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ABSTRACT

The continuous failure of Namibian studentstire subjectof Geography has been a

concern for several stakeholders in the education sector. One of the problems identified

for such a failure ratées poor assessmeapproach employed by Geography teachers in

junior and senior secondary schodlbe purpose of this study is investigate the role of

Formative Assessment@r ade 10 | e a rsroethesstabjedt oGeagidaphygim a d e
Ohangwena Educational RegiohNamibia.Therefore, to collect relevant information for

the study, e study addressethree research questi® (a) Whataret he t eacher
perceptions about formative assessmerfBriade 10 Geograph@ontinuous Assessment

(CA) in the Ohangwena Educatal Region? (b)Vhat arethe guidelines that could be
providedin the syllabusfor Grade 10 Geography to guide teachenghe assessment of

learners to work formativeB/(c) What are some dhe strategiethatcan be implemented

to improve the effectiveass of formative assessment irraGe 10 Geography in
Ohangwena EducationaRegion? Furthermore, the study utilized a mixed method

approach rooted inphenomenology.In collection of information, ystematic and
convenience sampling was used to select ppatits for the study. The resultglicate

that formative assessment was an everygaycess within the schoold=ormative
assessment was used frequently to evalibéel ear ner sdé6 progress I
continuous assessment marks are more importantetham m mar ks t o | ear ne
becausehey provide opportunities for learners to improlvecause of the immediacy of

the feedback thateachersgive to leaners.Finally, the studyrecommend that the

Geography teachers need to dedicate themselves amadse efforts twardscontinuous

formative assessmeiats it monitors and improves learning. Teachafso need to be

motivated and attend workshops, seminars, training or conferences to build their capacities

andacquireadequate and contemporakills to practice formative assessment.

Keywords: Achievement, Formative Assessment, Grade 10, Geography, Secondary
School, MOEAC, Ohangwen®&amibia
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CHAPTER 1

OVERVIEW OF THE STUDY
1.1INTRODUCTION
The chapter presents the orientation of the shydgefining the key concepts attached and
constituted on the role of formative assessment among the grade 10 Geography learners in
Ohangwena regionThe Chapter also presents tpeoblem statementhich encouraged
the researcher tacrutinize and study the topidnvestigated. It alsaconstitutes the
research questionshich guide thisstudy. Furthermore the chapterexplainst he st udy 0 s
significance, limitations and delimitationkastly, the chapter outlined fragmentation of

thechaptersandendswith asummary.

1.2 ORIENTATION OF THE STUDY

&Gtudent assessménefers to processalrough whichevidence of learning is collected in

a planned and systematic way in order to make a judgement about student learning
(OECD, 2013). It encompasses summative and formativeoses, and may be designed

and implemented internally within the school or externally through stasddrdi
assessments. Johnson (2019) views assessment as the use of a variety of procedures to
collect information about learning and instruction. OCED1( and Johnson (2019)
identify two types of assessmerdad hese aresummativeand formative d&ormative
assessmedts commonly referredo as the assessment for learning in which the focus is
on monitoring learner resporssand progress with instrtion. Willison (2017)explicates

that formative assessment can provide teachers and learners with immediate feedback
the learning process, whigaammativeassessment evaluates the learning status of learners

in the teaching unthroughcomparisorwith specific standards.



Several countries promote formative assessment as a fundamental approach to eblucation
reform. For example, the OECBxaminedthe use of formative assessment in eight
educational systems: Australia (Queensland), Canada, DenmarknBnginland, Italy,

New Zealand and Scotland. OCED (201#)servesthat tests and examinations are a
classic way of measuring student progress and are intedgha daocountability of schools

and the education system. These highly visible forms of tigckrogress, known as

Asummati ve assessmento are also used by

p a

effective, assessment 1 @mhotherlwdrds,aidestityingbaed A f or

responding to the student s 6 fdrneative assessigentn e e d
teachers make frequent, interactive assessments of student understanding. This enables
them to adjust their teaching to meet individual student needs, and to better help all
students tattain higher standard®of learning and compremsion Teachers also actively
involve students in the process, helping them to develop skillettztle them to learn

better (Moyosoe, 2015).

In Namibia, the Ministry of Education, Arts and Cu#iar (MOEAC) encourages the
formative assessment of leasent is often usedh face to faceeachingin a classroom
setting to help foster learning. With the use of formative assessment, feedback and self
assessmerdre executed (NIED, 2016). Atr&le 10 level of education in Namibia, 35
subjects and 126 compents éxaminationpapers) are covered including Geography
which learners are expected to writ¢ the level ofJunior Secondary Certificate
examination (JSC) (MEAC, 2018). The JSC at the Junior Secondary Education (JSE) is a
combi nat i on fod markh & 65P0ared the EantBwdous Assessment marks of
35% that has to be sent to the Directorate of National Examination and Assessment

(DNEA), which then constitutes the | earne

S .

N S



According to the Namibian MinistryfdEducation Arts and Culture (2015) and NIED
(2015),secondary schools provide effective and efficient management of the human and
material resources available for tlaehievementof the school academic goals. The
classroom teacher is charged wdhlot of functions to perform in the teaching and

learning process. One of the most challenging functions of the classroom teaitiger is
assessment of students. The theeverallh erad neetbe
results at Grade 1Qunior Secondgr Certificate examination (JSCh the 2018 JSC

national results, there was a total of 44,863-tinlle Grade 10 candidates in 732
secondary schools who sat for the final JSC examination compared to 40,599 in 2017.
However, 23,911 candidates, represen88d3% qualified for admission t&rade 11 for

2019 compared to 22,363 or 55.3% in 2017, indicating a drop of 2% in the performance of

the candidates between 2018 and 2017 (MoEAC, 2017). In Ohangwena Educational
Region, only 44%passe@eography in 2018 MoEAC, 2018). Evidence from the

mentiored dataevincesthat learner@grades inGeographywere averagewhich may be

common also in other subjectsThis idea is that formative assessment allows for a
diagnosis of the learning difficulties among learndi®wever, the effectiveness or
usefulness of the strategies used may vary, and it is agreed that certain strategies may not
be applicable to certain challenges encountered in mastering learhimgpresent study

therefore aimeat investigating the role dbrmative assessmentintte ade 10 | ear n

final gradefor Geography in Ohangwena Educational Region, Namibia.

1.3 PROBLEM STATEMENT

The continuous failure of Namibian studentstire subjectof Geography has been a
concern for several stakeholdénsthe education sector. One of the problems identified is

the poor assessment approach employed by Geography teachers in junior and senior

3



secondary schools. For example, in many cases, the continuous assessment marks that
teachers give are much higheaththe examination mark. It appears that learners do not

pass geography at the end@hde 10despitehavingobtainedgood CA marks during the

year. This shows a discrepancy between the role of formative assessment marks and
examination mark irGrade 10Geography in schools in Ohangwena Educational Region

of Northern Namibia. Thus, awardingigh marks to the learners and classroom
assessment may make leaners lazy to concentrate or take it for granted that they may also
be given high marks at JSC whichuti be a reason fothe reduced performance at

National Junior Secondary Certificate. The researcher is not aware on any study regarding
the rolethatformative assessment playsintBe ade 10 | earner s&8 Geogr
in Namibia. This study aimedt investigating the roléhatformative assessment plays in

the Gr ad e 10 | earnersd6 Geography final gr ad

Namibia.

1.4 RESEARCH QUESTIONS

T What are the teachersd per cefideoll s abo
GeographyCA and exam results in Ohangwena Educational Region?

1 What are theguidelinesthat could be providedin the Grade 10 Geogghy
Syllabus to guide teachera the assessment of learners to work formatively?

1 What are some of thestrategiesthat can be impleranted to improve the
effectiveness of formative assessment in grade 10gi@pby in Ohangwena

EducationaRegion?



1.5 THE SIGNIFICANCE OF THE STUDY

It is envisaged that he information obtained by this studand subsequent
recommendationsnay helpin the improvementof instructional practices and may also
influence an improvemenn | ear ner sé6 performance (Caul ey
study mayalsoprovide the Ministry of Education, Arts and Culture (MoEAC) with ways

that can ensure effectivevaluationfor the CA marks inrGrade 10Geography. Besides

that, the study may help the teachers to enrich existing knowledge and also to gain an
insight into what learners understand, motivate them to learn and take responsibility for
their learning. Finally, this sudy may contribute to the body of knowledge that currently
existswithin the UNAM repositoryfesourceson formative assessmernthis studyalso

identified other research issues and gaps that future studies can be anchored @n hence

hasthe potential foadvancing knowledge on the study phenomenon.

1.6 LIMITATIONS OF THE STUDY

Given that this study bears qualitative results on the role of formative assessment, its
findingscan onlybe generalisetb the studied public secondary schools in@@angwena
Educational Region. fle resultcannot be generaliséd all other secondary schools in the

circuits, in Ohangwena Educational Regiaand in Namibia as a whole.Another

limitation is that of thepaucity ofliterature in Namibia that relates to the roldarimative

assessment in secondary schools in Namilsiehools To the best of theers ear cher 6 s
knowledgethere islittle, if any study, which has beerronducted on formative assessment

in secondary schools in Namibia. Therefore, the researtheshedthe results of the
currentstudy within result of researches that werenducte outside Namibid control

literature Particularparticipants felt threatened by the presence of the researcher at their

schools. Perhaps participants did not feel comfortabjerdwide all required documents



wi t h | earner so records [ assessed activiti

respondents did not answer questions in the questionnaires truthfully.

1.7 DELIMITATIONS OF THE STUDY

The study was specifically confined tavestigating the roleéhat formative assessment
playsintheGr ade 10 | e a rsnnethiesubject ofGeographygmr Ghdngwena
Region, Namibia. It was restricted to three ¢8hools in Ohangwen@egion, found in
the northern part of Namibia andhérefore the results cannot be gensedlitoall other

schoolscountrywide

1.8 CHAPTER DIVISIONS

The remainder of this thesis is structlii@s follows: Chapter 2 presents the literature
review which was not limited tthe introduction of the chapteChapter 3 presents the
research methods for the study. The chapter also presents the population, instruments and
sampling and includes data analysis as ag#thical consideration&hapter 4 presents

the results and interprets the results of the stullapter 5 discusse the findings
presented in Bapter4 and relate them to the literature. Chapter 6 presents the
conclusions and recommendatianfsthe studybased on the results and suggestions for

furtherfutureresearch.

19 CHAPTER SUMMARY

The chager contained the introduction of the study through orientation andealsiained

the key concepts of the toprvestigated. The chaptelsa presented the statement of the
problemwhich is grounded on the continuous failure and poor assessment appsedch

on Geography subject by the teachefte chapter also contained tfie research
guestionsvhich guide study. Furthermore, the chapter explained significance of the study

rationalisedollowed bydiscussions athe limitations and delimitations of tiséudy.

6



CHAPTER 2

CONTEXT OF THE STUDY: THEORIES, CONCEPTS AND ROLES OF
FORMATIVE ASSESSMENT IN EDUCATION

2.1 INTRODUCTION

The purpose of this chapter ispoovidea literature revievand scholarly analyson the
concepts, theories, and functions of formative assessment in secendaoyeducation.

The researcher firstly discusses the conceptual framework followed by the theoretical
framework.There follows after that discussion othe barriers to vder use of formative
assessment and the role of formative assessment in teaching and assdswnfmal
section presenisreview of related case studiegontrol literature thatguide thecurrent
studyexploringthe role of formative assessmentGrade 10 learner's final grasifor the

subject ofGeographyin the Ohangwena Educationa¢@lon of Namibia.

2.2 CONCEPTUAL FRAMEWORK

The effective assessment td@arnersis critical in determiningwhether students are
adequatelylearning in secondarychools.The asessment df e a r moeanlyg Bel in

measuring e a r pragress ®ut also identifying and meeting learning needs. Thus, the
assessment dearnersis useful inthe evaluationof individual | e a r pe€farndase,

plaming for future stepgor improvementsn teaching and learning and the shamng of

information with several stakeholdedyosoe, 2015). According to Ghaicha (2006), a
teacher needs to be vigilant and accountahb
The authors fukter explain that teachers shoulassess their learnérsegularly and also

consider assessment as a powerful tool which can either boost or undiéreiesners

learning.



Many teachers incorporate aspects of formative assessment into their teachings b

less common to find the formative assessment systematically practiced (Pallios, 2011). If
formative assessment is to be used as a framework for teaching, teachers should change
the way they interact witlearners how they set up learning situat®and guidéearners

toward learning goals, even how they dete@rnersuccess (Tsilo, 20)6Thisreproduces

an ideology that teachers need to change their teaching and intelaetianorswith

learners fothe effective use of formative assessment.

The National Institute for Educational Development (NIED) (2015) explains that
formative continuous assessment is made during the school year in order to improve
learning and to help shape and direct the teaeleiagning process, NIED further explain

that formative assessments is used to promote healthy habits of Agshssment tasks

help learners to solve problems intelligently by using what they have learnthand
teaches can alsause the information to improvtheir teaching methods and learning
materials. This is supported by Boston (2002) vebmitsthat formative assessment
promotes | earnersd | earning. Ni kol (2007)
instructional process, because it is incorporated into classroom practices and to adjust

teaching and learning.

The conceptual framework that guided the stulyestigatingthe role of formative
assessmenti@r ade 10 | e arsim&agogaphyih therChdngwgnadudatonal

Region of Namibia is further elucidated in Figureelow:



Goals for the
education system

Ewvaluation and

Traditions, cultures and assessment framewaork Education policies

wvalues in education

School leader
appraisal

—

Feedback to students
and teachers

Education system
evaluation

Effective teaching

and learning

Student outcomes

Figure 1: Conceptual frameworksdr student formative assessment (Source: OECD,
2013)

Within the contexbf this study, the innermost circle is more important in guiding the role

of formative assessment@ ade 10 | e arsmé¢he sbfect 6f Geogrdphyig r a d e
the Ohangwend&ducationalRegion of Namibia. There afeur main interrelated themes

that are important therein. The first themegsvernance This theme describes the
different purposes and objectives of student assessment sysieriee degal frameworks

that should be in place to ensure that student assessment results are used and that
objectives are reached. The theme explores how responsibilities for assessment are
distributed in different areas and how different levels of gausra interact to form a
coherent assessment systeiihe ®cond theme igprocedures which is about the
methodologies used for student assessmernhereducation system. Included in this

9



theme are areas of learnjnipe assessment as well as the key mocd features of

student assessment. It also revighe ways in which the design of assessments can
enhance or threaten fairness and equity in educatidrocedures is about the
methodologies used for student assessrapdtincludethe scope of assessmegand the

mix of instruments used in specific student assessment systems. The theme also includes
the format of assessmentsidathe use of ICT in assessmeFiie next theme isapacity,

which discusses the competencies and the support necessary wsagdests, to benefit

from assessment, and to use the results of student assessment. Other issues included
therein are the capacities students need to engage in and learn from their assessment; the
assessment competencies that teachers acquire in tadeier education, professional
development and moderation arrangements; and the expertise of the agencies involved in
student assessment. The final theme pertains tosthef results This is concerned with

how assessment results are reported andfosdmth summative and formative purposes.

It describeghe standards of quality and reporting formats used in different contexts and
reviews the legal frameworkthat regulate reporting of results. The importance of
recording information, providing feedtla to students and melg decisions is also

highlighted.

The currentinvestigaton of the role of formative assessmentintBeade 10 | ear n
final grades in the subject of @ography in OhangwenaducationalRegion of Namibia

wasguided bythe conceptubframeworkdiscusse@bove.

2.3 THEORETICAL FRAMEWORK

This study i s g(980)@uastrubtiyismVheayyo Tthe thepr§ gostulates
that knowledge is caconstructed and that individuals learn from one anotfiggdtsky,

1980). Vygotsky opineshat the learner must be engaged in the learning process.

10



A reaction to didactic approaches such as behaviorism and programmed instruction,
constructivism states that learning as active, contextuaksl process of constructing
knowledge rather than acquig it. Knowledge is constructed based on personal
experiences and hypotheses of the environmPragét, 2013).According to David
(2015), constructivism incorporates a learning process where the ledavwelsptheir

own conclusions through the crea&tiaid of the teachers as a facilitator. Overall, the

setting should include classroom applications of constructivism within a few key concepts.

The ConstructivistTheory embraced in this studygues thatearnersmust beadvisedto
actively personally patticipate in the learning process. The teachers are the most
convenient counselors whose role is to guide, mediate, prompt and help learners to
develop, evaluate their understanding and gfsponcepts.Vygotsky (1978) explains

that constructivism identds learning as the process of making information and
experience meaningful. The autHmelieves that for constructive learning to occur, there
must be an environment in which learners can study collegially in real activities and
situations. All in all, larning in a social environment is most productive. Mcleod (2019)
citing Arends (1998)submitsthat constructivism is a process where learners personally
construct meaning through experience while the leabroiseloped consciousness is

affected by prior kowledge interactions and new events.

Mcleod (2019)identifies five principles of constructivism. Thérst principle is that
knowledge is constructed, rather than innate or passively observed. According to Philipps
(1995), the central idea of construcsivi is the construction of knowledge durinte
human learningorocess This allows learners to build new knowledge on the basis of
previous studies. Accordingly, this principle maintains that previously developed
knowledge has an influence on new knowledgkis entails that the learner will draw

hypotheses from the new learning experience. Sgeondprinciple of constructivism is
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that learning is an active process; Knowledge is an active rather than a passive process.
Mcleod (2019) explains that the passiprocess viewlearners as empty vessels which
need to be filled with knowledge. In this way, the information is passively received, but
not understood, because it must come from establishing a meaningful connection between
prior knowledge, new knowledgand the learning process involved. TWiew within
constructivism is thatearners construct meaning only through active involvement. The
third principle is that knowledge is socially constructed. Thislame through interaction

with each other rather dn through an abstract memanyconcept. Thdourth principleis

that knowledge is personsd/ygot sky (1978) argues that e
viewpoint is built on the prevailing knowledge and values. This means that the learner
may end the samedson, teaching or activity with a different study. The interactive theme

is different. Even so, this principle contradicts the view that knowledgeorsstructed
socialy. Thefifth principle is that learning exists in the mind. According to Drisciid

in Mcleod (2000, 2019), knowledge is found in the human brain and does not need to be
matched with any real worldThis fact implies that the learrgewill instantaneously
develop their own mental model of the real world from their perceptions of théd. wo
When learners gain new experiences, they will repeatedly update their thinking patterns to

reproduce new information, thereby establishing their own understanding of reality.

The relevance of this theoty this study ishow it is able toguide the dicussionon

formative assessmenthrough constructivism the learners and teachers must bring past
experiences tohe currentlearningsituation- which contributes to their final academic
performance. David (2015)naginesthatVy got sky dés t hydenefigialioan be
helping teachers to plan their instruc@bnprocesses and method#loreover,

constructivism helps teachers to think through the knowledge and skills that their learners
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are expected to master and determine the order in which to seahlknowledge and

skills.

2.4 BARRIERS TO THE WIDER USE OF FORMATIVE ASSESSMENT IN
SECONDARY SCHOOL EDUCATION

Although formative approaches to teaching and assessment often resonate with
practitioners and policy makers, there are barrieftstwider practie. Subsections 2.4.1
to 2.4.4 discuss some of these barriers:

2.4.1 Perceived tensions between formative assessments and highly visible summative

tests to hold schools accountable for learner achievement

OCED (2008)reportsthat in formative assessmeméachers often teach and then use
summative tests and examinations assesshow learners performedA summative
assessment test that is highly visibkes the power tbold the schoohccountabldor the

| e ar pedorn@asceand thisdrives what takes p@ce in the classroonowever, many

people feel that formative assessment helpsthe planning process/azquezGarcia

(2018) is of the views thathe assessmergupports teaching while considering the

|l earner6s needs t hus csteamrdllingitigan mutliny erapimesis t a |
on the end of year test which is often inaccurdteis idea is frivolous in the minds of

many teachers. They accept thisadn principle, and then reaishat the document that is
planned to be printed is a fixed docent. OxenfordD'Brian andUchiyama (2018Yor
example,observethat almost all teachers are obsessed with the formative assessment
process because they tend to get lost in the development process of evaluation and

eventually ignore longerm goals.

The formative asses®nt tension can be addressed. OCED (2@08)mitsthat in any
setting where there is an increased visibility of summatives, tésaches are often

compelled to teach to test as learners are stimulatesdlise seperformance goals (to do
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well in test3, atthe expensef learning goalqthat is, to understand and master new
knowledge). Many, if not mosteachers perceive these external assessments as being in
conflict with or even inimical to the practice of formative assessment. Poorly designed
extenal tests, media league tables which use a narrow set of data to compare performance
across schools, amallack of connection between tests and curriculum can also inhibit
innovation.

2.4.2 Lack of coherence between assessments and evaluations at the yoschool

and classroom levels

The links between systematichool, classroomassessment and assessment methods are
inefficient, which poses a challergy® effective formative assessment in schools. The
OECD (2013)notesthat in most cases, informatiom be used in the learnéi@ssessment
collected through the national or regional monitoring system in the evaluations of schools
is taken to be extraneous or obstructivethe practice of teaching. Similarly, the

information collected in the classroasconsidered immaterial secisiormaking.

2.4.3 Fears that formative assessment is too resousiceéensive and timeconsuming

to be practical

Formative assessment takes tirllayosore (2015postulateghat teachers need a lot of

time to conduct formtave assessmesit According to Herman, Osmundson, Yunyun,
Ringstaff, and Timms (2015), spending enough time on formative assessment helps
teachers ensure that all methods are applied consistérel\a c her s6 f ai | ur e t «
time to carry out formate assessment may resultarfew learners beag retaught to
demonstrate mastery of knowledge (Herman et al., 2Kisgston and Nash (2011)

submit that many teachers admit that formative assessment methods (such as tracking
tools, personal conversationsthvlearners, etc.) take a lot of time. Formative assessment

has a lot of paperwork, which is a timensuming task that the teacher must complete,
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and the strategies adopted represent an extra burden and a waste of time. The OECD
(2015) proposed the ne¢a use ICFbased learning programs that gqamovide effective
feedback, thuseducing paperworkOECD further proposethe effective deployment of
volunteer teachers, peer learning and other related approaches thatitigae this

burden. According t®ECD (2015), the curricula need to support the importance of
helping learners by focusing on developing a few core skills, and for developing skills for
selfassessment and learnitgglearn. Hermaret al (2015)alsobelievethat the progress

of learnerscan make them take more responsibility for their own learning and self

evaluation.

2.4.4 Disconnecting thenind-setthat there is synonymyin teaching and learning.

Frunza (2014) believes that understanding how to use formative assessment is a key
challerge Frunza, (2014pbserveghat the biggest formative assessment is rooted in the
classroom and is carried out moment by mome&herefore, performance barriers are
formative assessment developmental behaviors among teachers and learners, rather than
cardully designed paper systems or pencil tests related to a set of standards (this seems to
be a recent trend). Nonetheless, Frunza (2014) furtbessthat no matter how many

forms of assessment are performibgycan help learners, btheycan also helpeachers

by allowing teachers to follow feedbaekd be abléo effectively orient themselves and
choose the mogireciseteachingpedagogicstrategies. Despite the fact that much of the
work devoted to formative assessment contains important informathmut its
characteristics, in reality, the situation is hardly different. So, in the work of pedagogy,
when carrying out dimensional analysis and formative evaluation, teachers should also
refer to themanner in whictthey put this form of assessment ipi@actice. Pedagogically

speaking formative evaluation can be achieved sequentially, which means that putting this
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method in practice implies crossing various stages that are formed on a hierarchical

system, in a successisgstemthat has to be strictlyespected.

OECD (2015) believes that teachers and school leaders need to a@realfeire of
evaluation or assessment. In this culture, teachers and school administrators have to gather
|l earner6s i nformation and us etlywdrksandwhyc r eat e
as well aspracticeknowledge sharing and builthe ability to solve several needs of
learning. Ideally, information gathered through assessment and evaluation processes is
used to shape strategies for improvement at each level of tlwatiedu system. In
classrooms, teachers gather information on learner understanding and adjust teaching to
meet identified learning needs. School leaderstheenformation to identify areas of
strength and weakness and to develop strategies for improefene policy level, the

OECD (2015)explicatesthat officials usethe information gathered through national or
regional tests, or througie monitoring of school performanséo guide investments in
training and support for schools, or to set broadries for education. This can be

illustratedschematicallyas in Figure 2 below

I Assessmantfor

student learnina

Evaludion for school

improvement

Evaluation forsystem

improvement

Figure 2: Coordinating assessment and evaluatigSource: OECD 2015)
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The OECD (2015) argues that the basic requirements of the curriculum should be to
improve the use of formative assessment. Teachers in secondary schools are faced with
extensive curriculum and reporting requirements. In several of the casesstumbls,
teachers priorige what they will cover in the curriculum. Deciding which concepts are
mostimportant and ensuring that learners have a good understanding before moving on
could prove difficult toreconcile Some curriculum items are missed, but teachers are
more confident that learners retain information and learn subjects in greater depth.
Teaders should also enlist students in tracking their own performance. For example,
teachers sometimes ask students to record the teacher eiegagack in individual
portfolios. Students are able to refer to their portfolios and teachers do not neegisto inv
inordinate amounts of time in detailed recéekeping. Students may also use tools such as
rubricsas part of selhssessmenA checklist that details the criteria for a quality piece of

work is required to improve their work independently.

OECD (2015 also proposes that teachers and schools must usevakifition as a wayf
shapingfuture planning ando alsouse knowledge management techniques. They should
share what they have learnt, work together to create new ideas, and systematise and
trarsmit this knowledge to others. By doing thid)ey become betterable to push

innovations further and to sustain them longer.

2.5 THE ROLE OF FORMATIVE ASSESSMENT IN SECONDARY EDUCATION

The role of formative assessments has been outlined in a number of. dfodiesample,

Black and William (2018pbservet hat f or mati ve assessment bu
learn skills by emphasising the process of teaching and learning, and involving students as
partners i n that pr ocess.peetassessmens and &elii i | d s
assessment, and helps them develop a rang&eatiee learning strategies. Moyosor

(2015) indicates that students who are actively building their understanding of new
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concepts (rather than merely absorbing information) and wédearning to judge the
guality of their o wn a n-definednhceteria arepdevelopgng wor |

invaluable skills for lifelong learning.

Ajogbeje, (2013) cite Gronlund and Linn (1990Wwho submitthat formative evaluation

serves three sp#ic uses namely: (i) to plan corrective action for overcoming learning
deficiencies; (ii) to aid in motivating learners and (iii) to increase retention and transfer of

| earning. According to them, Sstudenttosd r es
reveal group and individual errors needing correction. Tahrig,Tubashira and Rabbia

(2012 observethat formative assessment provides feedback to teachers and students over
the course of instruction, it stands in contrast to summative assessrhht,generally

takes place at final end of an instruction.

Marsh (2007 cited in Moyosoe (2015) postulatesthat formative testing is a strategy
designed to identify learndrtearning difficulties with a view to providing remediation
measures to enhanttee performance ahe majority oflearners Jung (2012submitsthat

the result of investigation into the extent to which cognitive entry characteristics and
formative assessmentmne as ur e d student sé academic per f
undergraduatedemastratethat teacher formative assessment has the highest predictive
strength on academic achievement out of all variables, that is, certificate worth and the
National Junior Secondar@ertificate results considered. In a similar study carried out
among Ptytechnic students, Ajogbeje, (2008uggeststhat the cognitive entry
characteristiof West African School Certificate (WASC) and Polytechnic and Colleges
Entrance Examination (PCEE) are not significantly relatedgéacademic achievement of
polytechnc students in Geography and that most of the students with good grades

oftentimes rely too much on these resulighich in turn, affe@ their academic
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performance However, the studyobservesthat semester results (i.e. continuous

assessment scores) dne best predictors of academic achievement in Geography.

A study by Ughamadu, (2009itled drhe interactive effect of formative testing and
cognitive style on studentsd | eadobsernieg out c
that analytical students pased to formative testing with remediation performed
significantly higher in composite concept attainment at classification and formal level than
global students. Also, Oluwatayo, (2017) repgrbsitively about formative assessment

when henotes,inasudy carried out on continuous ass
gradest ha't formative assessment I mpsriro thee s stu

subjectof Chemistry.

Classroom assessors sometimes seems to confuse assessment moetboaluate

o)

leaane s6 performance in school s. Therefore,
evaluation, measuremeanhd testing. These are usedvasys of collecting valid data on

ler ner s6 per f or ma n onme might thiskahese edneepts have thé sames
meaning with assessmenhere is a very big difference. For example, Ghaicha (2016)
emphassesthe factthat measurements and testing are terms used to describe the outcomes
of the educational process while assessment is the term currently used tbedaBcri

aspects of evaluath and testing

OECD (2015) believes that school leaders in establishments using formative assessment
foster schoelvide cultures of evaluation, using objective data on the impact of teaching
methods on student performance. Theséa give energy and purpose to developing
school and classroom strategies for improvement. In schools with strong evaluation
cultures,t e a ¢ pag mae&attention to which strategies work well, for which stugdents

and under what circumstanceshely alsodevelopa stronger interest in understanding
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learning theories and refer more often to eviddmmsed research. Within subject
departments, teachers may identify common student misconceptions, and develop
strategies suitable to teaching their particulaciglines.

2.6 REVIEW OF RELATED STUDIES ON THE ROLE OF FORMATIVE
ASSESSMENT IN EDUCATION

The purpose of this section is to present two case studies that could infoconrriret
study on the role of formative assessmerBina d e 10 | e adesméhe suldectf | n a l

of Geographyin Ohangwena #ucational Region of Namibia.

In South Africa, Der Nest, Caroline Loragnd Engelbrecht (2018) investigated the impact

of formative assessment activities on the development of teacher agency in mathematics.
This study highlights the constraining factors inhibitinghe attainment of quality
mathematicsgradesand alsodescribesthe educational environment that impacted the
quality delivery of mathematics teaching. The study also prapaseolution to the
problemby drawingon theassessment model developed by Bennette (2010) and Bennet
and Gitomer (2009). The study combined the designs sets of the assessment tasks with
professional devel opment where teachersbo
examininghow the authofs) could strategically design assessment tasks that could support
teacher agency and professional development. An interpretivist qualitative research
methodology was used. The population of the study v&ezle9 (Nine) mathematics
teachers irthe TshwaneDistrict of South Africa Purposive sampling was used to select
Grade9 teaches from 10 selected schools the TshwaneDistrict. Data was collected by
means of observationgn open ended questionnaire, standardised semi structured
interviews, written documents aniield notes There waslso therecording of participants

to ensurethe trustworthinessof collected data The collected data was thematically

analysed following Creswél (2007) steps of qualitative data analysitie esults
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demorstrated thata narrowing of curriculum and reliance on one source of external
monitoring were the main challenges of using formative assessment in South Africa. Other
challenges werethe | e ar n e r-ecanomis dackgmursld large classes, leamne
prepaedness, language issuesn xi ety rel ated to assiressment
formative &sessment. The study recommentds development of mathematics
proficiency, which is of intrinsic value to learners and the subject that is naturally applied

by a learner within their environment.

Another study conducted in Nigeria by Moyosore (2015) invessgtite effects of
formative assessment on lear@eaishievemerstin mathematics at secondary levéhe

study was gided by three research questiorm Whatextent would the use of formative
assessment affect the achievement scores of students in Mathematics in senior secondary
schools? Will there be any significant difference between students exposed to formative
assessment? d will there be any significardender difference in the achievensent
Mathematics students who are exposethédormativeassessment method of evaluation?
Experimental research was used. The populatamprised120 mathematics learners in
Secondary Il Art classes in two public sails inthe Iseyin Local Government of Oyo

State, Nigeriaselected through purposisamplingtechnique. Formativ@ess I, Il and

lll and a Mathematics attainment test wettee sourcef datathe collection. Paired
sample ttest and independent sampleest were used in data analysiEhe esults
demonstratethat formative assessment plays a vital role in assessing learners. Also,
formative assessment had a strong significant difference in the mean achievement score of
mathematic learners (t = 36.547000). The study reammmendghatschool administrators
needto continuouslyencourage theise of formative assessment by all teachefhey

should allow, encourage and provide incentives for them to attend seminars, workshops,
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conferenceand inservice taining to enhance their performance and to acquire necessary

skills for constructing formative tests.

However, thee studies were noinvestigatingthe role of formative assessmentthe
subjectof Geographyput rather on the constraining factors of rfative assessment in
Mathematics anan the effects of formative assessment on leardachievemers in
Mathematicsespectively Theyhowever respond dialogically smme of the objectives of

the present studywhich are to investigate challenges facedformative assessment and
the use of formative assessment in affecting leabreeshievemerst in the subject of
Geography.The studiesalso reproduce an ideology that formative assessment is used in

eval uati ng | e arspeaks gilte mpinolgegtivesostiscurvehtstudyh

The researcher cdmenefitfrom the above case studies. The first lesson is that formative
assessment improves the achievement scores of learners in secondary education. The
second lesson is that formative assessmerthasacterisedoy a host ofchallenges
especiallyin its implementationChief among such challenges are tfa@rowing ofthe
curricul um, |l earner preparedness, anxiety
formative assessmentA third lesson thatcan be drawn from these studies that
formative assessment requires the development of the subject proficiency that offers
intrinsic valueto learners and the subject that is naturally applied by a learner within their
environment Subsequently, this b entailsallowing teacherso implement if encourage

and provide incentives for them to attend seminars, workshops, conferencesamndada

trainings to enhance their performance and to acquire necessary fekiltonstructing

formative tests.
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2.7 SUMMARY

This chapter has presentadeview of literaturerelatedto theconcepts, theories and roles

of formative assessment in education. The researcher has discussed the conceptual
frameworkas wellasthe theoretical frameworik which the current resezh is couched

The conceptual framework has outlihdour themes namelygovernance - which
describeghe different purposes and objectives of student assessment systipatsty -

which discusses the competencies and the support necessary to assess$s stud
procedures- that is about procedures and methodologies used for student assessment in
the education system and finaltiie use ofresults The reviewobserveghatthe selected
theoretical framework hafive principles of constructivism; the firstripciple is that
knowledge is constructed, rather than innate or passively observed, the gecoipte of

the constructivism theorys that learning is an active process; Knowledge is an active
rather than a passive pess. Thirdly, knowledge is socipl constructed Fourth,
knowledge is personal and fiftrearning exists in the mindlso discussedh the chapter

are the barriers tdhe wider use of formative assessment and the role of formative
assessment in teaching and assessment. The barrieperasmved tensions between
formative assessments and highly visible summative tests to hold schools accountable for
learner achievementhe lack of coherence between assessments and evaluations at the
policy, school and classroom levelears that formate assessment is too resource
intensive and time&onsuming to be practical and disconnecting the mindset that there is
synonyny in teaching and learning, while the role is tmonitor learnerglearning to
provide ongoing feedback that can be used bghters to improve their teaching and by
learners to improve their learning thimiilding the learnerélearning to learn skills. The

final section presented review of related of two related case studws therole of

formative assessment among learnéirsvas learned from the case studies tbanative
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assessment improves the achievement scores of learners in secondary edimatoar,

it is riddled with challenges in its implementatioeaxemplified by thenarrowing ofthe

curriculum, learner prepadnessanxi ety rel ated to as@smessmen
formative assessmeni he next chapter presents the research methods and design used to
investigatethe role of formative assessment@ ade 10 | earsirethesd f i n

subject of @ographyin the Ohangwena Educationaé@lon of Namibia.
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CHAPTER 3
RESEARCH METHODS
3.1 INTRODUCTION
This chapter presents the research design and methods of the study. This is followed by
discussions of thpopulation samplingproceduresandthe sample &e of the studyThe
chapteralso deliberatesn the research instruments well agdata collection procedures.
The last two sectian of the chapteexplain thedata analysigprocessesand ethical

considerationsnade for the current study

3.2 RESEARCHDESIGN

Research design refers ttee techniques employed during data collection and analysis in
determiningthe variables defined intheresearch s st at e prebtemn (Cee$wellf h e
2014). Creswell furtheexplainsthat the research design defines thygetof study, data
collection methods and gisehe statistical plan for data analysis (Creswell, 2014). Borg
and Gall (2013) indicate that the study design gives a researcher thatisguides the
study process. @rheim Q00§ defined research design asstrategicframework for
actions that serves ahe bridge between the research questions and execution or

implementation of research.

The studyadopted theMixed Method (MM) approachThe Mixed Method approacis
characterised by the combination of @dt one qualitative armhe quantitative research
components@reswell & Clark, 2011)Schoonenboom and Johnson (2017) stated that in a
mixed method research researcher or team of researchers corsbeiements of
gualitative and quantitative researchpap o a ¢ h e she usee of qgalitative and
guantitative viewpoints, data collection, analysis, inference techniques) for the broad

purposes of breadth and depth of understandingcandboration It is commended that
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using of Mixed Method approagbrovides the best opportunity to address the research

guestions (Mali et ak011J.

Mixed Method wasadopted in ordeito expand and strengthen the conclusion and
recommendations dhe current enquiry othe role formative assessment playsGirade
10 | e dimalngeadesi® the subject ofGeographyin the Ohangwena Educational

Regionof Namibia andhereforeit contributesto thecorpus ofliteratureon thesubject

The use othe qualitative research approach involves discovery (Maxwell, 20t.3)so
enabks and in-depth understanding of threle formative assessment playsGrade 10

| ear ner s &inthe sulgekct ofgeograpghgin the Ohangwena Educational Region

of Namibia Creswell (2014) definethe qualitative research design as an unfolding rhode
that occurs in the natural environment, which is essential to develop a level of detail from
a high degree of participation in practical experience. This method hekpextearcher to
conduct indepth interviews to gaianin-depth understanding of th@henomenon under
study. This ability of the designs explainedby Saunders, Lewis and Thornhill (2012)

who explicatahatthe qualitative design develops-aepth knowledge.

The quantitative research approacbn the other handjses numbers as its basw
generalising a phenomenoBapbie, 201Q)Babbie (2010)and Muijs (2010) argue that
guantitative methods emphasize objective measurements asidtisgécal, mathematical,
or numericalanalysis of data collected through polls, questionnaires, andysjror by
manipulating preexisting statistical data usingomputational techniqueguantitative
research focuses on gathering numerical data and gemgyaiiacross groups of people
or to explain a particular phenomendiine numbers are derived froofjective scales of
analytical units, the soalled variablesRegoniel, 2015) According to Creswell (2014),

guantitative research is used to quantify the problem by way of generating numerical data
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or data that can be trsiormed into useful statisticsApuke(2017)indicates that
guantitative method is imperative as it explains issues or phenomenon through gathering

of the numerical data.

Norman and Yvonna (2015) argue thia¢ tdata obtained using quantitative methods are
organised using tables, grapls,figures that consolidate large amounts of data to show
trends, relationships, or differences between variables. This promotes understanding for
the readers or clients of the research. Researchers can repeat the quantitative method to
verify or confirmthe findings in another setting. This reinforces the validity of greund
breaking discoveries or findings, thus eliminating the possibility of spurious or erroneous

conclusionslorman & Yvonna, 2016

The qualitative approach embracphenomenology. Phen@nology is the study of

human lifeworld which focuses on human experiences in each individual (Van Manen,
1990 as cited in Hooker C. 2015). The goal of a phenomenological method is to uncover
the meaning of lived experiences through analysis, intuitizsh dascribing a phenomenon

from individual reports in the way they appear and without any preconceived notions
(Parse, Coyne & Smith, 2015Jhe researcher found the phenomenological approach
sustainable because the study mainly aimednderstanishg the processs and steps in
formative assessment, practices, perception and the meanings teachers and learners of
Geography as a subject assign it withie education context as well as the-gnound

academic process.

The quantitative approach embraddé® de<riptive research design. The descriptive
research design is a research method used to describe the characteristics of the population
or problem under study (Shields & Rangarajan, 20IEhe researcher found the

descriptive research design becadgscripive statistics statéhe 6 w h adf reésearch
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while inferential statistics try to determine the cause and dffdet 6 w h .yAdéscriptive
research design was used since it resulted in extensivebdatg collected in large
guantities (Bernard & Bernar@012) and provided a way of organising educational data
and view the object under study as a whdlee cescriptiveresearch design determined

and described the way things were.

3.3 POPULATION

The population of the study consisted of all theade 10Geography teachers, Head of
Departments for Social Sciences and learners in schadlsn the Ohangwena
Educational Region. There are 137 schools andstimate 155 Geography teachers that
teach about 320Grade 10 Geography learners in the Ohangwegi@me Thusall these,

comprisethe total population of the study.

3.4 SAMPLE AND SAMPLING TECHNIQUES

The sample for this study comprised Gfrade 10 Geography teachers, Head of
Departments for Social Sciences and learaetereesampledschoolsin the Ohangwena
Educational Region. Tlse are drawn from within the total population of the study as
expressed above in 3.3he sampling size is shown ihable 3.1 and is explained

immediately after the tahle

Table 3.1 Sample size

Category Number of | No. of respondents Total Sampling
schoobk per school method used

Teachers 3 2 6 Purposive

Department head| 3 1 3 Automatic/total
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Learners 3 39 132 Simple random

Total 3 23 141

A systematic samplingnethodwas used to select thel®ols to participate in the study.

The researcher obtained a list of schools from OhangWé@eatorate ofEducation, Arts

and Culture (Ohangwena) at the regional office. The researcher obtained a list of the
schools who have Geograptags a subjectt Grade 10 in the 2018 National Junior
Certificate ofEducation and arranged the names of the schools in ascending order based
on performance. For example, the best school in Geography performance was numbered
as () and the middle school was number@&d) while the last school was numbered
(137). Three schools were selected based on their performances in Geography results
taking into account théest,middle (moderate) school and the last school basethe

2018 JCHesults.

The ron-probability sampling teafique specifically purposive samplingvas used to
select Geography teacherstire selected schools. There were t@oade 10 Geography
teachers and one Head Départment for Social Sciencaseachof thesampled schosl
The researcher purposively sdegptwo Grade 10 Geography teachersdahe Head of
Social Sciences Epartment to participate in the study. Thustotal, six (6) Geography
teachers and three (3) Heads for Social ScieDegmrtments were sampled to participate

in the study.

Simple ramlom sampling was used to seldwt learners. This approach was used to select
learners in each selected secondary schootheé OhangwenaEducational Region.

Geography learners were givanequalchanceto participate in the study (Omari, 2011).
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This heped the researcher in getting the respondents (learners) to participate in the study.

To obtain the sample data from learners in the selected three schools in their respective
schools, a list of learners was prepared in each school. From the list, uhredegmber

of respondents was selected. The researcheequél numbers of pieces paper with

AYESO a rinda bdxdr@d allowethe learners from the selected schools and to draw.
Foreachi YBS dr awn, the potenti al mpleedata angacts wer e
i N Qdbawn excludedhe learnefrom the sample data. The exercise was done on learners

from each of the selected schools. This implies that only 39 respondents (leam®rs)

dr ew w&r&selected tparticipate in the study.

3.5 RESEARCH INSTRUMENTS

The esearch instruments that were used to collect data were the questionnaires,

interviews, and observational checklist.

3.5.1 Questionnaire

One set of questionnaires was administered to the selected learners. The researcher asked
for a private classroom at every secondary school selected where learnein filhedr
guestionnaires from. Filling of the questionnaires took betweeB02Minutes and data

collection took only one week.

The importance of questionnaires in the study tea$acilitate the collection of large
amounts of data thatiere more dependable and reliable as tleye the potentiaio
provide information or answers to the research questions. The researcher individually
distributed structured questionnaires to thelested respondents. A structured
guestionnaire was prepared using riyostose ended questions. The questionnaires were

designedin line with the reviewed literature. The questionnaire was divided im0
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sections: Section Awhich solicits esponderst @ersonal informationand Section B

(which collects data responding to stady problemand questions)

3.5.2 Interviews

An interview guide wasusedto collect data fronthe Heads ofDepartments for Social
Sciences an@eography teachers in the selegueaior secondary schools. Face to face in
depth interview were conducted with tHearner participants. The semi structured
interview was used in orderto yield high quality responseas it takes advantage of
intervieweb presence as well dgecause oits capacity formulti-method data collection

(Creswell & Creswell, 2017).

3.5 DATA COLLECTION PROCEDURES

The researcher collected data $sttingup appointmentswith the research participants.

The respective resear ch pedduringtheneainggwihd cons
Heads of Social Sciences Departmenihe researcher ensurédat they established

congenial interviewing atmosphere in all secondary schdbis.data collection process

lasted for 3&40 minuteger participantSomepartiapants werevoicerecorded during the

interviews anda manualrecording systenfusing a notebook and pewas dondor those

who felt uncomfortable witlbeing voicerecorded.

A closed ended questionnair@gs distributed by the researcher to the respaoigle
(teachers and learners). The researcher distributegltetionnaires to individual learners
and thesavere filled in a private room at each sampled schotérviews forGeography

teachers and Heads Deépartmerg wereconductedn one day at theirespective schosl
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3.5.1 Pilot Study

A pilot study is conducted in order to test the data collection methods, time, cost and size
of theresearchgroup. Marchant (2018) defis@ pilot study as a mirversion of a fuH

scale study or a trial run amchich isdone in preparation for threal study.It is indicated

that pilot study is crucial for a good research design and it provides the like hood of
success in the study (Teijlingen et al 200).this study, the researcher piloted the
instrument with oa (1) Head of Department for Social Sciences, one (1) Geography
Grade 10 teacher and one (1) of the learners chosen from each of the @dg)10
classes at thechool where the researcheresiployed Thus, only five (5) Geography
Grade 10 learnergne (1) Geograph@rade 10 teacher and ofl® Head of Department

for Social Sciences (a total of seven (7) participants) participated in the pilot study.

The pilot study enabled the researcher to check whether the questions were clear and easy
to undertand so that the results obtained would be usefdétermining the validity of the
instrument in the actual researde respondents that participated in the pilot study did
not take part in the final survey. There was no change mmaties instrumentsfter the

pilot study.

3.6 DATA ANALYSIS

Glesne and Peskin (2012) expkihat data analysis involves orggng what we have
observed, heard and read, to make sense of acquired knowledge. They maintain that for
one to do so he/she categories, synessisearches for patterns and interprets the data
collected. It is also concerned with syntisegj data, searchinfpr patterns, discovering

what is important, what is to be learned and deciding what to tell otBegslanand

Biklen (2012) quoted by Rwepa (2013) definedata analysis as systematic process

involving working with data, organizing and breaking them into manageable unita It is
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processalso concerned with syntheisig data, searching for patterns, discovering what is

important, whaheeddo be learned and deciding what to tell other.

The qualitative datavere recorded using the audiecorder(and notebook and pen in

some casesand the analysiswas done byincorporatingpar t i ci pant sd desc
guotationsinto the discussionsinder establishedthemes. The results of the studye

presented based on the objectives of the study. The discus$ibndings are based on

the empirical reviews presented in chapter two of this study and the theoretical framework
that were adoptedfor the stidy. The findingsare alsopresented in narrativiorm. The

analysis of quantitative data was done using Microsoft Excel spreadsheets 2016. The
analysis included the tallying of frequencies and calculation of percentages. Thearesults

presented in tabk and figures for ease of understanding and interpretation.

3.6.1 Elimination of bias

The nature ofa qualitative study makes it challenging. It is not possible for a person
analysing data to separate him/herself fibidata. In this study, bias watiminated in
order to maintain objectivity of the study by using two peopléhecoding of datai a
processwhich evinced homogeneitybetweenthe results of the researcher and others.
Triangulation was also usddr the purposesollecting other form®f data that support

t he st udnieretationaThere was alsonstant comparisdior anyalterationsn

orderto make interpretations stronger, thus eliminating bias in the study.
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3.7 ETHICAL CONSIDERATIONS

Prior to the actual data collectiorrogess, ethical clearance was obtained from the

Uni versity of NEthiosi Gomnaitteg URECE sThiea resedichesought

approval and permission for the study from the Director of Postgraduate Studies

Committee (PGSC) of the University of Namibilag Permanent Secretary of the Ministry

of Education, Arts and Culture, the Director Bdlucation in Ohangwen&ducational

Region and Principal(s) of the selected schools in Ohangwena region to carry out the

research. The following ethics were taken intoant:

T

Informed consent. The researcher explained the aims and objectives of the study
to all participants and they were given an opportunity to ask for any clarification.
Written informed consent was obtained from Heads of Department for Social
SciencesGeographyGrade 10 teachers and from parents of minor students that
participatel in the research study. The respondents were not pressured to take part
in the study. They were informed that they could withdraw from the study at any
time without any penalt

Principle of fair treatment/justice. Selection of respondents was fair and was
carried out according to the eligibility criterexplainedin the research design
section There were no financial rewards for taking part in this research, and no
penaltyor fine was charged for declining to participate. Moreover, the participants
hadthe legal right to decide and control their own destiny.

Anonymity and autonomy. The anonymity andaaitonomy of the participasitvas
ensured.No names of respondents were disg¢ the completion of the research
study. Participants that took part in this research project were protected and their

realnames weraotrevealed.
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1 Confidentiality and privacy. The researclparticipantsare known only to the
researcher. The researchesgred that no private information was shared without
the participantds knowledge or against t
report book which will be stored in the university library. Recordings were
protected from unauth@@d access, uséisclosure, modification, loss or theft by
keeping them in the locked filing cabinet. The computer containing research data
was kept away from the public areas and locked with a strong password known
only to the researcher. Additionally, there were techh safeguards on the
computer that includethe use of the computer password to log on which was not
revealed to anyone. Thigas done to ensugetrustworthyrelationship between the
researcher and the participants.

1 Beneficence and nommaleficence.Theresearcher assured the participants that no
physical, psychological, financial afod emotionabenefits or abuseould accrue

on the participants.

3.8 SUMMARY

This chapter presented the research design and methiigkd inthe investigaton of the

role of formative assessment in tle¥ ade 10 | e ar sie the Subjettioh a | gl
Geography inrODhangwendducationalRegion of NamibiaThe chapteexplainedthat the

research adopted rmixed methods research approach rooted in the phenomenology and
desciptive research design The chapter als@explainedthe sampling strategy, data
collection instruments and procedurésirthermore the chaptediscussed issues regards

the data analysis, elimination of bias, pilot staahyl theethicalissuesconsiderediuring

thedata collection process. The next chapter presents and interprets the data.
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CHAPTER 4
PRESENTATION AND INTERPRETATION OF DATA

4.1 INTRODUCTION

The purpose of this chapter is to present and interpret thealbteted in the studwhich
is investigatingthe role of formative assessmentintGe ade 10 | earsoer s 6 f i
the subject ofseographyn Ohangwena Educational Region of Namildihe presentation

and interpretation of data follows the followipgttern

1 Biographical da forteachers and learners

1 Perceptionsf the teacherabout formative assessmeniGnade 10Geography CA
and exarmationresults in Ohangwena Educational Region

1 The guidelines that could be providéat the Gade 10 Geography Syllabus to
guide teachers in ase ssi ng t he | earner so wor k f c
Educational Region

1 The strategieshatcan be implemented to improve the effectiveness of formative

assessment iBrade 10 Geography in Ohangwena Educational Region of Namibia

4.2 THE BIOGRAPHICAL DATA F OR LEARNERS AND TEACHERS

The biographical dataddressst he gender of | e a educatiorsal, t eac
qualificatiors and teacher experience in the teachingGaography. These are now
presented.

4.2.1 Gender of respondents

The gender of respondsnin the study carried out ithe Ohangwena Educational Region

is presented ifable4.1 below.
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Table4.IRespondent sé gender in Ohangwena Educa

Variables Learners

Frequency | Percentage

Male 71 55.5%
Females 57 44 5%
Total 128 100

Table4.1 revealsthat 55.5% of learners who participated in the study were males while
44.5% of them were females. In general, the result shows that males were the dominant

among participants in the study.

4. 2. 2 Teac her s 6nal uakfitagoa tand eexperienae bf oteaching

geography in the Ohangwena Educational Region.
The teacher s 6alqualifichtiensand egpériercca df feacm@gographyin

Ohangwena Educational Regimnpresented in tabke2 below.

Table 42: Teacher sd6 highest education qualificat

Educational Region

Variables Qualification | Experience in years
Certificate 0 0
Basic Education Teacher Diploma (BETD) 1 4 -7 years

Bachelor of Education Degree (BED 7-10 years+

Honaurs
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Total 5

Table4.2 demonstratethat none of the teachers who participated in the study have a low
gualification level of a Certificate. There was only 1 teacher with the Basic Education
Teacher Diploma [3 years] qualification and expergeeranging from 4 years. Four (4)
teachers have the Bachelor of Education Degree tisna 4-year qualification] with

more than 10 years working experiences of teackdaggraphy atGrade 10 level. In

general, the table shows thalt teacherswho participated in the studpossessa good
understandingf, and expertise ithe subject as they have the required djgations and

they have taught égraphy for more than 7 years@tade 10 level. This educational

level and experience could serve a cruoide in understanding the subject as well as on

the role of Formative AssessmeRf\] intheGr ade 10 | e arsiméhe suldectf i n al

of Geography in the selected schools in the Ohangwena Educational Region of Namibia.

4.3 THE ROLE OF FORMATIVE ASSESSMENT AND EXAM MARKS IN

GRADE 10

The researcher sought to ask learners to establish the role of formative assessment and
exam marks inGrade 10. The purpose of this question wasxaminethe extent of
understanding that learners have towards the roferofative assessment markstte

exam marks that they score in their final exams which they usually w@sde 10 level

in the Ohangwena Educational Region of Namibia.
The learners used the following key to respond to the questions:
SA= Strongly Ayree, AG= Agree, D= Disagree and SD= Strongly Disagree. This

information is presented in tablé3delow
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4.3.1 Learner®views on the role of formative assessment and exam marks inr&de
10

Table 4.3: The role of formative assessment and exam ksaaccoding to Gade 10

learners in the Ohangwena Educational Region of Namibia.

Learnersbviews on the role of CA
A SA D SD Total
and Exam Marks in grade 10

Continuous assessment in Geogra
72 21 24 9 126

grade 10 is an everyday occurrer

57.1%)| (16.7%)| (19.0%)| (7.1%) | (100%
and i mproves Iea( o) ( ) ( o) ( o) ( )

To give clear guidance to learng 31 88 4 3 126

before assessing them
(24.6%)| (69.8%)| (3.2%) | (2.4%)| (100%)

To us e met hods 42 53 9 2 126

progress
(33.3%)| (57.9%)| (7.1%) | (1.6%)| (100%)

Table 4.3 illustratesthe learne@views on the roles of formative assessment and exam

marks inthe subject ofseographyat Grade 10 in the Ohangwena Educational Region of
Namibia These views arbased on the experience with theccurrence of formative
assessment in their classrooms, the guidance which teachers provide to the learners before
assessing their work formatively, as well as the methods used to assess their work. The
table shows that 83.8% of the learnepsnedthat corinuous assessment in Geograjsihy

Grade 10level is an everyday occurrence and improves| ear ner s6é | earnir
agreed and 16.7% strongly agreed) whilst the remaining 26.1% disagreed that continuous

assessment ieographyat Grade 10 is an everydayccurrence (19.0% disagreed and
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7.1% stronglydisagreed). Similarly,the majority of the learners agreed (94.4%) that
teachers give clear guidance to learners before assessing them while 5.6% disagreed.
91.2% of learners agreed that teachers use clethrod®eto assedbel ear ner sd6 pr o
whilst 8.7% of learners disagreed that teachers use clear methods totlassessar ner s 6
progress. The results show that leasii@rew the rolghatformative assessment plays

their educatioal goals and final grdes

4. 3.2 Teacherso6é6 views on the role (use) of

progress in schools.

The teachers were asked about the roles of formative asseseanaassesingl ear ner s 0

progress in schools and the following responses emémadhe corpus of their narrative

interviews;
TEACHER 1
inThe use of formati ve assessment i n scho

learnerdprogress, such as by giving them mastery tests which is helpful as it allows

slow learnersto improvearmqmlar t i ci pate freely. o

TEACHER 2
AThe use of formative assessment is to a
that there is always progress in terms of learning by following the guidance provided

in the syllabus to monitor their abilitie
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TEACHER 3

Alt i s useful to use formative assessment
helps to prepare them for both myéar and final examinations. It also provides clear
evidence to the parents about the progress made and challenges facedebynities

in schools, as regular feedback would convince parents to be serious with their

childrends educationo.
TEACHER 4
AFor mati ve assessment i's very <cruci al I N

learners would be provided with remedial lessonsraftdool or during weekends
this might help them to improve as the extra lessons will boost up the confidence of

both the slow and gifted | earnerso.

TEACHER 5

Al f teachers could always conduct for mat:.
progress,it is very crucial to enlighten teachers to know the type of learners they
have in class, and to give proper feedback whilst learners would be aware of what is

expected of them to knowo.
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The above excerpts indicate that the teachers d$yrasupport the se of formative
assessment in schoahd thatthey werealsousing it in assessinGeography learners at
Grade 10.It was apparent that Geography teachers gave leamassery tests that
permitted slow learners to improve. The use of formative assess@iped teachers to
monitor the performance of learners by providing ongoing feedhagbroving their
(teachers) teaching and &bsoimprove learning on the side of the leaners. The result
demonstratehat Formative Assessment is importantevaluatinglearneré academic

progress and identifying their learning needs.

4.3.3 How effective is theuse of formative assessmenton Grade 10 Geography

learners?

The teachers were asked about how effective tadgved the utilisation oformative
assessmentwas onGrade 10Geography learner@and the following responses emerged
from the corpus of therombinednarrative intervies.
TEACHER 1
AYes, it is not effective because the ex
the syllabus and teachers @it follow it by making sure that at the end of each term,
the CA forms are submitted to Heads of Department (HODSs) for Social Sciences and

are checked. Sometimes, it is useful to assess learners work formatively because it

helps teachers to getthe gkaov| edge of t he | earner so.
TEACHER 2
AWe have a policy guide at school whi ch

our learners like topic tests, practical work or projects which is submitted to the

Subject Head at school to make sure that learnerskwor s assessed regul
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TEACHER 3

nYes, we give | earners mastery tests and
submit marks of learnedsissessed work regularly by checking leardgrsrk books

and support teachers with necessary coaching as HOBPsgpert in all subjects

offered at their headed department. Other tasks given involve learners themselves to

do them and to research more on the tasks that are not taught, but could help them to

be on the right tracko.

TEACHER 4

AYes, we hadeatschoopwhithihelps teachers to record the CA marks
generated from all activities given to the learners such as class work, group
assignments and homework which are given regularly with remedial lessons after

school or during weekends, ashelpsthem to improve and also boosts up the

confidence of both slow and gifted | ear n
TEACHER 5
AfYes, we have a policy at school which e

you have in class that needs to be assessed regularly and forms are esuiftanitt

Heads of Department for Soci al Sciences |
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The above excerpts indicate that all participants (teachers) were aware of the subject
policy and syllabus which guides teadschers
From t he t e ac hseleastitat faornaative assessmensis dorie reguldtlis

donevery often andn line with the policies and guidelinesithin the schoos. These

findings indicate that teachers were followitige Geography assessntepolicy and

guidelines provided to theby assessing learners regularly.

4.3.4 Learnerdopinionsregarding continuous assessment and examination marks.

The researcher s ought stegardihgicantthuows tassesdmend r n e r

marks andexamination marks, and the results are presentegume 3 below

m{K2gsa Sk N
competency

H Prepares learners for
examination

0,
21% Overall progress of the

learners

m Exams has only one
opportunity

Figure 3: Learnergopinion regardingcontinuous assessment and examination marks

Figure 3 aboveshows that 38% of respondents expressafidencethat CA prepares
learners to be readyr the examination while 26% of thesabmitsthat CA helps learners
to be competent. 21% of respondedmtievedthat CA helps withlthe overall progress of
the learners. Fifteen percent (15%) of learners exgidtimat exanmatiors offer learners
only one opportunity. These resubsipport the vievihat continuousassessment marks
and examination markare equally important ikearned performance.
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4.7.3 Comparisons of CA and Exam marks ifisrade 10Geography

The studyalso sought to compare school amnation and CA marks inGrade 10
Geography within the three schools that participated in the study named A= better
performing school, Bamoderateand C least performing school for the last academic 2015

to 2018. This is presentedTable 44 below

Table 4.4: CA Average and Exam Averagdor the three schools (A B andC)

Schools

CA marks Exam marks
Year

A B C A B C
2018 52 39 37 79 47 36
2017 46 35 40 78 49 52
2016 45 41 34 84 75 52
2015 48 38 40 80 58 50

Table 4.4 showsthe comparisons of CA and Exaration marks between the three (3)
participating schools (A, B & C) in the OhangwdfducationalRegionin theyears 2015

to 2018. It indicates clearly that schools A, B and C have achieved different percefitages o
CA marks and Examination markkiring the four-year period used for thecomparison
(20152018). For instance, school A which is a hmggrformingschool has achieved the
class averages of forfjve to fifty-two (4552) percent from 2015 to 2018, whilket
examination averagesiavebeen high from seventy eighty to eigfibur (7884) percent.

However, school B which is moderagperformng school has scored a class average of
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thirty-five to forty-one (3541) percent, while thexamnation marks range fronforty-
seven taseventyfive percent (4775) percent. Finally, school C which idoav performng
schoolhas also achieveddass average of thirtfour to forty (3440) percent; while the
examnationmarksrange betweethirty-six to fifty-two (36:52) pecent respectively. This
has an implication that different schools had varyohgss average andexamnation

average.

4.3. METHODS USED BY TEACHERS TO ASSESS LEARNERS HELP IN
BETTER LEARNING OF THE SUBJECT OF GEOGRAPHY.

The teachers were asked abouwt thethods used to help improving the learning of
Geography and the following responses emerged fromctilective corpus of their

narrative interview.
4.3.1 Perspectives of the teachers on the methods
The teachers were asked about the methods useelpoirn the better learning of

geography and the following responses emerged

TEACHER 1
ATeachers have a huge responsibility
different methods like practical exercisgopic tess, project work, homework and

end of term test to assess | earnersb
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TEACHER 2

ATi me on task is very important. Tasks g
do them in order to learn more. We use various methods at our schoohsuch

practical exercise, group work, class activities, topic test, and presentation with

dr ama, project wor k, homework and end of
school throughout the year before they si
TEACHER 3

AWe continuously assess |l earners in geog

mainly, class activities, topic test, homework and end of term test. All these methods

all ow teachers to assess the ability of

TEACHER 4

ATeachers are entrusted withefuturdldadersaf e s pons
any nation. Learners are made aware of their progress in schools by receiving
feedback regularly from their teachers through a variety of assessed work such as

practicalex er ci se, <c¢lass activities and topic

TEACHER 5

ATeachers would only know about the stre
schools by evaluating their progress by giving practical exercise, class activities,
topic test, and presentation withaina, project work, homework and end of term

test 0.

The above excerpts indicatket eacher s6 vi ewpoints on the
project work, practical work, topic testnd homework as common methods of assessing

| ear ner s 6GeqpgrapygQthersnethodsisuch as presentation with drama, end of
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term testwereonly usednfrequentlyin helping leaners to master the content®fade 10
Geography in Ohangwena Educational Region. In addition, one participant teacher also
reveakd that other m#hods such as mastery ®send of lesson questions, peer
assessmesiand speed tests are also used to ensure that learners are well equipped with
adequateskills to masterGeography content &brade 10 in schools the Ohangwena
EducationalRegion. Theresultsindicatethat teachers use several teaching methods to

assess learnets helpthemin better learning oGeographyas asubject.

4.3.2 Perspectives of the learners on the methods

The learners were asked about the methods used tdhieetpinlearring Geography and

the responses ifiable4.5 emerged.

Table4.5:Learnersé response on the methods used

Methods Frequency Percentage (%)
Class activities 219 20.4

Practical work 96 8.9

Project 26 2.4

Group work 67 6.2
Presentation /Dramas 38 3.5

Homework 201 18.7

Short test 152 14.2
Assignment 14 1.3
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Topic test 160 14.9

End of term test 102 9.5

Total 1075 100

Results as presented in tabl aecknbwledgeddlase s how

activities as the main method used by teachers to assess leartherkeamning ofGrade
10 Geography. This was followed bypmework (18.7%), topic test (14.9%nd short
tests (14.2%) while the least mentiongds presentation/drama$8.6%) and assignment

(1.3%). In general, the results show that teachers use a variety of methods.

4.5 THE GUIDELINES THAT COULD BE USED BY GEOGRAPHY TEACHERS
IN ASSESSNG LEARNERSOWORK (from the Ministry of Basic Education, Arts

and Culture)

The Headsof Departments for Social Sciences (HODs) were asked dbeguidelines
that could be used b@eography teachers in assessing leatnemsk and the following

responses emerged from the corpus of tt@lectivenarrative interviews:

HOD 1

fiBecause tls is the policy, it refers to a wide variety of methods that teachers use to
conduct inthe processof evaluation of learners, comprehension, learning needs and

academic progress during a lesson

MALE HOD 2

fiThe use of policy guidelisés effectiveas it includes diagnostic testing of learners,

it has a range of formal and informal assessment procedures conducted by teachers
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in assessing of learners during the learning process in order to modify teaching and

|l earning activitaesatomemprove | earnero6s

SUBJECT HEAD

ATeachers in most cases encourage | earnert

Subject Head.

MALE HOD 1

A .to. monitor learners while learning in order to provide-going feedback that can
be used by the instructors improving their teaching and by learners to improve

their | eaHODi ngo Mal e

The above excerpts indicate that teachers in schools were afviére guidelines used

grading, assessment and tneardof marksfor a | | | earnersd6 assessed
submited that teacherare utilising a diversityof learning activities irGeography based

on the guidelines provided in the Syllabus and the Subject Policy for Social Sciences
which is followed in assessin@Geography aiGrade 10. The results show that teachers

follow prescribedyuidelines andhe Geography subject policy scope in assessing lea@ners

performance.
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4.6 THE STRATEGIES THAT CAN BE IMPLEMENTED TO IMPROVE THE
EFFECTIVENESS OF THE FORMATIVE ASSESSMENT

4.6.1 Strategiesfor assessment usedo asess Grade 10 Geography learners by
teachers

The teachers were asked abt strategies that can be implemented to imprthe
effectiveness of the formativeessessmentnd the following responses emerged from the

collectivecorpus of their narrative iatviews:

TEACHER 1

AYes, assistance from advisory service 1is
a subject policy and subject syllabus so that a common mastery test should be set up,
apart from a common regional exam which is usually given to alleaers be

assessed in a uniformity way in all schools found within Ohangvzelueational

Regi ono.

TEACHER 2

AProper teaching and | earning aid should
available natural materials to design learning materials atthis cheap and accessible

to learners in schools of Ohangwena region. Teachers should also sacrifice their time

to offer remedial teaching to the slow learners, and sometimes invite parents to come

and give motivational speeches to the | ea
TEACHER 3
ATeachers should set up their own | earnin

they want to achieve eacéri in geography. All HODs for Sociati8nces at schools

should invite advisory service to come and support teachers when necessary.
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Parerts should also be invited each term to come and check the progress of their

children in school so.
TEACHER 4
ASchool managers ofr HODs should al ways g

school to help teachers not to go out of the way, and also ensuatealltthearning
materials required in each department at schools is made available for teachers to
facilitate learning and assessment more effectively. People involved in policy planning

should do regular research in schools every year, and involved tsadioe

continuously revise the assessment policy
TEACHER 5
AYes, each school shoul d set up i ts own

help teachers understand the awarding of CA marks. Assess learners regularly after
class, and also ges extra lessons when opportunities arise, as it always benefits

learners to improve. Teachers should also use examiner reports when revising to

review | earnersdé strengths and weaknesses
current learnerswhenassengd i f f er ent topics in geograph

The above excerptfrom the interviews expresthe need for all stakeholder in the

education fraternity to collaborate together in order to achieve success. The participants

centred on advisory assistances, Geogrdpleya c her sd desi gnation of

and offering remedial teachingermly meetings to guide teackesn assessment and

setting up of individual $wol formative assessment policie guiding teachers in

understanishg the awarding of CA marksThe results indicate that such strategiés

implemented can improvethe effectiveness of the formative assessmenGodde 10

Geographyearnerdn Ohangwena Educational Region of Namibia.
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4.6.2 Strategiesrom the Ministry of Basic Education, Arts and Culture (MoEAC)
used by HODs

The HOD were asked abotlte grategiesthat theMinistry of Basic Education, Arts and
Culture (MoEAC) uses and the following responses emerged from the corpus of their

narrative interviews:

MALE HOD 1

fAssessmershould be doe in line with the syllabus requirements as set out in the
national subject policy. The requirements of CA are spelled out in the policy
document ATowards i mproving CA in schoo
Through workshops conducted by advisorywmey, teachers and educational staff

have become aware of the new stMaket egi es

HOD.

MALE HOD 2

AThe policy guide for teachers guides
recording of CA. The CA marks for grade 10 usebéochecked by HODs or
Subject Heads before they are entered on CA forms / sheets by geography
teachers. Examiners report is also sent regularly to schools through the regional
directorates in order to use them during revision before learners sit for thefen

year ex aMaeH®D.i ono

MALE HOD 3

APolicy guide is used by geography teacl

find both their strengths and weaknesses in the subject.
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HODs or Subject Head al so monitored
performance at the end of every term to see if learners have mastered the subject

c o nt MaetHOD.

The above excerpts indicate that the MOEAC has strategies in place which need to be
followed by teachers in schools. These gsitte the Geography syllabusexamineré

report and CA manuslare provided to teacher$or guiding and assesg) | ear ner s 0
progress. The strategies include workshops conducted by advisory services and a policy
guide from the MoEAC. The HODs revealed that to avoid common mistakeainets,

teachers use examiners reports during revisioth learners before they sit for the end of

year examination. The evidence from the HODs indicates that the schools get support

from the MoEAC.

4.8 SUMMARY

In this chapter, the researcher presetibedsummarised results of the study pertaining to
the role of formative assessmentinfBeade 10 | e ar n &eogréphyihi n a l
Ohangwend&ducational Region of Namibia. The first section presenteditbgraphical

data for teachers and learnerbe second part presented the role of formative assessment
and exam marks iGrade 10. The third part presented the methods used by teachers to
assess learnets help in bettang thelearningatmosphere foGeography. The fourth part
deliberated onthe guidelines from the MoEAC that could be used@sography teachers

in assessing learnénwork. The fifth part unpacked the strategies that can be implemented
to improvethe effectiveness of the formative assessrm@niGrade 10. The next chapter

will present adiscussion otheseresults.
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CHAPTER FIVE
DISCUSSION OF FINDINGS
5.1 Introduction
The chief purpose of this study was to investigate tbke of formative assessment in
Grade 10 | e a rshnneQesg@phyinithe @Hangwenaaktigcational gen of
Namibia This chapter discusses that results of the study presented and interpreted in

Chapter4. The discussion dhedata follows the following sequence:

T The t eac herrsgardiqgfermative mdsessment GeographyGrade 10
CA and exanmresults in Ohangwena Educational Region

1 The guidelines that could be provided GeographyGrade 10 Syllabus to guide
teachers in assessing the | earnersd wor
Region

1 The strategieshatcan be implemented to improtiee effectiveness of formative

assessment iBrade 10 Geography in Ohangwena Educational Region of Namibia

Accordingly, the main research questions of this study were formutatedponseo the

research objectives, which this present study sought asgwer

5.2 Discussion of results on the role of formative assessmeasftCAs and exam marks
for Grade 10Geography

5.2.1 The t e a crbgardig formptigerassespnent miGeographGrade
10 CA and exam results in Ohangwena Educational Region

The daa from the findingsuggesthat formative assessment@nade 10 Geography &n
everyday occurrence and i mgeargudanse tdleamersn er s 0
before assessing them and is used teof asses

formative assessmertirade 10Geography teachers in Ohangwena Educational Region of
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Namibia strondy support the use of formative assessment in sesherad in assessing
Geography |l earners. The wuse of nhasterygsid i ve a
allow slow learners to improve. Furthehe findings indicate that the use of formative
assessment helped teachers to monitor the performance of learners by providing ongoing
feedback while improving on their (teachers) teachingadsal thelearning(on the side of

the leanery. Formati ve asses s naeaddmic peaforrsaactevelt he | e

improves the learnem@equity results and accelerates the ability of the learners to learn.

Teachersprovide clear guidance to learners before assgsthem which makes them
undersand how assessment is conductear. &ample by conductingroutine tests and
examinationswhich constitutetypical ways of measuring learnéngrogress. These are
integr al to school sd& ac cnosystermn. &qually,iateport dys we |
OECD (2005) supports the present studindings. The report indicasethat educators

need to use clear methodkassessg|l e ar n e r siéan gbservaionahs8f.3% of

learners agreetb. This seemmto indicate thatdrmative assessment is conductesing

clear methods to assess | earnersd pthegr ess.
needs of the learners. Geography teachers in Ohangwena Educational Region, Namibia are
able to actively involve learners ihd formative assessment process which helps them to
develop skills and consequently empower them to learn better guhiitecognizant ofhe

role thatformative assessmefdr Grade 10Geographyplays in the determination of the

final grades.

The findngs ofthe study indicate that teachgressessadequateknowledgeaboutthe
Geography subject policy and syllabus which guitesmon how to assess
progress in schools. The subject assessment policy and guidelines diredh thieen
asseswmentof learnerson a regular basiShese results are similar tiwose establishelly

Tsilo (2006)who observes thatachers need to conduct regular assessnoénéaners
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and give clear guidancesgardingto their assessmenespeciallyin terms of what is
consideredmportant Campbell and Evans (2018ptethat daily assessment recsiaf

leaner$ performances in secondary schools showed how they performed in various
subjects. Campbell and Evans (2012) furtbbeservethat regular assessmergive a

picture of how learnersare given different tasks tal o . The assessment of
progress achievement in class need to be carried out in the manner that it does not cause
anxiety in the studentShaaban, 2001The researcher observes that regular assess

in in the subjectof Geography inthe Ohangwena Educational Regiai Namibia is

important inthe monitoring andevaluationof Geography learnegsacademic progress at

Grade 10. Howeverwhile regular assessment is crucial, teacherssareetimesfound

wanting withregardgo assesag learners regularl{Tsilo, 2006).

The learnerparticipantsin this studyopined that continuous assessment marks and
examination marks are equally important. Learners indicated that the CA mmeyltse
them to be eady for the examination, help them to be competent and in general, help with
the overall progress of the learners since exanions onlyprovideone opportunity. The
CA marksenableteaches to recognisel e ar n e r s d&s, thusef@rking elsasisfor
guiding themand helping themimprove CA is aninfluential analytical tool that permits
learners to understand where they are challenged in leanthgut more efforin such
areas. The usef CA marks enabketeachers to change their teaching stratedies
embrace remediation activiti¢sat help slow learnerand generate enrichment activities
for learnes working beyond their expected level. These findings confirnobservations
madeby Ali, Sultana and Marwat (2010). Tlodservation that the CAs helip preparing

of learners to be ready for tHaal examinatios is also congruent withthe report by
OECD (2015)which notes thathe results othe continuousssessment of learners helps

in ensuring that they get prepared for the final examination.
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Learnerswho participatedin this study noted that CA results help withtheir overall

progress since examascord thenonly one opportunity. Thidemonstratethat CA marks

give learners more opportuigis to improve, give teachers feedback and opportumitie

based on the learnérscores. This provides evidence that Formative Assessmlyss a
significantrole in theacademic performance of learners. This finding is in agreement with
previous stuiks such asAjogbeje (2013) whmbserveghat the actual useof formative
assessmestprepares daners for tests which empowd#rem to be more involved and

activein theteachinglearning processthuspotentiallyincreasingacademic performance

in the subject. In the sanwein, Ojugo (2013)demonstratethat formadive assessment is
meritorious t o both |l eaners and educator s
challenges andh the preparation of different remedial measures aiming at uplitiney

|l earnersod6 academic per f o Wiharepards toedocatdrshie conc
acts asway of discoveringhe challenges facedydearners in the subject contenn this
case,Geography atGrade 10- and predicts effective teaching approaches to aid learners
understandhe challenging contemtf the subjectwith the aim of improvingthé e ar ner s 6

academi@erformance

5.2.2 Methods used by teachers to assess lezns 1 and help them in the better

learning of Geographyas asubiject.

The findings from this study reveal that teachetiise several teachingnethods. The

study participants (teachers¥eclass activities, project work, practical work, topic sest

and homework as common met ho dseographyaGrade e s si n
10 in Ohangwena Educational Region. These activdaresin lire with the previous

studesb findings that observe thategularformative assessments are criticalagsessing

learning inschools These teaching methods have also Iseggestedby other researchers

(Bennet, 2011Moyosor, 2015; Pollas, 2011 and Tsi2016). Besides, these forms of
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asseswment used by Geography teachers ithe Ohangwena Educational Regiaof
Namibia help learners ithe form of practices and even to assess them on what they had
already been taught. Putting emphasis on @wgraphy aGrade 10 has been assessed,
one can conclude th&eography was assessed through teachers giving class activities,
homework, topic tests, short tests and end of term tests. Based on thetlabaves or
models of understamty are constructed by intednsystems of the mind, they can never

be directly observed, and thus gest examination are the only means of assessing the

meaning of understanding.

The teachers in this studygmitted thathere areother teachin@ind assessmeniethods

even though thy were not commonly used. These methods include presentation with
drama, end of term tegtised sometimes in helping learners to master the content of
Gearaphy atGrade 10 in Ohangwena Educational Reyidiese findings are in support

of observationsnadeby Tsilo (2016) ortheforms of assessment of learners.

Al the aforementioned teaching methods ar
study The learners ackndedged that teachers uglass activities, homework, topic tgst

short testspresentation/dramas and assignraentattempting tobetterthe learning of
Geography in OhangwertaducationRegion. This furtheiconfirmsthe observation that
teachers usa variety of teaching methods in assessing learners. adoigrdsseveral
opporturities to the learners to be assessed. For instance, class activities are assessments
that Geography teachers uselde most because of their potentia help the learners
understand what had been taugistwellas give learners remedy instantlipr those who
appeared to have difficulties in grasping the corgephe use of homework enables
learners to conduct research on the subject matter to improve their understanding.
Literature has shown th#e use of class activities and homework or assignmaliasy

learnes to work fredy and thusresponse provided are well thought of. These findings
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resonatewith Khan (2010) whoobservesthat the use of theconstructivist assessment
approache$y teachers increaseétlel ear ner s 6 academi ce (Q®E)y f or ma
submits thasimilar activities mostly used to assess learners like practical exeigieap

work, class activities, topic tests, presentatiand field workare effective in the learning

process of the learners

5.2.3 The guidelines that cold be provided to the Geography Grade 10 Syllabus to
gui de teachers i n assessing t he | earner s

Educational Region

The findings of this studypbtainedfrom the Heads ofDepartmers for Social Sciences

reveal thatthe schoolsacknowledge thexistence ofguidelines usednh determiningthe

awardof markggradedora | | |l earnersd assessed wor ks. Th
give learnersa diverse numbeof learning activities irGeographywithin the confineof

the defined syllabus andhe subject policy for Socialc&nces. This indicates that policy
guidelines chaperon teachers on how to assess learneve and kn the recording of

|l ear@sr s o

The Policy Guide is effective because it does not only require tedohsremit learneis
assessedork to their heads of departmenksit it also includes the diagnostic tegtiof
learners by followingformal and informal assessment procedures during the learning
process This oftennaturally suits or modifies thelearnirg atmosphere to accommodate
learners with different learning capabilities by monitoring them while learnirzg
continuous feedback would help learners to improve and upgrade their knowledge in

Geography at their respective schowlthin the OhangwendducationalRegion.

Policy guidelines also all ow tesiathehsabjest be a

of Geography and italso help learnersto evaluate theirown performances. This is
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explainedin an observationby one Head ofDepartmentfor Socid Sciences who noted

that

fiThe use of policy guideline is effective, as it includes diagnostic testing of
learners, it has a range of formal and informal assessment procedures conducted
by teachers in assessing of learners during the learning processlén to modify

teaching and | earning activities to i mpr

The provision ofthe guidelines may be explained as the most important role of the
syllabus and the subject policy scope. This is congragtht the observationsnadeby
OEQCD (2015). OECDobserveghat officials use information gathered through national or
regional tests, or through monitoring of school performarnoeguide investments in
training and support for schools, or to set broad priorities for education. OECD (2015)
proposs different waysthrough whichschool leaders and teachers can be able to address

school level barriarelated tahe use and effectivenessfofmativeassessment

5.2.4 Srategies that can be implemented to improve the effectiveness of formagv
assessment inGrade 10 Geography inthe Ohangwena Educational Region of
Namibia

Teachersvho participatedn this study proposed strategies to improve the effectiveness of
formative assessmerior Grade 10 Geography in Ohangwena Educational Region of
Nambia. The proposed strategies inclug#dte need for all stakeholder in the education
sectorto collaborate together in order to acl@esuccess, advisory assistgndbesignation

of proper teaching aidsnd offering remedial teachintermly meetings to gde teaches

on assessment and setting up of individual school formative assessmapst pwlide

the teaching and learning processes in schools thrthalactive participationof all

stakeholders
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The teacheralso notedhat the advisory servicesetttoprovidethe necessary support to
all teachers in schools in order for them todaequatelyequipped withthe necessary
skills and knowledgeThis would help thenprepare learners to be assessed in a uniform
mannerby facilitating mastery testin all schools within the region. AgairGeography
teachers are alssncouragedo considethe utilisationof availablenaturalresources when
suggesting and assignimpgoject works to their learners in schaotdthough it require a
lot of sacrifice from teduwers and learnerd is also suggested th#tthey want toimprove
learner perfomancéhrough remedial sessigngoth groups need to be willing to make
these commitments and sacrificeSeachers alsacknowledgedhhat the setting upof
learning target$or Geography would be helpful as it direetsd motivatedoth teachers
and learnerso work hard, andequiresparents talsostep in and motivate the learners in
schools School managersieed to alsayive their full support to all teaching stathy
engiring that all teaching and learning materials are made avaikableliminate all
drawbacks traced from examinérgpors. Thiswould benefit learnerammensely as it
helps inavoidng the repetition of mistakes that weraadeby previous learnershile
studyingfor and attempting questions adifferent topie in the GeographyGrade 10for
both CA and examination Thesefinding comply with OECD $2015)observationghat
countries need to build, develop amdovide assessmenpatterns to back formative
assessmenin orderto better provide teachers withe knowledge on the application of
formative assessment when assessing learners. However, this may require deeper
investments most importatly in areas of novice teacher trainirapd professional

develpment in a sense of making change.

The Heads of Departmesfor Social Sciencesxplained thestrategieghat theMinistry of
Basic Education, Arts and Culture (MoEAC) uses. A number of strategies were employed

which includedadhering to th&eography gllabus, evaluation ofexaminerérepors and
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the CA manual provided to teachdiw guiding and assesgyl ear ner s progres
of teachergguides,Geography syllabus, examinérepors andthe CA manual provided

to teachers in school help themidpiand assess learn@psogress regularly. Furthermore,

results fromthe HODsindicatethat workshops conducted by advisory servaehelpful

to both Geography teachers and otherembers of the teachinstaff, because these
platforms provide them witbpportunities to know each member of the team, as well as to

learn new strategies to be implementathin schoo$ by giving feedback to otheionce

they return to their respective schools. It canno¢ed that a policy guide from the

Ministry of Educatia, Arts and Culture regarding assessment reminds teachers to submit
all ocated mar ks and |l earnerso6 assefrsed wo
moderatiorbefore marks are entered into the CA forms/sh&ssponses from the HODs
indicatethat the schols receivematerialsupport from the Ministry of EducatipArts and
Culture.The mlicy guidealsohelpsin avoidng common mistakes by learnaasteachers

use examinegsreports during revisiagwith learners before they sit for the end of year
examinaion. The use ofthe Geography syllabus is important becausensures that

teachers use assessment objeciigesxplicated in the syllabasd to achieve the learning

goals set up in the syllabhus

The strategies employed Iltlye Ministry of Education Arts and Culture include advisory
services and a policy guide. This findingdislogic to the previous findingn which the
teachersexplainedthe strategies they proposéal implement in ordeto improve the
effectiveness of formative assessmiemtGradel0 Geographyearnersn the Ohangwena

Educational Region of Namibia.
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5.3 SUMMARY

This chapter presentemldiscussion othe researchindings. The findings inrChapter4
werepresentedn relationto the control literatureas well as théackgrand and problem
statement of the present stualy established in Chapters 1 andRroughthe discussion
of the findings it can beobservedthat formative assessment religarners develop
confidence irnthe classroomand in learning in generaleachersise assessment marks to
evaluate learner @rogress andbffer remedial teaching to slow learserThey also
generate enrichment activities for learners working beyond their expected leveis alhis
aimed at improvingthe learnes @cademicperformance Several teaching methodisat
were used bythe teaches were also discussed. Furtherorg the chapter engagdbke
guidelines used by teaclsein assessing learneras well as strategiethat needto be
implemented tomprovethe effectiveness of formagvassessment. The next chapter will

present the conclusion and recommendation of the study.
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CHAPTER SIX
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 Introduction

This purpose of this chapter is to provitie summary, conclusion and recommendations
of the study The first section afhe chapterpresents summary othe researchindingsas
well as conclusios drawn from the discussion of the findingshis is followed bya
presentatiorof the recommendatioreamanating from the observations méoiéwithin the
research environment throughout the research proddss last section providea

discussion of suggestiofar furtherfuture studies.

6.2 Summary of findings and conclusions

The studp s f i n d ithatjosmativeeassessrheit largely bas& on school policies
and guidelines, and is regulaiimplemented Teachers follovthe Geography assessment
policies and guidelines when assessing studdriis is done in ordeto improvethe
learner$ learningcapabilities,to provideclear guidancefor learnersas well aso assess

thel earnersé progress.
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The role of formative assessments isasisistlearnersin masteing the learning content

and to help the slow learners toatch up andmprove their performanceFormative
assessmerttelpsthe teaches to monitor the performance of learners througkgoimg

feedback andilsor ai s es t pegforntaecdevels,e rismpr oves the | ear
results and accelerates the ability of the learners to [&amlearneparticipants inthis

study believethat formative assessment marks and summative evaluation marks are
equally important becausthey both preparelearnersfor examnationsand| ear ner s 0
competence Formative assessmeig also an influential analical tool and enables

learners to undergtd and comprehenthe challengeshey face with regards tearning

the subjectcontent, so that they camnderstand the directiom which they need to

increaseconcentration

The teachersthe research also indicatdthve profoundknowledge of Geographgs a
subject andalso understand the Geography subjpeadicy (which explains the number of
activities for assessment, gs/elear guidelines on how to award marks for each activity,
give examples of good, averagad poor formative assessment examplasi allows
teachers to select the best assessed activities for CA)mdrkshis way,the formative
assessment policy enables teachers to change their teaching strategmaplaytutoring
activities to help slow learners. It alpoovides learners witha large number of activities

thatenable them to work teards and realistheir highestpotential

Teachers use a variety of teaching methodthé@teachingof the Grade 10Geography
curriculum inthe Ohangwena Education Districf Namibia Theseinclude classroom

activities, project work, hanesn work, topic tests and homework, classroom activities,
shortterm tests, lectures/drama aexiaminationtess in orderto improve theirl e ar ner s 6

learring of Geographyas asubject andilso tomeasurehelearrerprogress.
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There are als@uidelinesthatcould be provided t&rade 10Geography teachers to guide

them int he assessment of | earnerso6 work for ma
Region of NamibiaTheseguidelines provide teachers with numerous exales offorms

of formative assessment activities. Therefore, the guidepn@aded bythe Ministry of

Basic EducationArts and Culturecan beimplementedto help and guideGeography

teachers carry out formative assessment tasks.

In this study, the teders proposed strategies to improve the effectiveness Gréue 10
Geograply formative assessmexin the Ohangwena Educational RegiarNamibia. They
proposed that all stakeholders in the educasentor need to cooperate in order to
succeed, proviel advice and help, designate appropriate teaching aids and provide teachers
with remedial teaching aids. Teachers also recomntleadettingup of learning goals,
using availablenatural resources when carrying out project work, providing adequate
teachingsupportand meeting often during the semester to guide teachers wistegdfor

the developnent of a formative assessment policy for individual schools to guide the
school® teaching process through the active participationof all stakeholders
Furthemore the advisory services need to provide all teachers in the sshedh the
necessary suppoid ensureghatall teachers have the necessary skills and knowlebuzgy

also need tceducateteacherson how to develop a unified evaluation standard fthr a

schools in th®hangwena Educational Region of Namibia.

The researcheconcludes thaGeography teachensho participated in the studyse the
teaching guides and thMinistry of Education Arts and Culture examationreports from
previous yearso prepare learners for examinationdi€Ministry of Education Arts and
Culturemakes use odeminars to provide teachers with insigtggardingassessmesfor

the Grade 10Geographyfinal exams. The Ministry of EducatipArts and Culturgrovides
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assessnm@ policy guidelines and outlines to schools, which define in detail the

requirements fothe continuous assessmentlearners

6.3 Recommendations

This section provides recommendations culmination from observations made during the

research process ansl @vinced within the research environment.

6.3.1 Recommendations for action to the policy makers

Based on the results reportadd discusseth the study, the following recommendations

aligned to constructivismare made

The policymakers in OhangwenEducational Region of Namibiancluding the school
administratorsneed toplacemore emphasis on formative assessnasiihe teaching and
learning of Geography has to be doneapdaily basis This enables them identifthe
weaknesses in learneend work towards eliminating themThe administrators must
encourageseography teachers to use a variety of teaching methods to make the learners
better understand the subjethis can help in ironing out the difficulties learners fase
learners often tenatrespond to different instructional methpitsthe processmproving

their learning potential andicademic performance in Geography at Grade A.a
principle of constructivist theory, the establishment of a useful knowledge structure
requires painstakg and purposeful activitiesd all stakeholders must be willing to put in

the effort

6.3.2 Recommendations to th&eachers

1 Teachers need to invest more energ@iade 10 final examations. They should
conductregularformative assessmexntor Geograpy asit helpsto monitor and

improvethe teachingearningprocessThis canbe achievedby having on the job
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training and workshops on how to use the formative assessmethbdsand
havinga continual acknowledgement the importance of formative assegent in
evaluating learneégprogress.

1 Geography teachers need to be motivated throagtive participation in
workshops, seminars, trainings or conferendes order to improve their
performance leveland acquire sufficient skills to help them undemsk the unified
formative assessmeas well aghe relevanassessmenmrocedures.

1 The schooléGeography teachers should formulater@ernalevaluation policy in
accordance with the policy guideliné®m the Ministry of Education Arts and
Culture. Ths will help teachers and schools to have a better understanding of the
guidelines on how internal assessment can be used to impreve r acadensicd
performance at classroom level.

1 From the research, it ialso observedhat Geography teacherandestand the
importance ofthe difference between CA and test scores, #uey alsohave
different understandirsgand implementatias of CA tasks Teachersregularly
conduct formative assessment§he researcher praythat the Ministry of
Education Arts and Culture and school administratorglesignate the
responsibilities fothe CA concept to implementers aaldoregulate the number

of times it musbe done

6.4 Directionsfor further /future research

The following argpossibledirections for further reseeh:

Because, this study is aimed at investigating the tr@éeformative assessent plays in
theGr ade 10 | ear ner s 8in GmawgenddpdatypnalRegionzalneedy r a d e

exists to examine the effég¢nessof formative assessmem Geographyon Grade 10
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learner$ gradesin the OhangwengducationalRegion Another potential futuréirther
study that may beonducteds onteacher8Formative Assessment practiagasseography
at Grade 10within the OhangwendducationalRegion.A broader and me longitudinal
study that comparatively studies seal regions, or even national leyvat also an
important study that needs to be conducted, not only for Geography but other subjects as

well.

6.5 Summary

This chapter provided a summanfthe researcand made recommendatiolngsed on the

findings of the study The summaryis important because ixplainsthe key issues

emanating fromtheresearch s attempts to answe&hesetohde r esc¢
sectionprovidesrecommendationsulminating fromthe analysis of data undertaken in the

study The recommendations are directevardsthe policy makers andseography

teachers andre geared towardsnderstanding and appreciatitige needandthe role of

formative assessmentithin schoolsby both group. The last section providedirection

for furtherfuture studiesin line with observation of the shortcomings that sisepe and

results of the current research evinthe direction for further studies calls on the need to
examine effectenessof formaive assessment and how teachers practice formative

assessments well as expanding the scope of future studies
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APPENDECES

Appendex A: Informed consents

Permission Letter to the Permanent Secretary of the Ministry of Education,

Arts and Culture

Ester EQumbo
P. O. Box 2449
Ondangwa
Cell: 0813121439
Email: eegumbo25@yahoo.com

July, 05 2018

The Permaent Secretary

Ministry of Education, Arts and Culture
Private bag 13236

Windhoek

Namibia

Dear Mrs. Steenkampt

PERMISSION REQUEST TO CONDUCT RESEARCH AT SOME
SCHOOLS IN OHANGWENA

| am aMaster ofEducation student at the University of Namibia and at gfamy
degree requirements; | am expected to do research.

| am therefore requesting your permission to allow me conduct my research at

some schools in Ohangwena Region. My research topic is INVESTIGATING THE

ROLE FORMATIVE ASSESSMENT [CA] PLAYS IN THE GBGRAPHY

GRADE 10 LEARNERSO6 FI NAL GRADE I N OHANGWEN
REGION, NAMIBIA.

(See the attached Clearance letter from the University of Namibia).

Kindly fax your response to +264 63263027 or emaileegumbo3@yahoo.com

Thank you and | look favard to your positive response.
Kind regards

Ester EQumbo
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Permission letterto Ohangwena Educational Directo

Ester EQumb
P. O. Box 2449
Ondangwa
Cell: 0813121439
Email: eegumbo25@yahoo.com

July, 05 2018

The Direcor of Education
Mr Isak Hamatwi
Eenhana

Ohangwena Region

Dear Mr Hamatwi

REQUEST TO CONDUCT RESEARCH AT SOME SCHOOLS IN
OHANGWENA REGION.

| am aMaster ofEducation student at the University of Namibia and as part of
degree requirements; | am expastto do research.

| am therefore requesting your permission to allow me to conduct my research at

three schools in Ohangwena Region, two in Eenhana circuit and the third one in

Ondobe circuit. My research topic is INVESTIGATING THE ROLE

FORMATIVE ASSESSMENT (CA) PLAYS IN THE GEOGRAPHY GRADE 10
LEARNERSS® FI NAL GRADE I N OHANGWENA EDUCATI
NAMIBIA.

(See the attached Ethical Clearance from the University of Namibia).

Kindly fax your response to +2647i 65 i 2630Z or email:
eegumbo25@yahoo.com

Thank you and | look forard to your positive response.

Kind regards

Ester EQumbo
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Permission letterto School Principal (s) of selected schools

Ester EQumbo
P. O. Box 2449
Ondangwa

Cell: 0813121439

Email:eegumbo25@yahoo.com
August, 06 2018

School Principal
eéeéeéeéeé.
Ohangwena Region

Dear Sir/Madam

REQUEST TO CONDUCT RESEARCH AT YOUR SCHOOL (s)

| am aMaster ofEducation student at the University of Namibia and as part of my
degree requirements; | am expected to do research.

| am therefore requesting your permission to allow me to conduct my research at

your school(s). My research topic is INVE&ATING THE ROLE

FORMATIVE ASSESSMENT [CA] PLAYS IN THE GEOGRAPHY GRADE 10
LEARNERS® FI NAL GRADE I N OHANGWENA EDUCATI
NAMIBIA.

The information obtained by this study will help teachers with improvement in

practices of giving the CA marks the learners and also ensure effective judgment

for the CA marks in Geography grade 10. Besides that, the study will not reveal

out any school name ofr participantsd® name
treated as confidential.

Thank you and I look favard to your positive response.

Kind regards

Ester EQumbo
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Permission letterto Head of Department for Social Sciencedepartment at selected
schools
Ester EQumbo
P. O. Box 2449
Ondangwa
Cell: 0813121439

Email: eegumbo25@yahoo.com
July, 05 2018
HODs for Social Science
eeééééeeceéé.

Ohangwena Region

Dear Sir/Madam

CONSENT LETTER

| am aMaster ofEducation student at the University of Namibia and as part of my degree
requiremets; | am expected to do research. | am therefore requesting your permission to
be a participant to take part in my research.

My research topic is INVESTIGATING THE ROLE FORMATIVE ASSESSMENT [CA]
PLAYS I' N THE GEOGRAPHY GRADE 10 LEARNERSES
OHANGWENA EDUCATIONAL REGION, NAMIBIA.

The information to be obtained by this stu
their practices in awarding CA marks to their learners, the Ministry of Education, Arts and
Culture may also be provided with bettesys that can ensure effective judgment for the

CA marks in Geographwgt Grade 10.Therefore, all information obtained by this study
concerning the school(s) will be treated with confidentiality and all school names or
participantso6 i dealedfas bothenvdl bengivénlfakennanmes tb protecte

their identities. As a researcher, | respect your rights of being a participant in this study

and feel free to withdraw from the study any time without the fear of being intimidated.

Thank you. | look foward to work with you.

Kind regards

Ester EQumbo

Please sign the consent letter to indicate that you agreed to take part in the research study.

You do not need to give your correct name.

79



HODs CONSENT LETTER

| éé6éééééééeéeééeécécécéecéceéeeeéeéeéeée. . . .eby.
agreeing to take part in the research study to be conducted at our school.

rrrrrrrr

Student Signature: eeeéééeee.

,,,,,,,,,,,,,,,,,

HOD Signature: éééééélDbaft.e: éEéééééééé
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Permission letterto Geography grade 10 teacher (s) at selected schools

Ester EQumbo
P. O. Box 2449
Ondangwa
Cell: 0813121439

Email: eegumbo25@yahoo.com
July, 05 2018

Geography Grade 10 teacherso

,,,,,,,,,,,

eeeeeeeeeee.

Ohangwena Region

CONSENT LETTER
Dear Sir/Madam

| am aMaster ofEducation student at the University of Namibia and as part of my
degree requirements; | am expected to do research. hexefdre requesting your

permission to be a participant to take part in my research.

My research topic is INVESTIGATING THE ROLE FORMATIVE
ASSESSMENT [ CA] PLAYS IN THE GEOGRAPHY GRA
FINAL GRADE IN OHANGWENA EDUCATIONAL REGION, NAMIBIA.

Thei nf or mati on to be obtained by this stud)
improve their practices in awarding CA marks to their learners, the Ministry of
Education, Arts and Culture may also be provided with better ways that can ensure

effective judgmentdr the CA marks in Geograplag Grade 10.

Therefore, all information obtained by this study concerning the school(s) will be
treated with confidentiality and all school
be revealed, as both will be given fake manto protect their identities. As a

researcher, | respect your rights of being a participant in this study and feel free to

withdraw from the study any time without the fear of being intimidated.
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Thank you. | look forward to work with you.
Kind regards

Ester EQumbo

Please sign the consent letter to indicate that you agreed to take part in the research
study.You do not need to provide your correct name.
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GEOGRAPHY GRADE 10 TEACHERSOG CONSENT

| ééeééeeéeeéeeceéeceéeecéeecéecéece.

hereby agreeing to take part in the research study to be conducted at our school.

,,,,,,,,,,,

Student Signature: ¢éééééééécéecece

rrrrrrrrrrrr

Teacher Signature: éééeeeeeeeéeéée.

83

LETTETF

Dat e:

Dat



Permission lettert o Par ent s 6 of nhkactedoschoolsear ner (s) at
Ester EQumbo

P. O. Box 2449
Ondangwa
Cell: 0813121439
Email: eegumbo25@yahoo.com

August, 06 2018

Parentso6 of the minor | earner (s)

,,,,,,,,,,,,

eeeeeeeeeeeece

Ohangwena Regio

REQUEST TO ALLOW YOUR CHILD TO TAKE PART IN MY
RESEARCH STUDY

Dear Parent / Guardian

| am aMaster ofEducation student at the University of Namibia and as part of my degree
requirements | am expected to do research. | am therefore requesting yoissioer to
allow your child to be a participant to take part in my research study.

My research topic is INVESTIGATING THE ROLE FORMATIVE ASSESSMENT [CA]
PLAYS I' N THE GEOGRAPHY GRADE 10 LEARNERES
OHANGWENA EDUCATIONAL REGION, NAMIBIA.

Theif or mati on to be obtained by this study v
in GeographyGrade 10 so that they can perform better in the subject at the end of the
year.

Therefore, all information obtained by this study concerning the school(s)thend

|l earnerso6 wil!l be treated with confidentia
will not be revealed, as both will be given fake names to protect their identities. Feel free

to request your child to withdraw out from the study at any viitleout any fear.

Thank you. | look forward to work with you.
Kind regards

Ester EQumbo

Please sign the assent letter to indicate that you agreed to take part in the research

study. You do not need to provide your correct name.
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ASSENT LETTER

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

|l éeeeée@eeeéeceeéeceeéeeéeeeéeceeeceecece.

hereby agreeing to allow my child to take part in the research study to be

conducted at their school.

Parent |/ Guardian Signature: ¢ééeéeé.

Student Signature: ¢€éeééeéeéeéeéééée. . Dat e:
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Appendex B: Questionnaire for Geography teachers

estionnaires on the role of for

Teachersodé qu
s6 final grade in Geography gr ade

on | earner

Instructions

This questionnaire is intended to exglahe role of formative assessment and

exam mar ks on | ear ner s@adefl0 rlassroomgsr Bhd e i n Ge
information that will be collected from this questionnaire will only be used for the

purpose of this study and your identity will not be réeean this studyYou are

requested to feel free to answer questions truthfully based on your

understanding and experience to ensure accurate findings of this study.

Section A
Biographical information
Please make a tick in the box corresponding t@gpropriate answer ()

1. What is your sex?

Female

Male

2. In which age group do you fall?

-21 years

22 - 45 years

46- 55 years

56- 60 years

3. Which grade level are you currently teaching?

Grade 8

Grade 9

Grade 10
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4. What is your position at this school?

Principal

HOD

Teacher

5. What is your qualification in the subject that you are teaching?

Certificate

BETD

BED

Others, specify

6. How long have you been teaching Geography at this school?

17 3years

471 7 years

10 years +
more

Section B. Questionnaire

Please answer by indicating a tick in the correct boX.You may choose more
than one option).
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7. Is there a difference between the averages of the CA marks you award your
Geograply learners and the examination mark? Yes / NO

(a) The averages of the CA marks are always high than the examination marks.

(b) The averages of the CA marks are similar to the examination marks.

(c) The averages of the CA marks are equal to the estionmarks.

(d) The averages of the CA marks are low than the examination marks.

8. Formative assessment i's useful to asse:
following abbreviations are used: AiGAgree, SA- Strongly Agree, D' Disagree
and SDi Strongly Disagree.

Statement AG SA D SD

Regularly

Sometimes

Very often

Often

9. What in your opinion is the reason for the difference in the CA and exam mark?
[You can choose more than one option]

(@ The CA marks is more importan t han exam mar ks to | ear
because it has more opportunities to improve.

(b) The CA marks is equally important as t
progress because it give teachers feedback and opportunities.
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(c) The CA marks areigen throughout the year to practice situations to assess the
competency of the learner / Teachers are more lenient with CA marks.

(d) The exam marks gives an overal/l pictur
in the subject at the end of the termyear/ Exam mark has only one opportunity.

(e) The CA marks and examination marks are only useful if they are used as a
learning experience in preparing the learners how to answer examitygtéon
guestions.

10. Which activities do you use mostdssess your learners in Geograp¥au
can tick more than one answer]

Practical exercise Field work

Group work Project work

Class activities Home work

Topic test End of term test

Presentation End of year examination

11. Provide examplesf any ot her activities in use t
your school.

(a) ééeeééeeééeceéecéeceéecééeececéececee

D
D
D
D
D
D
D
D
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
D~
@
@
D~
D~

(b)

(c) ¢éé

)
D~
D~
D~
D~
D~
D~
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
(0N
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12. Are there guidelines in place from the Ministry of Education @uiture to
help you carry out formative assessment task in grade 10 Geography? Yes / No
[You can choose more than one answer]

(@) The grade 10 Geography syllabus gives ample examples of formative
assessment activities.

(b) The syllabus explainlv many activities for assessment per term.

(c) The syllabus gives clear guidelines on how to award marks for each activity.

(d) The syllabus gives examples of good, average, poor formative assessed
examples.

(e) The syllabus allows teachets select the best assessed activities for CA

marks.
13. Compare your school dés exams and CA
ot her schoolsd in the region for the | ast
Year CA mark Exam mark Total average
2018
2017
2016

Thank you for your time

90

ma
t



Appendex C : Questionnaire for Geography Learners

Learnersd questionnaire on the discrepancy
marks in Geography grade 10 classrooms.

Formative assessment refers to the regular and continuous monitoringnoé leas 6
progress by teachers (NIED, 2010). All activities that are given by teachers in
classroom throughout the year play a role in preparing learners for the final
examination. These activities are Homework, Topic test, projects work, Class
works in the fom of practical exercise either individual or in groups and End of

term test.

This questionnaire is designed to find out your truthful views about role of
formative assessment during the Geography 10 les&tms. responses will be

kept strictly confidential, and will only be used for the purpose of this study
Please respond to all the questions below in the spaces provided by making a tick
in the appropriate box

Biographical information

1. What is your gender?
Male Female

A

Learner sd v ieg of Jormatibeoasdessmemnt land exam marks in
Geography grade 10

2. Please read each statement very carefully #eld the answer which best
describe you degree of agreement or disagreement.

The following abbreviations are uselG i Agree, SAT Strongly Agree,
D i Disagree, and SO Strongly Disagree.
Statement AG | SA D SD

Continuous  assessment
Geography grade 10 class is |
everyday occurrence

Teachers give clear guidelin
to learners before assess
them

Teachers use clear methods
asses learners in lessons.
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3. Which of the following assessment methods used by teachers to assess learners help you

learn Geography bettefYou can tick more than one answer]

Class Home work
activities

Practical Short test
work

Project Assignment
work

Group work Topic test
Presentation End of term
/ Dramas test

Strategies of assessment used in Geography grade 10 lessons

4 . How often do you t hink teachersbo
Geography classrooms?

Everyday

Sametimes

Most  of
the time
5. Do you think continuous assessment marks and examination marks are equally
important? Yes / NgYou can tick more than one option]

s hou

@CA marks shows | earnersd6 competency.

() CA mar ks prepares | ear nerfos dhe t o [
examination.

(c) Exam marks gives an overall progress of the learner.
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(d) Exam marks has only one opportunity.

Thank you for your time
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AppendexD: Interview guide for Heads of Social Sciences departments

Interview questions for HODs in the Social Sciences Department on the Role
of formative assessment mar ks and examina
grade in the Ohangwena Educational Region, Namibia.

rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr

,,,,,,,,,,,,,,,,,,,,,,,

Interview guide
Instructions:

The questions that will be asked have no right or wrong answer. You are requested
to feel free to answer questions based on your understanding and expéeience.
the responses will be treated with confidentiality and no name will be revealed

in the findings of this study.

Interview: HODs

Do you have a policy regarding formative assess

and exam marks at your school? If yes, how effecti
it?

What drategies do the Ministry of Education, Arts «
Culture use help your school to effectively implen
the policy on roles of formative assessment and ¢
marks in Geography grade 10?

Do the teacherds guide
according ¢ the syllabus?

Does the school get any assistance from the Minis|
Education, Arts and Culture in terms of po
i mpl ementation of f or ma
final grade in Geography grade 10?7 If yes,
assistance does your school ree@i
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What guidelines and standards do teachers u
implementing formative assessment and exams ma
Geography grade 10?

How does your school overcome challenge face
implementing the policy on roles of format
assessment and exam etk

In your opinion, do teachers at your school give (
guidelines to learners before they assess them?

Do teachers use some of the following activitie
assess | earnersd regul g
Presentation, Field work, Project Wwasr Homework,

Are there any criteria put in place on how to as
teacherso CA mar k for
Geography at your school? Yes / No.

What are those criteria?

How often do you think teachers should use form
assessment in  Geography lessons? [Everyd
Sometimes or Most of the time] Give a reason for
answer.
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Appendex E Ethical Clearance from the University of Namibia PGSC

UNAM

UNIVERSITY OF NAMIBIA

ETHICAL CLEARANCE CERTIFICATE
Ethical Clearance Reference Number: FOE /312/2017 Date: 10 October, 2017

This Ethical Clearance Certificate is issued by the University of Namibia Research Ethics
Committee (UREC) in accordance with the University of Namibia’s Research Ethics Policy
and Guidelines. Ethical approval is given in respect of undertakings contained in the
Research Project outlined below. This Certificate is issued on the recommendations of the
ethical evaluation done by the Faculty/Centre/ Campus Research & Publications Committee
sitting with the Postgraduate Studies Committee.

Title of Project: Investigating The Role Formative Assessment Plays In The Geography
Grade 10 Learners’ Final Grade In Ohangwena Educational Region, Namibia

Student Name: Ester Egumbo
Student Number: 201501320

Faculty: Faculty of Education

Supervisor(s): Dr Dolores Wolfaardt (Main) Dr Alex Kanyimba (Co)

Take note of the following;:

(a) Any significant changes in the conditions or undertakings outlined in the approved
Proposal must be communicated to the UREC. An application to make amendments
may be necessary.

(b) Any breaches of ethical undertakings or practices that have an impact on ethical
conduct of the research must be reported to the UREC.

() The Principal Researcher must report issues of ethical compliance to the UREC (through
the Chairperson of the Faculty/Centre/Campus Research & Publications Committee) at
the end of the Project or as may be requested by UREC.

(d) The UREC retains the right to:

(i)  Withdraw or amend this Ethical Clearance if any unethical practices (as outlined in the
Research Ethics Policy) have been detected or suspected,
(i) Request for an ethical compliance report at any point during the course of the research.

UREC wishes you the best in your research.

Prof. P. Odonkor: UREC Chairperson )Ms. P. Claassen: UREC Secretary

\‘\,\)\‘\/\ ‘ ( //f/:'-@ :’LZ’_(V peecE
——

R
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Appendex E Consent letter from the Permanent Secretary of the Ministry of

Education, Arts Culture

G i)

LIBERTY.

REPUBLIC OF NAMIBIA

MINISTRY OF EDUCATION, ARTS AND CULTURE

Tel: +264 61 -2933200 Luther Street, Govt. Office Park
Fax: +264 61- 2933922 Private Bag 13186

Enguiries: C. Muchila/ G. Munene Windhoek

Email: Cavin.Muchila@moe.gov.na ‘gm | 2munene@yahoo.co.uk Namibia

File no: 11/1/1

Ms. Ester Egumbo
P. 0. Box 2449
Ondangwa

Cell: 081 312 1439

Dear Ms E. Egumbo

SUBJECT: PERMISSION TO CONDUCT RESEARCH IN OHANGWENA REGION

Kindly be informed that permission to conduct an academic research for your Masters of Education
Degree on “Investigating the Role Formative Assessment (CA) Plays in the Geography Grade 10
Learners’ Final Grade in Ohangwena Educational Region,” Namibia, is here with granted. You
are further requested to present the letter of approval to the Regional Director to ensure that
research ethics are adhered to and disruption of curriculum delivery is avoided.

Furthermore, we humbly request you to share your research findings with the Ministry. You may
contact Mr. C. Muchila/ Mr. G. Munene at the Directorate: Programmes and Quality Assurance
(PQA) for provision of summary of your research findings.

I wish you the best in cogduetmg" your- research and I look forward to hearing from you upon
completion of your s/ty

© L‘

K- 7-20I<€

Date

PERMANENT SECRETARY ™~

All official correspondences must be addressed to the Permanent Secretary
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Appendix G: Consent letter from the Ohangwena Educational Region
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