance of in tegrating Heritage 

Studies as a school subject into the j unior secondar·y school curriculum 

Question l. In your opinion. 11·/wt is !IC:ritage! 

All teachers dctined heritage as what the present generation has inherited from the 

past or what is being constructed tor next generations to inherit. and in addition to 

that the tollowing answers were given: 

• Heritage is a complex term. it includes physical and cultural. tangihle and 

intangihle and tlwt heriwge lws to do 11·ith presen·ingfor.fiJture general ion. 

• Heritage is the ricluu!sS rhat11'e inherir.fi·o/IJ o11r ancestors. 11'1Jic!J 1H' presun ·e 

j(J/· the jilf 11re. It's o11r cultures. our cuslonJs and OJJJ' rradirion inc/JI(Iinv our . . ,:-, 

moral mlues and principles. 

• Heriwge is something that has heen lep he!Jind h_1· our liiiCestors and things 

rlwt t!J e_1· !Ju re discm·en·d and de\'(.:lopcd through custoiiJS, things that th (~ 1 · /J(JI 'e 

heen doing in the olden days like the rock art paintings. and riJings t/1(:\' /J( fl 'e 

disw1·ered like tltu Petrified Forest . .-l/1 in all. things Ilia! 11·e /J(m.' inherited. 

• Things !lwt are kepi. Hisrory ~(1/ie c:1·c:nts tlta! lwppc:ned in lite pas!. 

Question 2. Do you 1hink a/1/c:amers sho11ld s !IJ((I ' l leritage! Gi1't' rmsons ro 

support your mJsll·er! 

All teachers indicated that learners should study Heritage. and their responses were 

summari sed as fo ll ows: 
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Table 7: Teachers opin ions whether all learners should study he.-ita(Jc • t't 

Teacher 

2 

3 

4 

Response 

as long as the heritage that11·il/ he taught is not one sided. it should he 

inclusil·e. l(on~r culturol group is pronwted it m"/1 he criticised 

A II lc:amers should Sf//((\· heritage hecmtse IIOlmdl~n· in schools 1re 

hm·e a prohlem called ill-discipline. 

Heriwge h<:ing the teaching (i custonJs 11·hich includes mles and 

regulations a11d ll'hiclt most(~/' them are hased 011 respect i(fteritage is 

introduced at schools it 11"i!l he l'ety good hecause leamers ll'ill he 

disciplined and respect/ill 

So t!tat leamers can de1·elop pride and realise the sign!fiwnce o/' 

heritage amlto start thinking in terms <~(preserring and co/1.\'C:I'l'ing it. 

the~\· 11eecf 10 kilO\\ ' 1rfwttfteir ({1/Cestors has do11e duri11g !fteir time 

Question 3. Descrihc: your l'iC'Il'S 011 the import aile<! q(integrating Heritage Studies as 

a suhjc:ct into the Junior Secondary School Curriculum. 

The teachers indicated that school learners arc the l'uturc leaders or our country and 

therefore leaners need to be educa ted on the importance of heritage and heritages sites. 

Teacher 1 said that ·the integmtion of' Heritage 5)tudies ll'illmoke them a11·m·e o( the 

need 10 presare this heritage . .fhr instance. in case someone is husy ll'ith illegal 

actil'ities. then t!IC:r 11'011/d report this in order to protc·ct these heritage reso111·ces· 
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Teacher -l added that· the imegra!ion (!FII(•ritage s11ulies is qui1e approprial<' as if could 

expose leomer.,·to !he sign(/lc:ance allached /o things 1rithin herilage ·. 

Question 4. IVIIat purpose ,,·ill the integration of'/teritage as a .wJ?iecf ·'·cn·e! 

All teachers agreed that the integration of heritage as a subject will serve a purpose. 

and highlighted the following: some learners might take up careers in the area of 

heritage such as tour guiding: and the integration or heritage will en lighten and 

broaden learners· knowledge about the national heritage and wi ll encourage and 

motivate learners to preserve this heritage. Preservation o f' heritage will in turn lead to 

tourist attractions which can create jobs for the locals and generate foreign currency. 

Question 5. /VIIat role c:an the integmtion o/'fferitage Studies as o suly'eu play in 

;JreseJTing and 1 mnsmi/1 ing .Vwni hi a ·.) heritage:) 

The teachers pointed out the following roles: 

• The learners who will benetit from the integration will be the future leaders . 

Once they arc educated. we have the assurance that they will preservt: the 

heritage resources. 

• Once the subject IS taught. lea rners will be exposed to va rious 1ssues 

concernmg heritage preservation. Learners will also learn to value their 

heritage by taking ownership of it . The integration of heritage wi ll moti vate 

learners to take up studies in the area of heritage at institution ofhi nhcr lcarninn 0 0 

where they wi II be further educated and sensiti sed about preservat ion 

measures. 
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4.5.2 To what ex tent could clements of heritage education be included in the 

Junior Secondary School curriculum? 

Question 6. Are there ml\' specialfeatures o(heritagc in your school curriculum? If 

yes. gi H' exmnples. 

All teachers agre~.:d that there are features of heritage in the school curriculum. They 

gave the lollowing examples: a) the fact that there arc diiTerent languages taught at 

school such as Klwc Klwe g()lmh. which is an example of intangible heritage; and b) 

in the introduction part of history. learners are expected to knO\.v the different heritage 

sites and arc required to know the different types of heritage such as cultural, physicaL 

tangible and intangible. Learners are also introduced to topics such as rock art and 

different artefacts which constitute pa11 of our heritage. 

Question 7. /Vhat elemelllsl topics <?I heritage do you expect to he induded into the 

ell rri culu /II'! 

The teachcrs indicated that the focus should be on cultural entrepreneurship as an 

aspect to be integrated into the curriculum. stating that the clements currentl y included 

do not strcss out the aspects ofjob creation and foreign investments that are derived 

from heritage tourism. Some teachers also felt the different cultures of amibian 

people should be included into the curriculum. 
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Question 8. Trhar challenges are like~r fO il!/luence the i"'egrarion o/'lleritage 

Studies i11to the curriculum:) 

Teacher 4 said. "AJajority <?/'learners han: no imeresr in reading. ami heritage studies 

\l'i/1 olwious(r co111e lt·irh a rea.wmahlc w nollllf <?f'con/c'/1/ that 11ecd to he read Urha 11 

learners are e.\/Wsed to lihraries so if might not he a prohlem. hut the challenge ll'i/1 

he f'orleamas ill mml areas. Therefore. gOI'<'I'IIIIJCIItll ·iflneed to inn·st in educatio11al 

materials for the mml areas /eame1:\· to stimulate their reading. .. 

Integrating content that is objective and accepted by all might be a challenge, as well 

as the lack of lea rning materials and human resourcesand thus teachers will be required 

to go through in-service training. 

Question 9. ll'hat ~rpe <~(assistance and !mining do you think ll'i/1 he 1110st 

OfJiwopriatefiJr .1·outo effecliw(r teach and raise students· u1mre11ess ahem/ their 

national heritage'? 

The responses to this question are summari sed as follows: workshops should be held 

where teachers can be provided with training in heritage related aspects: peer reaching 

should be encouraged: andrours to heritage sites should be organised. Teacher 2 states 

that "Parents should he encoumged to wke mt·nership of' heritage. There(ore. elclers 

in the socie(r. comn11111izr leaders and tmditionallcuders 111/tst spearhead the initiatil·e 

<?I creating mmrc·ness ... Teacher 4 added that ··we 11'1'/1 11ced tools such as audio 1·isual 

equipment 10 captlii'C' /ear11<:rs · inwgination. this H'i/1 crc:atc: more intc:rest 0111011g.,t 

I('(/ I'll ('I'S. .. 
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4.5.3. Teachers' expectations about the role of schools in the teaching of He .-itage? 

Question I 0. During your teacher !mining. did.I'0/1 cm·er any mal<'riul related to 

herifll'<:<' coilS<.' ITO I ion and presc:n·ation! 

All teachers responded · o· to this question. 

Question II . Prm·id<! examples t~(dass auh·itics in 1rhidJ you include o1· might 

include lieriWg<!! 

The teachers provided the following examples: 

a. story telling 

b. drama plays 

c. essay and composition writing 
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Question 12. l/o11· importtl/11 is the teaching <?(heritage to you? 

All teachers indi c(l tcd that the (C(Iehing or heritage is very import(lnt to them. Their 

responses are indicated in table 8. 

Table 8: Teachers' views on the teaching of heritage 

Teacher Response 

I Vel)' importanl. if is !lw on~r 1m.r lo educate ourleamers on 

the imporlance (~/heritage in Namihia. f(~re don 't.fhclls on 

this. itm"/1 die out and lose its sign{/icance. Encourage 

/eame1:~· to appreciate our cultural dil·ersi~r. 

Vel)' important. teaching leamers ahout the pas! <?/!heir 

2 w1cestor.\· g i1 •es them lig!Jt to 1rho !hey real~v are. hroaden up 

their paths and shmr them ,,·here they are heading. 

Very important. heriwge musl he sc!(eguarded. if s:rmho/ises 

" .) lo1·e that one has for !heir coun11:r and pride and promores 

national uni~v. 

Verv important. illl"ill instilfi·om WI mr~v age !he \'{/life of 

4 presening and conseJTing the national heritage. 

Question 13. flmr cm1 the school reorganise itse(/" (curriculw!extracurricular) to 

co11trihule to the presa\'(/tiun and promotion t~/"heritage in Namihia '! 

Three teachers suggested that heritage clubs can be introduced in schools where 

learners can meet on regularly tor education about heritage related issues. They further 

suggcst fundraising to embark upon community projects such as invi ting elders in the 

communities to schools who can teach learners about their trad itions, songs and dances 

and lastly learners could embark upon practical 
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excursions to heritage sites where they can acquaint themselves with tirst hand heritaoe 
~ 

experience. noting that this will automatically spark interest in national heritage. Om: 

teacher suggests having Heritage St11dies as an extra subject. On the contrary. another 

teacher maintains that given the challenge or limited time. heritage content could be 

integrated as a cross curricular subject. 

Question 14. IVhat responsihiliries do Namihian schools lun·e in promoting local 

heritage and tr!wr should he done to achiet•e a complete integration o/ this local 

herircwe into the curriculum"! 
.::> 

The teachers highlighted the following responsibilities. 

Teacher 1: Schools are places 11·ere education is taking place)(11·e include heritage 

into 1he curriculum. it 11·ill he t'e':v e.fj"ecril•e. /Ve should teach learners ahout the 

significance o{heriwge sites and make them mmre ofd(fferent heritage sires lt"ilhin 

their societies hecause there are learners trho don., e1·en know what herita~e sites 

ther lun·e. 

Teacher 2: Schools lwt•e a huge role to play. rhere_/(>re set aside days ji>r heritage. 

Organise a commillee that deals 11·ith heritage at the school /ere/. Sclwols in Klwri.W.\ 

cmt hm·e a day 1rhere diC.:r can he educated and sensitised ahout prescJTing heritage. 

Teacher 3: Schools should emplwsisc the importm1ce t~lnalional herilage. Learners 

feam j(1st through practical exposure (excursion) to IWtional heritage si!c•s. Once 

/eamers fw1·e de,·elopcd lon•.fi>r National heritage. it m11 he easi~t· integrated into the 

school curriculum. 
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4.6 Summary 

This chapter presented, analysed and interpreted date~ on the perceptions of teachers 

and learners on the signiticancc of heritage studies into the JSSC. The data was 

collected tlu·ough questionnaires and interviews. Majority oflearners strongly indicate 

thflt heritage studies is an important asset to the community. Even though the majority 

of the learners indicated that there is a relationship between heritage and other school 

subjects such as History and A1ts. they also indicated that more aspects related to 

heritage conservation and preservation could be incorporated into the curriculum. 

Teachers strongly supp01t Heritage Studies as a subject and highlight that learners will 

be introduced to preservation and conservation ethics which wi II encourage them to 

appreciate cultural diversity. adding that the introduction of heritage will motivate 

learners to take up careers in the field or heritage management. Lack of training in 

heritage related themes was also cited by teachers however. they suggest that 

workshops. in-service training. and col laborative lesson plans can address this 

challenge. In the next chapter. the discussion. conclusion and recommendations are 

presented. 
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5 DISCUSSION, RECOMMENDATION AND CONCLUSION 

This Chapter provides the discussions of the results as well as conclusion and 

recommendations of the study. 

5. 1 INTRODUCTION 

The study sought to investigate teachers and learners' pen.:cptions on the significance 

of the inclusion of Heritage Studies in the Junior Secondary School Curriculum using 

Nt~mibia, a case of Kunene region. The aim of the study was to seek dialogue with the 

teachers and learners about the importance of preserving Namibia· s heritage. The 

study further aimed to inform curriculum developers about how to integrate Heritage 

Studies into the national curriculum and finally the study highlighted the importance 

of teaching young people the need to preserve. conserve and protect Namibia's 

heritage. 

T he following three questions were addressed: 

1. What is the signi licance of integrating Heritage Studies as a subject into the Junior 

Secondary School Curriculum (JSSC)? 

2. To what extent could elements of Heritage be included in the JSSC? 

3. What expectations do learners and teachers have about the role of schools in the 

teaching of heritage conservation in the .JSSC? 
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The researcher employed a mixed method approach. Data was collected through 

questionnaires and semi structured interviews. The population of the study comprised 

of lo1ty ( 40) Grade 8 learners and four ( 4) Grade 8 teachers. This study employed 

purposive sampling to select teachers and random sampling to select learners. 

The Grade 8 learners were chosen because they have History and AltS as compulsory 

subjects which contain elements of heritage. The Grade 8 teachers chosen arc those 

that are currently teaching Arts and History subjects which contain clements of 

heritage. 

For ethical reasons. the participants received full information about the purpose and 

objectives of the study in order to enable them to make informed decisions whether to 

participate in the research or not. They were informed that they are free to withdraw 

from the study anytime and will not be penalised or prejudiced in any way. The 

respondents were assured that the inlo1mation provided will be treated with the utmost 

confidential ity and anonymity. 

The layout of this chapter is based on the themes identi lied from the research question: 

the significance of integrating Heritage Studies as a subject into the Junior Secondary 

School Curriculum. the extent to which elements of heritage can be included in the 

.ISSC and the expectations or learners and teachers about the role of schools in the 

teaching of heriragc conservation in the JSSC. 
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5.2 SIGNI FICANCE OF INTEGRATING HERITAGE ST UDI ES AS A 

SCHOOL SUBJECT 

Most teachers understand what heritage is and what it entails as they explained that 

heritage is whllt the present has inherited from the past. which should be preserved (()r 

the future generation. This is similar to Barghi et al (20 17)' s detinition who define 

llcritagc as ·· \vhat has been inherited. cultural and natural. Heritage is the legacy of' 

our ancestors transmitted across time and is ava ilable to be passed on to the future 

generations ... p.l25. 

There was agreement by all teachers and majority of the learners that learners should 

study heritage. Furthermore, teachers indicated that the heritage which is to be 

integrated should be inclusive of all amibian cultures and traditions. This is in 

agreement with Hunter ( 1988) who argues that heritage shou ld be inclusive of· all rich 

historical and cultural contributions· from people of different racia l and ethnic 

backgrounds. 

The teachers fw1her posited that learners arc likely to benefit from Hcritaue Studies 
b ' 

emphasisinn that they are the future leaders of the country and theref'ore introducin~r 
0 0 

Heritage Studies at an early stage will expose them to various heritage preservation 

and conservation measures which wi ll enable them to preserve the country's heri tage 

tor the future generation. 
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Masoga and Kaya (2008) states that"" Western education in Africa put an emphasis on 

academic subjects and qualilications, such that African school children no longer know 

how to use their hands or how to speak their mother tongue. They no longer know the 

name of local indigenous plants, animals and insects around them, even names of their 

grandparents including the cultural history of their local communities .. p. l45. There 

is an element of contradiction in this statement as Hunter ( 1992) contends that hcritaoe 
b 

education is an academic discipline that draws on many di sc iplines such as history, 

geography and literawre. Bwasiri (20 II) argues that formal education has suppressed 

African traditional practices, adding that the conversion of Africans into Christi anity 

has led to the abandonment of Ati·ican traditional practises and beliefs system. In light 

of Bwasiri· s statement, it can be argued that it is very impo1tant to incorporate our 

intangible heritage into the curriculum to prevent further erosion of thi s heritage. 

The study also showed that the majority or learners are of the opinion that the 

intc<rration of Heritage Studies into the curriculum will help them discover their 
b 

historical and cultural heritage and equally a signilicant number of learners who 

participated in the study also indicated that Heritage Studies is an import ant subject 

for the future or all leaners. 

However, there can be obstac les and challenges when introducing new subjects into 

the school curriculum. Bennie and Newstead ( 1991) states that time, parental 

expectations. absences or teaching and learning resources, and teacher· s lack or skills 

are some of the factors that arc likely to innuence the implementation of the new 

curriculum. Respondents also indicated that heavy workload and time constraints are 
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some of the challenges that might intluence the introduction of Heritage Studies as a 

subject into the curriculum. 

Despite these cha llenges however, the benefits of introducing Heritage Studies as a 

school subject into the JSSC are numerous: the subject will enrich learners with 

preservation and conservation ethics: it will promote the growth of heritage tourism 

and cultural entrepreneurship: and will instil a sense of pride in the Namibian child 

about the country's heritage. 

5.3 ELEMENTS OF HERITAGE IN THE JUNIOR SECONDARY SCHOOL 

CURRICULUM. 

The study revealed that teachers and learners arc aware ofce11ain elements of heritage 

that are currently integrated into the curriculum. The majority of tho c who 

participated pointed out topics related to heritage that are found in the subject of 

History. Arts and a few mentioned Agriculture. Teachers also pointed out the different 

second languages taught at schools, which fonn part of intangible heritage such as 

Khoe Khoe Cmmh. Language is an important component in the transmission of 

heritage, particularly intangible heritage. Songs and folktales can all be expressed 

through languages. Sridhar ( 1994), reveals that" Language use in all domains (home, 

education. workplace. rdigion) ensures its maintenance" p. 628. 
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Moreover. teachers and learners have similar expectations that more could be done in 

terms of incorporating other clements of heritage that are currently not presented such 

as socia l practices. practices concerning the universe as well as traditional 

cralismanship. Aspects of traditional crallsmanship in pmticular arc important in 

promoting cultural entrepreneurship. It is crucial that learners are well informed on 

how to make a livelihood out of cultural entrepreneurship by for instance desi(Jnino 
~ 0 

objects and other commercial products that be sold at the heritage sites and around the 

community. 

Tourism in amibia is regarded as one of the sectors which contribute significantly to 

economic growth and creates employment. According to the Ministry of Environment 

and Tourism (MET). Namibia recorded a total of one million. lour hundred and ninety 

nine, lour hundred and torty two ( 1.499.442) tourist arri vals in 20 17, reflecting an 

increasing of 2. 1% from 2016 and also recorded a 5.9% increase tl·om 2015 to 20 16 

(MET. 2017). Therefore. if training in the area of traditional craftsmanship 

(woodwork. ceramic. painting) is made part of our curriculum, it can aid in creat ing 

employment. This can form part of the cultural heritage tourism product in our 

communities. As defined Huibin. Marzaki and Razak (20 12 ) .. Cu ltural heritage 

tourism is a special tourism product with reference to traditions. festivals. industries 

and places with strong diversity and territoriality, including irreplaceable historic 

clements along with cultural and natural resources··. As one of the identi tied pillars or 

Vision 2030 aimed at improving 1amibia's economic gro\\th. tourism has the 

potential to contribute to poverty reduction especially in rural communities. While 

deriving economic benefits fi·om heritage sites. it should also be noted that such sites 
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arc fi·agile. therefore learners should be educated on how to reduce threats emanating 

ti·om tourism. 

Teachers also argued that they wil l need assistance and training in forms of workshops 

ror instance. to enable them to e!Tcctive ly teach and raise student's a\vareness about 

their national heritage. This view is consistent with that or Barghi et al (20 17) who 

advised that .. Programs should be developed with a view towards increasing teachers· 

knowledge and interest in sustainable preservation of national heritage such acti vities 

arc consistent with the economic. political. soc ial. spiritual and cultural objecti\eS ... :· 

p. l26. In support or this view is also Kadlec ( 1997). who states thM heritage training 

should include workshops in areas of historic conservations. site management and 

archives and record keeping. 

Kadlec ( 1997) explains that another key component of heritage training is to establish 

a network wi th institution of higher learning to motivate them to incorporate heri tage 

into their curriculum. The University of amibia (U AM} introduced a Postgraduate 

Diploma in Heritage Conservation and Management in 2015 to develop experts in the 

field of heritage 1mmagement. Other institution of higher learning can be encouraged 

to introduce similar courses. The College of the Arts (COTA) is an accredited 

institution which o tTer various qualifications in Arts. Furthermore. several institutions 

such as HC. MA , MET and Universities that have published information about 

Namibia· s heritage should be encouraged to make such inrormation accessible 10 

schools. 
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5.4 EXPECTATIONS REGARDI NG THE ROLE OF SCHOOLS IN TH E 

T EACHING Of HERITAGE CONSERVATION. 

The majority of learners and teachers agreed that the schools are aware oftheir role as 

instruments in the transmission and preservation ot' heritage. To support the above. 

they highlighted acti\'ities that schools are involved in such as excursions with learners 

to heritage sites. especially those found in the region such as Twytclfontein World 

Heritaue and Petri lied Forest ational Heritage sites. Educational tours to heritaue site 
0 0 

arc likely to im:rease learners· preservation skills as they become exposed to ideas on 

preservation efforts put in place especially at heritage sites where such efforts are 

presented. For instance. at the Twyfelfontein World Heritage site, the following visitor 

management strategies are put in place: 

1. Dai ly recording of visitors at the site through the completion of visitor' s fill in 

fotms; 

2. Provision or guided tours to a limited number of visitors per group by tour 

guides; 

3. Designated parking area: 

4. Designated walking paths for visitors: and 

5. Admission rules and regulations to Twyfelfontein are summarized and printed 

011 the reverse of receipts for admission fees. (Such rules, regulations and 

conditions of entry to all arc also communicated to tourism operators. as an 

essential step to avoid or all eviate conflict between visitors and guides) . 
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The existence or these rules and procedures raise awareness amongst learners visi ting 

the site on the impo11ance or taking care or heritage resources. Tours to heritage si tes 

provide learners with first-hand experience o r the ori gina l phenomena while also 

assisting learners in examining the heritage sites. which contributes to a deeper and 

thorough understanding or the site vis ited. 

Grever and Van Box tel (20 II) report that globally. learners visit places of historical 

signilicance such as museums and discover traces of the past in their envi ronments. 

Some teachers bring heritage items to the classrooms to arouse their pupils· interest. 

Most pa1ticipants in the study also ind icated that schools encourage the wearing of 

cultural and traditional attires especially during important national t:vcnts such 

Independence Day. They t'tuther indicated that the introduction or Arts as a non­

promotional subjc<.:t is a key point in add ressing certain clements of heritage. 

Despite the above, the respondents felt that more could be done in raising awareness 

and broadening learners' knowledge in the field of heritage. which could include the 

introduction of heritage clubs at school kvcl and the introduction of a culture day into 

the school ca lendar. 

Furthermore, the results revealed activities that teachers involve their learners in, in an 

effort to promote heritage such as dramas, essay writings and cultural dances. Another 

signi ticant find ing was that majority of the learners felt that there is a need to preserve 

the country" s heritage to prevent the total absorption or the youth into the modern 

western I i festylc. 
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Figure 5 summarises methods that can be used in the teacrung of heritage education 

both in the formal and informal context. 

Figure 5: Methods for teach ing Heritage Education 

In line with the Namibian Government's commitment to promoting cultural tourism, 

the National Policy on Tourism states that: " The government will aggressively 

promote the attractions of Namibia 's varied cultures and heritage as part of the 

Namibian tourism product. Namibia is blessed with a rich and diverse cultural and 

traditional Heritage of artist ranging from story tellers, poets and musicians and 

traditional dancers amongst others." p.20. The Namibian Government has taken 

affirmative steps to develop and protect its heritage, amongst others the revision of the 

2001 National Policy of Arts and Cultures, introduction of Arts in the school 
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curriculum and the establishment of the National Heritage Council through the 

National Heritage Act 27 of2004. 

5.5 CONCLUSION 

Following the discussion and interpretation of the results of the study. several key 

findings emerged: 

Teachers and learners recognised the presence of ce1tain elements of heritage in the 

JSC curriculum which are found in subjects such as History and Arts. However, they 

felt that more could be done. highlighting that the curriculum should give equal weight 

to tangible and intangible elements. 

Learners and teachers seem to be aware of the role of schools in the transmission or 

heritage. They pointed out activities which their schools arc currently involved in, in 

an cffo11 to promote heritage conservation. These include school organised tours to 

heritage sites. especially those found within the Kunene Region such as Twyfelfontcin 

World Heritage. Burnt Mountain and Petrified Forest National Heritage sites. The 

schools also encourage the wearing of cultural attire during special events or 

celebrations such as Independence Day. They however suggest that more could be 

done 10 raise awareness about the conservation of amibia·s cultural and natural 

heritage. They call upon the cooperation of various stakeholders to reali se and achieve 

this goal. In addition. teachers also suggested workshops as a useful way to share ideas 

and inlonnation on heritage. 
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OveralL teachers and learners strongly suggest the integration of Heritage Studies as a 

subject into the .J SSC with the majority indicating that it will help learners explore 

their hi storica l. cultural and natural heritage and adding that the integration wi ll help 

them develop skills and understanding needed for living in a multi-cultural society. 

With the passage of the 2004 ationa l Heritage Act. amibia pledged to conserve and 

preserve the country" s natural and cultural heritage. The best way to improve 

understanding and interest in preservation amongst lea rners is to have topics 

introduced to the greatest number of learners and thoroughl y incorporated into public 

school classrooms. It is impo1tant to educate leaners on the Heritage Act no. 27 of 

2004 in order to strengthen their role and responsibilities in promoting the protection 

and transmission of heritage. 

5.6 RECOMMENDATIONS 

On the basis of the findings of this study. the following recommendations arc provided: 

1. Best practices which demonstrate Namibia ·s indigenous knowledge should be 

documented. This could provide appropriate and relevant learning and teaching 

materials for amibian school children. 

2. Identi tication and declaration of heritage resources in communit ies must be 

encouraged to help communities derive economic benetits and improve their 

li velihoods. 

3. Institutions such as the National Heritage Council of Namibia (N HC) should 

share their interpretation materials of different heritage sites with schools. This 

information can be useful in educating learners about the di ffercnt heritaoe 
0 

resources in N<nnibia. 
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4. A platform should be created by the National Institute for Educational 

Development ( lED) where policy makers and stakeholders will be invo lved 

in the decision-making regarding elements of heritage thm should be included 

in the curriculum. 

s. A learning kit consisting of maps. photographs. drawings and local history 

should be designed. The kit can be used by learners and teachers during field 

excursions. 

6. Fairs and festivals can be an impetus to heritage education programs. 

7. In-service training lor teachers- the training would provide an understanding 

of and apprec iation of the philosophy, beauty and inherent amibian culture. 

Teachers· workshops will also enable teachers in helping learners to: 

• become aware of the diverse natural and cultural heritage resources 

around them. 

• expose them to the role of heritage in our social, political and cconomi<.: 

• 

• 

life. 

famil iarise themselves with eli ffcrcnt heritage sites . 

become aware about how to take care and manage cultural and natural 

resources in a sustainable manner. 

8. Integrating heritage studies into the .ISSC would become an added benefit. 

Learners would learn to understand <md appreciate ways of preserving their 

local heritage. 
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5.7 RECOMMENDATIONS FOR FURT HER RESEARCH 

• The population of this study wa fairly small and based on one region, 

rhus findings based on these pat1icipants may not be generalised. There 

is a need for l'tmher research with a larger sample in different regions. 

• They study only focused on the views of Grade 8 learners and teachers. 

Further studies should be conducted to engage a variety of stakeholders 

such NIED. academics from institutions ofhigher learning in Namibia, 

parents and various government agencies. 

66 



References 

Alexander. J. (2013). The contradictions of Conservatism. Gon:mmelll and 

Opposition. 48 ( 4 ). pp 594- 6 I 5. Retrieved from https:www.jstor.org 

Anderson, G. & Arsenault. . ( 1998). Fundamentals of Educational Research. 2nd ed. 

Britain: Routl edge. 

Ary. D.,.lacobs, L.. Sorensen. C., Walker, D .. (2014). lmroduction to Researc:/1 in 

Ed11cation (9111 ed). United States: Wadsw011h. 

Atkinson. J.D. (20 17). Journey into social activi sm. Qualitati\•e metlwds. Fordham 

University. Retrieved from \\'WW.jstor.org 16 07 20 I 9 

Barghi, R .. Zakaria. Z .. l-lcunzah A. , Hashim, H.N., (20 17). Heritage Education in 

primary Schools Standard Curriculum of Malaysia. Teaching and Teacher Education. 

6/(2017 124 - 13 1. 

Bauer. c .. Alaerts. L.. Dessel, .IV .. & Wouters, R. (n.d). Aqueduct: Acquiring Key 

competences through heritage education. Revealed from 

http://onl ine.ibc.regione.emil ia-romagna.it/1/1 ibrilpdfl Aqueduct_ E .pd r 

Bennie k., & Newstead. K .. ( 1991 ). Obstacles to implementing a new Curriculum. In 

Smit. M.L & .lordaan A.S., (Eds) .. Proceedings (~ltlte National Sul?ject 

Didactics Symposium. pp 150- 157. Stellenbosch: University or 

S tellcnbosch. 

Bhattachetjee. A. (20 12). Social Science Researclt: Principles. Metltods. and 

Pmctices. 7c:.rthooks Colleclion . . 

Boyatzis. R ( 1998). Transtorming qualitative information: Thematic analysis and code 

development. London: Sage 

67 



Braun. V and Clarke. V. (2006) Using thematic analysis in psychology: Qualitati ve 

research in Psychology. 3 (2 ). pp. 77 - I 0 I. Retrieved from 

http://cprints.uwc.ac.uk./ 11735 

Braun, V and Clarke. V. (2006). Using thematic analysis in psychology. Qualitatil·e 

research in p,yclw/o&_Tt·. 3 (2). pp. 77 - I 0 I. Retrieved from 

http:lh:prints.uwe.ac.uk 111735. 

Bwasiri, E..J ., (20 I I) The Challenge of Managing Intangible Heritage: Problems in 

Tanzanian Legislation and administration. The South A.fi"ictm Archaeological 

Bu//etin.66(L94)pp 129- 135. 

Charmaz. K. (2008). Grounded The01y as an emergent method. InS. Biber. & P. Leavy 

(eds). Handbook t~/ emergenl Methods (pp. 155 -172). New York: The 

Guilford press 

Cresswell, J.W. and Clarke. V. (2006). Designing and conducting Mixed Method 

Research. Retrieved from http://www.amoz. uk 

Elago. H. & Si lvester. J. (20 II ). Heritage into education. Education into Heritage. 

Gerard c01·sanc (2005). Heriwge. Museums , and Gal/aries. New York: Routledge. 

Gerard. D. (2005). Heriwge. Museums. and Gal/aries. cw York: Routledge. 

Grbich, c. (20 13 ). Qtwliwfil·e Data mwfvsis: A 11 lntmduction. London: Sage 

publications. 

Grever. M .. Van Box tel CAM., Ret1ection on Heritage as an educational resources. 

1/C'ritaae Education. Challenges dealing \t·ith the past. 20 I I . 
.:> 

Grinith, c. & Ivy. E. ( !999). History home: Heritage Education in Georgia. The 

Georgia Historical quarterly, 83 ( I) I 07- Ill . 

68 



HMch, K. ( 1988). A heritage at Risk: An Agenda lor the future. The Journal of 

Museum Education. 13 (2) 4-7. 

Heywood, A. ( 1993 ). Polilicalldeologics: An lntroduclion. Ne\',· York: Martin-s press. 

Huibin X .. Marzaki A.. Razak A., (20 12). Protective de\'clopment of Cultura l Heritage 

Tourism: The Case of Lijiang China. T/J(:orelical and empirical Research in Urhan 

Managemenl. 7 ( I ) pp 39- 54. 

Hunter, K.A ( 1988). Heritage Education in Social Studies. ERIC Clea ringhouse lor 

social studies/social science education. Retri eved from www.ericdigest.org 

on 08.08. 19. 

Hunter, K.A ( 1993). Heritage Education: What is going on out there? Paper presented 

at Annual meeting. Washington DC. 

Kadlec, K ( 1997). Heritage Training: Partnership for the future of Heritage Tourism 

in South Western Pennsylavania. In Linear parks conference. Celehrating 

011r past. creating our.fitturc. Appalachian state University. Retri eved (j-0 111 

WW\\ .jstor.org_ on 22 07.2019 

Kayuncle, M (20 17, September 19). Education Ministry Launches Culture Policy 

Guide. The Namihian. P.4. 

Kothmi , c. (2004) Research Methodology: Me!lwds & Teclmittues. New Age 

Internal ional. 

Likando, G. (20 15). Heritage Education in the school Curriculum: A critical 

reflection. In J. Silvester Re1·ieH·ing Resistance in Namihian 1 Iiston·. 

Windhoek: U AM Press. 

Mandoza R., Bald iris, S., Fabrcga t R., (20 15). Framework to Heri tage Education 

using emerging Technologies. Procet!ia Computer Science. 75. 239 _ 249. 

69 



Masoga, M.A .. Kaya, H.O. Globalisation and African cultural Heritage Erosion: 

Implications for policy. /1/(lilinga - Aji-icm1 Joumal of'Jndigenous Knowledge .~rstem. 

7 (2) 2008. 

Ministty of Basic Education. Spotts and Culture. 200 I. Policy on Atts and Culture. 

Ministry of Education, Junior Secondary phase. Histoty sy ll abus grade 8 - 9. December 

2014. 

Ministry of Environment and Tourism. (20 17). Touri st Statistical Report. 

Ministry of Environment and Tourism.2008. Policy on Tourism for amibia. 

National Heritage Act 2004.27 (Namibia) 

National Monument Act 1969.28 

Nunuhe, M. (20 14, March, II ). You can have the Reiterdenkmal. Tlw Ne11• era. 

Philander, F. (2007. July 31) Digital Preservation of Namibian Culture. EWERA. 

Retrieved from 

Pimonsathean, Y. (2007). Conservation as a form of community service in Bangkok. 

Thailand. Built environment ( 1978). 33 (3) 357 -370. 

Popping. R. (20 15). Analysing of Open ended Questions by means or Text Analysist 

Procedures. ( 128). Sage publications. Retrieved from wv-. w.jstor.org on 31 

July 20 19. 

Sargent L,T. (2006. Political ideologies: A comperatil·,, A nazn·is. Canada: Thomson 

Wadswotth. 

Sargent. L T. (2006). Political ideologies: A con1porati1·e Anolvsis. Canada: 

Thomson Wadswotth. 

70 



Sridhar K.K .. ( 1994 ). Mother Tongue Maintenance. The debate. Mother Tongue 

Maintenance and multiculturalism. TESOL Quarterly. 28 (3) 12. pp 628 _ 

360. Retri eved from www.jstor.org on 26 07 20 19 

Shiningayamwe A. (20 15). The rise and fall of the Reiterdcnkmal: Belittling colonial 

monuments and the importance of preserving the past in Namibia. Uni versity or 

amibia (Unpublished disse11ation). 

UNESCO. ( 1972). Convention concerning the protection of the world cultural and 

Natural Heritage. 

u ESCO. (2001 ). Convention on the protection of the Underwater Cultura l Heritage. 

UNESCO. (2003). Convention for the safeguarding of the intangib le Cultural 

Heritage. 

United Nation Educational Scientitic and Cultura l Organisation (U ESCO), ( 1972). 

Convention concern ing the protection of the world cultural and Natural 

Heritage. 

Wilson, F.G. ( 1941 ). A Theory of Conservatism. The American political science 

Re1·iett'. 35 (I) 29 -43. Retrieved https/www.jstor.org. 

71 



Appendix A: Ethical clearance 

ETHIC AT CLEARA]I.;CE CERTfFICATF. 

Ethical Clearance Reference Numbet~ fOE/449/2019 Date: 12 March, 2019 

This Ethical Clearance Certific<lte is i.:;<;ued by Lht' Univ~rsity of :-.:amibia Researc-h Flhi<"o; 
ConunittPf' (URFC) in arrordan<:e with thE' Univer.:;ity of :'\amit>ia"s Rt>sE>ar.·h Elhi(<; Policy 
and GuideHn es. Gthicll l approval is given in rcs~ct of W1dertakings contained i.n the 
Rcscardl Pn>j(.x-t outlino.:d below. This Ccrtificat\.' i~ is:>ucJ on thc rffommcmlatioru. of tht• 
ethical \!Valuation done by tJw Faculty/Cenhe/Campus Research & Publications Committe,• 
sitting with th~ Postgntduate Studies Committee. 

Title of Pro ject: THE SIGNIFIC!\ NCE OF HERJT.-\GE STUDIES £N THE JUNIOR 
SECONDARY SCHOOL CURRIO..:LUM: A CASE OF KC~E."'E RECIO~. :\A:>.llBIA 

Researcher: AGNES SHI'\:Ii\GA Y A ~1\VI" 

Student Number: 2009217~8 

Superviso r(s): Dr B. Kim~;umu 

Take ~,0te of the fo1Jowu1g: 
(a) Any significant char.g(.>S in. th~ conditions or ~nd~rtakU:gs ~1utlined u1 th~ approwd 

Proposal must be ..:ommurucated to th.: UREC. An apphcatton to mak~ amt?ndmetlL$ 

rnav be nect-ssary. 
(b) An)• brraches of rthil:al \llldcrtaking.; or practice!- that hav(' :m imp:~ct on cthk.11 

conduct of tJ1e r<~sc!aJCh mus t be reported to th~.· UREC. 
(c) Th~ Principal Re...earcher must r~port issues of cthic.U compliance to the UREC (through 

the Chairpt>r~on of the Faculty/Centrc/Campufi Rt~Sl!a rch & Publications Committee} ,1t 
the end of the Proiect or a~ may be requesred b)' UREC. 

(d) TI1e UREC retains the right to: 
(i) Withdraw or amend this Ethical Cle<trance if any unethical practices (as ~lutlim:d in the 

Rescilrch Ethic.s Policy) h<lve been detected or sus~ted, 
(ii) Rc~qu E>st for an ethic<l l complian<"<' report at anv point during tht> murse of Uw re-;t>ar<"h 

UREC wL.:;hes you thE' best in vour r<'Seardl. 

Dr. E. de Villiers: HREC ChairperS()n 

-~~t~ 

72 

:\-1~. P. Claac;sen: HRECSl>nl'tan 

( 
\_ f:J:c , . ~'J'( 



Appendix 8 : Request for permission from Director 

P/Bag 12043 

Auspanplatz 

Windhoek 

20'h May 2019 

To 

The Regional Director 

Ministry of Education, Arts and Culture, 

Kunene Region 

Dear Ms Angeline Jaotze 

Re: Request to conduct Educational Research in the Kunene Region on the topic 
TEACHERS AND LEARNERS'S PERCEPTIONS ON THE SIGNIFICANCE OF 
HERITAGE STUDlES IN THE JUNIOR SECONDARY SCHOOL CURRICULUM: A 
CASE OF KUNENE REGION, NAMIBIA' 

1 am a registered student at the University ofNamibia, pursuing a Masters degree in Education, 

Curriculum Instruction and Assessment studies . In partial fulfilment of the requirement of 

completion of this degree, I am required to conduct a research project on the topic stated above. 

Namibia has a rich cultural and natural heritage (Nampa,2016) and has made great strides 

towards the preservation of its heri tage /\s a member of the United Nation (UN) . amibia has 

ratified a number of international conventions aimed at preservation and conservation of its 

own heritage; such as the 1972 UNESCO World Heritage Convention, that enjoins state parties 

to "endeavor by al l appropriate means in particular by educational and infonnation programs 

10 strengthen appreciation and respect by their people of cultural and natural heritage­

(UNESCO, 1972, p.13). The policy on Arts and Culture of the Republic ofNamibia published 

by the Ministry of Basic Education, Sports and Culture (MBESC, 200 I), states the following 

"Our second goal is to safe guard, extend and promote our physical, linguistic and spiritual 
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heritage. Therefore the goal of my research is to lind out the perceptions of teachers and 

learners on the significance of Heritages studies in the Junior Secondary School Curriculum. 

1 kjndly request your good office to allow me to use the two school in Khorixas with the .Junior 

Secondary School Phase as my research site for the research project. The two schools arc; 

Welwitchia Junior Secondary and Cornelius Goreseb I figh School, in Outjo Circuit. If granted 

pennission the Project will be carried out in two phases, ftrSt phase, questionnaires will be 

distributed to 40 randomly selected grade 8leamers, 20 from each of the two selected school. 

Second phase, 6 teachers will be purposively selected, 3 from each of the two schools. The 

teachers who will be ~elected are those that arc currently teaching either History or Arts. (the 

two subjects contain clements of Heritage), the 6 teachers will be interviewed. 

The participants will receive full information aboutlhe purpose and objectives of the study. in 

order 10 enable them to make infonned decisions whether to participate in the research. They 

will be infonncd that they arc free to withdraw from the study anytime and will not be penalised 

or prejudiced in any way. The infonnation provided by the respondents will be treated with the 

utmost confidentiality and anonymity. 

The study will infonn curriculum developers how to integrate Heritage Studies in the national 

curriculum and will highlight the importance of teaching young people the need to preserve. 

conserve and protect Namibia's Heritage. 

1 look forward to a favourable response from good your oftice 

Your sincerely 

Agnes shiningayamwc 

Masters student 

University ofNamibia 
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Appendix C: Permission for Edocation~Di~to K . 
·~~ r. unene reg1on 

Tel: 09264 67-335000 
Fax: 09 264 67-332226 
Ref: 13f2/9f1 

Agnes Shiningayamwe 
P/Bag 12043 
Ausspanplatz 
WINDHOEK 

Dear Madam 

REPUBLIC OF NAMIBIA 
KUNENE REGIONAL COUNCIL 
DIRECTORATE: EDUCATION 

DIRECTOR'S OFFICE 

~~ . .:...,. ·-· . 

-­c~~.·~ ··l ~J..?.·.;~·r~ 

Private Bag 2007 
KHORIXAS 
22 May 2019 

RE: REQUEST TO CONDUCT AN EDUCATIONAL RESEARCH STUDY IN THE 
KUNENE EDUCATION REGION 

Your letter dated 20 May 2019, bears reference. 

Permission is granted to carry out your research for your Master's Degree on "The 
significance of heritage studies in the Junior Secondary School Curriculum in 
outjo Circuit in Kunene Region at Welwitschia JSS and Cornelius Goreseb CS. 

You have to consult plus present the approval to the respective principals. This 
activity should not interrupt the normal curriculum activities. 

we humbly request you to share your research findings with the Directorate. 

Thank you for your understanding in this regard. 

Yours faithfully, 
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Permanent Secretary 

Ministry of Education 

Private Bag 43 186 

Windhoek 

Dear Madam 

Appendix D: Request for permission from PS 

P/Bag 12043 

Ausspanplatz 

Windhoek 

Re: Request to conduct Educational Research in the Kunene Region on the topic 
'TEACHERS AND LEARNERS'S PERCEPTIONS ON THE SIGI\l.FJCA~CE OF 
HERITAGE STUDIES IN TRE JUNIOR SECONDARY SCHOOL CURRICULUM: A 
CASE OF KUNENE REGION, NAMIBIA' 

I am a registered student at the University of Namibia, pursuing a Master's degree in Education. 

Curriculum Instruction and Assessment srudies. In partial fulfilment of the requirement of 

completion of this degree, I am require..'<! to conduct a research project on the topic stated above 

in Apri!20 19. 

Namibia has a rich cultural and natural heritage (Nampa,2016) and has made great strides 

towards the preservation of its heritage As a member of the United lation (UN) Namibia has 

ratified a number of international conventions aimed at preservation and conservation of its 

own heritage; such as the 1972 UNESCO World Heritage Convention, that enjoins state parties 

to ··endeavor by all appropriate means in particular by educational and information programs 

to strengthen appreciation and respect by their people of cultural and natural heritage·· 

(UNESCO, 1972, p.l3). The policy on Arts and Culture of the Republic ofNamibia published 
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by the Ministry of Basic Education. Sports and Culture (MBESC. 2001 ), states the following 

'·Our second goal is to safe guard, extend and promote our physical, linguistic and spiritual 

heritage. Therefore the goal of my research is to tind out the perceptions of teachers and 

learners on the significance of Heritages studies in the Junior Secondary School Curriculum. 

1 kindly request your good office to allow me to use the two school in Khorixas with the Junior 

Secondary School Phase as my research site for the research project. If granted permission the 

Project will be carried out in two phases. first phase, questionnaires will be distributed to 40 

randomly selected grade 8 learners, 20 from each of the two selected school. Second phase, 6 

teachers will be purpos ively selected, 3 from each of the two schools. The teachers who will 

be selected are those that are currently teaching either History or Arts. (the two subjects contain 

clements of Heritage) , the 6 teachers will be interviewed. 

The participants will receive full information about the purpose and objectives of the study, in 

order to enable them to make informed decisions whether to participate in the research. They 

will be ioiormed that they are free to withdraw from the study anytime and will not be penalised 

or prejudiced in any way. The information provided by the respondents will be treated "ith the 

utmost confidentiality and anonymity. 

The study wi ll inform curriculum developers how to integrate Heri tage Studies in the national 

curriculum and will highlight the importance of teaching young people the need to preserve, 

conserve and protect amibia 's Heritage. 

1 look forward to a favourable response from good your o ffice 

Your sincerely 

Agnes shiningayamwc 
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L'nh cn.ity of :-.=amibia 
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Appendix E : Part icipant infor mation leaflet and consent form 

PARTICIPANT INFORMATION LEAFLET AND CONSENT 
FORM 

ANNEX 5 

UNAM 
UN'Y~ASITY OF NAMIBIA 

TITLE OF THE RESEARCH PROJECT: 

TEACHERS AND LEARl~ERS'S PERCEPTIONS 0;-.i THE SIGNlFICAJ~CE OF 
HERITAGE STUl>IES IN THE JUNIOR SECONDARY SCHOOL CURRICULUM: A 
CASE OF KUNENE REGION, NAMIBIA 

REFERENCE NUMBER: 

PRINCIPAL INVESTIGATOR 

AGNES SIIJNTNGA YAM WE 

ADDRESS 

P.O.BOX 2979 OSIIAKATl 

CONTACT NUMBER 

081 1489704 

You are being invited to take part in a research project. Please take some time to read the information 

presented here, which will explain the details of this project. Please ask the study staff or doctor any 

questions about any part of this project that you do not fully understand. It is very important that you are 

fully satisfied that you clearly understand what this research entails and how you could be involved. Also, 

your participation is entirely voluntary and you are free to decline to participate. If you say no, this will 

not affect you negatively in any way whatsoever. You are also f ree to withdraw from the study at any 

point, even if you do agree to take part. 

UREC Participant Information Lea net and Consent Form (ICF VERSION) Page 1 
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This study has been approved by the Research Ethics Committee at The University of Namibia and will 
be conducted according to the ethical guidelines and principles of the international Declaration of 
Helsinki, South African Guidelines for Good Clinical Practice and Namibian National Research Ethics 

Guidelines. 

1. What is this research study a ll about? 

a) Where will the study be conducted; are there other sites; total number of participants to be 
recruited at your site and altogether. 

The study will be conducted at two junior secondary schOllls situated in Khorixas in the Kunene 

region with a population of 374 Grade 8 learners and 14 Grade 8 teachers. However only a total 

number of 40 learners and 6 teachers will participate. 

b) Explain in participant friendly language what your project aims to do and why you are 
doing it? 

Taking into consideration that the research participantS are in a strong heritage surrounding 

(Kunene region) with two National Heritage sites: Petrified National Heritage Site and the 

Twyfelfontein World Heritage Site. The study aims at finding out the significance integrating Heritage 

Studies into the Jw1ior Secondary School Curriculum. Knowing the impor1ance of preserving and 

conserving Namibia's heritage, the researcher thus aim to seek dialogue with the teachers and learners 

about the importance of preserving Namibia's heritage. The study will further inform curriculum 

developers how to integrate Heritage Studies in the national curriculum. 

c) Explain all procedures. 

1. Explain any randomization process thot may occur. 

From a population of 374 Grade 8 learners, a sample of 40 Grade 8 learners will be randomly 
·elected 20 from each of the two selected school. The researcher will make use of the Grade 8 
~lass lis~ to randomly select learners that will participate in this study. 

UREC Participant Information Leaflet and Consent Form (ICF VERSION) Page 2 
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d) Explain the use of any medication, if applicable. 

N/A 

2. Why have you been invited to participate? 

a) Explain this question clearly. 

Learners: learners are the most possible transmitters of heritage to the future generation, hence 
they should play an active role through the preservation and conservation of this heritage, and the 
most important too l of raising awareness in heritage related aspects is through education, 
particularly curriculum change. 

Teachers; Teachers can play a very important role in curriculum decisions and promoting the a 
sustainable national Heritage. 

3. What will your responsibilities be? 

a) Explain this question cleorly. 

My responsibili ty in this research will be to facilitate/supervise the research process, attend to 
questions, concerns. comments and protect the rights and safety of participants involved in the 
research. 

b) Explain the duration the participant is expected 10 participate in the study (i.e. 2 hours, 4 days, etc.) 

Learners: maximum 40 minutes to answer the questionnaire. 

Teachers: maximum I hour for the interview. 

4. Will you benefit from taking part in this research? 

a) Explain all benefits objectiVely. tf there are no personal benefits then indicate who is likely to benefit 
from this research e.g. future patients. 

The study will inform curriculum developers how to integrate Heritage Studies in the national 

curriculum and furthermore it will highlight the importance of teaching young people the need to 

preserve, conserve and protect )iamibia's Heritage. Unfortunately there are no personal benefits 

from this research. 

5. Are there in risks involved in your taking part in this research? 

a) Identify any risks objectively. 

The study will not in any way harm the participants either physically or psychologically. 

UREC Participant Information leaflet and Consent Form (ICF VERSION) Page 3 
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d) Explain the use of any medication, if applicable. 

N/A 

2. Why have you been invited to participate? 

o) Explain this question clearly. 

Learners: learners are the most possible transmitters of heritage to the future generation, hence 
they should play an active role through the preservation and conservation of this heritage, and the 
most important tool of raising awareness in heritage related aspects is through education. 
particularly curriculum change. 

Teachers; Teachers can play a very important role in curriculum decisions and promoting the a 
sustainable national Heritage. 

3. What will your responsibilities be? 

o) Explain this question clearly. 

My responsibility in th is research will be to fac~litatclsupervise the research process, attend to 
questions, concerns, comments and protect the nghts and safety of participants involved in the 
research. 

b) Explain the duration the partidponr is expected co participate in the study (I.e. 2 hours, 4 days, etc.) 

Learners: maximum 40 minutes to answer the questionnaire. 

Teachers: maximum I hour for the interview. 

4. Will you benefit from taking part in this research? 

a) Explain all benefits objectively. If there are no personal benefits then indicate who is likely to benefit 
from this research e.g. future patients. 

The study will inform curriculum developers how to integrate Heritage Studies in the national 

curriculum and furthermore it will highlight the importance of teaching young people the need to 

preserve, conserve and protect Namibia's Heritage. Unfortunately there arc no personal benefits 

from this research. 

5. Are there in risks involved in your taking part in this research? 

a) Identify any risks objectively. 

The study will not in any way harm the participants either physically or psychologically. 

UREC Participant Information Leaflet and Consent Form (ICF VERSION) Page 3 
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6. If you do not agree to take part, what alternatives do you have? 

b) Clearly indicate in brood terms what alternative treatment is available and where it can be accessed, 
if applicable. 

/A 

1. Who will have access to your medical records? 

a) Explain that the information collected will be treated as confidential and protected. If it is used in 0 
publication or thesis, the identity of the participant will remain anonymous. Clearly indicate who will 
hove access to the information. 

The infonnation provided by the respondents will be treated with the utmost confidentiality 

and anonymity. The participants' names will not appear on the interview guide or in the final 

thesis report. Data collected will be stored in the researcher's personal computer, with 8 

personalized password for a period of four years, and destroyed thereatler. 

8. What will happen in the unlikely event of some form injury occurring as a direct 
result of your taking part in this research study? 

a) Clarify issues related to /nsvronce cover if applicable. If any pharmaceutical agents ore involved w/11 
compensation be according to ABPI guidelines? (Association of British Pharmaceutical Industry 
compensation guidelines for research related injury which is regarded as the international gold 
standard). If yes, please include the details here. 1/no, then explain what compensation will be 
available and under what conditions. 

N/A 
9. Will you be paid to take part in this study and are there any costs involved? 

Participants will not be paid by taking part in this interview and hence they will be infon11ed that 
their participation is on a voluntary bases. 

10 Is there anything else that you should know or do? 

a) You should inform your family practitioner or usual doctor that you are taking pari in a research study. 
(Include if applicable) 

NIA 
b) You should also inform your medical msurance company that you ara participating in 8 research 

study. (Include if applicable) 

c) You can contact Dr .. .......... .... ............. at tel .... ...... .............. if you have any further 
queries or encounter any problems. 

UREC Participant Information Leaflet and Consent Form (ICF VERSION) Page4 
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d) You can contact the Centre for Research and Publtcat10ns at +264 061 2063061· 
pclaassen@unam.na tf you have any concerns or complaints that have not been adequately 
addressed by the investigator. 

e) You will receive a copy of thts information and consent form for your own records. 

11. Declaration by participant 

By signing below, I ...................................................... agree to take part in a research study entitled (THE 

SIGMFICAJ\CE Of HERITAGE STUDIES fN THE JUNIOR SECO:-IDARY SCHOOL CURRICULUM: A 

CASE OF KVNEi\IE REG ION. NAMfB I.A). 

1 declare that: 

a) 1 have read or had read to me this information and consent form and it is written in a language 
with which I am fluent and comfortable. 

b) 1 have had a chance to ask questions and all my questions have been adequately answered. 

c) 1 understand that taking part in this study is voluntary and I have not been pressurised to 

take part. 

d) 1 may choose to leave the study at any time and will not be penalised or prejudiced in any 

way. 

e) 1 may be asked to leave the study before it has finished, if the study doctor or researcher feels 
it is in my best interests, or if I do not follow the study plan, as agreed to. 

Signed at (place} .................................................. on (dote) ........................... 2005. 

···········--···········-.. ------... .,_ ........................................... -·--·-
5,1,..,wre of portiCopant Slanature of witness 

UREC Participant Information l,eaflet and Consent Form (ICF VERSION) Page 5 
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12. Declaration by investigator 

1 Agnes Shiningoyamwe declare that: 

• 1 explained the information in this document to ................•........................ 

• 1 encouraged him/her to ask questions and took adequate time to answer them. 

• 1 am satisfied that he/she adequately understands all aspects of the research, as discussed 

above 

• 1 did/did not use a interpreter. (1/ o interpreter is used then the interpreter must sign the 

declaration below. 

Signed at (place) .......................................................... on (date) ........................... 2005. 

,_, .......................... -··-········ .. ··· ..................... ., ................................ ... 

13. Declaration by interpreter 

1 (name)declare that: 

a) 1 assisted the investigator (name) .............................................. to explain the information 

in this document to (name of participant) using the 

language medium of (Oshiwambo, Oshiherero, Afrikaans, etc.) 

UREC Part icipant Information Lea net and Consent Form (ICF VERSION) Page 6 
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Appendix F: Consent form for the parents 

Dear Parent 

Rc: permission to access information from your child 

1 am Agnes Shiningayamwc, a Master student at the University of Namibia. I am conducting 
research titled TEACHERS AND LEARNERS'S PERCEPTIONS ON THE 
SIGi'lFICANCE OF HERITAGE STUDIES IN THE JUJiilOR SECONDARY 
SCHOOL CURRICULUM: A CASE OF KUNENE REGION, NAMIBIA I am requesting 
permission to access information on your child from school.. 00 .. 0000 00 00 00 00 00 00 .. . 

The aim of the study is to seek dialogue with the learners about the impottance of preserving 

Namibia's heritage. The study will further inform curriculum developers how to integrate 

Heritage Studies in the national curriculum and finally the study will highlight the importance 

of teaching young people the need to preserve, conserve and protect Namibia ·s Heritage. 

Participation in this study is voluntary. Your decision whether or not to allow your child will 

not interrupt and affect the quality of education normally provided to your child by the school. 

Any infonnation that is obtained in connection with study will remain confidential and will 

only be disclosed with your permission. 

Should you have any question or need further infonnation or clarification l can be contacted at 

081 148 9704 or at shininga\amwea!:n~ _l,g::na:l.com. 

Signatures 

Parent .. ......... .......... ............... . . ....... .. 
Researcher .. · · .. .. · · · · · ...................... 00 

.. • • • .. .. 

Date .. ............. .. ............. .. .. .. 
Date ... ................................. .. 
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Appendix G: Assent form for the participants 

Assent Form 

Research topic 

THE SIGNIFICANCE OF HERITAGE STUDIES IN THE JUNIOR SECONDARY 
SCHOOL CURRICULUM: A CASE OF KUNENE RI~GION, NAMIBIA 

1. I agree to participate in this study. f understand that my participation is voluntary, that 

1 am free to withdraw anytime without giving reasons and that I will not be penalised 

for withdrawing. 

2. 1 confinn that I have read and understand the content of the information sheet provided 

to me for the above mentioned study. 

3. The procedures regarding confidentiality has been explained to me (e.g. usc of 

pseudonyms) 

4. The use of data in this research has been explained to me. 

Name of Respondent Date Signature 

························· 

Name of Researcher Date Signature 

····················· 
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Appendix H: Consent form for the interviewees 

Consent Form 

Research topic 

THE SIGNIFICANCE OF HERJT AGE STUDIES IN THE .JUNJOR SECONDARY 
SCHOOL CURRICULUM: A CASE OF KUNENE REGION, NAMIBIA 

1. I agree to participate in the interview of this study. I understand that my participation 

is voluntary, that I am free to withdraw anytime without giving reasons and that I will 

not be penalised for withdrawing. 

2. 1 confirm that I have read and understand the content of the infonnation sheet provided 

to me for the above mentioned study. 

3. r agree to the interview being audio recorded. 

4. The procedures regarding confidentiality has been explained to me (e.g. use of 

pseudonyms) 

s. The use of data in this research has been explained to me. 

Name of Respondent Date Signature 

························· 

Name of Researcher Date Signature 

·········· ··· ············ 
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Appendix 1: Learners 'questionnaire 

Learners 'questionnaire 

TEACHERS A. "ill LEARNERS'S PERCEmONS ON THE SIGNIFICA1'1CE OF 
HERITAGE STUDIES IN THE JUNIOR SECONDARY SCHOOL CURRICULUM: 

A CASE OF KUNENE REGION, NAMffiiA 

Dear Learner 

In partial fultilment of the requirement of .Master's degree in Education (Curriculum 
Instructions and Assessment studies) of the University or Namibia. Students are required to 
conduct research in key issues in Education. The study is seeking information on the teachers' 
and learners' perceptions on the integration of Heritage Studies as a subject into the Namibian 
JSC curriculum. a case of Kunene. All information given in this study will be treated with 
utmost confidentiality and anonyDllty. 

Instructions 

Please answer all questions as honestly as possible. 

1.1. Biographical Information 

(a) Gender 

Table 1. Gender of participating Learners 

Catee:orv A Gender Mark here I x I 

A Fernale 

B Male 

(b) Age 

Table 2. Age of participating Learners 

Ca1e~~on>' 
AJze uouo Mark here I " I 

A Under 12 

B 13- 16 

c 17-20 

D Above20 
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1.2. Close - ended questions 

A. Perceptions of learners on the importance of integrating Heritage Studies as a 
school subject into the junior secondary school curriculum 

For the following statements, please mark with an [X) in the box of your choice. 

Statements Strongly Agree Disagree Strongly 
aeree disal!rcc 

I. Heritage Studies is an important subject for 
the future of all leaners. 

2. All learners at Junior Secondary level should 
have Heritage Studies as a compulsory 
subject. 

3. Heritage Studies is an important asset to the 
community and it encourage School-
Communi ty Partnership. 

4. Tntegration of Heritage Studies into the 
curriculum will help students explore their 
historical and cultural Heritage. 

5. Transmitting heritage values to young people 
will foster awareness and tolerance of 
cultural diversity. 

6. Heritage Studies can build leamers'sclf 
esteem and pride in self. corrununity and 
cultural Heritage. 

7. Heritage Studies will offer learners learning 
opportun ities that value each students' life 
and experience. 

8. Knowledge in the field of Heritage will 
assist learners in utilising and revitalising 
tbeir heritage places to create employment 
opportunities through tourism. 

].3. Open-ended questions 

A. To "hat extent could elements of Heritage be included in the .Junior Secondary school 

curriculum? 
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9. Js there a relationship between heritage and your other school subjects? If yes, explain 

by giving examples. 

·· ·· ·························································· ········································ 
······································································································ 
··························· ···················· ········· ·························· ·· ··············· ·· 
··········· ··········-·······························································-················ 

10. Can you identify any clements of heritage (heritage sites, values. practices. bclit:fs) that 

could be included in the school cwTiculum? 

....................... ................................................................................ 

····················· ················································· ····· ·························· 
..................................................................................................... 

B. What expectations do learners and teachers have about the role of schools in the teaching 

of Heritage? 

11. Would you say your school is aware of its role as an instrument in the transmission and 

preservation of heritage? Explain, 

································································································ ······ 
····························· ··· ··················· ····· ···· ·········································· 
·························································································· ·· ·········· 
····· ···· ·· ···························· ·· ····························································· 
············································································ ······ ··· ·· ········· ··· ··· 
·································· ······························· ······· ···················· 

l2. What activities are being undertaken by your school to promote heritage? 

································································· ................................... . 
·············· ············· ·········· ······················ ··· ················· ················ 

...................................... ~ .... ............. ......... ........... ....... ..... ............. . 

·········· ·································· ····· ························ ····· ························ 
................. ~ .............................................................................. . 

·······················································································•······· ······· 
······················································································· ··············· 

13. What role can schools play in developing learners' awareness about Namibia's 

heritage? 

······························································································· 
················ ············ 
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··· ···· ·· ····· ···················· ···· ·················· ·· ·· ·· ··· ······· ·· ······················ ·· ···· 
·············· ·· ···············································--····································· 
··········································· ························ ·· ··························-········ 

14. Why do we need to preserve our country' s heritage? 

···················-················· ···························· ··········· ······ ················· ··· 
········ ········· ········ ······· ················· ·· ········ · ·· ·· ·························-··········· 
···························· ·· ·· ······································-· ···· ········ ········ ·· --······ 
·· ····················· ·························· ··· ·· ················· ··-··· ··· ······················ 
······ ··········· ·· ·· ········-············ ··················· -· -··········· ·· ···· ····················· 

····· ····························· ···································································· 

Thank you for your participation! 
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Appendix J: Interview guide for Teachers 

Teachers' interview guide 

TEACHERS AND LEARNERS'S PERCEPTIONS ON THE SIGNIFICANCE OF 
HERITAGE STUDIES IN THE JUNIOR SECONDARY SCHOOL CURRICULUM: 

A CASE OF KUNENE REGION, NAMIBIA 

Introduction 

Thank you for your interest to take part in this interview. I assure you that you will remain 

completely anonymous and no record o f this interview will be kept for any purpose other than 

research. 

Instructions 

• To ensure confidentiality, you are not required to provide your name to the interviewer. 

• There are neither nor right or wrong answers to the questions in this document. 

J.I. Biograpbicallnformation 

(a) Gender 

Table 1.1. Gender of participating teachers 

Catet!orv A Gender Mark here I x 1 

A Female 

B Male 

(b) Age 

Table 1.2. Age of participating teachers 

Catcg_orv Al!e !!roup Mark here I x l 

A Under25 

B 25.29 

c 30.34 

D 35.39 

E 40-45 
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145-:: 
and nbovc 

1.2.lnterview que~tion 

A. Perceptions of teachers on the importance of integrating Heritage Studies as a 

school subject into the junior secondary school curriculum 

1. In your opinion, what is heritage? 

2. Do you think all learners should study Heritage Study? Give reasons to support 

your answer. 

3. Describe your views on the importance of integrating Heritage Studies as a subject 

into the junior secondary school curriculum. 

4. What purpose will the integration of heritage as a subject serve? 

5. What role can the integration of Heritage as a subject play in preserving and 

transmitting Namibia's heritage? 

B. To what e.xteot could elements of Heritage be included in the Junior Secondary 

school curriculum? 

6. Are there any special features of heritage in your school curriculum? lf yes, give 

examples. 

7. What elements/topics of heritage do you expect to be included into the 

curriculum? 

8. What challenges are likely to influence the integration of l leritage Studies into the 

curriculum? 

9. 

10. What type of assistance and training do you think will be most appropriate for you 

to effectively teach and raise students' awareness about their national heritage? 
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C. Wbat expectations do teachers have about the role of schools in the teaching of 

Heritage? 

1 1. During your teacher training did you cover any material related to Heritage 

conseJVation and prese1vation? 

12. Provide examples of class activities in which you include or might include 

heritage? 

13. How important for you is the teaching of Heritage? 

14. How can the school reorganised itself (curricular/extracurricular) to contribute to 

the preseJVation and promotion of heritage in Namibia? 

IS. What responsibilities do Namibian schools have in promoting local Heritage and 

what should be done to achieve a complete integration of this local heritage into the 

cun·iculurn? 

J11ank you for participatitrg in tit is di.~cussion 
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